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A:SUMMARY OF THE REPORT
INFORMATION ABOUT THE SCHOOL

Cadecote Primary School isavery smal school, Stuated some seven miles to the west of Cambridge,
built on agreenfield site in 1963 to replace Childerly Gate School. The school is popular with parents.
The 45 pupils on roll are taught in three classes. One is for children in the Foundation Stage,* together
with dl pupilsin Key Stage 1, of the other two, oneisfor pupilsin Years 3 and 4, and the other for
Years5and 6. All pupils come from Caldecote and the surrounding villages, and are from a broad
range of backgrounds. Unemployment levels are low relative to other areas of the country, and just 6
per cent of pupils are eigible for free school medls. This proportion is below the nationd average. The
proportion of pupilsidentified as having specid educationa needs, at 17 per cent, is adso below the
national average. One pupil has a statement of specia educationa need and is, therefore, entitled to
extrahdp. All but four pupils are of white, UK heritage.

Children are admitted to the Foundation Stage year group &t the start of the school year in which they
arefive, and are assessed shortly after admission. At the time of the ingpection there were five children
in the Foundation Stage. The results of the assessments show that atainment on entry to the school
varieswiddly from year to year. Overdl, it is about average.

At the time of its previous full ingpection in 1996, the school was judged to reguire special messures
because it was failing to give its pupils an acceptable standard of education. A subsequent re-
inspection by HMI? in 1998 judged that significant progress had been made and that special measures
were no longer needed.

Housing deve opments currently underway within the village will result in asignificant increese in the
number of pupilson roll. Plansfor large extensons to the school have been approved and building
work is ready to begin.

HOW GOOD THE SCHOOL IS

Thisis an effective school, which provides good vaue for money. Through good teaching, it
successfully develops the potentia of its pupils, so that by the age of eeven they are confident, learn
independently and achieve good academic standards. The headteacher, staff, governors and parents al
work closdly together in partnership.

! The Foundation Stage begins when children reach the age of three. Children complete the stage at the end of the
reception year.

2Her Majesty’ s Inspectors of schools.
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WHAT THE SCHOOL DOESWELL

Standards are above average in English and science at the end of Key Stage 2, and in
mathematics at the end of both key stages.

Pupils are keen to learn and behave very well both in and around the school. The quality of
pupils persona development is excellent.

Pupils are well taught, particularly in Years 5 and 6.

The schoal isvery effective in developing pupils spiritua, mord, socid and cultura
awareness.

Pupils are well cared for.

The schoal is very well led and managed by a hardworking and committed headteacher and

governing body.

WHAT COULD BE IMPROVED

Standards in history and geography at the end of Key Stage 2.
The way in which both the curriculum is planned and pupils are assessed in science and the
foundation subjects’.
The amount of help provided for children in the Foundation Stage, Snce this affectstheway in
which the curriculum for these children is planned and taught.

The areas for improvement will form the basis of the governors' action plan.

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

The school has made very good progress sinceits last full ingpectionin 1996. Condderable
improvements in the quality of leadership and management have resulted in much better attainment in
English, mathematics and science. Standards have been raised because the quality of teaching is better
than it was and because great emphasis has been placed on pupils persona devel opment; this has
resulted in sgnificant improvementsin behaviour and in attitudes to work.

% Foundation subjects are those other than the * core’ subjects of English, mathematics and science.
Caldecote Primary School 2



STANDARDS

The table below shows the standards achieved by 11 year olds based on average point scoresin
Nationd Curriculum tests.

Compared with Key
Performance all schools Similar well above average A
schools above average
in: 1998 | 1999 | 2000 2000 B
English N/A | N/A | N/A N/A average C
Mathematics | N/A | N/A | N/A N/A below average D
Science NA | N/A | N/A N/A well below average  E

Owing to the smdl size of the groups of pupils tested, grades are not reported, since variationsin
attainment of individua pupils can disproportionately affect the overdl grading for asingle year.
Published targets for performance are amilarly affected by the smdl size of year groups. For example,
athough the school achieved its published target for performance in mathematicsin the Y ear 2000, its
target for performance in English was exceeded by one third because of the sgnificant improvement
made by three pupilsin the year sSince the target was set.

A more datisticaly reliable method of ng the school’ s performance is achieved by combining the
results of individua pupils over the past three years. This longer-term view of alarger number of pupils
shows that standards achieved over this period are above average in English and science and about
average in mathematics. The year-on-year rate of improvement within this period is roughly the same
asthe nationd trend.

Ingpection findings show that attainment, in terms of the proportion of Y ear 6 pupils likely to achieve or
exceed the nationa target of Level 4 by the end of the school year, is above average in English,
mathematics and science. In art and design, design and technology, information technology, music and
physica education, attainment is average. However, in geography and history standards are below
those expected nationdlly. Thisis because the way in which the curriculum is planned resultsin gaps
between periods of geography or history teaching. The result is that, without regular practice, pupils
remember little of what they have learned. In religious education, standards are in line with those
expected in the loca Agreed Syllabus.
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PUPILS ATTITUDESAND VALUES

Aspect Comment
Attitudes to the schooal. Very good. Pupilsare happy to come to school and are eager to
learn.

Behaviour, inand out of | Very good. Pupils show respect for their teachers and for one
classrooms. another.
Persond devel opment Excdlent. Pupils greetly benefit from the well-integrated, family

and relationships. atmosphere within the school. They grow in confidence and become
independent learners.

Attendance. Good. Above the national average. Most pupils arrive at school on
time.

A dgnificant feature of the schoal isthe way in which pupils are treeted as equd partnersin ther
education.

TEACHING AND LEARNING

Teaching of pupils. | Aged up to5years Aged 5-7 years Aged 7-11 years
L essons seen overall Satisfactory Satisfactory Good

Inspector s make judgements about teaching in the range: excellent; very good; good;
satisfactory; unsatisfactory; poor; very poor. ‘ Satisfactory’ means that the teaching is adequate
and strengths outweigh weaknesses.

Overdl, the qudity of teaching is good, and it has improved considerably since the lagt full ingpection in
1996. Of the 20 lessons observed, one was very good, eight were good and ten were satisfactory.
One |lesson was unsatisfactory.

The most consistently good teaching is provided for pupilsin the Year 5 and 6 class. Other good
features arethe ‘Plan do and review’ lessonsin Class 1, in which pupils have a guided choice of
activitiesto select from, and the specidist teaching of music. Strengths of teaching are teachers' subject
knowledge, the clear explanations they give to pupils, high expectations of behaviour, and the good
quality of individua help for pupils. The chief wesknessis thet lesson plans

sometimes do not clearly show the precise level a which skills are to be taught. The outcome of the
good teaching isthat pupils are interested in what they have to do, concentrate well and make good
progress. Teachers are particularly good a developing pupils sense of respongbility for their own
work. This has a ggnificant effect on the qudity of pupils learning. Skillsin literacy and numeracy are
taught satisfactorily at Key Stage 1 and in the early years of Key Stage 2. They are wdll taught in
Years5 and 6.
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OTHER ASPECTS OF THE SCHOOL

Aspect Comment
The qudity and rangeof | Satisfactory overdl. However, planning for science and the
the curriculum foundation subjects lacks important detail. The curriculum for

Foundation Stage children needs to be improved.

Provison for pupilswith | Satisfactory. Pupils benefit from the extra help they receive, and learn
gpecid educationa needs | a the same rate asther classmates.

Provison for pupilswith | These pupils are fully integrated into al activities and make good
English as an additiond progress overal.

languege
Provison for pupils Very good overdl. Arrangements for developing pupils spiritua and
persond, including culturd avareness are good. Provision for pupils mord devel opment

spiritud, mord, socid isvery good and the way in which pupils socid skills are developed is
and cultural development | excdlent.

How wéll the school The school cares wdll for its pupils within a safe environment.

caresfor its pupils

The school has devel oped a very good partnership with parents and is an important focus for the loca
community. Parents are kept very well informed and are fully involved in their children’s educeation.

The qudity of assessment of pupils achievements in English and mathematicsis good, but assessment in
science and the foundation subjects does not identify precisely what pupils have achieved.

HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and management | The headteacher manages the schoal effectively and provides very
by the headteacher and other | clear educationd direction. All staff work together well as ateam.
key Saff
How well the governorsfulfil | The governors are committed and supportive. They are very

their repongbilities effective in monitoring the work of the school and in shaping its
future development.

The school’ s evduation of its | Teachers are good at criticaly evauating their work and seeking

performance ways to improve. Governorslook closdy at issues of ‘best value
when comparing standards with those achieved by other schools.

The drategic use of Overdl, the school usesiits saff, premises and equipment well.

resources Additiona funding received for specific purposes, such asfor

specia educationa needs, iswell spent.
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PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases par ents most What parentswould like to see improved
Ther children like coming to schoal. - No ggnificant negative views were
Teachers have high expectations, and expressed, either through the ingpection
children are well taught and make good guestionnaires or in the pre-ingpection
progress. meeting with the registered ingpector.

Behaviour in the schoal is good.

Parents are kept wel informed and find the
teachers approachable.

The school works closdy with them and
helps their children to become mature and
responsible.

The school iswell led and managed.

Their children get the right amount of
homework, and the school provides an
interesting range of activities outsde lessons.

Ingpectors judgements fully support parents' views.
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PART B: COMMENTARY
HOW HIGH ARE STANDARDS?
The school’ sresults and pupils achievements

1.  Eachyear, the numbers of pupilstaking the nationd tests at the end of both key stages are very
amall. The conclusions drawn from the results achieved in a single year may therefore be unreliable,
because the performance of asingle pupil can digproportionately affect the overall percentage score. A
more saidticdly reliable sample is achieved by combining the results of individua pupils over the past
three years. This method shows that, at the end of Key Stage 1, 95 per cent of seven year olds tested
in reading over this period, and 84 per cent of those tested in writing, achieved or exceeded the nationa
target of Leve 2. In mathematics, al pupils reached or exceeded Leve 2. Standards achieved over
this period are well above average in reading, average in writing, and very high in mathematics.

2.  Whenreaultsat the end of Key Stage 2 are viewed over asimilar period, 82 per cent of 11 year

olds achieved or exceeded the nationd target of Leve 4 in English. Results in mathematics were not as
good, with 68 eight per cent of pupilsat or above Level 4. In science, results were better, with 91 per

cent of pupils attaining or exceeding the expected level. Standards achieved over this period are above
average in English and science and average in mathematics.

3.  Published targets for performance are clearly affected by the small size of year groups. For
example, dthough the school achieved its published target for performance in mathematicsin the Year
2000, itstarget for performance in English was exceeded by one third because of the significant
improvement made by three pupilsin the year snce the target was set.

4.  Discussonswith teachers, scrutiny of assessment records in the core subjects, observations of
attainment in lessons, and examination of work in pupils books indicate that the proportions of pupils
likely to achieve the national targets at the end of each key stage are well above average. Thereis,
however, no certainty that thiswill be the case by the end of the schoal year, because of the anticipated
rapid growth in the school roll. Inspection judgements broadly reflect national test results, but are
based on the breadth of the curriculum rather than the reatively narrow areas tested.

5.  Attanment is currently above average in mathematics a the end of both key stages and in English
and science a the end of Key Stage 2. Attainment in all other subjects, a the end of both key stages,
is average except in geography and history, where attainment is below what is normally expected of
pupilsin Years 2 and 6. Thisbelow average attainment occurs because of the way in which the
timetable is arranged, with gaps between periods of history or geography teaching. Asaresult, pupils
are unable to regularly practise skillslearned and easily forget what they have been taught. Attainment
in religious education, at the end of both key stages, isin line with the expectations of the locally Agreed
Syllabus.

6.  Shortly after children enter the school at the start of the reception year, their skillsin reading,

writing, speaking and listening, mathematics and persona and socid development are assessed by
means of the locd education authority’s * basdine assessment’ scheme. Results of
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the assessments carried out over the past three years show that attainment varies considerably from
year to year, because of the effects that the performance of individua children can have on avery smal
yearly sample. However, attainment overal is about average.

7. Children quickly settle into school because of the good induction procedures and the very good
quality of communications between school and home. They make satisfactory progressin the
Foundation Stage year as aresult of sound teaching and the teacher’ s clear understanding of the way in
which very young children learn. Owing to the smal number on rall, children in the Foundation Stage
are taught alongside pupilsin Key Stage 1. Consequently, the school has had to try to blend the
requirements for the Foundation Stage curriculum into work planned for pupilsin Key Stage 1. The
result has been that the youngest children have not ways been able to participate soldly in early
learning activities, particularly the strong emphasis on learning through play thet is a distinctive festure of
the Foundation Stage curriculum.

8. InKey Stage 1 pupils continue to make satisfactory progress. To adegree, academic progress
is dowed because of the presence of very young pupils within the class and the atention that has to be
given to them. However, a srength of the way in which the pupils are grouped is that older ones have
opportunities to develop socia skills by helping those younger than themsalves and showing them what
to do. The acquigtion of these skillsis an important factor in the development of the strong sense of
community, which permestes al aspects of the school’ swork. 1n Key Stage 1 and in the early years of
Key Stage 2, pupils are given a sound foundation in reading, fluency in writing, and skillsin numeracy,
and this contributes to the rapid progress made by pupils towards the end of Key Stage 2. Thisrapid
progressis adso due to the consistently good quality of teaching combined with the pupils responsible
attitudes and skills of independent learning.

9. Inadl dasses, the amdl size of teaching groups enables teachers to give more individua attention
to pupils than isthe case in most schools. Teachers o get to know their pupils very well, because
there are so few of them. Consequently, the qudity of teachers assessment of their pupilsin the key
skills of literacy and numeracy and in their socid development isgood. The information used from these
assessmentsis well used to help the pupils to focus on what they need to achieve next. In science and
the foundation subjects, assessment is not as good, and thisis because of the lack of information
provided by the curriculum planning on which assessment is based. Therefore, in these subjects pupils
do not progress as well as they might because teachers assessments are not precise enough.

10. Pupils made sound progress in developing skillsin literacy at Key Stage 1. They listen carefully
and show understanding by being able to follow ingtructions. By the age of seven they spesk with
clarity and fluency gppropriate to their age. Pupils use their knowledge of |etter soundswell to help
them to decipher unfamiliar words and to produce phonetically acceptable attempts at spellings. Ther
growing vocabulary and knowledge of high-frequency words helps them to write with reasonable
fluency. At Key Stage 2, pupils make good progress overdl. Skillsin spesking and listening develop
well as pupils grow in confidence and maturity and begin to teke an increasingly active role in their
learning. For example, pupilsin Years 5 and 6 frequently explain the method they have used to arrive
at an answver. Reading skills aso develop
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well as pupils use an increasing range of strategies, such as the context of a sentence, to help them to
read more demanding text. Ther improving skillsin research help them to quickly locate information in
non-fiction books. Pupils improved punctuation and good knowledge of grammear, together with the
wide range of opportunitiesto write in arange of different syles, resultsin generaly clear and fluent
written work. However, while the style and content of pupils writing is of agood standard, their
spelling and handwriting are only average.

11. Pupils killsin numeracy develop well at both key stages. At Key Stage 1 pupils understanding
of number and their skillsin usng numbers progress well. By thetimethey arein Year 2, pupils show a
developing knowledge of the place value of numbers up to 100 and accurately add and subtract two-
digit numbers. A good emphasisis placed on developing pupils skillsin recognising the patterns
created by numbers. These skills help them to learn about odd and even numbers and to understand
concepts such as‘lots of’ or ‘sets of’ when learning their two and five timestables. At Key Stage 2
pupils continue to build on this firm foundation. Pupils successfully develop their skillsin estimation, so
that by the time they arein Y ear 6 they have a good idea as to whether or not the answer to a
caculationislikey to be correct. Their skillsin manipulating numbers dso develop well and they show
gpeed and accuracy in menta arithmetic.

12. SKillsof scientific enquiry develop stisfactorily &t Key Stage 1. Pupils have abasic
understanding of the principles of ‘fair testing' and learn how to record their answersin alogica way.
At Key Stage 2, pupils make good progress overall, because of speciadist teaching and greater
opportunities for experimental work. However, because of the way in which the curriculum is planned,
there is sometimes little sgnificant difference between the skills taught to pupilsin Year 4 and Year 6.

13. Pupilsare not aways able to improve ther skillsin literacy through their work in other aress of
the curriculum. However, they are given good opportunities to use their skillsin numeracy to help them
in their work in subjects such as science and design and technology.  Skillsin information and
communication technology are satisfactorily used to help pupils with their work in other subjects.

14. Pupilswith specia educationa needs and those for whom English is an additiond language are
provided with work matched to their prior atainment. They play afull part in al activities and achieve
a the samerate as their classmates.

PUPILS ATTITUDES, VALUES AND PERSONAL DEVELOPMENT

15. Pupils attitudes, behaviour, and persona development, and the relationships within the school,
have improved sgnificantly since the last full inspection in 1996, when inspectors judged that they were
satisfactory in Key Stage 1 but unsatisfactory in Key Stage 2.

16. When children enter the schoal, a the start of the reception yesar, their socid sillsare a aleve

normally expected, but when they leave a the age of 11 their skills have improved greetly. Throughout
the school, pupils attitudes and behaviour are very good and the quality
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relaionshipsis excdlent. The response of pupilsto opportunities provided for their persona
development isaso excdlent. The school provides acam, but chalenging and purposeful, learning
environment where pupils are able to flourish in an amosphere of trust and co-operation.

17. Pupilsdisplayed good or very good attitudes to their work in more than eight out of ten lessons.
Attitudes were particularly good in the Year 5 and 6 class, where pupils response was very good in
two thirds of lessons. Pupils enjoy coming to school very much, and thisis reflected in their postive
atitudes to their work. Thisimprovement in attitudes since the last ingpection has been a significant
factor in the improved standards of attainment. Pupils settle quickly to their work and are eager to
learn. They ligten attentively and respond well to teachers questioning. Mot pupils are eager to do
well, and are motivated and enthusiastic about their work. Pupils respond well to extra-curricular
activities, with boys and girls dike enthusiagticaly taking part in footbal and netbal.

18. Behaviour in lessons hasimproved greetly since the last ingpection, particularly in Key Stage 2.
The very good behaviour, in and around the school, reflects the school’ s aims and has a positive effect
on the qudity of learning. On entry to the schoal, the very youngest children quickly conform to the
school’ s code of behaviour. Throughout the school, pupils show respect for their teachers. They
respond positively to the high expectations of good behaviour. Pupils are dways polite and courteous,
readily offering to help visitorsin their school. No incidents of unsatisfactory behaviour were seen
during the ingpection. Pupils from al classes, interviewed during the ingpection, fdt that there was no
bullying in their school and that if they did fed unhappy about anything they could talk to a member of
their school council or any member of staff. During the previous academic year no pupils were
excluded from the school.

19. Rdationships between dl members of the school community have improved sgnificantly snce the
last ingpection. The fruits of these positive relationships are seen in lessons where pupils co-operate
well in paired and group work. By thetime they reach Years 5 and 6, pupils respect and trust one
another. For example, in amathematics lesson, pupilsfet able to say that they did not fully understand
the relationship between percentages and fractions. They knew they could do so without fear of feding
inadequate or being laughed at. Pupils of al ages play well together during bresk times. The loca
playgroup, based in atemporary building on Ste, felt able to dlow its playtime to coincide with that of
the school, because pupilsinteract so well with the toddlers.

20. Pupilsdisplay very high levels of persona development and maturity. From an early age, pupils
dart to be closdy involved in the development of their own learning. By the end of Key Stage 2 they
regularly review their work and, in discussons with their class teacher, seek waysto improve. Pupils
show gresat understanding of the impact of their actions on others, and pay full respect for the fedings,
vaues and biefs of others. For example, in a‘forum assembly’, organised by the pupils, everyone
was asked to reflect upon the youngest members of the school community and those new to the schoal,
offering their support. Pupils respond very well to opportunities to take part in magjor developments
affecting the school. For instance, members of the school council were involved in interviewing
gpplicants for ateaching post and are now looking forward to meeting the architects when the school’s
new building project gets underway.
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21. Attendance at the school is good and is above the nationd average. The great mgority of pupils
arrive & school on time. However, the school does have some concern about pupils being taken out of
schoal for annud holidays, particularly a the beginning of the school year. Regidration istaken quickly
and efficiently. The good attendance and punctuality of pupils reflects their postive attitudes to school
and contributes greetly to their levels of attainment and progress.

HOW WELL ARE PUPILSOR STUDENTS TAUGHT?

22. Thequdity of teaching isgood overdl. It issatisfactory in the Foundation Stage and at Key
Stage 1 and isgood at Key Stage 2. During the course of the ingpection, twenty lessons were
observed. One of these was very good, eight were good, ten were satisfactory and one was
unsatisfactory. Although datistically the number of good and very good lessons are a minority,
evidence from a detailed scrutiny of pupils work supports the judgement that most lessons are
generdly of agood qudlity. Furthermore, during the course of the ingpection, one of the three classes
was taught by supply teachers, who stepped in at short notice because of saff absence. Therefore, the
period of ingpection did not provide atrue picture of the usud teaching Situation.

23. Thequdity of teaching has improved considerably since the last full ingpection in 1996. At that
time, amogt Sx lessonsin every ten were unsatisfactory and over onein ten were poor.

24. Themost consstently good teaching is provided for pupilsinthe Year 5 and 6 class. Other good
features are the Plan, do and review lessonsin Class 1 and the specidist teaching of music.

25. Theoverdl qudity of teaching for children in the Foundation Stage is satisfactory, as the teacher
has sound knowledge of how young children learn. Other features that contribute to the quality of
education are the enthusiasm of the teacher and the excellent rel ationships between staff and children.
Learning is at its best when activities are well planned to meet the needs of the Foundation Stage
children aswell asthe pupilsin Years 1 and 2. The Plan, do and review lesson, in which children
have a guided choice of activitiesto select from, isagood example of this. Minor wesknessesin the
teaching occur when activities are not well matched to the needs of dl the children in the Foundation
Stage and do not involve the children actively in their learning. The school is aware of the need to
develop the planning for the Foundation Stage, with grester emphasis on the six areas of learning’* and
the stepping stones that show progression towards nationally recognised early learning goals”®

26. Thesmal numbers of pupilsin each class enable teachers to provide good qudlity individua help
for pupils, to develop excdlent relationships with them, and to get to know each individua very well.
The ‘family’ atmosphere evident in al classes, with high standards of behaviour and mutua respect, isa
sgnificant factor in the progress made by pupils in lessons and over time.

* The six areas of learning are: personal, social and emotional development; communication, language and literacy;
mathematical development; knowledge and understanding of the world; physical development; and creative
development.

® The early learning goals are the targets that most children are expected to achieve by the time that they reach the
end of the Foundation Stage.
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27. illsin literacy and numeracy are taught satisfactorily at Key Stage 1 and in the early years of
Key Stage 2. They arewdl taught in Years 5 and 6.

28. Inthe best lessons, teachers clearly explain what is to be done and carefully prepare necessary
materids. Consequently, pupils are able to start work quickly and know exactly what they have to do.
Good subject knowledge, combined with good assessment of the depth of pupils understanding,
enables teachers to respond to the needs of individuas. They rephrase questions, or gpproach from a
different perspective the way in which a particular skill istaught. Thisoccurred inaYear 5 and 6
meathemétics |esson where the teacher quickly redlised that Some pupils were experiencing difficulty in
understanding the very difficult concept of the relationship between fractions, decimals and percentages.
Asareault, agroup of these pupils was quickly formed, and teaching was specificaly targeted at their
needs. All pupils made good gains in understanding and responded well to the teacher’ shigh
expectaions. Thistype of response to specific difficulties is possble only where good class routines are
in place, and where other pupils have respongble attitudes and can be relied upon to work
independently during the period of group teaching.

29. Shortcomings in teaching stem from the lack of clear guidance provided by some of the medium-
term curriculum planning, from which teachers learning objectives are often drawn. Where learning
objectives are imprecise, teachers do not know exactly at what level they are to teach and assess. This
is particularly important when lessons have to cater for awide range of ages and &bilities. Inthe sngle
unsatisfactory lesson, work was not matched well enough to the needs of the pupils and some of the
direct teaching was too long. Asaresult, the pace of learning was dow and some pupils lost interest.

30. Pupilswith specid educationa needs and those for whom English is not the principa language
gpoken a home are generdly well taught. They enjoy full accessto the curriculum and are fully
integrated into lessons. Work iswell tailored to their needs and they make good progress overdl.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIESOFFERED TO
PUPILS OR STUDENTS?

31. Overdl, the school provides pupils with a satisfactory range of learning opportunities through its
curriculum. While there is effective planning for the core subjects of literacy and numeracy, there are
wesknessesin the planning for children in the Foundation Stage, in science, and in the non-core
subjects. Overdl, thereis very good provison for pupils persond development. Provison isgood for
spiritua and cultura development, very good for mora development, and exemplary for socid
development. This represents an improvement in the school’ s provision since the last ingpection.

32. Theschoal provides an appropriate range of activities for the very smadl number of children in the
Foundation Stage, which resultsin their making satisfactory progress. Owing to the small szes of year
groups, children in the Foundation Stage are taught dongside pupilsin Key Stage 1. The childrenin the
Foundation Stage lack additiond, regular support. Theresult isthat many of the activities planned for
them are linked to the lessons designed for pupilsin Key Stage 1 and amended to provide activities a
an gppropriate levd. It istherefore not clear how children progressively develop the knowledge, kills,
understanding and attitudes required to reach the early learning godsin the areas of learning. This
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gtuation also makes accurate assessment of children’s progress difficult. The shortage of saff for the
youngest children has been recognised by the school, and atemporary appointment has been made to
help to address the Stuation. The school’ s provision for children’s physical development is limited by
the lack of opportunities to use large outdoor equipment, such as whedled toys.

33.  Thecurriculum for pupilsin Key Stage 1 and Key Stage 2 is satisfactory overdl. It meets
datutory requirements by ensuring that dl Nationd Curriculum subjects areincluded. Thereisaclear
focus on the teaching of literacy and numeracy, and teachers have successfully introduced the nationa
drategies for these subjects. The structure these provide has had a positive impact on the teaching and
gandards achieved in English and mathematics. Although the school does not plan the teaching of
religious education solely on Cambridgeshire slocaly Agreed Syllabus; it meets its requirements.

34. The school has recently adopted new nationa guiddinesfor al subjects other than literacy and
numeracy. This has provided teachers with a clear plan of the topics and activitiesto be taught. The
current framework of atwo-year cycle of work will dlow for future development of the curriculum as
the school growsin size. Asyet, the school has not adapted the nationa guidelines to meet its specific
needs, nor hasit identified the way in which pupils skills are to be developed in a step-by-step way as
they move from Year 1to Year 6. Outline curriculum plans for science and the foundation subjects
provide detalls of the ectivities to be taught rather than the levels a which skills are to be taught. This
reduces the effectiveness of the teachers planning, as learning objectives, taken from outline planning,
are at times imprecise and undue repetition occasiondly occurs. For example, theam to ‘ practise
speaking and listening skills' does not focus the teacher on which specific skills pupils need to
practise. A scrutiny of pupils work shows that there is sometimes little significant difference between
the skills taught in some Year 4 and Y ear 6 science and design and technology topics. Accurate
assessment of pupils progressis difficult, as the school does not have clear targets against which to
asSess progress.

35. Thecurriculum is generdly well balanced and it includes appropriate provison for pupils
personal, social and hedlth education. The governors have approved the school’ s sex education
programme and the school has made provision for drug awareness education. The requirements for
physical education are not fully met because of the limited resources available when the school usesthe
village hal for gymnadtics. The current system of dternating the teaching of history and geography has
led to gaps in which the subjects are not taught. Thisis having a negative impact on pupils learning. It
prevents the progressive development of historical and geographica skills and understanding, and
makesit difficult for pupilsto retain knowledge. This has resulted in the below average Sandardsin
these subjects.

36. The school makes satisfactory provision for pupils on its register of specia educationd needs.
Teachers produce individual education plans with appropriate targets and specific activities to support
these pupils learning. Learning support staff ensure that these pupils have access to a broad and
relevant curriculum. Teachersregularly review the pupils progress towards their targets. However,
progressis not dways assessed againg the individua targets, which makes the setting of future targets
less effective.

37. Theschool has good links with the village playgroup, ensuring a smooth transfer into reception,
and satisfactory links with other local schools. 1t enhances the curriculum with a good range of extra:
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curricular activities. These include sporting clubs and inter-school matches in football, netbal and
cricket, and musicd activities, such as recorder club, individua instrument tuition, and orchestra. A
large number of pupils take advantage of these additional opportunities,

which are organised by gtaff, parents and community groups. The school makes satisfactory use of the
community to enhance pupils learning, including vists from a storyteller, musicians, thegtre groups and
the loca police. The curriculum is aso enhanced by viststo places such asalocad farm, museums and
amusic workshop, and aresdentid vigt for pupilsin Year 6.

38. Theprovison the school makesfor pupils spiritud development isgood. Assemblies and
religious education lessons provide opportunities for pupils to recognise and reflect upon important
issues. Teachers develop a sense of joy within many lessons. For example in Key Stage 1, the final
activity in the religious education lesson celebrated pupils writing, particularly where pupils had made a
ggnificant breakthrough in learning. The teacher dso gave time for pupils to reflect on their specid
thoughts they had written on their scrolls, based on prayer scrolls used in the Jewish faith. In Key Stage
2, pupils reflected on artefacts that are specid to Mudims and relate this to items, which their teacher
consdered specid. The teacher created avery effective, quiet, reflective mood by playing Greig's
‘Morning’ from Peer Gynt. Pupils have good opportunities to reflect on the fedings of others. A pupil
in the forum assembly encouraged others to think of how anew pupil would be feding having recently
joined the schoal.

39. Pupils mora development is very good and resultsin the high standards of behaviour observed
during the ingpection. Teachers have high expectations of behaviour, which are implicit intheway in
which they speak to the pupils. Pupils have discussed and agreed the school rules, which provide clear
guidance for gtaff and pupils. Teachers ensure that pupils are aware of the effects of their actions and
encourage pupils to discuss how they can solve minor disputes when they arise. Pupils are encouraged
to respect each other and to behave sensibly. They have a good understanding of right and wrong.

40. The school makes excdlent provison for pupils socia development. Older pupils are
encouraged to look after younger ones, and this creates a family atmosphere within the school. In
lessons, teachers give pupils many opportunities to work co-operatively and collaboratively. For
example, pupils collaborated well in smadl groups during amusic lesson. Members of saff consder
pupils as equd partnersin the school and this has a very positive impact on relationships within the
school and in pupils persond development. Teachers gave pupils an opportunity to expresstheir views
on the planned extension to the building, and welcomed the ‘wish ligt’ of ideasthey crested. There are
very good opportunities for pupils to extend their responshilities throughout the school. Commendable
examples of this are the school council, which includes € ected members from each class, and the
weekly ‘forum assembly’ organised by pupils.

41. The provison for pupils culturd development isgood overdl. Pupilsgain arich understanding of
their own culture through loca studies and visits, for example to loca museums and musical workshops.
Vigtors, such as musicians and thegatre groups, add to this experience. The pupils understanding of
other culturesislesswell developed, though satisfactory. In religious education, pupils have studied
aspects of other world religions, such as Judaism and ISam. They have handled arange of artefactsto
help them gain a degper understanding of other peoples. However, their knowledge of how people
from other parts of the world liveis limited.
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HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

42. The schoal crestes an atmosphere in which pupils fed very happy and secure. Itisacaring
community, which supports, encourages and vaues pupils asindividuas. Staff know their pupils very
well, and pupils show high levels of concern for one another’ swefare. All parents or carers who
returned their questionnaires felt that the school helps their child to become mature and responsible.

43. Ovedl, the procedures for child protection and ensuring pupils welfare are good. Child
protection procedures are firmly in place and training of staff isup to date. Fully trained fird-aiders are
in place and al members of staff have regular training in resuscitation techniques. Regular fire checks are
carried out and recorded. The governing body has recently reorganised the committee for health and
safety, and arrangements are in place to formalise their procedures in readiness for the new building
project. The school is clean, tidy and in good repair, and provides a safe environment for pupils.

44.  Arrangements for monitoring and promoting good attendance are good. Regigters are
consstently monitored and any cause for concern is followed up with the support of the educationa
welfare officer. Parents are made aware of the need for regular attendance and punctuaity, through
newdetters, verbal communication and legflets. The reporting and recording of attendance meet
gtatutory requirements.

45. The school has good arrangements for monitoring and promoting good behaviour. Pupils know
and understand how they should behave and they respond accordingly. Pupils are involved in forming
their class and schoal rules, and abide by them. Pupils vaue their names being entered in the * Good
Book’, and the consequent recognition in assembly of their good work, behaviour or attitude. Any
incidents of poor behaviour are very rare. However, should any occur, they are dedlt with quickly and
gopropriatdy through the school’ s culture of involving pupilsin decison meking, and the high levels of
fairness and respect for one another.

46. Good procedures are in place for monitoring and supporting pupils academic progress and
personal development. Teachers keep regular notes of pupils progressin a‘Record of Achievement’'.
Three times ayear, pupils take part in areview of their work with their class teecher, looking at their
previous targets, evauating progress, and seeking way's to work together to achieve further
improvements. Annua written reports to parents contain full information. At consultation eveningsin
October and March, parents recelve very detailed information about their child' s persona development
and academic progress, particularly in the core subjects of English, mathematics and science.

47. Overdl, the procedures for ng pupils attainment and progress, and the use of assessment
to guide curriculum planning, are satisfactory. There are good procedures for assessing pupils
progress in English and mathematics, but those for other subjects are not so clear. The criteria used to
assess pupils are imprecise, because they are often based on medium-term curriculum planning which
lacks detail, and sometimes leads to rather subjective and vague judgements. The result is that
assessment records are only useful in giving information about what pupils have been taught rather than
identifying the next steps that need to be taken to develop learning.
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HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

48. The partnership with parents has improved consgderably since the last ingpection. It isnow very
good and asignificant strength of the school. Views of parents are very positive. Responses to
ingpection questionnaires show that, apart from three per cent of parents disagreeing about the amount
of homework their child has to do at home, dl other questions received a one hundred per cent positive
response.

49. Thequdlity of information provided for parentsis very good. Annud reports about their
children’s progress give very good detailed information about academic and persona development, and
how children can further improve their work. At consultation evenings, parents recelve an interim
report on their children’s progress, where targets for improvement are reviewed and set. Parents
receive very good information through a well-presented school prospectus and governors annud
report. Regular fortnightly newdetters give parents detailed information about day-to-day matters and,
at the beginning of each term, information about whet their children are to learn.

50. Parents make avery good contribution to children’s learning at school and a home. Parents are
encouraged to help in school and are able to help with reading, practicd activities, swvimming and
playing the piano. Parents support the school well by their good attendance at consultation evenings,
school plays, community assemblies and porting events. The information parents receive about what
their children are to learn gives them good opportunities to contribute to their children’slearning at
home. The schooal isvery well supported by an active parent-teacher association. Its socid and fund-
rasng events make a sgnificant contribution to the life and work of the school and are an important
part of the life of the village community.

HOW WELL ISTHE SCHOOL LED AND MANAGED?

51. Theschool isvery well led by the headteacher. She effectively manages the school in close
partnership with the governing body, and has established a very good partnership with parents and the
wider community. She knows her pupils very well and has aclear view of the future development of
the school. All aff and governors ably support her. Teaching staff are committed to improving pupils
attainment and are good at reflecting criticdly on their practice. There are excellent relationships within
the school and a strong sense of teamwork among al staff. Parents are greetly appreciative of her
efforts and her accessibility. All those who responded to the pre-ingpection questionnaire felt that the
school iswel led and managed.

52. The commitment of governorsis consdderable. The governing body is effectively organised and
successtully fulfilsits statutory respongbilities. Itsrole in shaping the direction of the school is very
good. Governors have aclear understanding of the strengths and weaknesses of the school and make
frequent vidts. These vigts often have a specific focus, Snce each governor has overview of an area of
the curriculum or an agpect of the school’swork. An example of the extent of the governors
involvement in the day-to-day activities within the school, and the way, in which they use their expertise
or interests for the benefit of the schoal, isthe project to develop aschool web site. Thiswas
undertaken during the last school year by the current chair of governors, the headteacher, and pupils
who arenow in Year 6. Itisafurther example of the school’ s view of pupils as equd partnersin their
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education. Governors have formed committees to monitor aspects of the school such as finance, the
curriculum, premises and hedlth and safety. Governors who were interviewed displayed avery clear
view of the long-term Strategic development of the school. They are making good use of data to
compare the school againg othersin terms of its performance and income.

53. Following the previous full ingpection in October 1996 the school was judged to be in need of
gpecid measures because it was failing to give its pupils an acceptable standard of education. Three
key issues for improvement were:

*  theimprovement of the qudlity of teeching;
*  the establishment of sound professiond leadership and managemernt;
*  theimprovement of pupils attitudes and behaviour.

The first and third of these issues related specificaly to Key Stage 2, where attainment was below
average and pupils were making unsatisfactory progress.

54. A subsequent re-ingpection by HMI in September and October 1998 judged that good progress
had been made in addressing al of the key issues and that the school no longer required specid
measures. At that time, attainment at the end of Key Stage 2 was judged to be average and pupils
made steady progress. Following that ingpection, three issues were identified to help the schooal to
improve further:

*  theimprovement of standards in information technology and writing at Key Stage 2;
*  theprovison of greater challenge for the more able pupils;
*  theimprovement of teachers assessments of pupils within lessons.

55. Thequdity of teaching has improved significantly since 1996, with 95 per cent of lessons
satisfactory or better, as opposed to just 41 per cent at the time of the first ingpection. The qudity of
leadership is now very good and pupils have positive attitudes towards school and are very well
behaved. Good progress has aso been made in addressing the issues identified by HMI in 1998.
Standards in information technology at Key Stage 2 have improved and are now satisfactory, and
standards of writing at Key Stage 2 are now good. Work is generaly well matched to pupils' ahilities,
so that more able pupils are properly challenged. Teachers assessments of pupils within lessons are
generdly good in terms of the qudity of their questioning to determine the depth of pupils
understanding. On the other hand, assessments are sometimes too subjective because the learning
objectives on which they are based lack precison. Asaresult of the further improvements made since
1998, the standards achieved at the end of Key Stage 2 are now above average and pupils are making
good progress.

56. The school development planis of good quality and sets out aclear outline of future priorities. It
provides good detall of initiatives to be put in train during the current academic year and an outline of
proposas beyond this. 1t dso contains thorough evauations of previous initiatives and good contextua
information. The plan is not easy to follow, since the user constantly needs to cross-reference
information contained in different parts of the document, but it is nevertheless a useful working
document for the school .
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57. Thegreatest chdlenge currently facing the schoal is the management of its expansion as more
pupils are admitted from the local housing developments. One section of the development plan deals
with this and shows that a greet ded of thought has dready been giventoit. In previousterms, the
governors wisely decided to use part of the contingency fund in their budget

to maintain gaffing levels. They did this so thet in the early stages of its expansion the school would
have the capacity to admit new pupils without having to re-organiseits classes. The way in which the
curriculum has been planned, in atwo-year cycle, dso alows the school to manage its future growth
without having to re-write its schemes of work.

58. Thequdity of teaching and learning is currently monitored well. Thereislittle need for aforma
system of lesson observations because the schoal is very small and the headteacher knows al pupils
very well and knows what is being taught in the other two classes. If necessary, lessons can easily be
observed. Responghilities for the different subjects of the curriculum and aspects of the school’ s work
are shared among the three teachers, so that each is responsible for a number of areas. In redlity,
however, the teachers work well as ateam and help one another as needed. The headteacher isfully
aware of the need to develop a more systematic approach to monitoring and a more formalised
structure of responsihilities as more teachers are employed.

59. The school makes good use of its resources. Staff are effectively deployed and dl available
gpaceisvery well used. Thelack of adult help in Class 1 has been recognised by the school and a
temporary appointment has been made. This should enable the teacher to plan better activities for the
youngest children. The premises are well maintained and are cleaned to agood standard. The school
adminigrator is both hardworking and capable. The day-to-day adminigtration of the schoal is efficient
and effective, enabling teachers to concentrate on their work with the pupils.

60. A widerange of indicators, including the qudlity of teaching, the improvement since the last
ingpections, the quality of leadership and the good standards achieved, shows that the schoal is
effective. Although unit costs are high, they are typica of most small schools and therefore the school
gives good vaue for money.
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WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?
61. Inorder to improve further, the headteacher, staff and governors should:

Improve standards in geography and history by:
(Paragraphs 5, 31, 35, 103.)

*  enauring that pupils have regular opportunities to develop and practise their skills.

Improve curriculum planning and the qudity of assessment in science and the foundetion
subjects by:
(Paragraphs: 9, 12, 31, 34, 47, 88, 99 100, 103, 113, 121.)

*  clearly setting out the way in which skills are to be developed in these subjects as
pupils move through the school from Year 1to Year 6;

* indicating, on the curriculum plan, precisely what is expected of each year group in
terms of the skills and knowledge to be taught;

*  enauring that the criteria used to assess pupils progress are based on the curriculum
plan, and that the criteria are precise and measurable.

Improve the quaity of provision in the Foundation Stage by:
(Paragraphs: 7, 25, 31, 32, 59, 62, 64, 65, 67.)

*  enauring that additiona help is provided for the very youngest children so that

greater emphasis can be placed on the requirements of the Foundation Stage
curriculum.
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed 20

Number of discussons with staff, governors, other adults and pupils 16

Summary of teaching observed during the inspection

Excellent | Very good Good | Satisfactory | Unsatisfactory Poor Very Poor
0 5 40 50 5 0 0

The table gives the percentage of teaching observed in each of the seven categories used to
make judgements about lessons.

I nformation about the school’s pupils

Pupils on the school’sroll Nursery | YR-Y6
Number of pupils on the school’sroll (FTE for part-time pupils) N/A 45
Number of full-time pupils known to be digible for free school medls N/A 2
FTE means full-time equivalent.
Special educational needs Nursery | YR-Y6
Number of pupils with statements of specia educationa needs N/A 1
Number of pupils on the school’ s specia educational needs register N/A 16
English asan additional language No of
pupils
| Number of pupilswith English as an additional language 3
Pupil mobility in the last school year No of
pupils
Pupils who joined the school other than at the usud time of first admission 1
Pupils who left the school other than at the usud time of leaving 8
Attendance
Authorised absence Unauthorised absence
% %
School data 4.4 School data 0
National comparetive data 5.2 National comparative data 0.5

Both tables give the percentage of half days (sessions) missed through absence for the latest
complete reporting year.
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Attainment at the end of Key Stage 1 and Key Stage 2.

Details of the Nationa Curriculum test results for the Y ear 2000 are not included in this report because
the numbers of pupils tested at the end of both Key Stage 1 and Key Stage 2 were very small.
However, the results of the tests can be summarised as follows:

* Standards achieved in reading, writing and mathematics at the end of Key Stage, 1 and in
English, mathematics and science at the end of Key Stage 2, were much higher than the nationd
average.

Where there are very few pupils tested, interpretations of results need to be trested with caution, since
vaiationsin attainment of individua pupils can disproportionatdly affect the overdl percentages. For
example, only five pupils were tested a the end of Key Stage 1, so each pupil achieving the nationa
target of Leve 2 contributed 20 per cent of the school’ stotal score.
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Ethnic background of pupils

Exclusionsin the last school year

No of Fixed | Permanent
pupils period
Black — Caribbean heritage 0 Black — Caribbean 0 0
heritage
Black — African heritage 0 Black — African 0 0
heritage
Black — other 0 Black — other 0 0
Indian 0 Indian 0 0
Pakigtani 2 Pakigtani 0 0
Bangladeshi 0 Bangladeshi 0 0
Chinee 1 Chinese 0 0
White 38 White 0 0
Any other minority ethnic group 0 Other minority ethnic 0 0
groups

This table refersto pupils of compulsory

school age only.

Teachers and classes

Qualified teachersand classes:
YR-Y6

This table gives the number of exclusions of
pupils of compulsory school age, which may
be different from the number of pupils

excluded.

Financial information

Tota number of qudified 31 Financid year 1999 — 2000
teachers (FTE)
Number of pupils per qudified 14.5
teacher
Average classsze 15 £
Totd income 137,758.00
Education support staff: Tota expenditure 141,662.00
YR-Y6
Total number of education 2 Expenditure per pupil 2,725.00
support staff
Tota aggregate hours worked 39 Baance brought forward from 12,840.00
per week previous year
FTE means full-time equivalent. Baance carried forward to next 89,360.00
year
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Results of the survey of parents and carers

Questionnairereturn rate

Per centage of responsesin each category

My child likes schoal.

My child is making good progressin schoal.

Behaviour in the schoal is good.

My child gets the right amount of work to do
a home.

The teaching is good.

| am kept wdl informed about how my child
IS getting on.

| would fed comfortable about gpproaching
the school with questions or a problem.

The school expects my child to work hard
and achieve hisor her best.

The school works closely with parents.

The school iswell led and managed.

The schoal is helping my child become
mature and respongible,

Number of questionnaires sent out 45
Number of questionnaires returned 32
Strongly | Tendto | Tendto | Strongly | Don’t
agree agree | disagree | disagree | know
81 19 0 0 0
81 19 0 0 0
88 12 0 0 0
41 53 3 0 3
91 9 0 0 0
72 28 0 0 0
97 3 0 0 0
%! 6 0 0 0
69 31 0 0 0
100 0 0 0 0
81 19 0 0 0
72 28 0 0 0

The school provides an interesting range of
activities outsde lessons.

Other issuesraised by parents

Over 70 per cent of the pre-ingpection questionnaires were returned.  Sixteen parents attended the pre-
ingpection meeting with the Registered Inspector. The views expressed at the meeting were
overwhemingly postive and supportive of the schoal.
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PART D: THE STANDARDSAND QUALITY OF TEACHING IN AREASOF THE
CURRICULUM, SUBJECTSAND COURSES

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE

62. Provison for pupilsin the Foundation Stage ensures a sound basis for their future learning.
Children enter reception a the beginning of the academic year in which they arefive. The very smdll
number of children come with awide range of different skills and experiences. Overdl, their attainment
on entry issSmilar to that expected of their age. The results of an early assessment of children —the
school’ s basdine assessment - confirm this. The children join older pupilsfrom Years 1 and 2 inthe
Key Stage 1 class. The children make good progressin their persond, socid and emotiona
development and satisfactory progressin dl other areas of learning. The exceptionisin physica
development, where children do not reach the expected levels because of the congraints of the
accommodation and resources. These shortcomings in the accommodation will be addressed as part of
the building development to be carried out. Lack of adult help in Class 1 means that the teacher hasto
try to plan Foundation Stage activities within lessons for the mgjority of pupils, who arein Key Stage 1.

Per sonal, social and emotional development

63. Children make good progressin developing their persond and socid skills and achieve the early
learning gods for this area of learning by the start of Year 1. They are beginning to concentrate for
longer periods, work well together, and converse with each other as they work. For example, they
showed sustained effort when making models from clay, and sensibly worked under the guidance of a
parent-hel per, quietly discussing their work, families and friends. In the activity room, they play
together well and co-operate when role-playing in the classroom shop. They work happily ongside
classmates from Years 1 and 2. This provides good role models for the younger children. Adults have
high expectations of the children, and the effective use of praise and encouragement helps them to settle
quickly into the security of the classroom.

Communication, language and literacy

64. Children make sound progress in acquiring the skills of speaking, listening, reading and writing.
They tak together frequently asthey work at their tasks. They are beginning to understand that
conversation dso involves ligening to others. During the introduction to lessons, children listen
attentively to their teacher and most know and explain clearly what their work entails. Children have
many opportunities during the day to observe adults and older pupils handle books. Therefore, they
know the conventions of ‘front to back’ and ‘top to bottom’ when reading stories. They are beginning
to recognise patterns in sounds and some initid lettersin words. Children are keen to write and often
choose to make marks on paper of their own volition. Mogt write their name with clarity and
confidence. With help, children rearrange word cards into a smple sentence and then tick them in the
correct order into their books. Asaresult of satisfactory teaching, children achieve gppropriate
gandards. However, some activities, which are shared with older pupils during literacy lessons, are not
aways at an gppropriate level for children of this age.
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Mathematical development

65. Overdl, children make satisfactory progressin developing their mathematical skills. They make
good progress in counting, but progress in other agpects of this area of learning is more limited.
Children join in the introductions to the Key Stage 1 numeracy lessons. However, this activity is, a
times, too long and generdly too difficult for them. They count successfully to twenty, as demonstrated
inadice game. They recognise numbers to ten and some can successfully add more to a number.
Many activities do not sufficiently develop the children’s mathematical language. For example when
exploring balances, the adult working with the children did not highlight specific terms such aslight and
heavy. Children know the names of smple shapes, including circle, square and triangle, and the days
of the week, but they are not confident in the use of this mathematical vocabulary.

Knowledge and under sanding of the world

66. Children are on course to reach the expected early learning goas for this area of learning by the
timethey begin Year 1. Staff promote this areawell and sound progressis made. Children are curious
about the world around them and ask sensible questions and show interest. For example, they have
developed an understanding of how they have changed. They looked at the items a baby needs—a
bottle, a blanket and a cot — and understand that they themselves no longer need them. Through work
connected to a Key Stage 1 geography project, they know that new houses are being built in the village
and that there is afarm near the school. The teacher provides useful activities to develop their
knowledge of their sensesin smple investigations. For example, in ataste quiz they tried different
flavours of crigps and decided which was their favourite. Staff gives children a good range of
opportunities to use information and communication technology. For example, they use the classroom
computer to produce smple pictures, and successfully make a programmable toy robot move forward.

Physical development

67. Staff provide agood range of activities to develop children’ s fine motor skills, such as when using
pencils, paintbrushes, moddling tools, scissors and the computer’smouse. Thisresultsin children
making satisfactory progress in this aspect of their physical development. They enjoy writing, painting
and model making and show appropriate control of the toolsthey use. The congtraints of the
accommodation and lack of suitable equipment limit the overdl development of children’s physica
kills. Children’s experience on adaily bads of climbing, jumping, balancing and using large gpparatus
and whedled toys is severdly limited. The school compensates for this by involving the children in the
weekly Key Stage 1 physical education lessons and in the daily fitness session where teachers organise
playground games. The schodl is aware of the need to improve the provison for thisarea of learning.

Creative development

68. Children make satisfactory progressin their cregtive development. They are on course to reach
the expected early learning gods by the time they reach Year 1. Children enjoy using paint and
drawing, for instance when exploring colour by mixing primary colours and when using chaksto draw
sdf-portraits. They develop appropriate basic techniques to enable them to use and control tools and
materias. Staff provide satisfactory opportunities for imaginative play in the role-play area, where
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children vigt the classsoom shop and office. Thereis a planned weekly music lesson in which the
children learn smple action songs, such asHead, Shoulders, Knees and Toes. They enjoy the actions
and try hard to join in with the Singing of the words, from memory.

ENGLISH

69. Atthetime of the last ingpection, pupils progress was unsatisfactory. Standards at the end of
Key Stage 1 werein line with nationa expectations, but standards at the end of Key Stage 2 were
below average. During the last two years, the school has worked hard at introducing the National
Literacy Strategy, and the quality of teaching and learning, particularly at Key Stage 2, has greetly
improved. Ingpection evidence shows that, by the end of the school year, pupilsin Year 6 arein lineto
achieve standards above those expected nationally.

70. Theresults of Nationa Curriculum tests over the past three years, together with ingpection
evidence, reflect the sound start that pupils make in Key Stage 1. Currently, these pupils make
satisfactory progressin their learning, and standards are average. By the age of saven, most pupils
within the very small year groups achieve the expected sandard, Leve 2, in reading and writing.
Results of nationd tests at the end of Key Stage 2 have been more varied. Over the past three years,
about eight out of every ten pupils achieved the expected standard, Leve 4, which isbroadly smilar to
the proportion found nationally. However, lessthan half achieved the expected standard in writing. As
aresult of recent improvementsto teaching, pupils progress has accelerated, particularly in the second
part of the key stage. By the age of 11, standards are now above average, as a greater proportion of
pupils achieve the higher sandard, Leve 5, than is found nationaly.

71. Pupilswith specid educationa needs make smilar progress to their classmates and they achieve
appropriate standards, given their prior attainment. Teachers clearly identify gppropriate targets within
these pupils' individua education plans. Specific activities supported by learning support assstants
ensure that sound progressis made. Pupils with English as an additiond language smilarly make sound
progress in their development of language skills.

72. Teachingin literacy lessons is satisfactory overdl. Two of the three lessons observed were
satisfactory and the other was good. Thisresultsin sound learning in Key Stage 1 and at the beginning
of Key Stage 2. Standards in speaking, listening, reading and writing for these pupils are average.
Good teaching at the end of Key Stage 2 ensures that pupils achieve above average standards in
gpeaking, ligtening, reading and writing by the age of 11. Teachers have clear expectations of how
pupils are to behave, which result in very good behaviour in lessons. Relationships between staff and
pupils are very good, and teachers use encouraging praise most effectively to motivate pupils.

73. Teachers plan opportunities for pupilsto listen carefully to sories. These result in pupils making
satisfactory progressin their listening skills at Key Stage 1. The rate of progress accelerates in Key
Stage 2, where teachers ensure that pupils are attentive at the start of a story. Teachers read stories
well, with enthusiasm and expresson, thus capturing the pupils attention. For example, pupils were
engrossed in the gory of ‘St George and the Dragon’ at the gart of aliteracy lesson. Older pupils
were keen to write their own versons of afrightening scene, having listened with greet interest to well
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chosen extracts read to them. Throughout the school, pupils speak with confidence. Teachersgive
pupils regular opportunities to discuss their work and to explain what they have learned.

74. Pupilsin Key Stage 1 enjoy reading and achieve gppropriate standards for their age. When
reading they use their increasing knowledge of |etter sounds to help them read unfamiliar words. More
able pupils read smple texts with expression and with regard to punctuation. They show good levels of
understanding. Pupils make good progressin developing their reading skillsin Key Stage 2. By the
end of the key stage Sandards are above average, as the mgority of the smal number of pupilsarein
line to achieve the higher sandard, Level 5. Teachers introduce pupils to awide range of books and
authors. Asa consequence, pupils develop akeen interest in reading. They begin to build up a bank of
favourite authors, which currently include Enid Blyton, JK Rowling and Arthur Ransome. They usea
range of strategiesto predict the meaning of unknown words. For example, one pupil correctly
identified the word ‘vittles' from the context of the sentence. Pupils use contents and index pages
effectively to locate and retrieve information from non-fiction books. More able pupils are sdlf-
motivated and confident readers. They tackle demanding texts and read fluently and with expression,
taking on the voice of the characters where relevant. Pupils use reading diaries to record the books
they have read, but these do not aways form an effective link between home and school.

75. Progressinwriting a is at least satisfactory, and isgood at the end of Key Stage 2. Teachers
concentrate on teaching the basic kills of grammar, spelling and handwriting. They have good subject
knowledge and bresk down the skills that pupils are to learn into small manageable steps. This results
in pupilslearning well. For example, pupilsin Key Stage 2 are developing their understanding of
punctuation through the use of full stops and question marks and, by the end of Key Stage 2, pupils
make good use of direct speech in their writing. Teachers provide a wide range of opportunitiesto
writein different styles. For instance, in Year 2, pupils practise writing ingtructions in a series of steps
within aflow diagram. At Key Stage 2, younger pupils write ‘Haiku' poems, while older pupils write
well structured arguments on the subject of whether Shakespeare is outdated. Asaresult, pupils
develop alove for language, awide vocabulary, and an ability to write interesting and exciting stories.
For example, pupils produced well-gtructured ‘frightening’ stories in which there was very good use of
vocabulary. However, while the style and content of pupils writing is of a good standard, their spdlling
and handwriting are only average. Teachers give pupilstoo few opportunities to re-draft their work so
that they can identify and correct errors and improve its overal presentation. Pupils make satisfactory
use of information and communication technology to present their idess, but teachers give pupils too
few opportunities to develop and use their literacy skillsin other subjects.

MATHEMATICS

76. Standards in mathematics are above average at the end of both key stages. Thisisan
improvement on the Stuation reported at the time of the previous full inspection in 1996, when
standards were average at the end of Key Stage 1 but below average at the end of Key Stage 2.

77. Owing to the small groups of pupils tested each yesar, interpretations placed on the results of the
nationd tests for asingle year are unrdigble. A more atigticaly sound sample is obtained by looking
at test results as awhole over the past three years. This shows that at the end of Key Stage 2
standards achieved have been about average overal, with seven out of every ten eleven year olds
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attaining or exceeding the nationd target of Level 4. Results at the end of Key Stage 1 have been
better, athough fewer pupils were tested. All seven year olds tested during this period achieved or
exceeded the nationd target of Level 2. Inspection findings reflect the good standards achieved in the
tests for seven year olds and the improved results of 11 year olds in the tests for the Y ear 2000.

78. Almog dl pupils, including those with pecid educationd needs and those for whom Englishisan
additiona language, make good progress over time. Thisis due to the well-structured curriculum, the
careful monitoring of progress through regular assessments, the individua attention pupils receive
because of lower class Szes, and the qudity of pupils attitudes developed by the schooal.

79. At Key Stage 1 pupils progress wel in their understanding of number and their skillsin using
numbers. By thetimethey arein Y ear 2 pupils show a developing knowledge of the place vaue of
numbers up to 100 and accurately add and subtract two digit numbers. Recognition of the patterns
created by numbers helps pupilsto learn about odd and even numbers and to understand concepts such
as‘lots of’ or ‘sets of’ when learning their two and five timestables. In the single lesson observed at
Key Stage 1, pupilsin Year 1 were competently counting on and making patterns of numbers on a 100
number-sguare. In the same lesson, higher-attaining pupilsin Year 2 were confidently using their
knowledge of place vaue and their understanding of patterns of numbers to produce sequencesin
which the tens digit increased while the units digit decreased, thus: 29, 38,47 and so on. Less confident
pupils achieved a smilar standard, but needed to use counting gpparatus to help them. Thislesson dso
successfully helped pupils to develop their understanding of zero and its function asa‘ place holder’ in
numbers such as 70 and 106. A scrutiny of work which pupils had completed earlier in the school year
shows that a good range of the curriculum istaught. The work of Year 2 pupils showed good levels of
understanding and accuracy in recording various concepts. These included telling the time to the hour
and haf hour, the properties of two-dimensiond shapes, basic symmetry, and measurement with the use
of ample standard units such as centimetres.

80. AtKey Stage 2, pupils successtully build on the firm foundations laid in Key Stage 1. The core
skill of estimation is soundly taught in Years 3 and 4 and, as aresult, pupils are generaly accurate when
positioning numbers along an unmarked number line. For ingtance, pupils correctly placed a number
such as 450 in its relative podition in the pace between 150 and 700. Skillsin manipulating numbers
aso develop well, so that pupilsin Year 4 can, for example, quickly arrange four-digit numbersto
produce a variety of totas either above or below pre-determined values. In the single lesson observed
in Year 5 and 6, pupils were tackling the difficult concept of the relationships between fractions,
decimals and percentages. All pupils knew that these were different ways of expressing parts of a
whole, and dmogt al confidently used subject-specific vocabulary when explaining their answers. By
the end of the lesson, most pupils were able to move from fractions to decimals to percentages with
reasonable confidence and were able to place awide-ranging mixture of these in the correct order.
Higher-attaining pupils, comprising about a quarter of the class, showed speed and accuracy in this
work. Work completed earlier in the school year shows good coverage of the breadth of the
curriculum. For example, pupilsin Year 6 accurately record time in both anaogue and digit formats,
know how to caculate the area and perimeter of shapes, and have a sound understanding of co-
ordinates. Higher ataining pupils are developing their skillsin using and interpreting co-ordinatesin dl
four quadrants.
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81. Inboth key stages, good emphasisis placed on pupils using and applying the skillslearned in a
variety of practica Stuations, and good links are made between mathematics and science. For
example, temperature readings are collated and tabulated as graphs. Sometimes skillsin information
and communication technology are used and these graphs are generated by computer.

82. Thequdlity of teaching is satisfactory overall. Three of the four lessons observed were
satisfactory and the other lesson was good. Teachers generaly have good subject knowledge. They
are good a giving dear explanations, particularly when working with individuas or smal groups of
pupils, and the small class szes enable them to do this quite often. Teachers aso establish good
routines within their classes, and pupils know exactly where to find the necessary equipment. Asa
consequence, pupils are able to get to work quickly. However, teachers kills of time management are
sometimes not so good, and the demands of catering for avery wide range of abilities and agesresult in
work not being matched well enough to pupils abilities. When this occurs, the pace of learning dows.

83. Important factorsin pupils learning in mathemétics are their very good attitudes towards work,
their very good behaviour, and the excellent quaity of relationships within the school. These become
even more evident as pupils grow in maturity, so that they become increasingly capable of independent
learning. The schoal is particularly good at involving pupilsin their own learning and thereby developing
pupils sense of responsibility for their own work. A very good example of the quality of relationships
was observed in amathematics lesson in Years 5 and 6. During the course of the lesson, pupils felt
ableto let their teacher know that they had not fully grasped aspects of the lesson, without fear of
ridicule from the classmates. This quality of dial ogue between the teacher and her pupilsis one of the
reasons for the improved performance in mathematics at the end of Key Stage 2.

84. Resources for mathematics are generaly of good quality, easily accessible, and in reasonably
good supply.

SCIENCE

85. Atthetime of the last ingpection, attainment in science was judged to be about average at the end
of Key Stage 1 but below average at the end of Key Stage 2. Ingpection evidence shows that
standards at the end of key stage remain about average, but standards at the end of Key Stage 2 have
sgnificantly improved and are now above average. To some degree the improvement throughout Key
Stage 2 is undoubtedly due to the specidist teaching the pupils receive, dthough this was not observed
during the course of the inspection because of staff absence.

86. Comparisons between the school’s nationd test and assessment results and those of other
schools are unreliable because of the very smal numbers of pupilsin each year group. When alonger-
term view of resultsistaken, over the past three years, inspection findings broadly reflect the picture of
attainment that emerges.

87. Pupils make satisfactory progressin Key Stage 1 and good progressin Key Stage 2. Owing to

the way in which pupils are taught at Key Stage 2, and to the way in which the curriculum is planned,
pupils make the most rapid progressin Years 3 and 4.
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88. Pupilsin Key Stage 2 are taught together as a whole class group, which is possible because of
the small numbers of pupilsinvolved. There are two reasons for this arrangement. Pupils can benefit
from the subject expertise of the teacher taking the key stage group, and the headteacher can be
released from teaching duties for important management and adminigtration tasks. The curriculum for
these pupilsis planned in atwo-year cycle. Thisisagood festure, Snce it will enable the schooal to
adjust more eadily to a different pattern of class organisation asit expandsin future years. Initidly, the
curriculum for Years 3 and 4 will be able to be separated from that for Years 5 and 6 and then later
separated out again into planning for individua year groups. While the two-year plan successtully
ensures that the breadth of the National Curriculum requirements is covered, its weskness liesin the
way inwhich it isset out. Thisweskness dso occursin the planning for Key Stage 1, whichisdsoina
two-year cycle, o the progress of pupils at both key stagesis affected. The curriculum sets out the
topics to be taught in terms of avery broad outline of the activities to be covered week by week. For
example, the following is the outline plan for some of the work about materids and their propertiesto
be covered thisterm by pupilsin Years 1 and 2:

Week 1: *Clay properties beforefiring’
Week 2: “Clay investigation’
Week 3: ‘ Changes through heating — toasting bread’

This format for planning does not provide clear guidance about the way in which pupils skillsareto be
developed in a step-by-step way nor, therefore, about the precise level at which skills are to be taught
to different year groups. Since learning objectives for lessons are often taken from the medium-term
plan, the use of thisformat can aso result in alack of precison in teachers lesson planning. In turn, this
makesit difficult for teachers to assess pupils progressin lessons because no exact criteriafor
measuring understanding have been set out. When the teaching is directed to a very wide range of ages
and abilities, the lack of detailed guidance in medium-term planning can aso reult in work being more
suited to some age groups than others. Evidence from a scrutiny of work previoudy completed by
pupilsin Key Stage 2 indicates that this has sometimes happened. Pupilsin Years 3 and 4 have
sometimes been working a a chalenging leve for their age group while pupilsin Years 5 and 6 have
made only satisfactory progress. The school recognisesthis as adifficulty. It is aware that when the
curriculum cycleis reviewed work at a different level needs to be planned for pupils currently in Years 3
and 4 when they progressto Years 5 and 6.

89. By theend of Key Stage 1 pupils know about our senses and have conducted smple
experiments to test some of them, such asfedling different everyday objects or tasting different flavours
of crigps. They have abasic understanding of the life cycles of some cregtures, including the
metamorphogs of a caterpillar into abutterfly. In their work about ‘oursaves, they know that our
skeleton provides the framework for our bodies and know the names of the main parts of the human
body. There are good links with mathematics, for example in the handling of data about the colours of
eyes of pupilsinthe class. From this sound foundation, pupilsin Years 3 and 4 develop a greater
understanding of how our bodies work and how they are affected by what we est and how we
exercise. For instance, more detailed work is carried out on the movement of joints and the muscles
around them, on dental hygiene, and on the effects of exercise on pulserate. Skillslearned in other
subjects such as design and technology and mathemeatics are used well to help pupilsto learn, for
examplein work about hinged joints and in the measurement of pulserates. In genera, work provided
for pupilsin Years 5 and 6 is very smilar. The increased sophistication required of pupils a thisleve is
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achieved only because of the subject teaching expertise of the teacher, and because there are reltively
few pupilsin these year groups and more individua attention is possible. On occasions, thereis
evidence of different tasks being provided. One such instance was an experiment carried out by Years
5 and 6 to measure lung capacity. Older pupils aso carry out such additional work as research using
the computer to find out about blood and blood cdlls.

90. Thequdity of teaching observed during the inspection was satisfactory. Of the two lessons
observed, one was of good quality and the other was satisfactory. Teachers are good at providing
clear explanations and using scientific vocabulary. They generdly sustain the pace of lessonswell by
posing questions from time to time, to provide further chalenges, and by setting time limits for activities.
A shortcoming isthe lack of precison of learning objectivesin lesson plans. This leadsto alack of
absolute clarity asto the leve at which skills are to be taught to different year groups.

91. Pupils very good attitudes to work, their high standard of behaviour, and the excdllent qudity of
relationships contribute strongly to the standards achieved. Resources for science are adequate.

ART AND DESIGN and DESIGN AND TECHNOLOGY

92. During the course of the ingpection only one art and design lesson and two design and technology
lessons were observed. Judgements are based on these observations, together with scrutiny of pupils
work, examination of planning, and discussions with pupils and teachers.

93. During the previous two school years, the Nationa Curriculum requirements for these subjects
were relaxed to alow time for the nationa strategies for literacy and numeracy to be put into practice.
Evidence from the ingpection shows that during this period, in common with most schools, the
curriculum was ‘dimmed down’, but a reasonable balance between the different e ements of the
subjects was retained. Work produced during this period gppears to have been broadly in line with the
requirements at the time, at the end of both key stages, and pupils appear to have made satisfactory
progress. Work produced during the course of this academic year is aso of a satisfactory standard
overal, and pupils are making steady progress.

94. Comparisons between standards currently achieved and those observed at the time of the
previous ingpection cannot be made, except in art at the end of Key Stage 1. At the time of the
previous ingpection in 1996, standardsin art at the end of Key Stage 1 were also judged to be
satisfactory, but there was insufficient evidence of pupils work for ajudgement to be made at the end
of Key Stage 2. In design and technology, not enough work was available for ajudgement to be made
about standards at the end of either key stage.

95. Pupilswith specid educationa needs and those for whom English is not ther first language enjoy
the full range of activities experienced by their classmates, and progress at a Smilar rate to them.

96. Work displayed in the corridor and in classrooms, and samples of previoudy completed work,
shows that pupils have experience in using a reasonable range of mediain art and design lessons,
athough work with fabrics, such astie-dye and batik, is under-represented. Pupilsinterviewed aso
indicated that work with clay has not been aregular feature of art in previous years. In design and
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technology, a satisfactory range of activitiesis provided, though work with eectrica and mechanica
components appears to be underdevel oped.

97. Firmfoundationsfor work in art and design are established in the Key Stage 1 class, where
pupils learn about colour mixing and develop sound skillsin brush control when painting. A scrutiny of
a sketchbook during adiscussion with a'Year 2 pupil showed that skills in pencil drawing, such as
shading techniques, are taught and practised. Observationd drawing is of a satisfactory standard. For
example, head and shoulders self-portraits show correct positioning and proportion of facial features,
and good attention to small details. In design and technology, the required eements of planning,
making, evaluating and learning about the properties of different materids are properly developed.
Work displayed in the classroom, on atopic of ‘Underwater Sea Creatures' ; showed good use of
diding mechanisms to produce eye movementsin cut-out pictures of octopuses, and the use of paper
fasteners to make hinged joints for the creatures legs. 1n alesson about designing glove puppets, the
teacher ensured that the pupils had a good understanding of what materials might be suitable for joining
pieces of fabric before they began to sketch out their designs. She did this by testing out joins which
the pupils had previoudy made with materias such as cotton thread, staples, adhesive tape and different
typesof glue. Thisactivity also linked well with science work as pupils learned about how to test the
grength of the joinsfairly. Throughout the lesson, pupils worked well together, and during the period in
which they designed their puppets they concentrated well.

98. All pupilsin Key Stage 2 are taught together once aweek. The single art and design lesson
observed was with this key stage group. In this lesson there was good teaching of techniques with
charcod. Pupilswere given adequate opportunities to practise and refine skillsin producing different
depths of shading and to experiment in using their sticks of charcod in different waysto produce
various effects. Observationd drawings produced later in the lesson reflected the range of attainment
expected in such agrouping. Some of the older pupils created some well-proportioned work, using the
properties of the medium to good effect. Pupils sustained good levels of concentration throughout the
lesson, behaved very well and listened carefully to what their teacher had to say. Many of the pieces of
work previoudy produced were of a‘dlill life' nature, with subjects such asfruit, vegetables, flowers,
twigs and an ear of corn depicted in avariety of media, ranging from pencil to pastels and paint. Other
work included colourful and thoughtfully composed collages and careful wax rubbings obtained from
different parts of the school grounds. Almost dl of the work covered in design and technology in Key
Stage 2 during the autumn term focused on food technology. Good links were made with science work
about hedlthy eating habits and about the changes that can occur in different materids. For ingtance, al
Key Stage 2 pupils experienced making different types of bread and biscuits. Good examples of
planning, making and evauating were seen in pupils work on making sandwiches. Good links with art
are dso evident in carefully congtructed three-dimensiona representations of Monet’s well-known
painting of the bridge over the lily pond a Giverny. In an example of particularly good qudity, the pupil
hed made the bridge from matchsticks. This was carefully glued together and well finished, and placed
over a collage background inside a section of a cardboard box.

99. Thereisevidencethat the work of avariety of famous artists, such as Millais, Seurat and Munch
isused to stimulate pupils interest and to illustrate different techniques. However, pupils from Years 5
and 6 interviewed during the course of the ingpection remembered the names and work of only afew.
They confidently named Monet, Van Gogh and Picasso and knew a little about different styles of art
such as abstract and impressionism, but beyond this their knowledge was limited. Art gppreciation isan
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integrd part of many lessons but is not linked into the curriculum plan in a systematic and progressive
way. Thisis because curriculum planning does not clearly set out the step-by-step development of
skillsin art, but instead gives arough outline of the activities to be taught. Asaresult, teachers do not
know precisdy at what level they are to teach different year groups. Thelack of clear guidance about
the development of pupils skillsin the curriculum plan also leads to lack of precison in the teachers
planning for individua lessons. For example, in the Single lesson observed, the learning objective was
‘To use charcoal in different ways' rather than stating precisely what skills were to be taught and at
what leve of difficulty. Without precison in learning objectives, teachers are unable to properly assess

pupils progress.

100. Judgements about design and technology are of asmilar nature. The curriculum plan for design
and technology focuses on what topics are to be taught rather than on how pupils' skillsareto be
developed from year to year as they progress through the school. This then resultsin alack of
precison in lesson plans, since these are directly derived from the overdl curriculum plan.

101. Thequality of teaching in the Sngle art and design lesson and the two design and technology
lessons was satisfactory. In al of the lessons, teachers gave clear ingtructions and demongtrations, so
that pupils knew exactly what they had to do. Lessons contained a satisfactory balance between direct
teaching, time for pupils to develop and practise their skills, and time to review what had been learned.

GEOGRAPHY and HISTORY

102. At thetime of thelast ingpection, standards at the end of Key Stage 2, in both history and
geography, were below nationd expectations. The qudity of teaching was unsatisfactory. During this
ingpection, it was possible to observe only one lesson of geography in Key Stage 2. This, together with
ascrutiny of pupils work and teachers planning and discussions with pupils and teechers, shows that
standards by the age of éeven remain below nationd expectationsin both subjects. However, the
quality of teaching hasimproved.

103. The standard of work observed in pupils most recent topic work in either history or geography
indicates that they make satisfactory progressin lessons. Thiswas confirmed in the one lesson that was
observed. As aresult of good teaching, pupils made sound progress in their understanding of rivers.
However, pupils have not progressively developed their knowledge and understanding of the two
subjects over alonger period. Consequently, their knowledge and skills are below average for their
age. The schoal, like many others, reduced the coverage of history and geography whileiit introduced
the nationd literacy and numeracy drategies. Although it has now increased the time spent on teaching
the two subjects this has not yet had an impact on raising sandards. The school’s new curriculum
dternates the teaching of history and geography topics. This hasled to long periods, up to Sx monthsin
some cases, between the teaching of one history topic and the next, and smilarly in geography. This
prevents pupils from progressively developing their knowledge and understanding of the two subjects.
Discussions with some of the older pupils showed that they remembered little of the knowledge and
skillsthey have learned. Since curriculum planning aso does not clearly identify the way in which
pupils sKills are to be developed, thereislittle to help teachers to decide precisely a what level topics
are to be taught.
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104. Pupilsin Key Stage 1 have an appropriate understanding for their age of their own locality. They
know thet thereisanew village hall, a cricket club, and a pig farm close to the school. They
understand their village is changing as workmen are building many new houses, and that the school will
need more classrooms to cope with the extra children in the village. At the start of Key Stage 2, pupils
further develop their understanding that Caldecote is a village, Cambridge a town, and London a city.
However, they retain little knowledge of this topic and are unsure of the position of these placeson a
map of the British Ides. By the end of Key Stage 2, pupils have not fully developed their geographical
skills. For example, they can successfully use the index in an atlas to find mgjor features such as mgjor
rivers, asthisisaskill used in ther current topic. However, other mapping skills, such as the use four-
figure grid references to show position on amap, or the use of scales, have not been developed or
retained. Ther knowledge of other locdlities either in the United Kingdom or in ancther country is very
limited.

105. A smilar picture exigsin higory, with pupils knowledge and understanding not being
progressively developed due to the long gaps between the teaching of topics. Pupils are not developing
aclear understanding of chronology. They are unclear of the time-periods and order of the unitsthey
have sudied. From ther current history topic on the Romans, pupilsin the beginning of Key Stage 2
know the story of Romulus and Remus and that the Romans invaded Britain. They do not understand
where the Roman invason might appear on atimeline of higtorical events. While older pupilsin the key
stage use appropriate ways of historica enquiry, for example by questioning their parents and
grandparents about Britain since 1930, they have gained little factua information about the period.
They do not have an appropriate knowledge of famous people or socia changes that have taken place
in, for ingtance, Victorian times.

106. The qudlity of teaching in the one geography lesson observed was good. The teacher’s high
expectations of pupils ensured that behaviour was very good. The teacher’s enthusiasm resulted in
pupils showing a keen interest in the subject. While planning showed the particular activitiesto be
covered, there is currently no clear progression in the teaching of skills and knowledge, in elther subject,
to guide teachers. The school has recently adopted national guidelines for both subjects but has yet to
adapt these to meet the needs of the pupils. Teachers make use of information and communication
technology in lessons, but there are insufficient opportunities to use and develop the pupils good
literacy Kills.

INFORMATION AND COMMUNICATION TECHNOLOGY (ICT)

107. Attanment in ICT isbroadly in line with nationa expectations at the end of both key stages and
al pupils, including those with specid educationa needs, make satisfactory progress. Standards at the
end of Key Stage 1 are smilar to those reported at the time of the last inspection. No comparison can
be made with standards at the end of Key Stage 2 because not enough evidence was available to
enable ajudgement to be made for this key stage when the school was previoudy ingpected.

108. During the course of the ingpection, no direct class teaching of ICT skills was observed and
therefore no judgement can be made about the quality of teaching. Evidenceis drawn from
observations of pupils working with computers during the course of lessons, discussions with pupils and
teachers, and scrutiny of pupils completed work and teachers planning.
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109. Attheend of Key Stage 1, pupils are working at levels expected nationally across the breadth of
the curriculum. All pupilsin the key stage use their class computer regularly, and work displayed shows
that word processing, data handling and graphics programs are al used as an integra part of studiesin
subjects such as mathematics and art and design.  Pupils interviewed showed confidence in using the
keyboard and in sdecting from screen menus to load required programs. Pupils dso use the school’s
Internet facility to find information and to send and receive e-mails. For example, during the period of
the ingpection an e-mail was received from a student-teacher who had worked with the class during the
autumn term.  Skillsin control technology are satisfactorily developed through activities such as
programming a ‘floor robot’ to move around the classroom.

110. Thefirm foundations provided at Key Stage 1 are satisfactorily built on at Key Stage 2, so that
by the end of the key stage pupils have skillsin word processing and in using the Internet which are
gopropriate to their age. Pupilsinterviewed showed familiarity and confidence in the Ouse of modelling
and control technology, and work in data handling, through the use of spreadsheet software at the level
expected of pupilsin Year 6 isjust underway. Pupils competently use caculators astoolsto help them
in mathematica investigations and problem solving, for example when exploring the rdaionship
between fractions and percentages.

111. Pupilsusng computersin class are enthusiagtic, responsible, and work well independently. When
working with these pupils, teachers showed good subject knowledge and gave clear instructions.

Pupils treat equipment with respect and show cons derable patience when working with software which
is not dways reliable, such as the school’s Internet connection. The school has a reasonable ratio of
computers to pupils at present, and therefore dl pupils are able to use the machines regularly.

However, this Stuation may very quickly changein light of the forecast increase in the number of pupils
onrall.

112. A particularly good feature of ICT within the school has been the pupils involvement in a project
to develop a school web site, which has been carried out in partnership with the headteacher and one of
the governors. Thiswork has been done by pupilsin Years 5 and 6. One of the pupils contributions
wasa'‘rap designed to become part of the front page of the Site.

113. Thecurriculum for ICT is broad and balanced, but medium-term planning does not set out the
way in which pupils skills are to be developed in each of the different strands of the subject as they
progress from Year 1 through to Year 6. This shortcoming leads to lack of precison in teachers
weekly plans and lack of clarity in the assessment of pupils.

MUSIC

114. Pupils standards at the end of Key Stage 1 and Key Stage 2 arein line with national
expectaions. The school has maintained the satisfactory standards in composing and performing which
were observed at the last inspection. It has improved the opportunities for pupilsto listen to and
gppraise music and has raised the standard of singing in Key Stage 2.
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115. The school makes effective use of the specidist expertise of avigting teacher and a parent.
Pupilsin Key Stage 1 sing from memory such songsas‘ In a Cottage in a Wood' and * My Pigeon
House'. They sing with enthusiasm to the accompaniment of piano or guitar, provided by a parent.
Most are developing appropriate control of dynamics and pitch. For example, pupils enjoy smple
action songs, including *Head, Shoulders, Knees and Toes', which they perform with gusto. They
enjoy playing arange of percusson ingruments, but their playing is unrefined and many handle the
indruments carelesdy.

116. Pupilsin Key Stage 2 dso benefit from the good qudlity teaching of avisting, specidist musc
teacher. Her very good subject knowledge ensures that pupils develop a clear understanding of musica
terms. For example, pupils understand that ostinato means repeeting the rhythm severd times. In
smal groups, they successfully use arhythm box to rehearse and then perform complex clapping
rhythms. Pupils enjoy snging, which they do with enthusasm. They sing tunefully and with good
diction. Pupilslisten carefully to others while Snging in two parts. Pupilslisten to music from different
musicd traditions and satisfactorily express their ideas and opinions of it. For instance, after listening to
Saint-Saens ‘ Carnival of the Animals' they record their fedings by producing pictures of the images
suggested by the music.

117. The school valuesmusic highly. Extra-curricular musica activities of good quality enhance the
curriculum and add to pupils enjoyment of music. Individua instrumenta lessons, recorder groups and
orchestra are well supported by pupils and are much appreciated. Pupilslearning to play instruments
are encouraged to share their achievements by joining the orchestra. The orchestra consists of a good
range of instruments and performsin end of term concerts. Musicdl activities make a positive
contribution to pupils socid development.

PHYS CAL EDUCATION

118. At thetime of the last ingpection it was not possible to make any judgements on the standards
pupils achieved by the age of eleven. During the present ingpection, agymnastics lesson in Key Stage 1
and agames lesson in Key Stage 2 were observed and discussions were held with teachers and pupils.
Currently, standards at the end of both key stages arein line with nationa expectations. Pupils,
including those with specia educationd needs, make satisfactory progress in the development of their
understanding and skills. The school does as much as it can to compensate for its limited
accommodation.

119. Pupilsin Key Stage 1 satisfactorily develop the basic actions, such as running, jumping and
skipping. During their weekly lesson in the nearby village hdl, they develop an awareness of space as
they move around, using hands and feet. They demonstrate appropriate control for their age, for
example when they balance on different parts of their body or move dong the top of abench. In
games, pupilsin Key Stage 2 satisfactorily develop skills such as throwing, catching, dodging and an
awareness of other players. They understand the basic rules of popular games, such as netbdl.

120. Oveadl, the qudity of teaching is satisfactory. Of the two lessons observed, one was of good
quality and the other was satisfactory. Teachers manage the pupils well and ensure that pupils work
safely on their activities. Consequently, pupils behaviour in lessonsisvery good. They work hard at
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improving their performance, particularly when the teacher’ sinterest in the subject isevident. For
example, the teacher’ s enthusiasm, when netbal skills were being practised, produced a very positive
response from the pupils, both boys and girls. Teachers have sound subject knowledge and
satisfactorily plan their activities. The lessons include suitable warm-up activities, and teachers make
satisfactory use of the resources available. Learning is best where teachers give pupils opportunities to
assess their performance, for example through using pupils to give demongtrations of techniques while
others watch and assess. This method aso hel ps pupils to understand how to improve their own
performance.

121. The school’s curriculum ensures that al gppropriate areas of activity are taught, including dance,
games and athletics. Teachers make effective use of published guiddines when planning activities but
have yet to identify a clear progression of the skillsto be taught. The school has no indoor space
suitable for the teaching of gymnagtics or dance. Though good use is made of the facilities in the new
village hdll, the lack of equipment greatly limits the effectiveness of the teaching of gymneastics.
Currently, only two benches and two mats are available. Pupils do not have the opportunity to use
larger gpparatus, climbing frames or ropes. The limited resources

aso reduce the pace of learning, as pupils have to wait for their turn on the equipment thet is available.
Pupils throughout the schoal learn to swim. They make use of the school’s smdll learner-pool during
the summer term. By the age of 11, pupils swim unaided for a least 25 metres but are unable to gain
confidence in degper water or fully develop the sKills of water safety and survival.

RELIGIOUS EDUCATION

122. The school has maintained slandards in religious education since the last ingpection. By the ages
of seven and eleven, pupils achieve levels of knowledge and understanding broadly in line with those
expected by the locally Agreed Syllabus. The subject makes a very good contribution to pupils
spiritua development.

123. Teachers have satisfactory subject knowledge. Asaresult, pupils know, for example, the main
Chrigtian festivals of Christmas and Eagter. Pupilsin Key Stage 1 gain an gppropriate understanding of
the Chrigian faith when studying the Christmas story through the eyes of some of the main characters,
including Mary, Joseph and the donkey. They understand that Jesus is an important person and that
people go to church to learn aout Him. Pupilsin Key Stage 2 know that the Bible is a significant book
to Chrigtians, and that it is split into Old and New testaments and contains important messages such as
the Ten Commandments. They can retell stories from the Bible, such as those about Adam and Eve
and Noah. Younger pupils gain an early indght into the Jewish faith. They know that Jewsworshipin a
temple and that their prayer scrolls are precious documents. Older pupils knowledge of most other
world religionsis limited, though they understand that some pupilsin the school fasted during Ramadan
and that ajourney to Meccaisimportant to aMudim.

124. Teachersplan carefully to give pupils opportunities to explore their own fedings, and pupilsgain a
good understanding of the sgnificance of religion in people'slives. For example, in making their own
Jewish prayer scrolls, pupilsin Key Stage 1 record their specia thoughts, such as ‘Look after my Mum
and Dad’ and ‘Bekind to my little sster’. Pupilsin Key Stage 2 recognise the importance of the Bible
to Chrigtians and the Qur’an to Mudims. The very good relationships within the class and the teecher’s
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high expectations ensure that pupils develop arespect for specid itemsin their own lives and the lives of
others.

125. The qudlity of teaching in the one lesson observed during the ingpection was good. Effective use
is made of artefacts and classroom digplays to develop pupils understanding. Pupils respond very well
and ligten attentively to stories. During a story about Mohammed, the teacher made effective use of
comparisons between the Mudim and Chrigtian faiths. Consequently, pupils gained aclear
understanding that both Mohammed and Jesus came to ddliver important messages to the world on
how we should tregt others. However, ascrutiny of pupils previous work indicates that the standard of
their written work is below that achieved in English.
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