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PART A: SUMMARY OF THE REPORT

INFORMATION ABOUT THE SCHOOL

The school is Situated in the village of Stapleford, approximately 5 miles north of Hertford. It is a
Church of England (Voluntary Aided) school, which serves the villages of Stapleford, Waterford and
Bramfield. However, one third of the pupils (33%) come from outside this catchment area. The school
is part of aloca cluster of four schools that share staff training, educationd visits, sporting and musical
opportunities. Built in 1872, the school has been modernised and extended over the years and it now
provides spacious accommodation for the pupils and a pre-school group, which meets each week day
morning. The school and the pre-school are linked through the rural partnership scheme. There are 56
pupils on roll, which is much smaller than most primary schools. Five of the pupils are just four years
old and they attend part-time. Four per cent of the pupils are entitled to free school meals and sixteen
per cent of the pupils have identified special educational needs; these figures are below those found in
most schools. No pupils have a Statement of Special Educational Needs and no pupils speak English as
asecond language. The pupils attainment on entry to the school is broadly average.

HOW GOOD THE SCHOOL IS

This is a very effective school. The overal quality of teaching is good and this results in high
standards. The school is very well led and managed by the headteacher and the governors who are
constantly reviewing their work and seeking ways to improve further. The management of finance
and resources is good and the governors' finance committee is careful in applying the principles of best
value to the school’ s spending on goods and services. The school provides good vaue for money.

What the school doeswell

Standards in reading, speaking and listening, mathematics and science are high. The pupils aso
achieve well in information and communication technology, art and design technology.

The headteacher provides excellent leadership and, together with the staff and governors, creates
an ethos that strongly supports achievement and learning.

The pupils achieve high standards because of the good quality of the teaching and learning. In
Key Stage 2 the quality of the teaching is very good and sometimes excellent.

Assessment procedures are excellent.

The pupils attitudes to school and to work are very good.

Relationships & all levels are excellent.

The partnership with parents is very strong and the support they provide makes a very positive
contribution to the pupils achievements.

The curriculum is broad and stimulating. It meets the needs of al of the pupils and they enjoy
learning.

The provision the school makes for the pupils with special educationa needs is very good and the
good support they receive alows them to make good progress.

The school’ s provision for spiritual, moral, socid and cultural development is very good.

What could beimproved

The planning and organisation of the curriculum in the Foundation Stage.
Standards in writing at both keys stages so that more pupils attain at the higher levels.
The pupils handwriting and the presentation of their written work.

The areas for improvement will form the basis of the governors’ action plan.

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

The school was inspected in September 1996 and since then it has made very good improvement.

All of the issues pointed out at that time have been thoroughly addressed and further progress and
improvements have continued to be made. Schemes of work are now firmly in place and there is a

regular cycle of review of al curriculum subjects. The teachers plan to a common format and the
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headteacher monitors the plans regularly. Suggested approaches to teaching and learning are shared
by the staff at their regular meetings and in informa discussions. The pupils behaviour has improved
dramatically and is now a significant strength. The school’s provision for cultura development has aso
improved.

STANDARDS

The number of pupils taking the National Curriculum tests at age seven and eleven is smal and the
changing size of the year groups make it difficult to reliably compare the school’ s yearly results either
with those found nationally or with those in similar schools. However, over the three years 1998-2000
the school’s results in English, mathematics and science at age eleven have been consistently above
the nationd trend. By the age of seven, over the same three years, the pupils performance in reading,
writing and mathematics exceeded the national average. The results of the most recent end-of-Key
Stage 2 tests show attainment in mathematics and science to be very high (in the top 5%) when
compared with the national average. The pupils atainment in English is in line with the national
average. Inthe most recent tests at age 7, the pupils attainment is well above the national average in
reading, writing and mathematics. In the Year 2000 tests, the school exceeded its targets in
mathematics and science. The targets were met in English.

The findings of the inspection are that, by the time they leave the school at age eleven the pupils
attainment in mathematics and science is well above average. In English their attainment is above
average. At the end of Key Stage 1 the pupils attainment in reading, writing and mathematics is
above average. At dl levels, the good quality of the teaching, and the excellent assessment and target
setting procedures make a significant contribution to the high standards achieved by the pupils.

Through its own monitoring of standards, the school has identified that too few pupils are attaining the
higher levels (Level 3 and Leve 5) in English. This is because there is some under-achievement in
writing at both key stages.

Standards of attainment in information and communication technology and in art and design technology
are good at both key stages and the pupils make good progress. In al other subjects progress is
satisfactory.

PUPILS ATTITUDESAND VALUES

Aspect Comment

Attitudes to the school Very good. The pupils respond very well to the high expectations of the
teachers, they are keen to come to school and concentrate well on their
work.

Behaviour, in and out of Behaviour isvery good. The pupils play well together. They are caring
classrooms and considerate towards each other.

Personal development and | Relationships are excellent.
relationships

Attendance Attendance is very good and the pupils arrive punctudly.

The pupils attitudes to schoal, their persona development and their behaviour are a significant
strength. They are eager to come to school and are they are particularly secure and confident with the
daily routines. The pupils are interested in their lessons and concentrate well. Most of the pupils are
able to plan and organise their own work. The pupils get on well together and they have excdlent
relationships with the adults who teach and care for them.
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TEACHING AND LEARNING

Teaching of pupils: aged up to5years aged 5-7 years aged 7-11 years
L essons seen overall Satisfactory Good Very good.

Overdl the quality of teaching is good. Seventy-five per cent of lessons seen were good or better.
Some very good teaching was observed in al of the classes but particularly in the Year 4, 5 and 6
class where the quality of teaching in well over half of the lessons was very good or excellent. A
strength of the teaching is the way the teachers make links across the subjects. This ensures the
regular application of skills and knowledge and results in good progress in most subjects. The teachers
have high expectations of the pupils work and behaviour. They plan interesting lessons and make
good use of their assessments to plan work that builds on what the pupils already know and can do.
The teaching of mathematics and science is consistently good or very good and there are significant
strengths in aspects of the teaching of Englishin Years 2 — 6. The planning, management and ddivery
of the Literacy and Numeracy lessonsis very effective. The teachers and the pupils are well aware of
their targets and their progress towards achieving them. The teaching of the children in the Foundation
Stage is less effective because the learning objectives for the children of different ages and attainment
are not always clear and the planning is not based on the Early Learning Goals.

OTHER ASPECTSOF THE SCHOOL

Aspect Comment

The quaity and range of
the curriculum

Good. The school provides a rich and stimulating curriculum which
includes resdentia vidts. The school gives due atention to the
importance of teaching literacy and numeracy.

Provison for pupils with
specid educational needs

Good. The pupils are well supported and this alows them to make good
progress.

Provision for pupils
persond, including spiritud,
moral, social and cultura
development

The provison for the pupils persona development is very good. The
school makes very good provison for the pupils moral and socia
development.  Provision for their spiritua and culturd development is
good.

How well the school cares
for its pupils

The school cares very well for al its pupils. The procedures for
assessing their attainment and progress are excellent.  The monitoring
of the pupils academic performance, their persona development and
their attendance are very good.

The quality and range of the curriculum is good. Literacy and numeracy are given a high priority and
the curriculum is enriched by interesting work in art, information and communication technology music
and geography. Annual residential vidts for the pupils in Years 2-6 enrich their learning experiences
and make a positive contribution to their personal, socia and cultura development. The extra-curricular
activities such as recorders and a French club further enhance their cultural development. Parental
support for the pupils learning is very good and support from home is valued and well promoted by the
school.  The school’s assessment procedures are excellent and the monitoring and support for the
pupils academic progress are further strengths of the school.
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HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment
Leadership and The headteacher provides excellent leadership. She provides a high
management by the level of support for the staff. The monitoring of teaching and learning

headteacher and other key | by the headteacher and key taff has a very postive impact on
staff standards.

How well the governors The governors are clear about the school’s aims and targets. They take
fulfil their respongibilities part in the development planning process and fulfil their monitoring role
very effectively. They are very involved in the life of the school and
strongly committed to its improvement.

The school’ s evaluation of | The headteacher and staff monitor standards of teaching and learning
its performance rigorously. Strengths and areas for development are reviewed and
analysed and targets are set for improvement.

The strategic use of Good. Staff, time and other resources are used well. The school gives
resources good vaue for money.

The leadership and management is a significant strength of the school. The headteacher, staff and
governors work well together to maintain and improve the standards achieved by the pupils. The
school’s systems for assessing and reviewing the effectiveness of its work are excellent. The
governor with responghility for literacy and numeracy has a good knowledge of the school’s
organisation and planning in these areas. The priorities in the school development plan are effectively
linked to the school’s budget and the principles of best value are applied to the purchase and hire of
goods and services. The school’s accommodation is spacious and well maintained. Resources are
generaly good and are well used by staff and pupils.

PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases par ents most What parentswould like to seeimproved
The high standards attained by their children. | - The amount of homework provided for the
The good progress their children make. older pupils
The good teaching they receive - The range and frequency of extra-curricular
The school expects the children to work hard activities
and to try their best.

The care and concern shown by all the staff
towards the pupils.

Their children are happy and enjoy school.
The school helps their children to become
mature and responsible.

They believe the school to be well led and
managed

The parents fedl that the school works closely
with them and that the headteacher and staff
are approachable .

The inspectors support the parents positive views.

The ingpectors found that the school provides a satisfactory amount of homework for dl pupils.

With regard to the range and frequency of extra-curricular activities, inspectors found that, taking into
account the small number of teachersin the school, the activities provided are adequate.
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PART B: COMMENTARY

HOW HIGH ARE STANDARDS?

The school’sresults and pupils' achievements

1

The number of pupils taking the Nationa Curriculum tests at age seven and eeven is smdl and
the changing size of the cohorts makes it difficult to reliably compare the school’s yearly results
either with those found nationally or with those in similar schools. However, taking a three year
overview of the core subjects (English, mathematics and science) from 1998 to 2000, the
school’ s results at the end of both key stages have shown a year on year improvement which is
above the nationa trend.

At Key Stage 2, over the three years, the pupils performance in English, mathematics and
science is equivalent to more than one and a half term’s advantage in their work compared to
the national average for their age group. At the end of Key Stage 1, the same three year
overview shows a similar picture of amost a one and a half term’s advantage in the pupils
attainment in reading, writing and mathematics. The results of the most recent end of Key
Stage 2 tests show attainment in mathematics and science to be very high (in the top 5%) when
compared with the nationa average. The pupils attainment in English is in line with the nationa
average. At the end of Key Stage 1 the pupils attainment is well above the national averagein
reading, writing and mathemeatics.

The findings of the inspection are that, by the time they leave the school a age eleven the
pupils attainment in mathematics and science is well above average. In English their attainment
is above average. At the end of Key Stage 1 the pupils attainment in reading, writing and
mathematics is above average.

At dl levels, the good quality of the teaching, and the excellent assessment and target setting
procedures make a significant contribution to the high standards achieved by the pupils.

Although there is a wide range of ability, the attainment of the children who enter the
Foundation Stage is broadly average. A baseline assessment completed soon after admission to
full-time education, shows that attainment is Smilar to that found in most schools nationally.
However, the same test shows that attainment is lower than the Hertfordshire average. By the
time they leave the reception class, most children have made satisfactory progress and are
working to the expected level of the Early Learning Goas in communication, language and
literacy, mathematics and the creative areas of learning. They are likely to exceed the
expected levels in their knowledge and understanding of the world and in their physica
development. The provision for the children’s persona and socia development is excellent.

In English, the pupils in both key stages make good progress and achieve high standards in
speaking and listening. They quickly learn to listen to others and to wait their turn to speek. As
they move through the school, they make good and sometimes very good progress in expressing
their thoughts and ideas in an increasingly clear and mature way. By the end of Key Stage 1
most pupils are reading well. The teaching is effective in helping the pupils to sound out groups
of letters as well as recognising words by sight. By the time they reach Key Stage 2 the pupils
have a range of strategies to help them read new texts. They read fluently and with good
expression. They are taught very effectively to appreciate the styles of different authors and
use this knowledge when talking about or selecting books.

In writing, a both key stages, there is some under-achievement with fewer pupils attaining the
higher levels (Level 3 and Level 5). The school has recognised this and has aready
implemented strategies to raise attainment further. Across the school, the pupils writing shows
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10.

11

a clear development in style and content. Punctuation is well taught in Year 2 and in the Key
Stage 2 class o0 that the pupils use full stops, commas, speech marks and question marks
correctly. However, for many pupils, the amount of written work they produce is less than
expected. Thisis particularly true of pieces of imaginative, extended writing. Additiondly, there
are noticeable variations in the maturity of handwriting style and the neatness of written
presentation and this reflects inconsistencies in the teaching of this aspect as well as in the
teachers’ expectations.

In mathematics, attainment at the end of Key Stage 1 is above average. By the end of Key
Stage 2 attainment is well above average. The standards reached by the pupils with special
educational needs are not far below those expected of average attaining pupils nationaly. In
both key stages, the pupils attain well because of the good and very good teaching they receive
with well-planned lessons that provide very good opportunities for al groups of pupils to learn
and make good and very good progress. The pupils attainment in using and applying
mathematics is a strength of the subject. They are encouraged to develop their own lines of
investigation and they are able to use their mathematical knowledge in other subjects. At both
key stages, the instant recall of number bonds or tables and the understanding of place value are
well above average because of the rigour and the high expectations of the teachers during the
daily mental mathematics sessions in the Numeracy Hour.

In science, attainment at the end of Key Stage 1 is above average. By the end of Key Stage 2
the pupils attain well above average standards. Standards are much higher than at the time of
the last inspection. This is due to the consistent monitoring and evaluation of teaching and
learning and the emphasis the school places on ensuring that the pupils have opportunities to
carry out their own investigations. They are expected to investigate, think for themselves and
draw conclusions and they do. The good and very good teaching is also having a marked impact
on the raising of standards at both key stages. The pupils in Year 2 have a good understanding
of what congtitutes a fair test and at both key stages the pupils show a degpening knowledge of
physical and natural science. The pupilsin Key Stage 2 can work collaboratively to devise their
own experiments and they are able to choose the best way to record their findings.

By the time they leave the school, standards in information and communication technology are
above average and the pupils have made good progress. The development of a computer area
and the purchase of additional resources mean that the good standards at the time of the last
inspection have been well maintained. Many of the Key Stage 2 pupils are confident in using the
computers to support their learning in a variety of subjects. They can use the internet for
research and can locate and download the information they need. They are confident when
using spreadshests, publishing programs and logo. The pupils make good progress and achieve
good standards in art and in design technology where the necessary skills are well taught. In al
the other subjects the pupils make satisfactory progress.

The pupils with specid educationa needs are well supported, particularly in literacy and
numeracy and they make good progress in relation to their prior level of attainment. Individual
education plans set out the pupils specific learning needs and the pupils know what their
learning targets are. These are reviewed at six weekly intervals to ensure good progress
continues to be made.

Pupils' attitudes, values and personal development

12.

The behaviour of some of the pupils was an issue at the time of the last inspection. Since then,
the behaviour policy has been reviewed and updated and the pupils and staff have worked
together to devise a code of conduct with appropriate rules and sanctions. These are applied
consstently by al staff and the behaviour policy is reinforced at every opportunity. The result is
that this aspect has improved dramatically and has become a significant strength of the school.
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13.

14.

15.

The pupils attitudes to school are extremely positive and they behave very well. They enjoy the
school and are exceptionaly happy in it; a view that was unanimously supported by the parents
at their meeting. During lessons, dmost al the pupils listen attentively to adults and are keen to
learn. They are hardworking, conscientious and concentrate for extended periods. In group
work, the pupils co-operate well, discuss issues sensibly, handle and share materials with respect
and work to the best of their ability. They use their initiative to organise their work and take a
pride in what they do. The adults in the school display a firm commitment to the school’s aims
and values and provide excdlent role models. The pupils follow their example and together with
the excellent quality of relationships at all levels, these aspects are significant factors in helping
the pupils to give of their best and to achieve above average standards.

At playtimes the pupils mix and play very well together. The playground is a non-threatening
place where older pupils care for the younger ones. Although strategies for dedling with
bullying are discussed within the classes no pupil mentioned any specific incidents. The pupils
know and observe the school rules well and they value the regular praise and recognition for
outstanding effort or behaviour. Lunch times are pleasant, quiet socid occasions with good
levels of adult supervision. The pupils are delighted to help in assemblies and in the classrooms.
For example, two of the older pupils willingly gave up a break time to help set up the computers
for aclass lesson.

Attendance has improved since the last inspection and is very high in comparison with other
schools.  Unauthorised absences are below the national average. All registers are accurately
and clearly completed and during the inspection the mgjority of the pupils were punctudl.

HOW WELL ARE PUPILS OR STUDENTS TAUGHT?

16.

17.

18.

Overdl the quality of teaching is good. In forty three percent of the lessons during the
inspection the teaching was very good or excellent. Very good teaching was observed in al of
the classes but particularly in the Year 4, 5 and 6 class where the quality of teaching in well
over hdf of the lessons was very good or excellent. This represents very good improvement in
the quality of teaching since the last ingpection. At that time, none of the teaching was judged to
be very good or better and there was a small minority of unsatisfactory teaching. The good
teaching the pupils currently receive makes a significant contribution to the good progress they
make and this includes those pupils with specid educationa needs.

At both key stages the teaching of mathematics and science is consistently good or very good
and there are significant strengths in aspects of the teaching of English in Years 2 — 6. This has
a positive impact on the high standards achieved by the pupils. The planning, management and
delivery of the Literacy and Numeracy lessons is very effective. The teachers set very clear
targets for dl the pupils and are striving to improve standards of attainment in writing. The
encouragement of the pupils to express their ideas and to justify their opinions is a very good
feature of the school’s work in the Literacy Hour and in other subjects. Consequently, standards
in speaking and listening are very high. Throughout the schoal, the teaching of the Numeracy
Strategy is good and in Year 2 and in Key Stage 2 it is very good. The quality of teaching in
information technology, design technology, art and geography isaso good. A particular strength
of the teaching is the way the teachers make links across the subjects so that al pupils have
opportunities to use and apply their learning in a variety of contexts. This ensures the regular
gpplication of skills and knowledge by the pupils and results in good or very good progress in
amost al subjects.

The quality of the teaching at the Foundation Stage is satisfactory. The class teacher enjoys

excellent relationships with the children and he provides them with a happy, secure and

confident start to their school life. He makes learning enjoyable for the children and they are

keen and enthusiastic in completing the tasks prepared for them. The class teacher and the

nursery nurse plan arange of activities and strong emphasisis given to the teaching of language

and early numeracy skills. However, the curriculum at the Foundation Stage is not currently
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19.

20.

21

23.

planned according to the Early Learning Goals. Learning objectives are not linked to the
‘stepping stones which form part of each area of learning, nor are they sufficiently clearly
focused on the learning needs of the full-time reception children. This lack of clarity dows the
rate a which the children learn, particularly in language and literacy, mathematics and the
credtive areas of learning.

The teaching of the pupils with special educational needs is good. The class teachers and the
classroom assistant plan and work very well together. The teachers have a good knowledge of
the pupils literacy needs and set tasks that ensure that the targets in their individua learning
plans are met.

At both key stages, the most successful teaching is characterised by lessons that are very
carefully planned and structured to meet the needs of pupils of al ages and abilities within the
group. It is made quite clear to the pupils what it is they are to learn and, in the Literacy and
Numeracy sessions, the different stages of the lesson and progress towards individua targets
are frequently discussed with the pupils. The teachers are confident and have a secure
knowledge and understanding of their subject.  They know and manage the pupils well and
enjoy excellent relationships with them.  The teachers have high expectations of what the
pupils can achieve. They use questions very effectively to make the pupils think and to guide
them towards solutions to problems. In a very good science lesson exploring the links between
weight, friction and speed, the teacher used open-ended questions very effectively to make the
groups aware of al the issues to be considered in their investigation. During the plenary session,
further carefully phrased questions and discussion enabled pupils of al abilities to consolidate
and extend their learning. In an excellent geography lesson, good links were made with the
pupils previous learning in the Literacy Hour when they used and applied their knowledge of
persuasive writing to draft arguments for or against a coastal building project.

All the teachers value the pupils efforts and work very hard to include every group member in
introductory and plenary discussions. They aso move amongst groups as they work making
informa assessments and intervening skilfully in order to maximise al learning opportunities so
that the pupils succeed in their tasks. In all lessons the nursery nurse and the classroom
assstant are well deployed and provide very effective help to individuals and to groups of pupils.

No unsatisfactory teaching was observed during the inspection, but in the instances where the
teaching is less successful, it is often because the learning objective is not clear to al the pupils
or the task is too chalenging for some of the younger or less able pupils and the pace of the
lesson dows whilst explanations and clarification are given. In some English lessons, the
amount of the pupils written work is lower than expected when they either do not have the
support of word banks or writing frames or when they are less well motivated by the task.

The pupils work is regularly and rigoroudy assessed and the quality of marking in al classesis
good. The very good ora feedback provided by teachers during the course of lessons
promotes confidence and raises self-esteem. Written comments on the pupils work help them
with ways to improve their performance. In talking to pupils they are all well aware of what
their personal targets are and of their progress towards them.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED TO
PUPILS OR STUDENTS?

24,

In Key Stages 1 and 2 there is a good and varied curriculum. It is broad and balanced with
significant strengths in persona, hedth and social education and in the school’s provision for
pupils with specia educational needs. Sex education is provided within guidelines agreed by the
governing body and statutory requirements are fully met. All pupils have full access to the
curriculum. The Chrigtian values and philosophy of the school are reflected in its commitment to
provide the best possible curriculum for al of its pupils whatever their age, ability or background
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25.

26.

27.

28.

20.

3L

32.

The key issues concerning the curriculum, which were identified a the time of the last
inspection, have been addressed very well. Schemes of work are in place for al subjects and
the school now has a clear, effective framework that enables the teachers to plan systematically
and in detail in order to meet the needs of pupils of different ages who are taught in the same
classes. The teachers plan and review their work together; they know what is to be taught to
each year group and when it is going to take place. Further improvements to the planning,
organisation and delivery of the curriculum have continued to be made in line with the school’s
programme of self-review and evaluation so as to meet the requirements of the National
Curriculum.

In the Foundation Stage, planning is not currently based on the Early Learning Goas. The
learning objectives for each area of learning do not incorporate the ‘stepping stones and the
curriculum for these children lacks sufficient focus. For example, the tasks and learning
outcomes are not adequately linked to ensure progression in learning and an appropriate
introduction to the National Curriculum at the start of Year 1.

The school has responded positively to the national strategies for Literacy and Numeracy. High
priority is given to the teaching of reading, writing and mathematics. Daily Literacy and
Numeracy lessons are well organised and provide very good opportunities for the pupils to learn
the basic sKkills. The pupils are aso encouraged to use their literacy and numeracy skills in other
subjects and this is having a significant impact on standards.

The school makes excellent provision for the pupils personal, social and health education. This
accounts, in large part, for the pupils self-awareness, confidence and independence in every
aspect of their learning. In assemblies and lessons, the pupils have opportunities to discuss
personal issues and talk about the consequences of their behaviour and actions. The school
successfully integrates socia awareness and team building into formal lessons, sporting activities
and persona research tasks and this makes a significant contribution to the pupils positive
attitudes, very good behaviour and excellent personal relationships.

The contribution of the community to the pupils learning is very good. The school makes very
good use of the locdlity to support work in art, geography, history and science. For example, the
pupils visit Hertford and local parks and museums. Vistors to the school provide opportunities
for the pupils to develop musical and sporting skills. The school has good links with the local
cluster schools and makes effective use of the expertise and facilities. This enables the pupils
to perform as part of larger sporting and musical events.

The provision for pupils with specia educationa needsis very good. The school’ s knowledge of
individud pupils is excelent and this enables potential difficulties to be identified a an early
stage. Individua education plans set out clear, achievable learning targets and the pupils
progress towards them is reviewed every six weeks. The pupils are well supported in class with
the classroom assstant making a vauable contribution to both group and individua learning. This
good quality provision has a positive impact on the good progress made by these pupils.

The overdl provison for the spiritual, moral, socia and cultura development of the pupilsis very
good and is afurther strength of the school. The provision for spiritual development is good. The
school provides many opportunities for the sharing of thoughts and feelings. In assemblies the
pupils reflect on their own fedings and beliefs, think about the world around them and the
consequences of their actions. They aso consider the wonders of life and the needs of people
who are |ess fortunate.

The provision for the pupils mora development is very good. The school sustains an extremely
supportive atmaosphere in which mutua respect, trust and honesty are valued and nurtured. The
pupils are taught to distinguish right from wrong, and are encouraged to be sdaf-disciplined in
order to pursue persond study independently. They are encouraged to think through differences
of opinion and to accept that it is possible to have many different points of view. Both good
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work and good behaviour are valued and rewarded with praise and the spontaneous approval of
other class members.

The provison for the pupils socia development is very good. The pupils are encouraged to
work together purposefully and to share and negotiate responsibilities. The rules and routines
enable even the youngest pupils to work responsibly and independently. The pupils are
supportive of each other and are generous in giving and accepting praise as well as constructive
criticism. Each year, the pupilsin Year 2 and in Key Stage 2 are given the opportunity to take
part in resdentid vist which not only enriches their learning but dso makes a vauable
contribution to the raising of their self-esteem, confidence and social awareness.

Since the last ingpection the school has purchased additional resources and has worked with a
locdl adviser on developing the multi-cultural aspects of the school’s provison. This aspect is
now good. The school fosters aesthetic development through art, music and dance and in the
careful choice of displays throughout the school. The pupils learn and talk about the work of
famous inventors, artists and authors. Work in geography, history and redligious education
provides opportunities for the pupils to compare the customs and traditions of different countries
and to study bdliefs different from their own. For example, they share the celebrations of
Chinese New Year and learn about cultural differences in Africa, India and Peru. The pupils
learn about their own culture through school and community celebrations.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

35.

37.

The school cares very wdll for al its pupils and this has a positive impact on their persona and
academic development. The school’s very good procedures for child protection and for ensuring
the welfare of its pupils are a further strength of the school. Guidance and instruction for al the
staff in dealing with child protection procedures has been a recent priority of the school
development plan and this has been carried out very effectively. This is an improvement since

the last inspection.

The school environment is safe and secure.  The governors make regular inspections of the
school and grounds and al statutory requirements in health and safety matters are met The
procedures for monitoring the pupils academic performance and their persona development are
very good. Detailed records are kept and there is particularly good support for the pupils with
specia educational needs.  Their individual education plans are regularly updated and their
targets are reviewed. All the pupils are a ease with one another and thisis reflected in the way
they conduct themselves in and around the school and in the excellent relationships between the
pupils and adults. All the staff know and care for the pupils very well. The school nurse attends
the school regularly and provides good support to the school. The educationa psychologist
provides good support in addition to the regular, formal visits to the school. She attends staff
meetings to provide advice on such topics as differentiation and motivation within the classroom.

The procedures for promoting and monitoring good behaviour and for diminating oppressive
behaviour are very effective and all staff consistently apply them. This is evident in the very
good behaviour of the pupils throughout the school. This represents a marked improvement
since the last inspection when the absence of rigorously applied procedures was a key issue.
The procedures for monitoring and promoting attendance are very good and the pupils especialy
value the certificates awarded by the Educational Welfare Officer which are presented in
assembly.

The procedures for assessing the pupils attainment and progress are excellent. There is a
consistency of approach in each class, with the headteacher and staff having a clear overview
of the process. The use of assessment to guide curricular planing is good overal with some
excellent use of the information in Key Stages 1 and 2.
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30.

The children in the Foundation Stage are assessed shortly after they start full-time school and
again before they enter Year 1. An individual record of achievement and pupil profile is
compiled for each child from the time they start in the reception class. The same methods for
assessing and monitoring the pupils progress continue with increasing rigour throughout Key
Stages 1 and 2. The information is well used to set targets for individuas and groups of pupils.
The teachers record the pupils progress and they analyse test and assessment results in order
to identify particular strengths or areas for development. The evaluations are used to adjust the
planning and teaching of the curriculum in order to meet the needs of al pupils.

The very good use that is made of assessment information makes a significant contribution to
the maintenance of the school’s high standards and the good and very good progress the pupils
make.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

41.

42.

The school’ s partnership with parents is very good and contributes well to the pupils' attainment
and persona development. In their responses to the questionnaire and at their meeting, the
parents had very positive views of the school and regarded this aspect as a very red strength.
The inspectors fully endorse this view. The parents receive regular information about the
school’s activities and what their children learn. The qudity of this information is good.
Newdetters, a well presented school prospectus and the annual governors' report al provide a
clear ingght into the life of the school. The school holds regular workshops on curriculum
matters for parents and there are consultation evenings where they can discuss their child's
progress. Information to parents through written reports is very good. The reports are of a
very high standard. They reflect what the pupils can do well, highlight areas of weakness and
provide specific individud targets to help their child improve. Thisis a great improvement since
the last inspection when the content of the school’s written reports to parents was judged to
have shortcomings.

Parenta involvement in their children’s learning is good. Support a home is well promoted and
valued by the school and parents are welcomed and encouraged to play an active part in school
life. The school operates an "Open Door" policy and afew parents take the opportunity to come
into the classroom in the morning to look at the previous day’s work and to spesk with the
teachers. Severa parents assist regularly in classes and the organisation of the school’s
swimming sessions relies heavily on the support of parents.

The Stapleford School Friends Association holds many socid and fund-raising events throughout
the year. The amount of money raised is considerable and has been used towards providing
additiona computers and some large outdoor play equipment for the school.

HOW WELL ISTHE SCHOOL LED AND MANAGED?

44,

The headteacher provides excellent leadership for the school. She is assisted by supportive
governors and a committed, dedicated staff. The parents who responded to the questionnaire
support this judgement. There was 100 % agreement from them that the school is well led and
managed.

The schoal is constantly evauating and reviewing its work in order to find ways to improve and
maintain the good standards aready achieved. In discussions with the headteacher, staff and
governors, it is clear that the monitoring and evaluation of teaching and learning as well as the
school’s overall effectiveness is regarded as a collective responsibility. The headteacher,
governors and all staff work very well together for the benefit of the pupils. This teamwork
has a positive impact on the quality of teaching and learning across the school. All the staff
share a monitoring role and the way the school assesses and reviews the effectiveness of its
work is very successful.  Results and achievements are documented and discussed at
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47.

49,

governors meetings. Governors are clear about the school’s aims and targets. They are
realistic about the school’s strengths and relative weaknesses and what needs to be done to
maintain the present high standards. The governor with responsibility for literacy and numeracy
has a particularly good knowledge of the school’s organisation and planning for these subjects.
All the governors fulfil their statutory duties well. They have formed committees to oversee
staffing, financial and buildings and maintenance issues and they are clear about what they want
to achieve for the school.

There is afirm commitment to maintaining and improving the current levels of attainment. The
headteacher rigorously monitors standards of teaching and learning, the staff, as co-ordinators
work aongside colleagues and observe teaching in their subjects and at regular staff meetings
they carefully analyse test and assessment results so that individual targets can be set and
appropriate action taken. For example, the school’s current priority is to raise the levels of
attainment in writing. As aresult, additional time has been alocated for extended writing and the
local adviser has spent time discussing strategies for placing greater emphasis on writing and
sentence level work in the Literacy Hour.

The key issues of the previous inspection have been thoroughly addressed. A culture of
achievement is firmly embedded and good progress has been sustained. Schemes of work are
now firmly in place and there is aregular cycle for the review of al subjects. The teachers plan
to a common format and the headteacher monitors the plans regularly. Suggested approaches to
teaching and learning are shared by the staff a their regular meetings and in informa
discussions. Because of the small number of pupilsin each year group the school sets individua
targets and the pupils progress towards these is regularly monitored and evaluated. The pupils
and their parents are very much a part of this process. They are clear about what their targets
are and the older pupils aso know what they must do in order to achieve or exceed them. The
behaviour of the pupils is now very good. Staff, pupils and parents know and understand the
school’s code of conduct and in persona and socia education as well as in their daily
interactions it is clear that pupils of al ages and abilities are fully aware of what is expected of
them and they respond very well. The school’s approach to cultural and multi-cultural studies
has been fully reviewed, additional resources have been purchased and further emphasis is
placed on learning about world faiths and their influence on people's lives.

The school development plan outlines the school’s aims aong with timescales and costings for
their implementation over a three-year period. The governors and staff dl take part in the
development planning process so that al are aware of the priorities and goals in each curriculum
and management area. The plan is detailed and relevant to the school’s needs. It is used as a
working document during staff and governors meetings when it is regularly evauated and
annotated as the school makes progress towards its targets.

The priorities in the school development plan are effectively linked to the school budget and the
governors finance committee applies the principles of best value to the purchase and hire of
goods and services. There has been a sizeable underspend in the budget in recent years which
has been accumulated as a contingency fund to support the favourable pupil teacher ratio which
the school currently enjoys. Both teaching and non-teaching staff are well qualified to meet the
needs of all the pupils and they regularly undertake training to update their skills and knowledge.
The nursery nurse is used very effectively to work with the youngest children who attend part-
time and the classroom assistant provides additional literacy support as well as helping groups of
pupilsin other areas of the curriculum.

The school’s accommodation is spacious and well appointed. There is a designated computer
area and the gift of the schoolhouse has been put to excelent use as a meeting place for the
pre-school group. It aso provides a useful music room. The school is well resourced in al
curriculum areas with the exception of history and geography. There are few artefacts to
support work in these subjects and there is a need for more books, maps, photographs, charts
and posters.
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51. Taking into account the high standards achieved by the pupils, the good progress they make, the
good quality of teaching and the school’s overall effectiveness, the school provides good value
for money.

WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

In order to build on its many strengths and to improve the quality of education further, the
gover ning body, headteacher and staff should:

Improve the planning and organisation of learning opportunities for the children in the
Foundation Stage by:

- ensuring that the learning objectives for the different groups of pupils are clear

- ensuring that the planned activities are linked to the stepping stones of the Early Learning
Gods

(paragraphs 22, 26, 46, 54, 58)

Maintain the drive to improve standardsin writing by:

- providing more opportunities for the pupils to write at length

- raising teacher expectations of the amount and quality of the pupils written work across the
curriculum

(paragraphs 7, 22, 59, 63, 65, 97)

Improve standards of handwriting and the presentation of the pupils written work
through theregular, consistent and progressive teaching of the required skills.

(paragraphs 7, 63)
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of |essons observed 28

Number of discussions with staff, governors, other adults and pupils 25

Summary of teaching observed during the inspection

Excellent Very good Good Satisfactory Unsatisfactory Poor Very Poor

7 36 32 25 0 0 0

The table gives the percentage of teaching observed in each of the seven categories used to make judgements about lessons.

I nformation about the school’s pupils

Pupils on the school’sroll Nursery YR-Y6

Number of pupils on the school’s roll (FTE for part-time pupils) 55.5

Number of full-time pupils known to be eligible for free school meals 2

FTE means full-time equivalent.

Special educational needs Nursery YR-Y6

Number of pupils with statements of special educational needs 0

Number of pupils on the school’s special educational needs register 8

English as an additional language No of pupils

Number of pupils with English as an additional language 0
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Pupil mobility in the last school year

No of pupils

Pupils who joined the school other than at the usual time of first admission 1
Pupils who |eft the school other than at the usual time of leaving 3
Attendance
Authorised absence Unauthorised absence

% %
School data 3.1 School data 0.1
National comparative data 5.2 National comparative data 0.5

Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting year.
Ethnic background of pupils Exclusionsin the last school year
No of pupils Fixed period Permanent

Black — Caribbean heritage 0 Black — Caribbean heritage 0 0
Black — African heritage 0 Black — African heritage 0 0
Black — other 0 Black — other 0 0
Indian 0 Indian 0 0
Paki stani 0 Paki stani 0 0
Bangladeshi 0 Bangladeshi 0 0
Chinese 0 Chinese 0 0
White 51 White 0 0
Any other minority ethnic group 0 Other minority ethnic groups 0 0

This table refers to pupils of compulsory school age only.

Teachers and classes

Qualified teachers and classes: Y R—Y6

Total number of qualified teachers (FTE) 4
Number of pupils per qualified teacher 12.75
Average class size 17

Education support staff: YR-Y6

Total number of education support staff 2

Total aggregate hours worked per week 30

This table gives the number of exclusions of pupils of
compulsory school age, which may be different from the

number of pupils excluded.

Financial information

Financial year 00/01

£
Total income 168753
Total expenditure 161987
Expenditure per pupil 3176
Balance brought forward from previous year 22662
Balance carried forward to next year 29428
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Results of the survey of parents and carers

Questionnairereturnrate

Per centage of responsesin each category

My child likes school.
My child is making good progress in school.

Behaviour in the school is good.

My child gets the right amount of work to do at
home.

The teaching is good.
| am kept wel informed about how my child is
getting on.

| would fedl comfortable about approaching the
school with questions or a problem.

The school expects my child to work hard and
achieve his or her best.

The school works closely with parents.

The school iswell led and managed.

The school is helping my child become mature and
responsible.

The school provides an interesting range of
activities outside lessons.

Number of questionnaires sent out 51
Number of questionnaires returned 22
Strongly | Tendto Tendto | Strongly Don't
agree agree disagree | disagree know
68 32 0 0 0
64 36 0 0 0
55 45 0 0 0
32 59 9 0 0
86 14 0 0 0
64 36 0 0 0
68 32 0 0 0
73 27 0 0 0
45 55 0 0 0
59 41 0 0 0
59 41 0 0 0
5 43 43 0 9
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PART D: THE STANDARDSAND QUALITY OF TEACHING IN AREASOF THE
CURRICULUM, SUBJECTSAND COURSES

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE

52. At the time of the inspection there were five part-time children and thirteen full-time reception
children in the Foundation Stage. There were five Year 1 pupils in the same class. The children
who are just four years old initialy attend school part-time and are taught mainly by the nursery
nurse. They enter the full-time reception class in the term before their fifth birthday. The
majority of the children have attended the Pre-school Group which is linked to the school
through the rura partnership scheme and which meets on the school premises each morning.

Personal, social and emotional development

53.  Persond and socid development is given a high priority and this area of learning is promoted
very effectively. Every opportunity is taken to ensure that the children fee safe, happy and
secure. The strong focus put on daily routines and personal and socia development activities
impacts extremely positively on the overall attainment and progress made by the children. In the
part-time class, the group activities cater very well for those children who are dowly gaining
confidence. They are sensitively encouraged to experiment and participate. A great deal of time
is given to the introduction of basic routines and in this way the children have a very good
introduction to schoal life Although, at the time of the inspection the very youngest children had
only been in schoaol for a short time, they showed their increasing maturity and confidence as
they took turns whilst playing games and were able to line up quietly and sensibly. The caring
and supportive atmosphere enables al the children to settle quickly into work and play. The
older reception children are eager to take part in activities. They treat equipment with care and
put things away willingly. This increasing independence enables them to make choices for
themselves, to be responsible and care for the things they use. They show their self-help skills
are developing well when fastening buttons and putting shoes on the correct feet. The quality of
the teaching in thisareais good. Excellent relationships exist between all the staff and children.
All the adults ensure that the children are clear about the expectations for behaviour and as a
result, it is consstently very good. There is good provison for the children with specid
educational needs. Through close liaison with parents and the staff of the pre-school, potentia
learning difficulties are identified early and appropriate assessments made.

Communication, language and literacy

54. By the time the children enter Year 1 most of them are attaining the expected level for their
age. The mgjority of children express themselves clearly. They make their needs understood,
speak digtinctly and are easy to understand. They are given every opportunity to copy the good
examples of speech and vocabulary offered to them by adults. Time is given to teaching
speaking and listening in activities such as whole class discussions and the sharing of news. The
quality of questioning during these sessons is a strength of the class teacher’s work and it
makes a significant contribution to the widening of the children’s vocabulary and spoken
language skills. The children are encouraged to explain themsalves in many different situations,
for example when preparing fruit for a Chinese meal, or choosing milk at snack time.  During
the activities, the teacher and the nursery nurse use formal and informal conversations very
effectively to assess and develop the children’s language. There are numerous opportunities for
the children to develop literacy skills. Books are readily available and the children enjoy them.
The teacher ensures that early reading skills are developed systematically as the children share
books, enjoy the illustrations and talk about the characters. Mogt children are developing their
understanding that print carries meaning and are able to answer questions about the content of
the story and predict what might happen next, particularly when they are familiar with what they
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are reading. The higher attaining pupils read their own books with confidence and accuracy.
The teacher has introduced the Literacy Strategy successfully. The whole class introductory
sessions with the older reception and Year 1 pupils are well planned and organised. The group
tasks that follow sometimes lack challenge for dl of the children. When they are provided with
differentiated tasks that have a clearer focus, the children tend to make better progress.

Mathematical development

55.

By the time they leave the reception class, most children are attaining the expected level for
their age. The children play mathematics games and begin to develop their knowledge of
number as they count and sort bricks, shapes and toys. They count and match as they make
sure every milk carton has a straw and they make up games as they match familiar objects by
colour. Older children extend their previous learning by estimating and baancing.  With adult
prompts, they quickly compile sets and subsets of objects according to the different criteria
suggested.  The children are confident in explaining why they made certain decisons when
working with the water or wet and dry sand. They learn a range of smple mathematical terms
as they compare size and shape accurately when using containers in the sand and water. For
example, they can use words such as, "haf full’, ‘empty’, ‘more than’ and ‘less than’. The
children join in number rhymes and games enthusiasticaly, improving their recollection and
understanding of numbers. The class teacher and nursery nurse encourage the children to sing
and clap as they count to reinforce the rhythm and pattern of numbers. In whole class sessions
where learning is linked to the National Numeracy Strategy the teacher develops and extends
their mathematica thinking. For example, some of the higher attaining children are beginning to
count on and back to twenty and they can also count in twos. Many of the children can read
and recognise numbers, particularly the date for each day of the week. The quality of teaching
in this aspect is satisfactory overal with some good teaching of counting skills to the older
reception children.

Knowledge and under standing of the world

56.

By the time they leave the reception class, the mgjority of children are likely to exceed the Early
Learning Goals for this aspect of learning. They are able to reason and make connections easily
between past, present and future events. They develop an understanding of the order of events
in the school day. They know what happens, for example, at assembly and dinnertime and
record their findings in drawings and pictures. The younger children are confident as they find
their way around school, describing how to get to the playground or dining hall, often using
gestures as well as carefully thought out directions. The teachers constantly reinforce the
children’s learning and understanding by giving them opportunities to handle objects and
materials and to talk about how they are made. When testing the properties of different foods,
the children learn how chocolate and a fruit drink change when they are exposed to extremes of
temperature. The birth of a new baby in the family and individua children’s birthdays are
treated as specid times and, as they learn about themselves, and study pictures and
photographs, they recognise how they have changed over time. For technological learning, the
children cut, stick and join as they construct three-dimensional models using re-cycled materidls.
The teacher carefully guides a smal group of younger children through the different skills
needed to successfully complete collage pictures, using wool and a range different materials and
textures. The children use the computer to support their reading and recal of number facts.
They use the mouse and arrow keys successfully to move on or find the correct answer. The
quality of teaching is good in this aspect because the adults make sufficient provison for the
children to learn about themselves and their environment. They have numerous opportunities to
discuss events and express opinions at various times during the school day.

Physical development

57.

Almost al of the children are on course to exceed the Early Learning Goals by the time they
gtartin Year 1. The youngest children have very good manipulative skills as they steer wheeled
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toys when learning the rules of theroad. The older children are given a variety of activities that
extend their manipulative and physical skills. They gain finer control through cutting, painting and
building and they gain grest benefit during the times allocated to showing them how to use toals,
equipment and materials. The younger children also benefit significantly from the chance to
experience carefully structured outdoor play sessions. The outside playground provides a safe
enclosed area, which is sufficiently chalenging and encourages children to respond confidently
as their skillsincrease. Mogt of the children learn to move confidently, imaginatively and with
goaod directiona control. This is well demonstrated as they move at different speeds during an
indoor physical education sesson. Their learning is extended as they respond very positively to
the requests to stop, look and listen in order to cross the road safely. During their physica
education lessons the children show good control and balance as they perform fast, sow, high
and low movements. They further develop effective control of their bodies as they join in
playground games at playtimes. The quality of teaching for this area of learning is good because
the planned tasks encourage the children to be aware of their body and to persevere in order to
improve on al their physical movements.

Creative development

58.

Most children achieve the level expected for their age by the time they reach the end of the
reception year. The Foundation Stage classroom provides a wide range of creative resources
and activities including sand, water and paint and these are regularly used as part of the planned
daily tasks. The children use a range of percussion instruments and sing ssmple songs and
rhymes when participating during class music-making times. They improve their voice control
through frequent opportunities to sing and many respond very well to a range of action rhymes
and songs as well as singing in assembly. However, musical instruments are not readily
available for free and independent learning. As the children play in the Chinese Restaurant they
take on the roles of waiters and customers. They initiate their own ideas, as they make meals
and order a take-away. Some opportunities arise for emergent writing as the ‘waiter’ takes a
customer’s order. The children play together extremely well, co-operating and communicating
as they act out different situations and use the role-play area spontaneously and inventively.
The children use construction materials well to create imaginary structures and the younger
children offer complex explanations as they show each other what they have made. They use
tools, scissors and a variety of brushes with increasing competence as they complete their tasks.
There are numerous opportunities for the children to experiment and learn through the process
of trial and error. However, the teachers frequently miss opportunities to extend the children’s
learning in the aspects of role-play, art and crestive crafts.

ENGLISH

59.

At the end of both key stages, standards in English are above average. Over the past three
years (1998-2000), the pupils overadl attainment in English has risen steadily and their
performance over the three years shows that at the age of seven and eleven the pupils have an
advantage of approximately 2 terms over the national average for pupils of asimilar age. Whilst
this represents an overall improvement since the last inspection, in the most recent end-of-key-
stage tests the results show some under-achievement in writing in both key stages. For example,
a the age of seven no pupils attained the higher levels in writing (Level 3) and the number
ataining the higher level (Levd 5) a the end of Year 6 was below the nationa average.
Inspection findings show that in the current Year 2 and Year 6 standards in reading and in
speaking and listening are well above average whereas standards could be higher in writing and
in handwriting and presentation. The school has recognised the need to improve standards in
writing and has already taken steps to address this. Additiona time has been dlocated for
extended writing. The school’s adviser has recommended strategies to improve performance
and adjustments have been made to the amount of word level and sentence work in the Literacy
Hour.
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61.

62.

The results of the nationa tests show no significant differences in the attainment of boys and
girls in English. However, the school’s own assessment and analysis suggest that the girls
perform better than the boys, particularly in writing. As a consequence, the teachers are
employing specific strategies to better motivate the boys, athough the time of the ingpection, it
was too early to judge the impact of these on standards. The pupils with specia educational
needs are well supported by both teaching and non-teaching staff. Their individual education
plans set out small, atainable targets to improve their skills in reading, speaking and listening and
writing and these pupils make good progress.

When the pupils enter the Reception/Year 1 class, their standards of speaking and listening are
broadly average. The excellent relationships and the secure atmosphere provide the pupils with
the confidence to speak out and to share their views and opinions. They quickly learnto listen to
others and to wait their turn to speak. They make good and sometimes very good progress in
expressing their thoughts and ideas in a clear and mature way and by the end of Year 2, their
speaking and listening skills are above average. Throughout Key Stage 2, group and class
discussions are a part of many of the lessons. Additionally, the teachers of the Year 2 and the
Key Stage 2 pupils teach them how to support their viewpoints with reasons. As a result of the
very good teaching they receive, the pupils make very good progress and by the time they are
eleven, they are able to take part in a well organised, high level debate about aspects of their
geography topic. They also act out plays, perform in assemblies and report back to their peer
group at the end of lessons.

By the end of Key Stage 1 most pupils are reading well. They know many key words and have
appropriate word attack skills. In the shared text work in the Literacy Hour the youngest pupils
enjoy the Big Books and can use phonics along with picture and context clues to help with their
understanding of the story. They know that bold print is frequently used for speech and that
words in italics may require extra emphasis. The mgority of pupils make good use of these
dtrategies when they are reading aloud. By the time they are eleven amost al of the pupils are
reading fluently and with good expression. They can talk about their preferences for particular
authors and titles. They can aso recognise different types of punctuation and are able to explain
how it assigts the reader. All the pupils have a reading diary, which contains individua targets
for improvement and personal comments on what they have read. However, the older pupils
individual progress in reading is not aways monitored carefully enough and a great dedl of
reliance is placed on parents hearing their child read; atask that most of them do willingly.

In the Reception/Y earl class the pupils make sound progress as they learn to write and spell.
They learn letter sounds and blends and many pupils are able to attempt to spell smple,
unfamiliar words. By the end of Year 2 most of the pupils can develop their writing using
interesting ideas and words but their rate of progress is inconsistent and their output is
sometimes insufficient. For many of the pupils their handwriting is joined and legible but, in both
key stages, there are noticeable variations in the maturity of handwriting style and the neatness
of written presentation which reflect inconsistencies in the teaching. By the end of Key Stage 2
the pupils are able to write for a range of purposes and audiences. In the Literacy Hour the
Year 6 pupils show a good understanding of the different genres of writing and apply their good
knowledge of previous texts to create a myth which includes the personification of one of the
elements. They aso understand how the use of specific vocabulary can create the right mood
for the piece. Across the school, the pupils use their writing skills to good effect in topic work as
they write notes, accounts and instructions to support their work in arange of subjects. By the
end of Key Stage 1 and in Key Stage 2 spelling and punctuation become increasingly more
accurate and many pupils make good progress in their ability to self correct their work using
dictionaries and a thesaurus effectively. However, as the pupils move into the upper classes,
spelling practice becomes less structured.  The pupils with specia educational needs are well
supported by teachers, the nursery nurse and the classroom assistant. In many cases they are
able to make good use of prompts and writing frames as a basis for their writing and in alesson
inYear 2 they achieved well when the classroom assistant acted as a scribe. In both key stages
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the pupils use computers very well to consolidate their reading and spelling and as a word
pprocessor.

The overdl qudlity of teaching in English is very good. In hdf of the lessons observed the
teaching was very good or excelent and there were no unsatisfactory lessons. In the
Reception/Year 1 class, the teacher uses the Big Book very effectively to encourage the less
confident readers and to draw attention to the text. Questions are used well to move the pupils
thinking forward and to encourage closer observation of the use of vocabulary and punctuation.
In a lesson with the pupils in Years 2 and 3 the teacher’s enthusiasm and sense of humour
means that the pupils enjoy writing bathroom rules and they are motivated to include practical as
well as ‘tongue in cheek’ suggestions. In an excellent lesson in the upper Key Stage 2 class, the
teacher’s high expectations and the chalenging task made the pupils anayse their thoughts
carefully. The learning in this sesson was maximised for dl the different age groups and ability
levels.

Much hard work has gone into the planning of the Literacy Hour and the teachers have
successfully adapted it to ensure that the work meets the wide and varying needs of the mixed
age range within each of the classes. In al the lessons the objectives are clearly explained to the
pupils and the groups are organised effectively with extension activities provided for the higher
ataining pupils. The majority of the pupils respond well to the deadlines set by the class teacher,
but in the less successful lessons the amount of the pupils written work is lower than expected.
This is because there are too few aids such as word banks or writing frames or because they
are less well motivated by the task.

The quality of the marking and other assessment procedures is very good in al classes. Ord
feedback to pupils about their work is very constructive and written comments almost always
include ideas and points for improvement. From Year 1 onwards al of the pupils have individual
writing targets and these are regularly reviewed with the pupils. Formal assessments of the
pupils attainment and progress are carried out and the information gained is used to set new
targets for the next stages in learning.

Planning and teaching in English is based on the National Literacy Strategy Framework
supported by commercially produced materias. The teachers use a common framework when
planning for the Literacy Hour and learning objectives are included at every stage. The co-
ordinator and the headteacher oversee the planning and teaching and learning are monitored

regularly.

The Literacy Hour is well resourced with a very good selection of Big Books and texts for
shared reading. There is range of fiction books in the classrooms. The school has a library
with an ample selection of fiction and non-fiction books and the magority of the older pupils are
able to use it for independent study and research.

MATHEMATICS

69.

Over the past three years the pupils attainment in mathematics at age seven and eleven has
risen steadily and a three year overview of their performance shows that at the end of Year 2
the pupils have an advantage of one and half terms over the national average for pupils of their
age. A dgmilar three year overview of the pupils performance at age eleven shows they
exceed the national average for their age group by amost two and a haf terms. In the most
recent end-of-key-stage tests standards by the age of seven were well above the nationa
average and a the age of eleven it was very high, being in the top 5% nationaly. For the
current pupilsin Year 2 and Year 6 standards are above average by the age of seven and well
above average at age eleven in al aspects of the subject. All the pupils, including those with
specia educationa needs, achieve appropriately for their abilities. The standards reached by the
pupils with specia educationa needs are not far below those expected of average attaining
pupils nationaly. All the pupils attain well because of the good and very good teaching they
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70.

71

72.

73.

74.

receive with well-planned lessons that provide very good opportunities for al groups of pupils to
learn and make good and very good progress. The National Numeracy Strategy has been
implemented very well and the headteacher, as an enthusiastic and knowledgeable co-ordinator
has ensured the school has made good progress in this subject and has continued to improve
since the previous inspection. As aresult, standards are now high.

The pupils attainment in using and applying mathematics is above average and is continuing to
develop. The pupils are given many opportunities to develop their own lines of investigation and
this improves the standards they attain in applying their skills, both in mathematica investigations
and dso in other subjects such as science, design technology and information and
communication technology. By the end of Key Stage 2, the pupils, including those with specia
educational needs, confidently apply their knowledge and skills in a range of circumstances. For
example geographical, scientific and mathematical skills were applied very effectively in a study
of water. The older Key Stage 2 pupils also apply their mathematical skills and knowledge in
information and communication technology when they confidently work with spreadsheets and
other data handling programs. The pupils posdtive attitudes, very good independent learning
skills and work ethic ensure that almost al pupils achieve their best.

At both key stages, standards in number are well above average. By the age of seven, the
pupils have a secure understanding of place value up to 100. They recognise odd and even
numbers and the multiples and factors associated with 2, 5 and 10. They confidently add and
subtract two digit numbers and understand smple fractions. Many pupils are secure with
addition involving numbers up to and above 100 when using practica equipment. They aso
collect and display information in the form of block graphs. By the end of Key Stage 2, most
pupils work accurately as they add, subtract, divide and multiply numbers up to 1,000. They
have a good understanding of the equivalence of fractions, decimals and percentages. Many of
the pupils are confident in using their skills and knowledge in a range of computation work and
when handling data using graphs and frequency tables. At both key stages, the instant recall of
number bonds or tables and the understanding of place value are well above average because of
the rigour and the high expectations during the daily mental mathematics sessons.

The standards of work involving shape, space and measure are above average. The higher
attaining pupils are confident when identifying a range of two- and three-dimensiona shapes and
their understanding of the properties of shapesis very good. All the pupils, including those with
specia educationa needs are offered good opportunities to use programmable machines to help
them understand angles as turning measurements. The pupils are skilled in estimating and using
both standard and non-standard measures to compare amounts accurately. The Year 2 pupils
can tell the time reasonably accurately and by the end of Year 6 the pupils have developed their
learning and can use it to work out the length of journeys as well as departure and arrival times.

The mgjority of teaching in mathematics is good at both key stages with examples of very good
teaching in both the Key Stage 2 classes. Particular strengths are in the thoroughness of the
teachers planning, their good subject knowledge, very good pupil management and the brisk
pace of the lessons. In a good lesson with the Year 2 pupils, the class teacher successfully
motivated and urged the pupils to do their best through the good use of praise and
encouragement. She challenged the different attainment groups with a variety of quick fire
problems and, through the effective use of individual whiteboards to record their answers, she
ensured no time was wasted and kept the momentum going. In another good lesson in Yearl,
the good use of questions and the strategies the teacher gave the pupils to help them with
counting on and back made a significant contribution to their learning. Additiondly, the plenary
session was very well used to revise the given strategies and to share hew ones. Throughout
this session the teacher made the learning fun and for their part, the pupils responded well and
achieved success.

The high level of improvement since the last inspection is due to the good quality of the teaching
and the successful way that the National Numeracy Strategy has been implemented. The
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subject is very well led and co-ordinated by the headteacher and her rigorous monitoring of
teaching, learning and attainment have made a significant contribution to the high standards
achieved by the pupils.

SCIENCE

75.

76.

78.

79.

When the test results of the pupils at age eleven are considered over the three years from 1998-
2000 they show a continuing pattern of improvement since the last ingpection. The results for
the year 2000 show that al the pupilsin Year 6 atained at the higher level (Level 5) and this
makes the pupils attainment in science in the top 5% nationally. The results of teacher
assessment at age seven show that the number of pupils attaining the average level (Leve 2) is
aso very high (in the top 5% nationaly) but that attainment at the higher level (Leve 3) is well
below average. The inspection findings reflect these results and confirm that by the age of
seven the pupils attain standards that are above those expected for their age. By the end of
Year 6, the pupils attainment is well above that expected for pupils of asimilar age. There is no
significant difference between the performance of boys and girls.

Standards now are much higher than at the time of the last inspection. This is because the
standards in the subject are consistently monitored and evauated to find the best ways to move
learning forward for al groups of pupils. Standards of teaching and learning are high and, at
both key stages, there are increased opportunities for the pupils to carry out their own
investigations. They are expected to experiment, think for themselves, and predict what might
happen in order to form their own conclusions. This very good provision is having a marked
impact on the raising of standards at both key stages. It further enables the pupils to transfer
and apply their knowledge to other situations. For example as Key Stagel pupils experiment to
find out how food changes when it is exposed to different temperatures, they also discover
factors that cause reversible and irreversible change. Other pupils discuss which of the foods
constitute a hedthy diet. These ideas are developed and extended at Key Stage 2 when the
pupils research the prevention of disease by examining samples of stale and fresh foods in their
learning about different microbes.

By the time they are seven, the pupils understand the difference between a fair and unfair test
as they investigate vehicle performance when different heights of ramps and different surfaces
are used. When fedling, tasting and smelling samples of food, their knowledge and understanding
of the senses is enhanced significantly when the teacher asks questions that make them think
more deeply. A comparison between foods that animas and human beings need in order to
grow and keep hedthy is very successful when the higher attaining pupils identify water as a
common requirement for plants, animals and human beings.

The scrutiny of work shows that the pupils scientific knowledge develops very well over time.
By the end of Key Stage 2, the higher attaining pupils are able to devise their own experiments
and use a variety of ways to record their results. They show a good knowledge of physical and
natural science, understanding the principles of eectricity and the properties of different
materials. Within health education, the life processes of people and plants are researched.
Environmenta issues and drug awareness are often raised and discussed competently as pupils
mature and gain a growing ecological awareness. \When recapping aspects of recent topics the
pupils show their increased knowledge of gravity, forces, the solar system and the human body.

In al the classes, attention is given to the individual learning needs of all pupils. Extension tasks
and class challenges are provided when the pupils have finished their work. For example, the
older, higher attaining pupils are asked to find the mean of three timings after investigating the
planets and their orbits around the sun. The younger pupils value the class discussions and
feedback sessions where there are opportunities to share their findings and answer questions
about the methods used to ensure a fair test. Lower-attaining pupils and those who have special
needs are well supported. This enables them to participate fully in al the activities and to play
their part in discussions.
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The quality of teaching in science is very good. An important feature of the teaching is the high
profile given to the development of investigative skills and the use of scientific language. The
emphasis placed on these two aspects is having a significant impact on the raising of standards.
Other strengths in the teaching are in the teachers' very good subject knowledge and the way
they pose questions which help to focus the pupils thinking and extend their understanding. The
teachers enjoy excellent relationships with their pupils and this provides a very good climate for
learning where al the pupils want to do their best. Good class management and appropriate
attention to health and safety encourage the pupils to have responsible attitudes, use resources
sensibly and work together safely.

The co-ordinator has monitored the teaching and learning of this subject thoroughly and has a
clear vison of how the development can continue. Anaysis of tests and assessment data and

the school’ s own excellent assessment procedures mean that areas for improvement are swiftly

targeted for action in order to continue to improve standards.

ART AND DESIGN

82.

87.

Little direct teaching of art was observed during the inspection. However, the inspection
findings are that standards in the subject are better than in most schools by the end of both key
stages. This represents a good improvement since the last inspection.

The younger pupils are encouraged to recognise primary colours and know that when mixed
together different shades are created, for example that blue and yellow make green and that the
same result can be achieved when blending pastels. Some higher attaining older pupils show
good skill when drawing plants, flowers and winter scenes. Throughout the school, these
detailed observations are trandated very successfully into three-dimensional clay replicas.

Throughout the key stages, pupils make good progress as they develop their knowledge, skills
and techniques. They are given opportunities to draw what they see using a variety of media
When painting, they are encouraged to experiment with colour and texture. They work with
pastels and in the style of famous artists.  Older pupils show an understanding of the techniques
they have used to create particular effects. for example, when designing their own figures after
studying the style of David Hockney. Their ability to mix colours improves and they match and
blend colours to create a suitable background. At times, some pupils have difficulty in recalling
the names of the artists they have studied, but they successfully refer to evidence in the pictures
they have painted, or in those around them, when talking about their work.

The pupils enjoy expressing their feelings and ideas through their work and do so using a wide
range of good quality media and materids. This was particularly evident as older pupils
discussed how their field work observations were used as a stimulus for a piece of work. The
pupils use their sketchbooks as a valuable resource. By Year 6, they have acquired very good
technical skills, understanding the importance of testing shades when colour mixing, and how to
trim a picture so that the finished size makes the most of the subject or the perspective of the
scene. The pupils are enthusiastic when discussing their finished product and show greet pridein
their work on display. When offering constructive advice during feedback sessions at the end of
lessons, they support each another well.  They aso show a high degree of maturity in offering
congstructive criticism of each other’s work.

The quality of teaching in the small number of lessons observed is very good. The teachers
enjoy excellent relationships with the classes and have high expectations of their pupils. This has
a significant impact on how the pupils learn and the high standards they achieve.

The co-ordinator is an accomplished artist and al pupils benefit from her talent and expertise,
particularly when she teaches other classes and year groups in an exchange of skills. Although
the pupils have visited art galeries and benefited from visitors to the schoal, it is intended that
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such initiatives are to be more fully integrated within the subject development plan. The co-
ordinator monitors the quality of teaching and learning regularly throughout the school and has a
clear vision for future developments in the subject.

DESIGN AND TECHNOLOGY

88.

89.

9L

92.

Although no lessons were observed during the inspection, there was a wide range of pupil’s
work available on display and in album portfolios. An analysis of this work and discussions with
the pupils show that at both key stages standards are above those expected for their age. This
is an improvement since the last inspection. The scrutiny of work and teachers planning
revedls that tasks are carefully linked to the topics and that there is due emphasis on the two
elements of designing and making.

By the end of Year 6, the pupils have used a wide range of materials including construction kits,
recycled materials, textiles and food technology. The older pupils in both key stages, including
higher attaining pupils and those with specia educational needs progress well in their learning
because the chosen activities match their abilities and offer chalenge. One particularly good
feature of the teaching and learning is the pupil’s ability to design, make and, where necessary,
produce ongoing adjustments in order to refine or improve their work. For example, the pupilsin
Year 2 and 3 make finger puppets, following given instructions, and then adapt the origina
design to meet their own requirements. The Year 4, 5 and 6 pupils design and make a variety of
purses and wallets as Christmas gifts. Their initial design task was to decide what the gift
would be used for in order to fit it to the needs of the receiver.

In both key stages, the pupils show they have gained a good understanding of the purpose of a
design and the use of different materials. The younger pupils know the importance of moulding
from a complete piece of clay, or layering sufficiently when using papier-méché. Older pupils
transfer their knowledge by identifying the need to apply a specific technique in order to achieve
the required end product, as when designing paper sculpture, making large domes or preparing
different types of pizza. They understand the importance of having an attractive finish when
completing their clay models. They compare their ideas and talk confidently about how their
origina design was modified and adjusted in order to improve it.

A particular strength of this subject is the way that pupils of al ages and abilities are able to
work collaboratively. They learn from the experience and expertise of the older pupils, sharein
the more complex design idess of the higher attaining pupils and aid those with specia
educational needs to help them achieve success.

Panning for design technology is undertaken jointly by the staff and is based on a scheme of
work, which contains a rolling programme of skills to be learned with extenson activities for
pupils of different ages and abilities within each class. The co-ordinator manages the subject
very competently and has opportunities to monitor and assess the quality of teaching and
learning in the subject. Her overview and evaluation of school-wide progress makes a positive
contribution to the good standards and progress that the pupils achieve.

GEOGRAPHY and HISTORY

93.

Throughout the schoal, the pupils make satisfactory progress in history and geography and their
levels of attainment are in line with those expected nationaly. These standards are similar to
those found at the time of the last inspection. It was not possible to observe any teaching in
history during the inspection but two geography lessons were observed. The quality of teaching
in geography is very good and in one of the lessons observed it was excellent.

From the scrutiny of work, teachers planning files, the topic plan and from discussions with
pupils it is evident that, by the time they reach Year 6, the pupils have a sound knowledge of
historical facts and they are able to use a variety of sources of evidence to support their work in

Stapleford CE (VA) Primary School - 31



95.

97.

history. They show an enthusiasm for their work in history and geography and are very keen to
talk about what they know. The Key Stage 1 pupils can talk and write, in simple terms, about
the passing of time. For example, they know that Queen Elizabeth 1 ruled in England ‘a very
long tome ago’. They are aso able to explain the link between the story of Guy Fawkes and our
celebrations of bonfire night. When the Year 2 pupils study the Victorians, they can use
postcards and photographs as clues as to why certain elements were as they were. In Key
Stage 2 the higher attaining pupils have a sound understanding of sources of evidence and are
able to explain some of the ways in which we find out about the past. They can talk about the
invasion of Britain by the Romans and know something of the legacy of those years. The older
Key Stage 2 pupils are confident in using the internet for research into history and geography
topics and they are competent in using the ‘Living library’ program to find and select sites with
information about, for example, Shakespeare or Sir Francis Drake.

In geography in Key Stage 1, the pupils are beginning to learn about the local environment and
can express some likes and didikes. Some pupils are able to use and draw simple maps and
plans. The pupilsinthe Year 2 and 3 class have visited Hertford to compile a local study. In a
good lesson on how our actions affect the environment, the Year 2 pupils showed a sound
understanding of the effects of pollution and could talk about the benefits of recycling. The
teacher’s very good use of open-ended questions made the pupils think more deeply about
waste and how materials can be re-used. Together with the teacher’s high levels of enthusiasm
for the subject this resulted in increased learning for amost al the pupils.

Much of the geography work in Key Stage 2 centres around the annual residentia visits to a
contrasting location. These vigits are the source of some good quality learning where the pupils

enquiry skills are used well. Ther learning about coastal erosion, linked with the need for

employment from tourism was the focus for an excellent lesson with the pupilsin the Year 4, 5
and 6 class. The teacher maximised every learning opportunity as she combined their existing
knowledge with role-play and persuasive argument in the form of a debate. The teacher’s
expectations of success were very high and the pupils response and the quality of their learning
were equally high. By the time they leave the school, the pupils have aso studied a contrasting
location in other parts of the world such as Peru or an African country. They have a sound
understanding of the features of ariver and the water cycle.

In both key stages, and in both subjects, the pupils frequently use worksheets and there are
insufficient opportunities for them to write fredly and independently about their topics.
Consequently, opportunities to further increase the pupils moativation, output and consequently
their standard of written work, are lost.

Work in history and geography is planned to a cycle of topics and the teachers make use of the
nationally produced schemes of work to guide their planning and teaching. There is good
collaboration between colleagues in the planning of work. The co-ordinator has monitored
teaching and learning and has taught geography in other classes as part of a review of the
subject. Resources for history and geography are, however, barely satisfactory. Through the
National Grid for Learning the school has access to a range of interactive programs to support
learning in both subjects. There are no artefacts to support work in history and the school’s
collection of posters, books and photographs for both subjects is sparse.

INFORMATION AND COMMUNICATION TECHNOLOGY

9.

100.

At the end of both key stages standards in information and communication technology (ICT) are
above those expected for the pupils age. Thisis mainly as result of good teaching and well-
planned learning opportunities.

Since the last inspection the school has created a computer suite with seventeen computers,
fourteen of these are connected to the internet. Due to the increased resources and additional
training to raise teacher knowledge and expertise, the school has maintained the good standards
noted at the time of the last ingpection. The computer area is used regularly for whole group
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102.

103.

104.

teaching and also by smaller groups of Key Stage 2 pupils who are able to use the computers
and the internet to support their learning in arange of subjects.

The pupils develop high levels of confidence in using computers for a variety of tasks across the
curricullum. Some of the youngest pupils demondrate good skills in using the mouse, the
keyboard and the shift and arrow keys when they use an inter-active program to extend their
reading and language skills. The pupilsin Year 1 and 2 can use drawing and painting programs
confidently and they are able to print their work for display. They are successful in using the
computer as a word processor and are confident when using different fonts. In Year 2 many
of the pupils are able to use data handling programs and the magjority of them can save their
work and access it a a later date. In avery good lesson with the pupilsin Year 3, the teacher
built on the pupils existing knowledge of every day appliances to extend their learning about
programming. She maintained their interest and enthusiasm by using a programmable robot to
demongtrate moves and turns and then moved the lesson onto the playground where the pupils
worked very well together in pairs, programming each other and designing routes. Back in the
classroom, the mgjority of the pupils could successfully apply their learning to writing their own
programs that would move the robot either along a rectangular route or up some stairs.

In a good lesson with the Year 4, 5 and 6 pupils they demonstrated their ability to use logo to
produce a drawing of a house. The older, higher attaining pupils extend their learning by adding
a door to the program commands. In discussions with the Year 6 pupils it is obvious that they
are confident when using spreadsheets, publishing programs and programs to support decision
making and mapping skills. They can use the internet for research and can locate and download
the information they need. Control technology is an aspect of the subject that is underdevel oped
at present, athough the older pupils have used a microscope connected to the computer and
were very excited to share the magnified pictures which had been printed out. The older pupils
have a persona disk on which they store their work and they enjoy sharing and talking about
their achievements and the good progress they know they have made.

The teachers planning is based on the nationaly produced scheme of work (QCA) and this
ensures that the pupils systematically develop their skills. Daily lesson plans are very clear
about what skills and knowledge are to be taught and they usuadly include extension tasks to
move learning forward for the older or the higher attaining pupils. The pupils attainment and
progress are assessed regularly and pieces of work that are a particular source of pride are
added to the pupils' record of achievement.

The head teacher, as the co-ordinator manages the subject very well. She has identified areas
for future development and these include the completion of staff training, the purchase of
additiona control software and the increased use of e-mail. In the management and continuing
development of the subject, as well as in the purchase of resources, the school has made very
good use of the knowledge and expertise of advisers and aso friends of the schoal.

MUSIC

105.

106.

Only one music lesson was observed during the inspection and this took place with the Year 2
and Year 3 pupils. However, from discussions with staff and pupilsit is evident that in both key
stages, dl the pupils, including those with specia educationa needs, are provided with a range of
experiences that enables them to make satisfactory progress and to achieve standards that are
in line with those expected nationaly. Thisis similar to the judgement made at the time of the
previous inspection.

Many of the pupils know the names of tuned and untuned percussion instruments and they know
that they can be made of wood or metal. Almost all of the pupils can sustain a rhythm and keep
to a beat whilst listening and singing. They have good control of their own voices and they know
and can sing arange of songs. The pupils enjoy singing in assembly as well asin music lessons.
When listening to recorded music the older pupils can identify some orchestral instruments and
they can make comparisons with other types and styles of music heard previoudy. They
respond well as they listen to a range of music at the beginning and end of assembly and this

makes a positive contribution to their spiritua and cultural development. This is an improvement
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108.

109.

since the last inspection when the lack of opportunities and resources to enhance the pupils
cultural development was criticised.

In the lesson with the Year 2 and the Year 3 pupils they showed a good understanding of the
difference between loud and soft sounds and the differences between the main melody and the
accompaniment to asong. Almost al of the pupils understood and could use the correct musica
vocabulary of ‘dynamics and ‘ostinato’. The pupils were further able to give opinions, backed
up by reasons, as to why the accompaniment needed to be quieter than the melody.

The quality of the teaching in the lesson observed was very good. The session was well planned
and incorporated the elements of listening, appraising and performing. The teacher built on the
pupils previous learning and used skilful questions to draw out what the pupils aready knew so
that their learning could be extended. She provided good support and encouragement in the task
of responding to a rhythm by passing a beanbag on a syncopated beat. Severa of the pupils
found this challenging, but the teacher’s good use of praise and her high expectations spurred
them on to try their best and to achieve a degree of success. As they practised their singing in
two parts the teacher used the pupils own evduations of their performance as an ad to
improvement. A less successful aspect of this lesson was that it required the pupils to sit for too
long whilst they either listened to others or waited their turn to join in.

The music co-ordinator is very conscientious about her role and has worked hard to provide
support and guidance for colleagues. She has monitored teaching and learning in the subject and
has provided detailed notes and feedback on the subject’s strengths and areas for further
development. An exchange of skills aso takes place in music and the co-ordinator teaches
other year groups to share her knowledge and expertise. This has a positive effect on standards
in the subject. The pupils have the opportunity to join a recorder group as an extra-curricular
activity and four pupils have weekly piano lessons from a visiting music teacher.

PHYSICAL EDUCATION

110.

111

112.

113.

Most pupils, a both key stages, attain the standards expected for their age. These standards are
similar to those of the previous inspection.

The younger Key Stage 1 pupils quickly acquire smple skills such as throwing and catching a
ball, changing pace and direction when running and skipping, and using different parts of the
body to explore ways to move. They show an awareness of space when, for example, they play
team games or work with a partner. They respond well to music and stories when they explore
how movement may be used to express fedings and ideas. They watch each other's
performances and learn from them so that they can refine their own movements.  During
activities, they are gaining an understanding of the importance of warm-up and cool-down tasks.
They know that the heart is affected by exercise and that pulse rates increase during vigorous
movement and decrease when they rest.

In Key Stage 2 the pupils demondtrate their developing skills. For example, in rugby, they know
ways to control the ball, using chest, legs and head. They mark an opponent in defence well
and know how to find a space in attack. When sending and receiving the ball an appropriate
degree of control and accuracy isused. By the age of eleven, amost all of the pupils attain the
standard expected of them in swimming because al pupils in both key stages have opportunities
to swim regularly. The pupils take part in outdoor and adventurous activities both at school and
in the locdity. All of the older pupils have the opportunity to experience a range of adventure
activities on organised visits to residential centres. No gymnastics lessons were seen during the
inspection, but the teachers planning and recording of attainment indicate that the pupils attain
the expected standard across arange of activities.

The pupils enjoy their lessons and respond positively and enthusiastically to al aspects of their
work. They persevere in acquiring new skills, helping each other to succeed. Their
collaboration and co-operation ensures that maximum benefit is achieved from team and group

Stapleford CE (VA) Primary School - 34



114.

115.

activities. The standard of dress for physical education lessons is excellent. All the pupils wear
appropriate clothing and footwear with very few pupils forgetting or not having a change of
clothes.

The qudlity of the teaching is often good. Lessons are well organised and planned. The pupils
are chalenged to work hard and they respond well to this.  The interesting and varied
organisation of the curriculum offers opportunities for pupils of al levels of attainment, including
those with special educationa needs, to participate fully in the lessons. Consequently, the pupils
approach their lessons with enthusiasm and interest and make good progress. A strength of the
teaching is the school’s use of outside professiona expertise from local teams. This partnership
with the teachers contributes significantly to the development of skill and stamina over time for
the pupils a both key stages.

The school enhances its curriculum by providing sports and games outside lessons with the
cluster schools. This gives the older pupils opportunities to participate in inter-school activities
and to be pat of a larger group. This makes a significant contribution to their socid and
persona development, as well as to their physical development.
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