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PART A: SUMMARY OF THE REPORT

INFORMATION ABOUT THE SCHOOL

The school is Situated at one edge of the single-street ex-mining village of Crawford. Itis
much smaller than other primary schools, with 51 pupils on roll, coming from the village
itself and neighbouring settlements. Since the last inspection there have been major changes
of personnel among the teaching staff and governing body. Pupils are admitted to the school
at the beginning of the school year in which they are five, and at the time of the inspection
there were nine pupils under five years of age. About three quarters of the children entering
the Reception class have experienced some kind of pre-school provision and some of them
have attended the independent nursery that operates in the school each morning. The children
come from avariety of backgrounds, with most of their parents or carersin work and are
broadly average in terms of their socia and economic circumstances. They are dl of white,
British ethnic origin and none has English as an additional language. Their attainment on
entry is very mixed, but is average overall. Currently the pupils are taught in two classes.
The Reception children and Key Stage 1 pupils arein class 1 and al the Key stage 2 pupils
arein class 2. There are two full-time teachers, including the headteacher, two part-time
teachers and two classroom assistants. Eight per cent of pupils are digible for free school
meals, which is below the national average. Six pupils are on the school’ s register of specia
educationa needs, which is 12 per cent and below the national average. Two pupils have
statements of special educational needs, which is 4 per cent and above the national average.
The school’ s current aims include increasing the proportion of pupils achieving above
average results in the national tests for 11-year olds in English, mathematics and science.

HOW GOOD THE SCHOOL IS

Crawford Village Primary is an improving school, with significant strengths and few
weaknesses, providing a safe learning environment in which the pupils are well cared for.
Pupils achieve broadly average standards by the time they are 11 years old, with examples of
above average attainment at seven years old. The school makes good provision for children
under five and provides a sound curriculum for pupilsin both key stages, including good
provision for their moral and social development. Teaching is good overdl in Key Stage 1
and sometimes very good; it is broadly satisfactory in Key Stage 2 and sometimes good. The
teachers do their utmost to cater for the wide age range in each class, and are ably supported
by the classroom assistants, who are avalued part of the teaching team and are effective both
in general classroom support and in supporting pupils with special educational needs. The
pupils enjoy good relationships with each other and with all the adults who work in the
school, and they are encouraged to become mature and responsible.  Attendance and
behaviour are good and parents contribute well to their children’s education. The headteacher
is an effective team-builder and promotes the school successfully as a caring community
committed to providing a good education for its pupils. The governors play an active and
effective role in working with the headteacher and staff to plan for the school’ s devel opment
and in monitoring and evaluating the success of their initiatives. The main area for
development is to provide more appropriate levels of challenge for each year group in the
junior class so that the good progress established in the infants can be sustained throughout
the school leading to higher standards at the end of Key Stage 2. The school provides sound
value for money.



What the school doeswell
- Teaching is good or better in seven out of ten lessons overdl.

The consistently good or very good teaching in class 1 contributes to above average attainment in speaking
and listening, reading, mathematics and experimenta skillsin science at Key Stage 1.

Rel ationships between al the children and adults in the school are good.

The school takes good care of its pupils and fosters their self-confidence and persona development.
There are effective procedures for promoting good attendance and good behaviour.

The school works in close partnership with parents, who contribute well to their children’ s education.
The class 1 teacher and classroom assistants make good provision for children under-five.

The provision for pupils with statements of specia educationa needs is good.

Provision for the pupils moral and socia development is good.

The headteacher, staff and governors work well together as a self-critical team.

What could be improved

Planning and assessment are not consistently linked to skills in each subject and assessment information is
not used to set appropriate targets for each age-group and for individua pupils.

The narrow range of teaching methods used in Key Stage 2 limits opportunities for pupilsin different year-
groups and attainment levelsto learn at an appropriate rate.

Pupils do not develop a sufficient understanding and appreciation of different cultures and religionsin Key
Stage 2.

The quality of information given to parents about their children’s progress does not meet al requirements
and is not consistently good throughout the school.

The areas for improvement will formthe basis of the governors’ action plan.
HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

The close partnership between the headteacher, governing body and staff identified by the last
inspection in 1996 has been maintained, ensuring continuity of educationa direction for the
school. The governors' action plan addressed al the key issues the school’ s action plan, and
secured satisfactory improvements overall. Governors keep themsalves better informed now by
vigiting the school to judge how effective their initiatives have been, for example to see how the
new computers are being used and how the literacy and numeracy hours are taught. Standards
in core subjects have been maintained and the school is on course to meet current targets in
English and mathematics at Key Stage 2. The standard of teaching has improved, especialy in
Key Stage 1, and thereis an increased level of informal monitoring and evauating of teaching
within the school. The standard of provision for children under five has significantly improved
and isnow good. Provision for information technology has greetly improved, leading to higher
standards in all aspects of the subject. There have been significant improvements in planning
and assessment.  Schemes of work now provide good frameworks for medium and short term
planning in dl subjects, and assessment procedures give a clear picture of individua pupils
attainment levels in English, mathematics and science. However, the planning is not linked
sufficiently to the progressive development of skills, and the assessment information that is
gathered is not yet used effectively enough to for setting appropriate individual, year group and
whole school targets. The school is sdlf-critical, committed to raising standards and has a sound
capacity for further improvement.

STANDARDS

Thereis no table to compare the school’ s results in the nationa tests for 11-year oldsin 1999
because fewer than ten pupilstook the tests. Trends over time are dso difficult to describe
because only smal numbers of pupils take the tests each year. Judgements therefore depend on
the evidence available in the school. Pupils enter the school with broadly average attainment.
Standards are aso broadly average by the time they leave and they make satisfactory progress
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overal. Children under five make good progress and many of them achieve the desirable
learning outcomes for children of this age before they are five. Progressisalso good in Key
Stage 1, and current Y ear 2 pupils have above average attainment in speaking and listening,
reading and mathematics. They also have above average skills in science investigations and
dance. Their attainment in other subjects is broadly in line with expectations, but the standard
of presentation of their work is not always high enough.

At Key Stage 2, standards are average in English overal, but pupils do not have the expected
levd of research sKills, and their writing lacks origindity. They have adequate numeracy skills
and are confident with mental arithmetic, but are not experienced at problem solving. In
science, their knowledge and understanding of forces and the human body are above average,
compared with average investigative skills. Pupils throughout the school use computers and
other information technology equipment competently, reflecting the recent improvementsin
provision, and they demonstrate appropriate skillsfor their age at each key stage. Standardsin

art, design and technology,

history, geography and music are in line with expectations.

Standards in religious education are broadly in line with the expectations of the locally agreed
gyllabus. Pupils with specid educationa needs receive appropriate work for their differing
needs and abilities and make satisfactory progress. Those with formal statements of their needs
receive effective support and make good progress.

PUPILS ATTITUDESAND VALUES

Aspect

Comment

Attitudes to the school

Good. Pupils are well motivated and enjoy learning. They listen
carefully, answer questions sensibly, and contribute confidently during
discussons. They settle quickly to work and sustain concentration.

Behaviour, in and out of
classrooms

Good. Pupils show high levels of sdlf-discipline and clearly know what
is expected of them. They move around in a cam and orderly manner,
are polite and courteous and show respect for the school. Incidents of
bullying are rare and there have been no exclusions in recent years.

Persona development and
relationships

Good. Pupils are confident and respect each other’s feelings and
beliefs. They work independently, show high levels of initiative,
especialy in Key Stage 1, and are willing to accept responsibility.

They co-operate effectively in pairs or groups, and share ideas and
equipment well. The good relationships throughout the school promote
arelaxed and harmonious atmosphere. The school helps the pupilsto
become mature and responsible.

Attendance

Good. Attendance is above the average and there are negligible
unauthorised absences. Punctuality isgood. Almost dl pupils arrive
on time and are settled in class promptly at the start of sessions.

TEACHING AND LEARNING

Teaching of pupils. aged up to 5 years aged 5-7 years aged 7-11 years
L essons seen overdll Good Good Satisfactory

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory;
unsatisfactory; poor; very poor. ‘Satisfactory’ means that the teaching is adequate and strengths

outweigh weaknesses.

Teaching in English is good and sometimes very good in Key Stage 1 and sound in Key
Stage 2. In mathematicsit is good overdl and very good in Key Stage 1. The basic skills of




literacy and numeracy are taught well throughout the school, except that expectations for
spelling and for presentation are not consistently high enough and individual investigations and
research skills are not sufficiently emphasised in Key Stage 2. The different age groups within
each class are catered for very effectively in Key Stage 1, where pupils have many opportunities
to learn independently through carefully prepared practical activities. In Key Stage 2,
commendable efforts are made to provide suitable work for each of the four year-groups, but
this difficult task is not always successfully achieved. The teachers use questions effectively to
target pupils of different ages and attainments in their introductions, but the tasks that the pupils
are given to do are not sufficiently different. Pupils with specia educational needs are well
supported with their individud learning targets to make good progress relative to their prior
atainment. Teachers have good relationships with the pupils and manage them well. They plan
lessons carefully, keep good records of the work done, and have a good intuitive grasp of the
pupils progress. However, because their planning is not closdly linked to the progressive
development of sKills, the assessments are not as informative as they could be, and are not used
effectively for planning further chalenging targets. The quality of teaching for pupils with
gpecid educational needsis good. Teachers are well aware of the specific needs of their pupils
and make suitable arrangements for helping them. The support assistant is particularly well
deployed to support pupils in the Reception year and the individual help that they regularly
receive is leading to good progress. Teaching was good or better in nearly 70 per cent of the 16
lessons that were graded, and very good in nearly 20 per cent. Very little unsatisfactory
teaching was seen (Sx per cent)

OTHER ASPECTSOF THE SCHOOL

Aspect

Comment

The qudity and range of
the curriculum

Satisfactory. The curriculum covers personal, socid and hedlth
education as well as the National Curriculum and religious education.
Schemes of work are sound and provision for children under fiveis
good. A sound range of visits and extra-curricular activities enriches the
pupils learning experience.

Provision for pupils with
specia educational needs

Good. Pupils' needs are identified early. Pupils with statements of need
are well-supported by the qualified classroom assistant and the school
makes good use of outside specialists such as speech therapists where
appropriate. Other pupils are provided with suitably adapted work.

Provision for pupils
persond, including
spiritual, moral, socid and
cultura development

Good provisgon for mora and socia devel opment and sound provision
for spiritual and cultural development. Pupils are led to distinguish
between right and wrong on the basis of mora values and to play an
increasingly responsible role in society. Western European culture is
strongly represented but other cultures less effectively so. There are
some good opportunities for reflection, and thisis an improving area.

How well the school cares
for its pupils

Good. Day-to-day hedlth and safety working practices are good, and
child-protection procedures clear and secure. The building is clean,
tidy and well maintained. Procedures for promoting and maintaining
good behaviour and for monitoring and supporting pupils personal
development and attendance are effective, but improvements need to be
made in the use of assessment information to set challenging targets.

The school works in a close and productive partnership with parents, who make a positive
contribution to their children’s' learning.




HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and manage- The headteacher provides sound leadership and clear educational

ment by the headteacher direction. He crestes a team gpproach to management, sharing hisvison
and other key staff for the school with the governors and staff and involving them al

gppropriately in decision making.

How well the governors
fulfil their responsibilities

The governors take an active interest in the life of the school and fulfil
their statutory dutieswell. They help to set educationa priorities for
development, ensure that these are achieved within the school’ s budget
and play an increasing role in monitoring improvements. Financia
management and control are good.

The school’s evaluation of
its performance

The headteacher and governors andyse the school’ s performance in the
national tests for seven and 11 year olds and take appropriate stepsto
raise sdandards. The teaching staff work closely together in monitoring
and evauating their own performance. Their open, self-critical approach
is commendable, and contributes to the school’ s good capacity to
improve.

The dtrategic use of
resources

The school usesits funds wisely to provide staffing, materias and
equipment in pursuit of its stated objectives.

The school is well-gtaffed for the number of pupils. Class-sizes are below average. There are

aufficient classroom assistants

and they make a good contribution to the pupils learning. The

accommodation is satisfactory. The classrooms are of adequate size and good use is made of
shared areas. The hall issmall for physical education lessonsin Key Stage 2, but the outdoor
games areas are good. Resources to support learning are satisfactory overdl, but thereisa
shortage of large play equipment for children under five and artefacts for history.

The school applies sound principlesto achieve the best value from the money it spends.

PARENTS AND CARERS

VIEWSOF THE SCHOOL

What pleases par ents most

What parentswould like to seeimproved

The school is easy to approach. - Thevariety of extra-curricular activities.

Teaching is good.

The school expects their children to work hard

and achieve their best.

The school helps their children to become
mature and responsible and prepares them

well for secondary school.

The schoal keeps them well informed about

their children’s progress.
The school works closaly
The support given to pupi
educational needs.

with parents.
Is with specid

The ingpection team agrees wi

th the parents positive views of the school. It agrees with

comments made at the parents mesting that the range of extra-curricular activities is acceptable
congdering the size of the schoal.




PART B: COMMENTARY

HOW HIGH ARE STANDARDS?

The school’ sresults and achievements

1

Pupils enter the school at four years old with average attainment according to the school’s
basdline testing. Most of them achieve the desirable learning outcomes for children under
fivein timeto begin the National Curriculum programmes of study in Year 1. The pupils
make good progress in Key Stage 1 and sound progressin Key Stage 2, leaving the school
a 11 with average attainment overal for their age. They acquire appropriate literacy and
numeracy skills and use these effectively in other subjects. For example, they employ a
range of different styles of writing in history and use mathematical skills to represent datain
science and to draw mapsin geography. The school sets targets for attainment in English
and mathematics, but they are sometimes too low, as they were for English in 1999. Pupils
with specia educationa needs make good progress and achieve well relative to their prior
attainment.

Children under five make good progressin their persona and socid development, language
and literacy, mathematics and knowledge and understanding of the world, with some of
them reaching the desired learning outcomes before they are five. They make satisfactory
progressin their creative and physical development. This represents a substantial
improvement since the last ingpection.

The previous ingpection found that attainment was average in al subjects except science,
where it was above average and information technology, where it was below average.
Attainment in information technology has improved and is now averagein al areas of the
subject because new equipment has been provided and the pupils are given good
opportunitiesto useit. Attainment in science is average, representing an apparent declinein
standards. However, any comparisons of the school’s national test results with other
schools and from year to year are tenuous because of the small numbers of pupilsin most of
the year groups. Nevertheless, some important indications emerge from an analysis of the
school’ s own results that indicate areas for improvement in provision. Over the past four
years, the trend in the school’ s results in English, mathematics and science at Key Stage 2
has mirrored the national trend. The inspection found no evidence of significant gender
variations in standards.

The most recent test results are from the 1999 nationd tests for seven and 11 year olds. At
Key Stage 2, a potentialy significant feature was the absence of above average scores.
Although al pupilsin English and most in mathematics achieved Leve 4, the level
expected for average 11-year olds, none achieved Leve 5in any subject. This suggests that
the school may not be catering successfully for higher attaining pupils, and the inspection
confirmed that this is sometimes the case, especialy towardsthe end of Key Stage2. The
school recognises the problem and is taking steps to address it, including extra teaching and
homework for Year 6 pupils.

At Key Stage 1, the 1999 test results were much higher in reading than in writing and
broadly average in mathematics. The low number of above average scoresis a cause for
concern at thislevel aso, as no pupils achieved Level 3 in writing or mathematics.
However, indications are that this year’s results will be higher. In the1999 teacher
assessmentsin science a Key Stage 1, the proportion of pupils reaching Level 2 was very
high in dl areas except materias, where it was below average, but forces wasthe only area
in which a significant number of pupils reached Level 3.
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6. Theingpection evidence confirms that standards are broadly average a the end of Key
Stage 2 in English, mathematics and science, but are above average in speaking and
listening, reading and mathematicsthis year in Key Stage 1. Standards in writing do not
match those in reading at Key Stage 1 and the school recognises that raising standardsin
writing is therefore a priority for development throughout the school. The inspection
evidence confirms that the current Y ear 2 pupils have above average attainment in
experimentd skills and knowledge of forcesin science. Relatively secure knowledge and
understanding of forcesis aso afeature of attainment in science at Key Stage 2.

7. Pupils have average attainment in speaking and listening by the end of Key Stage 2. They
express themsalves coherently, but lack the enthusiasm and confidence noted in Key
Stage 1, where pupils have many opportunities to practise their skills and reach above
average standards for their age. Reading skills are average at Key Stage 2. Pupilsare
interested in books, particularly fiction, and express preferences for particular authors.
Their reading sometimes lacks expression, however, and their research skills are not well
developed. Attainment in writing is average at both key stages. Pupils develop fluent
cursive styles and use appropriate grammar and punctuation for their age. However,
spelling and presentation are in need of improvement in both key stages and the pupils
writing often lacks originality.

8. Attainment in mathematicsis average at Key Stage 2. Pupils have sound number skills and
use various strategies to add, subtract, divide and multiply mentally. They explain their
thinking clearly when asked to do so in whole-class introductions. They have an adequate
knowledge of shape and measure, but lack experience and confidence in thisarea. They
understand how to represent data using smple bar charts, but do not have awide range of
data-handling and problem-solving skills. In Key Stage 1, pupils have good number skills
for their age, reflecting the successful implementation of the numeracy strategy and the
teacher’s good use of the hundred square to deepen their understanding of place vaue.
They are confident with numbers, weighing and measuring and shapes and have above
average problem-solving skills.

9. Attainment in science is average overal. Pupilsin Key Stage 1 develop good investigative
and experimenta skills because they are given many opportunities to work independently.
Their knowledge and understanding of forcesis above average. For example, they
understand that friction dows moving objects down. In Key Stage 2 thereisa samilar
strength in this area of the subject, illustrated when pupils confidently discuss the different
gravitational pulls exerted on different planets. In other areas their knowledge and
understanding are broadly in line with expectations. The pupils’ investigative skills are not
asgood in relation to their age asthey arein Key Stage 1.

10. Pupils have appropriate information technology skills for their age at both key stages, which
they use across the curriculum. Thisis a marked improvement since the last ingpection
when standards were below expectations. In Key Stage 1 pupils learn to use the keyboard
and mouse to type in text and move icons around the screen, and begin to ook up
information electronically. By the end of Key Stage 2 they type in, edit, illustrate and save
texts, use CD ROM to locate information, create pictures, programme arobot and display
data at an expected level. Many of them have access to computers at home, but the school’s
vastly improved provision aso contributes to maintaining expected standards in al these
areas.

11. In the other subjects of the Nationa Curriculum, standards have remained in line with
expectations a both key stages since the last ingpection. In art, pupils use afull range of
media to create pictures and models, and they learn about arange of artists. They design
and make products in desigh and technology lessons, and evaluate their usefulness. Their
paintings, drawing and models reflect appropriate skills for their age. 1n geography, pupils
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study their loca area, using arange of sources including first-hand observations and
photographs. They then compare it with other areas, learning to create more sophisticated
and accurate maps and plans. Older pupils consider the human aspects of geography,
conducting research into what people do to make aliving and designing their ided village
playground. Thereisalso sound progressin history through the school. Pupilsin Key
Stage 1 gain an understanding of changes over time in the context of their own experiences
and by interviewing older residents of the locality, while Key Stage 2 pupils extend their
appreciation of history through studies of past periods such as Tudor times. Recent
improvements in provision for music have resulted in pupils enjoying the subject more and
reaching standards in line with expectations in singing, composing and performing and
listening critically to arange of music. The only direct evidence for standardsin physical
education is one dance lesson observation in Key Stage 1. The pupils abilitiesto create
movements using their bodies and the space around them and to collaborate very effectively
to produce extended sequences are above expectations for their age and they make very
good progress.

Standards in religious education are in line with the expectations of the localy agreed
gyllabus at both key stages. Pupils appreciate that religious beliefs affect people’ s lives and
discuss their own experiences in the light of religious teachings. In Key Stage 1 they relate
their growing understanding to their own immediate experiences and in Key Stage 2 begin
to take wider consderations into account. The curriculum alows for a growing
appreciation of the variety of religious convictions that guide different cultures across the
world, but the pupils do not acquire areally secure understanding of this because of some
lack of focusin the teaching in Key Stage 2.

Pupils attitudes, values and personal development

13.

14.

15.

16.

The quality of pupils attitudes to work, their behaviour and persona development, and
their levels of attendance have been sustained since the last inspection and remain strong
features of the school.

Pupils have good attitudes to work. They are well motivated, enjoy learning and keen to
respond to the challenges offered. Children under five show strong interest in their work
and co-operate well with their teacher and classmates. This pattern of good response
continues throughout the school, and has a positive impact on the standards achieved.
Pupils listen carefully to their teacher, or when others are speaking, answer questions
sensibly, and contribute confidently during discussions. They settle quickly to each new
task, and usually work with purpose, determination and good levels of concentration.

Behaviour throughout the school isgood. This confirms parents’ views. Pupils show high
levels of self-discipline, clearly know what is expected of them without the need for
formdised rules, and react accordingly. Pupils act sensibly and move around the building
inacam and orderly manner. Incidents of bullying are rare and there have been no
exclusonsin recent years. Pupils are proud of their school and show due respect for the
building and its contents.

Pupils personal development isaso good. They are confident, and clearly respect each
other’ srights feelings and beliefs. The youngest children understand the importance of
sharing and taking turns, and have a well-developed sense of fair play. Pupilswork well
independently and show high levels of initiative through their studies, although
opportunities for them to do this are much better at Key Stage 1. They willingly accept
responsibility and accept it in increasing amounts, as they grow older. Older pupils, for
example, act as computer or library monitors whilst the younger ones help to distribute the
daily milk. The qudity of relationships amongst pupils and between pupils and staff isaso
good. This makes a sgnificant contribution to the quality of education provided. Thereisa

12



17.

relaxed and harmonious atmasphere within the school. Pupils are polite, very open in their
dealings with others and aways ready to be helpful. In lessons they work well together in
pairs or groups, and share ideas and equipment well. At playtime, and in the dining hall,
they are friendly and sociable.

Attendance remains above the average for primary schools nationaly. Unauthorised
absenceisnegligible. Punctudity isgood. Almost al pupils arrive on time and are settled
in class promptly at the start of sessions.

HOW WELL ARE PUPILSTAUGHT?

18.

19.

20.

21

The overd| standard of teaching has improved since the last inspection following the
appointment of a new teacher and observations of good practice in other schools. It isgood
or better in about seven out of ten lessons and very good in about one lesson in five. Thisis
about the same as the nationd picture. However, amuch greater proportion of the good or
better teaching isin Key Stage 1 and the under-fives than in Key Stage 2, which isthe
reverse of the previous ingpection’s findings. Teaching is judged sound overdl rather than
good because of the relatively uneven distribution of good teaching between the key stages.
Thereis only avery smal amount — 6 per cent - of unsatisfactory teaching. The teachers
have successfully implemented the Nationa Literacy and Numeracy strategies. They teach
the basic facts, such as letter-sounds and number facts clearly and enable the pupils to apply
their skillsin different subjects. Their knowledge of the different subjects of the National
Curriculum is sufficient to provide at least sound teaching in all subjects, with the help of
specidistsin science and music. The qudlity of teaching is therefore even across the
curriculum, enabling the pupils to acquire a good spread of knowledge, understanding and
skills.

The teachers have good relationships with the pupils throughout the school and know them
well. They create arelaxed but secure learning environment, setting high expectations for
good behaviour. All lessons are planned thoroughly, with resources to hand, and classroom
assstants know exactly what they are expected to do. In the introductions to lessons,
teachers teach the basic skillswell, particularly literacy and numeracy, and target questions
a individud pupilsto keep them interested and check their understanding. They make sure
that the pupils know what isto be learned in each lesson, set different tasks for the various
age groups in the class and keep clear records to show what each pupil has done. However,
because the planning and assessment are not consistently linked to the progressive
development of skills, sufficiently challenging targets are not consistently set for each
individua and year group.

In Key Stage 1, the teacher has a good understanding of how pupils of this age learn best.
The introductions, which are enlivened by the teacher’s own evident enthusiasm, include
opportunities for pupils to put forward their ideas. The work that is set for each age group
closely matches their interests and needs, and a good balance is achieved between direct
teaching by the teacher and the pupils learning through practicd activities. The teacher
ensures that the needs of the children under five are met at al times.  They have ample
opportunity to choose activities and to engage in purposeful play under the expert
supervision of either the teacher, or one of the two classsoom assistants. The teacher is
particularly effective in allowing pupils to work together in groups, experimenting and
learning from their own mistakes. He keeps a close eye on proceedings and intervenes
when necessary to keep them on theright track. For example, in a mathematics lesson they
are dlowed time to play around with weighing scales in order to discover the importance of
baancing the two sides before having to weigh particular objects accurately.

The qudlity of teaching for pupils with specia educationa needsis satisfactory overal and
good for children under-five and for the pupilsin Key Stage 1. Teachers are well aware of
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23.

24,

25.

26.

the specific needs of their pupils and make suitable arrangements for helping them. The
support assistant is particularly well deployed to support pupils in the Reception year and
the individua help that they regularly receive is leading to good progress.

. In Key Stage 2, the introductions focus on appropriate learning targets that build on

previous learning, reflecting sound knowledge of each subject. The questions are
sometimes open-ended to aid the pupils thinking, as in an English lesson that was
observed, or quick-fire to keep them on their toes, as in a geography lesson that catered well
for the different age groups. Introductions to mathematics lessons contain competitive
elementsthat are also successful in keeping the pupils motivated to get the correct answer.
However, the introductions sometimes lagt too long, lacking the pace, energy and
imagination to keep the whole class engaged.

Thework that is set for the pupilsis usualy different for the lower and upper juniors, and is
carefully prepared. When the work is based on first-hand experience and well-matched to
the pupils ages and interests, they respond enthusiastically and make good progress, as they
did in a geography lesson based on a study of the school’s locality. However, in other
lessons, there is an over-reliance on worksheets that require limited answers and the pupils
do not have sufficient opportunities to engage in carefully chosen practicd activities
through which they can learn at their own pace. The work set for the older and higher
attaining pupils is sometimes too easy and mechanical, and opportunities are clearly missed
to alow the pupilsto extend their learning through practical and problem-solving activities.
For example in lessons on shapes and angular measure dl the Year 5 and 6 pupils have to
complete similar worksheets and there is no challenge for them to apply their knowledge
and skills to designing shapes or solving geometrica problems. Similar limitationsin the
teaching methods deployed restrict the pupils learning in science, particularly in being able
to use measuring equipment to its potential and carrying out individua investigations, and
in English, where the pupils do not acquire sufficient research skills.

Pupils make good progress when the teachers plan for them to share their skills, for
example using computers and a programmable robot. They respond positively, improving
their socid skills aswell astheir expertise. The teachers make good use of the new
technology that has been ingtalled, deploying classroom assistants sensibly to supervise
pupils working outside the classroom. They generaly plan the activities carefully and brief
the assistants well so that everyone knows what the object of the exerciseis and can
monitor progress towardsit. On some occasions when the assistants are supervising pupils
working individually from text-books, the pupils lose interest and motivations and progress
dows down.

There are examples of teachers making very good use of homework, especidly in Key
Stage 1, where pupils bring in objects for the “t” table and enlist the aid of their parents to
find out the weights of various household items. The home-school reading diaries are very
useful in both key stagesto keep a dialogue going and alowing the pupils to keep track of
their progress.

The teachers keep thorough records of what ground the pupils have covered and the levels
they have reached in the core subjects. They make some use of thisinformation in their
planning, for example to revisit areas that have not been understood in science. However,
because assessments are not clearly linked to skills development, especially in mathematics
and science, they are not used effectively to identify sufficiently challenging new learning
targets for each age group and individua pupils. The quality of the teachers day-to day
assessments of the pupils understanding is often good, especiadly in Key Stage 1 and in
some of the lesson introductions in Key Stage 2, and they use them well to inform their
questioning.
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HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO PUPILS?

27. The school provides a satisfactory range of worthwhile opportunities within the curriculum
which are relevant to pupils interests and gptitudes. The curriculum iswell balanced and
meets the statutory requirements to teach al of the Nationa Curriculum subjects and
religious education. Teachers are aware of the need to ensure that work each year is not
repeated in the mixed-age classes. Thereis, for example, a useful curriculum 'map'
indicating a four-year programme of work in history and geography in Key Stage 2 to
ensurethis. Literacy plans aso show different approaches this year to those employed last
year to teach the required skills and knowledge. Schemes of work are in place for the
subjects and they provide a good framework for teachers to produce detailed half-termly
and weekly plans, particularly in the core subjects of English and mathematics. Some
schemes, music and science for example, are being reviewed and this is appropriate because
of the recent appointment of specialist teachers who have taken responsibility for these
subjects. The structure now in place represents an improvement since the last ingpection
when the schemes of work were criticised. Provision for children who are under five has
aso improved. Thereis now adetailed policy that sets out a programme of work for them
based on the Desirable Learning Outcomes.

28. The provision for pupils with specia educationa needsis good, particularly for those with
forma statements of their need, enabling them to make good progress. Support is properly
provided in line with their statements and there is good liaison with speech therapists, one
of whom makes regular visits to the school. For other pupils, appropriate individua
education plans are written, setting out targets that will enable them to make progress, for
example, in spelling. These are regularly reviewed.

29. The school has satisfactory strategies for teaching the basic skills of literacy and numeracy.
The national strategies are now well established and standards have improved over the last
three years a the end of Key Stage 2 in English. TheNumeracy Strategy has not yet been
in place long enough to have affected standards in mathematics. Resultsin 1999 were not
as good as in the previous two years. Other subjects of the curriculum properly support the
development of literacy skills. In history, for example, Key Stage 2 pupils produce well-
written accounts of eventsin Tudor times. Similarly, numeracy skills are reinforced in
geography when pupils measure the distance 'as the crow flies between places on a map of
South West Lancashire.

30. For asmall school, there are satisfactory opportunities for extra-curricular activities,
athough some parents would like to see more. A games club meets each week and there
are two recorder groups, for beginners and for more advanced players. School teams
participate in loca events, such as a swimming gala and football and unihoc matches. The
curriculum is enriched by educationa vidts, for instance to Jodrell Bank and to alocal
supermarket for younger pupilsto study food. These visits bring subjectsto life and Year 6
pupils talk enthusiastically about their recent visit to Gawthorpe Hall for work connected
with the Civil War.

31. The school is committed to providing full and equal access to the whole curriculum for dl
its pupils. Thereis sound provision for their persona, socia and health education. A
programme of work is currently being developed and issues such as bullying and violence
are discussed in the Key Stage 2 class. Appropriate consideration is given to the teaching of
sex education with the help of the school nurse and the harmful effect of some drugsis
discussed. Y ounger pupils have opportunities in their 'circle times to discuss matters of
concern to them and are unsalfconscious in expressing their fegings about what makes
them happy. The way in which these topics are approached gives pupils the knowledge and
skills to make informed decisions in later life.
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32. The school makes best use of limited opportunities to engage with the wider community.
The loca Methodist minister makes regular vidits to the school and pupils performin the
annual Up Holland Prom. They aso mount Christmas performances for their parents most
recently based on the story of ‘Dick Whittington' and 'Teddy's Christmas. There are
satisfactory links with the two secondary schools to which most pupils transfer. Staff from
those schools visit Crawford and pupils spend time at the schools before transferring. There
are links with other primary schools too and ajoint swimming team is formed with one
other school. An educationd visit has recently taken place with another school in
connection with a Tudors and Stuarts topic.

33. The school's provision for spiritual and cultura development is sound. Its provision for
moral and social development isgood. Thisisasimilar picture to that found at the last
ingpection but there is a greater awareness now of the need to provide information and
experiences that will help pupils to appreciate the nature of our multicultural society. The
school complies with the lega requirement to hold a daily act of collective worship and
assemblies contain a time when pupils listen to or join in with a prayer and reflect on what
they have heard. Assemblies are used to broaden pupils understanding of the world and to
decide upon the right way to conduct their lives. Isit right, for example, to play tricks on
people as the boy did who summoned help by crying 'Wolf' where there was no wolf there
attacking the sheep? Why do Chinese people celebrate their New Y ear at a different time
from us? By posing such questions and asking pupils to think about them, spiritua
development is being properly fostered. Occasiondly in lessons, curiosity and interest are
gparked and pupils are stimulated to consider their own values and bdliefs. A particularly
sensitive reading of a modern poem about how the world is being polluted creates a
considered reaction from older pupils. Y ounger ones are fascinated by photographs brought
in by avisiting speaker showing her when she was younger. The pupils are prompted to ask
questions and reflect on how different her childhood was compared with theirs.

34. The school provides good opportunities for pupils mora development. Thereisan
accepted code of behaviour and pupils have a clear understanding of right and wrong.
Positive contributions to school-life, such as effort in class and helpful behaviour, are
rewarded. The points or tokens gained accumulate through the week and a cup is awarded
to the team that has the most points. Pupils are made aware of the needs of others by
raising funds for national charities and by personal contact, through letters, with an
orphanage in Egypt. Thisis arecent, but worthwhile initiative and toys collected at
Christmas for these children were taken personaly to the orphanage by friends of the
schoal.

35. The school has created a well-ordered framework within which socia development
blossoms. Provisionisgood. All staff provide good role models for pupils to follow and
relationships are good. Pupils are encouraged to work collaboratively in group activities
and Reception children play happily together in the cafe taking on the role of customer,
waliter or chef. Key Stage 1 pupils learn to take turns in expressing their views during
‘circletimes and give each other a hug at the end of a productive sesson. The school
makes best use of limited opportunities for pupils to engage in other socid activities.
Sports events are attended with other schools and there is an annud visit to Skelmersdale
College for a'pantomime’. Educationd visits aso offer useful opportunities for socia
interaction outside the school setting.

36. The school strongly promotes western European culture particularly through music, art and
history. Pupils recognise music from The Planet Suite' and have produced paintingsin the
style of Joan Miro. Through the study of historical topics they become aware of how
modern society has been shaped by the actions of our predecessors. Pupils are introduced
to other non-European cultures through stories, such as 'Handa's Surprise’ from Africaand
through studies of traditiona celebrationsin other cultures, such as Chinese New Year. In
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religious education, the bdiefs and values of other faiths are introduced to pupils.
However, lessons do not aways enable them to fully understand or appreciate the
similarities and differences between different faiths and traditions or relate them to our
modern multicultural society.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

37.

30.

4]1.

Pupils genera welfare remains a high priority and continues to be well promoted within
the school. Child protection arrangements reflect local authority guidelines, with the
headteacher having designated responsibility for liaising with outside agencies if cases of
abuse are suspected. A suitable health and safety policy isin place and day-to-day
working practices are good. Standards of cleaning are high, the building istidy and
generally in good repair. Pupils are supervised carefully throughout the day and
lunchtime routines are managed smoothly and efficiently. Asaresult the school
functions as a calm and orderly community. There are appropriate arrangements for
dealing with accidents, illness and the administration of medicines, and emergency
equipment is serviced regularly with afire drill being held at least once every term.

. Procedures for promoting and maintaining high standards of behaviour remain effective.

There are no formal school rules, but an informally based general code of conduct,
discussed and agreed with pupils, works very well and ensures their thoughtful and
orderly conduct around school at al times. Sanctions are appropriate and applied fairly.
Procedures to deal with bullying are not adequately formalised. However, any reported
incidents are taken serioudy and dealt with effectively.

Arrangements for monitoring and supporting pupils persona development are mainly
informal, but also effective, and permeate al areas of school life. Teachers know the
pupils very well, have good relationships with them and respond positively to their needs.
The programme for personal, health and social education is developing and taught
explicitly through the curriculum. Praise and rewards are used effectively to encourage
good work and behaviour, and significant achievements are celebrated each week during
the Friday afternoon assembly.

. Procedures for ng pupil’ s attainment and progress have improved since the last

ingpection, when they were criticised, and are now satisfactory. In addition to the
statutory national tests for seven and 11 year olds, the school undertakes a range of
assessments on the pupils as they move through the school. Soon after they arrive, a
baseline test is carried out, which is beginning to give the school a secure benchmark
against which to measure each pupil’ s progress. Additiona tests are also carried out in
Years 3, 4 and five in English, mathematics and science and samples of marked work are
kept to indicate each pupil’s National Curriculum level in these core subjects. This gives
aclear profile of overal attainment, but it is not sufficiently analysed in terms to give
pointers for further learning targets in specific areas of each subject for individuals or
year-groups. Assessment in other subjectsisinformal but is adequate as a broad guide to
planning.

Attendance is monitored thoroughly. Registers are completed efficiently at the start of
sessions in accordance with current guidelines, and any absences that are not explained
promptly by parents are followed up quickly and effectively. Rates of attendance are
reported appropriately to parents. Pupils are actively encouraged to attend school
regularly, and those achieving full attendance over the year receive atrophy at the annual
prize-giving ceremony. Almost al parents who responded to the questionnaire indicate
that their children like coming to school, and inspection evidence supports this
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HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

42. Since the last ingpection, the school has maintained effective links with its parents. They
feel welcome in school, and amost all of them who responded to the questionnaire
consider that it works closely with them. They are actively encouraged to support their
children’s learning through the work they do a home, and are very satisfied with the
amount of homework provided. Reading diaries are used effectively. The parents' active
participation in their children’s reading helps to maintain their interest and improve their
performance. The mgority of parents have signed up to the home school agreement.
Several parents regularly give up their timeto help in class, where they provide vauable,
and well-organised help with activities such as reading. Others accompany school trips.
Their presence contributes very positively to the working atmosphere in the school and
helps to promote positive attitudes to work among the pupils. The Parent Teacher
Association remains active and provides generous support for the school through
organised fund-raising and socia events.

43. Communications with parents are satisfactory. Parents are happy with the information
provided about their children’s progress and feel comfortable approaching the school at
other times if they have any worries or concerns. Parents of pupils with special
educationa needs are fully involved with the school to provide and review the support
that is given and assess its success. Pupils annua reports, however, do not meet current
requirements. They do not report on design and technology, and rarely set targets for
improvement. They also lack detail at Key Stage 2. Parents are well informed about life
generaly in school and receive some details about what is taught, particularly in respect
of topic work. The prospectus and governors annua report are well presented and
contain all necessary items of information. Parents of pupils with special educational
needs are notified of any concerns at an early stage and fully involved in the review
process.

HOW WELL ISTHE SCHOOL LED AND MANAGED?

44. The school iswell managed. All the strengths identified in the previous report have been
maintained and the key issues and other weaknesses addressed. Improved planning and
assessment procedures have been introduced and the appointment of an experienced
infant teacher has helped to raise the standard of teaching for this age group. There have
also been improvementsin the level of monitoring and evaluation by the governors and
the staff. The governing body is effective in fulfilling its responsibilities, and the school
makes good use of its resources. Policies sometimes lag behind practice, but this does not
serioudy impede the work of the school.

45. The headteacher provides sound educational |eadership and effectively encourages a
collaborative and self-eval uative approach to the work of the school. He successfully
shares his vision of the school as alearning community with parents, staff and pupils and
leads by example in being open to suggestions for improvement. By sharing this open,
self-critical approach fully with the governing body, he ensures that the school maintains
agood capacity for further improvement.

46. The work of the school successfully reflects its aims and values, especidly in the
importance of good relationships, respect for al individuals and equality of opportunity.
Thelist of aimsis rather long, however, and some are not carefully worded, so that, for
example, sympathy and tolerance of different cultures are aimed for instead of
understanding and appreciation. This choice of wording reflects alack of purposein the
school’ s provision for multicultura education and teaching positively about different
religious beliefs. In other areas, for example, appraisal, monitoring and evauating of
teaching and responding to bullying, policies lag behind the school’ s good practice.

18



41.

49,

51

52.

The headteacher effectively delegates responsibilities. He works as an equal partner with
the other full-time teacher in organising the curriculum and trying to get the best out of
the available resources. The classroom assi stants make a valuable contribution to the
pupils learning because they are given a suitable amount of responsibility and are clearly
seen as part of the teaching team.

. The governing body fulfils all of its statutory duties well. It provides the basis for good

care of the pupils through good security measures and day-to day health and safety
practices. The governors take an active interest in the curriculum. Individua governors
linked to specific subjects attend appropriate courses, for example about the literacy and
numeracy strategies. They vist the school and observe lessons, so that they can come to
an informed view about the school’ s performance and so help the headteacher and staff to
consider ways of moving forward.

The small size of the school presents inevitable difficulties for the teachers. They have to
teach wide age-bands, and do not see many different teaching styles and methods in
operation. In the circumstances, mutua monitoring, evaluation and support are vital, and
the teachers do thiswell. They regularly observe each other’ s lessons and share their
ideas and criticisms openly in a genuine quest to improve their teaching. The
effectiveness of this good practice is limited, however, by the lack of outside perspectives
and support.

. Following the previous inspection, the appointment of a new teacher with skills and

experience in Reception and Key Stage 1, adong with observations of similar schools at
work, has raised the standard of teaching in thisstage. A similar focusis lacking at Key
Stage 2 to ensure that the pupils maintain the good momentum in their learning that they
establish in the infants. The school has sound appraisa practice in place, but the
arrangements lack formality, and are not fully shared with all the staff and governors.
Arrangements for the induction of new teachers are satisfactory.

The school has a good one-year development plan to organise educationa priorities and
decide how best to meet them. Initiatives are redlistic, relevant and carefully costed so
that the school can implement them out of its budget. The headteacher works closely
with the governors in evaluating the school’ s performance and in adjusting prioritiesin
response to emerging needs. For example, following reflection on the school’ s latest
national test results, there isto be an increased focus on the Year 6 pupilsin order to
increase the number of pupils achieving Level 5. Individual governors visit the school to
see for themselves the effects of improvements such as the provision of more computers
and anew working area for the infants, and report back to the full governing body. This
is agood improvement since the last ingpection in monitoring and evaluating the
curriculum.

The fact that the school’ s development plan runs for one year only limits its usefulness as
alonger-term planning tool in which current priorities can be managed aongside less
pressing but nonetheless important areas for development. The school’ s financial
planning is of good quality in the difficult circumstances of a small income that is
unpredictable from year to year. The governors manage the budget well, successfully
seeking good value for money in the purchase of goods and services. The current budget
surplus is above average this year, but is generally below average reflecting a sound
policy of spending as much as possible of the school’ s income on staffing and resources
within prudent financial planning restraints. The secretary manages the day-to day
financeswell. Sheis able to furnish the headteacher with any details required, leaving
him free to concentrate on teaching and management.
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53. The school makes good use of the material resources available to it, including new up-to
date computers that pupils use across the curriculum. The funds that are allocated to the
school for pupils with statements of specia educational needs are effectively used to
provide good quality support, to the benefit of the whole school.

54. There are sufficient suitably qualified teachers and support assistants to meet the demands
of the curriculum including the areas of learning for children under five. The support
assistants make an efficient and valuable contribution to the pupils' learning through their
skilled guidance of groups and individua pupils. There is sufficient space in the building
to accommodate al the pupils, but the hall is very small for physical education lessons,
especialy for Key Stage 2 pupils. The generous outdoor sports areas compensate for this
in the summer. The infant classroom was cramped during the inspection, with limited
play space for the younger children, but the teacher has acted swiftly to address this
problem by making better use of the shared area outside the classroom.

55. The resources available to support teaching are sound overal. There are plenty of good
quality resources to support the National Literacy and Numeracy Strategies and a good
supply of modern computers for pupils to apply information technology skills across the
curriculum. The range of computer software is satisfactory. Resourcesin al other
subjects are at least adequate, no artefacts to support learning in history. The resources
for children under five are good except that there is a shortage of large play equipment.

WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

56. The previous report identified areas for improvement in planning, assessment and
teaching, which the school addressed, making good improvements in each area. To build
on these improvements and make the school more effective overall, the headteacher and
governors should:

(@) Further improve the effectiveness of planning and assessment procedures by:

Linking assessments closdly to the systematic development of sKills, especidly in
Attainment Target 1 in mathematics and science. (19, 40, 67, 72, 79, 84)

Ensuring that assessments clearly indicate strengths and weaknesses in attainment for
individua pupils and for each year group. (67, 72, 79, 84)

Ensuring that the questions asked or the tasks set as the basis for assessments fully
chalenge dl the pupils, including higher attainers, in order to indicate the limit at which
they are working. (4, 26, 67, 73, 78, 80)

Analysing assessment information thoroughly in order to set suitably challenging new
learning targets for individua pupils and for each year group. (84, 86)

2 Further improve the standard of teaching in Key Stage 2 by:

Finding more ways of enabling pupils to learn through purposeful activities, reducing the
dependence on duplicated workshests. ( 23, 68, 78, 83)

Using strategies that encourage independent learning and research skills. (7,8,9,16, 23, 67,
72,74, 76, 85, 9)

Striking a better balance between talking to the pupils and them engaging in learning
activities. (22, 71, 85, 86, 112)
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3 Improve the standard of writing and general presentation of work, especialy in Key
Stage 1, and the content of the pupils writing in Key Stage 2 (6, 7, 70, 83, 85)

4 Extend and degpen the pupils understanding and appreciation of different cultures and
faiths by:

Improving the teaching of religious education so that pupils reflect more purposefully on
the meaning of religious belief and learn to understand and appreciate the vaues of
different religions (12, 36, 46, 114)

Introducing awider cultura base to the art, literature and music used as models for the
pupils and displayed around the schoal.(36, 89)

Seeking ways of giving the pupils relevant, positive experiences of the different cultures
that contribute to our multicultural society. (114)

Encouraging pupils to discover more about different cultures through their own reading and
research.

5 Improve the quality of reports to parents so that they:

Meet the statutory requirement to report on each subject of the Nationa Curriculum. (43)
Are consstent throughout the school in the quality and range of information they provide
about the pupils progress. (43)

Include new learning targets for each pupil as well as examples of the skills, knowledge and
understanding they have recently acquired. (43)

In addition to these key issues, the governors should consider including the following additional
pointsin their action plan:

Providing suitable large equipment for under-fives to develop and practise their gross motor
ills. (55, 58, 65)

Extending the school development plan to cover more than one year. (52)
Ensuring that policies reflect current practice. (37, 38, 43, 46, 50,)

Re-organising the deployment of the specialist science teacher so that the pupils do not
spend too much time at once on science in Key Stage 2. (86)
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PART C: SCHOOL DATA AND INDICATORS

The school’ s results in the national tests for eleven-year olds are not published here because too
few pupils took them for meaningful comparisons with other schools to be made.

Summary of the sources of evidence for the inspection

Number of lessons observed 18

Number of discussions with staff, governors, other adults and pupils 25

Summary of teaching observed during the inspection

Excellent Very good Good Satisfactory | Unsatisfactory | Poor Very Poor

19 50 25

The table gives the percentage of teaching observed in each of the seven categories used to make

judgements about lessons.

I nformation about the school’s pupils

Pupilson the school’srall YR-Y6

Number of pupils on the school’sroll (FTE for part-time pupils) 51

Number of full-time pupils eigible for free school meals 4

FTE means full-time equivalent.

Special educational needs YR-Y6

Number of pupils with statements of specia educationa needs 2

Number of pupils on the school’ s specia educational needs register 6

English as an additional language No of
pupils

Number of pupils with English as an additional language 0

Pupil mobility in the last school year No of
pupils

Pupils who joined the school other than at the usud time of first admission 7

Pupils who left the school other than at the usud time of leaving 2




Attendance

Authorised absence

Unauthorised absence

% %
School data 4.3 School data 0
Nationa comparative data 54 National comparative data 0.5

Both tables give the percentage of half days (sessions) missed through absence for the latest complete

reporting year.

Ethnic background of pupils

Exclusionsin thelast school year

No of Fixed Permanent
pupils period
Black — Caribbean heritage Black — Caribbean heritage
Black — African heritage Black — African heritage
Black — other Black — other
Indian Indian
Pakistani Paki stani
Bangladeshi Bangladeshi
Chinese Chinese
White 51 White
Any other minority ethnic group Other minority ethnic
groups

Thistable refersto pupils of compulsory school age

only.
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Teachers and classes

Quialified teachers and classes: YR-Y6

Financial information

Total number of qualified teachers 22 Financial year 1998-99
(FTE)
Number of pupils per qualified 23
teacher
Averageclasssize 25 £
Total income 96,956
Education support staff: YR-Y6 Total expenditure 98,363
Total number of education support 3 Expenditure per pupil 1,892
staff
Total aggregate hours worked per 56 Balance brought forward from previous 12,707
week year
Balance carried forward to next year 11,300

Results of the survey of parentsand carers
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Questionnairereturn rate
Number of questionnaires sent out

Number of questionnaires returned

Percentage of responses in each category

My child likes school.
My child is making good progress in school.

Behaviour in the school is good.

My child gets the right amount of work to do at
home.

The teaching is good.
| am kept well informed about how my child is
getting on.

| would feel comfortable about approaching the
school with questions or a problem.

The school expects my child to work hard and
achieve his or her best.

The school works closaly with parents.

The school iswell led and managed.

The school is helping my child become mature and
responsible.

The school provides an interesting range of
activities outside lessons.

Summary of parents and carers responses

51
32
Strongly | Tendto | Tendto | Strongly | Don't
agree agree disagree | disagree | know
63 37 0 0 0
63 37 0 0 0
56 0 0 0
50 0 0 0
88 12 0 0 0
78 22 0 0 0
91 9 0 0 0
84 16 0 0 0
75 25 0 0 0
63 A 0 0 3
84 13 3 0 0
25 31 28 0 16

Parents have an overwhelmingly supportive view of the school. The views expressed at the
parents meeting reflect the responses to the questionnaire.

Other issuesraised by parents

Parents whose children have specia educationa needs are particularly appreciative of the way

the school supports them.

Parents whose children have moved to the school from other schools agree that they settle

quickly and make good progress.

Parents fed that the school prepares their children well for secondary school. The parents at the
meeting expressed the view that the amount of extra-curricular activities is acceptable for the

Sze of the schooal.

PART D: THE STANDARDS AND QUALITY OF TEACHING IN AREAS OF
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THE CURRICULUM, SUBJECTSAND COURSES

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE

57. Education for children under fiveis provided in a class with older pupils from Years 1 and
2. At thetime of the inspection nine of the 11 Reception children were still under the age of
five. The children enter the school at the beginning of the year in which they will be five.
Most have some form of pre-school experience. Some of them have attended the
independent nursery that operates in the school each morning. The loca authority's
basdline assessment is undertaken within the first few weeks of entry into the Reception
classes. Information from this indicates that attainment on entry to the schoal is average
overdl. Thisis supported by inspection findings.

58. The provision for the needs of children under fiveisgood. Thisisaconsiderable
improvement since the last inspection. The curriculum provides a broad and bal anced
programme of learning experiences that are outlined in a newly written policy. Lessons are
thoroughly planned in line with the defined areas of learning for these children. The teacher
and support staff work very effectively as ateam to promote sound educational standards.
One assigtant gives particularly good support to two children who have statements of
educational need. Sheiswdl qualified to help such children and liases effectively with a
visiting speech therapist to provide worthwhile experiences for them, usudly on a one-to-
one basis. She keeps detailed records of the progress that they make. All the children are
taught well. The teacher has awarm and friendly manner but children know that they are
expected to behave sensibly at dl times. They are provided with agood variety of activities
and are busily engaged throughout the school day. The teacher has a very good
understanding of what interests young children and how they learn through practical
experiences and experiments. He gives them every chance to try things for themselves and
then intervenesto help them. In drawing the letter 't' on achak-board, for example, a child
produces his own example and is then shown how to improve it by making the initid down-
stroke straighter. Each child is well-known to the teacher but he keeps sound written
records of progressin the different areas of learning. Support staff aso write significant
observations on these record-sheets. There are sufficient resources to support the work.
However, children are unable to make use of a secure playground to enjoy wheeled toys
because of alack of facility for this play and the absence of a safe surface for climbing
gpparatus. This inhibits the development of their gross motor skills. The classsoom toois
somewhat cramped with arestricted area for home-play. There are plans however to move
this equipment into the adjoining resource area to solve the problem.

Personal and social development

59. Mot children enter the school with reasonably well developed persond skills. They make
good progress and achieve the expected outcomes before they are five. They develop self-
confidence as they learn to follow the routines of the class and of the school and are
encouraged to take responsibility for their actions, particularly during the times when they
are alowed to choose their own activities. They also take responsibility for themselvesin
formd stuations, in creetive activities for example, when they put on their gprons and
return them to the pegs at the end of their work. They collaborate well in role-play
activities and, in their imaginary train, one girl sensibly takes the orders for food from the
passengers while another acts asthe driver. They are encouraged to take turns and to share
toys and equipment at al times. One child, for example, holds the bowl carefully while
another fillsit with water and then they change places. In their ‘circle time' activities, they
begin by shaking hands with the child next to them and respect the fact that only one can
speak a atime. They learn to dress and undress for physical education and to leave their
clothestidily. Teaching isgood, with a consistent approach that enables children to
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understand the behaviour that is expected in school. Most are well on the way to attaining
the outcomes that focus on their persona and socia development.

Language and literacy

60.

61.

Most children enter the school with average language skills for their age. Two children
have specific speech problems but they are being well supported to rectify these and are
making good progress. All children listen well and concentrate as the teacher usesthe
illustrations in the Big Book to enable them to talk about the story of 'The Train Ride.
Children's language skills are being well developed through such discussions and through
role play activities when they act out the train ride in their classroom. They know the
routines for an orderly discussion and put their hands up to answer questions. They express
their feelings clearly when saying what has made them happy during the day. Many
recognise the sounds of |etters. They have a sound of the week and a table on which they
can display objects that begin with that |etter. They appreciate that writing isimportant and
many are forming letters correctly. Some write simple sentences with correct spelling of
basicwordssuchasand, heand is. Lower attaining children are able to use magnetic
letters to compile their own name and they know that they need a capital |etter at the
beginning. All children are developing an interest in books. Many know the plot of
Handa's Surprise and help the teacher to re-tell it in their literacy lesson, acting out the story
when they are chosen to be one of the animals that teals the variousitems of fruit. They
each have areading book that is appropriate to their level of attainment. They talk about
the story sensibly and read accurately. A higher attaining pupilsis aready able to decode
the word took because she knows the sounds of thefirst and last letter.

Pupils are making good progress and are on course to reach the expected learning outcomes
for before they arefive. Teaching is good and the arrangement whereby the teacher is able
to concentrate on the Reception children while the learning support assistant teaches
Years1and 2is paticularly effective. Good records are kept of progress in reading,

usually by writing in the home/school reading book and noting when a child has been
successful and what difficulties have been encountered. These books provide a useful
dialogue with parents, most of whom support their children well by hearing them read at
home.

M athematics

62.

Most children are progressing well towards attaining the desirable learning outcomesin
mathematics by the time they arefive. They are confident in counting to 20 and many can
count back from ten without help. The higher attainers confidently put the numbersto 20 in
the correct order. Some children count beyond twenty and they al know that we are in the
year '2000" and recognise this number. When building structures, they know that they are
using cubes and cylinders and most recognise and name circles and triangles. When
playing in the cafe, they correctly identify coins up to 20p. Some children are beginning to
use addition in practical situations. In their numeracy lesson, they can say what number
they would reach if, having taken three steps forward, they take another two. In practica
Situations too they count accurately and say how many jugs of water are needed to fill a
bowl. Teaching is good and concentrates on giving children appropriate practical
experience of using mathematics. The support assstant is used well to give specific help to
the Reception children and the teacher is adept at noticing Situations when mathematical
understanding can be checked. At registration he will ask how many children arein the
classif two are away and during free play activities he checksto seeif children know the
names of the shapesthat are being used for building.
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Knowledge and under standing of the world

63. Because children take part in lessons with their Year 1 and 2 classmates, they are making
good progress. They are on track to achieve the desirable learning outcomes specified for
children under five and some have dready done so. The average attaining children are
aware that life was different in the past through listening to a visiting spesker telling of her
experiences in school many years ago. Through a study of transport, they know about fire
engines and buses and have been inspired by having atractor drive into the school
playground. They recdl the vist enthusiagticaly. They talk about where they live and
know that coa was once used to drive steam engines. They recognise animals such as
giraffes and elephants in the African story that they are studying in literacy and understand
how the Chinese celebrate their New Year. Using a computer program, children can create
pictures. They have good control of the mouse and know how to choose a colour and an
operation such as 'spraying' to make adesign. Teachers provide agood variety of activities
to enable children to make progress and prepare appropriate resources to support the work.
Because of an enthusiastic approach, children are keen to learn.

Creative development

64. Children make satisfactory progress and attain levelsin most areas of creative work that are
typical for their age. They make biscuits and link the work with science to discover how
materials change when they are heated. They create patterns by folding brightly coloured
paper, cutting out shapes and straightening out the paper. They then stick the pattern on to
black paper to produce a piece of work of good quality. They enter into role-play activities
enthusiagtically, becoming awaiter in the cafe or a passenger on thetrain. They draw
pictures of atractor using pencils and crayons and make objects that begin with 't', such asa
tegpot, from plagticine. With congtruction kits, they build a stable garage or ahouse. In
assemblies, they join with others to sing the various songs in a lively fashion and in a dance
lesson they interpret the music imaginatively. In amusic lesson, they choose appropriate
instruments that will produce sound effects for a space picture. Little direct teaching was
observed to develop this aspect of work except for the support assistant who gave good
encouragement to those children cutting out patterns. She was careful not to do too much
for them but properly supported those who were having difficulty with scissors, holding the
paper for one so that he could cut more successfully.

Physical development

65. The children's physical development is generdly at the level expected for their age and they
are on course to achieve the expected outcomes before they are five. The school does not
have a secure outdoor area or the large equipment needed to fully develop their gross motor
skills but opportunities are provided for them to play with large bals and other equipment
on the playground. In their dance lessons, despite the smal hal, they use space well and
have reasonable co-ordination in making their animal shapes and the associated
movements. Teaching isvery good. Thereis appropriate atention given to safety in the
restricted space and to the effects of exercise on the body. Demongtrations by children are
very effectively used to inspire othersto try different approaches and the lesson istaken at a
commendably brisk pace. In the classroom, children make satisfactory progressin the skills
of cutting, gluing, drawing and colouring. They use modelling tools to create objects from
plasticine and manipulate the mouse on the computer without difficulty.
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ENGLISH

66.

67.

69.

Because of the small numbers of pupils taking national tests each year at seven and 11, it is
not possible to make reliable comparisons between years or between the school’ s results
and those of similar schools. The inspection found that standards at Key Stage 1 are higher
than they were at the time of the last inspection, largely because of improved teaching.
Standards at Key Stage 2 have remained broadly similar to last time. The results of the
most recent national tests showed that al pupils at the end of Key Stage 2 attained the
expected levels in English but that none achieved the higher level (Leve 5). The 1999 test
results at the end of Key Stage 1 showed that standards in reading were well above the
national average and in writing they were above the national average. But, whereas three
pupils out of seven gained the higher level (Leve 3) in reading, none achieved thisleve in
writing. The work seen during the inspection suggests that the current Y ear 6 pupils are
achieving average standards and that the small number of seven-year-olds are working at
above average levelsin English overal. Thereis no sgnificant difference between boys
and girls achievements over time.

The literacy hour is now well established and is used effectively to teach basic skills. Work
in other subjects also contributes to the development of literacy skills. In history, for
example, Year 6 pupils write a detailed report about the Great Fire of London. However,
they do not often carry out their own research and very few can explain how to locate a
book using the classification system in the school library. The school is aware that too few
pupils are achieving the higher levels of attainment in writing at Key Stage 1 and in English
overd| at Key Stage 2 and is striving to address thisissue. There are plansto offer blocks
of time to produce extended pieces of written work and to give the oldest pupils extra,
concentrated help to boost their attainment. The assessment procedures are not yet being
effectively used to target this help. Written pieces of work are gathered regularly but are
not anaysed to determine the specific difficulties that individua pupils or groups of pupils
are experiencing and set targets that would improve their performance. The school does set
overal targets for achievement in tests at the end of Key Stage 2 but these turned out to be
inaccurate in 1999 and the target for 2000 may aso prove to be too low.

. Standards in speaking and listening at the end of Key Stage 1 are better than those expected

nationally. Pupils speak clearly and in sentences. They listen closely to their teacher and
observe the rules for an orderly discussion. They are given many useful opportunities to
practise their skills and make good progress. For example, one pupil has brought in a paper
dragon having attended the celébration of Chinese New Year in Liverpool. Thisis skilfully
used to initiate an interesting discussion. Similarly, 'circletimes are used to give everyone
achance to say something. At the end of Key Stage 2, pupils are less willing to contribute
to class discussions and often have to be prompted to speak. However, they have the skills
expected for their age and can expresstheir feelings clearly when required. A group of

Y ear 6 pupils, for example, forcefully talk about their favourite subjects and what could be
improved to make the school even better. Pupilsin Key Stage 2 make sound progressin
developing their skills. In their lessons, the teacher ensuresthat al pupils contribute to
discussions and targets individuas to answer questions. He does not just ask for answers
from those who have their hands up. Thisis good practice.

Standards of reading at the end of Key Stage 1 are above average. All pupilslike reading
and most recognise a good number of words by sight over and above the basic vocabulary.
They read accurately though not always fluently because of the challenging texts that they
aretackling. They do however understand the stories and can talk sensibly about books,
often giving examples of their favourites. All know the sounds of individud letters and
some can use these to decode unknown words. Pupils overall make good progress. The
texts chosen for use in the literacy hour are imaginatively used to create an interest in books
and to check that pupils can identify thetitle, author and illustrator. Every opportunity is

29



70.

71

taken to rehearse pupils phonic knowledge. When writing the date on the board, for
example, the weekday is spelt out using the letter sounds. At the end of Key Stage 2,
standards of reading are average. Pupils have retained their interest in books and most can
quote afavourite author. Jacqueline Wilson and Roald Dahl are frequently mentioned.
Pupils read accurately and fluently but not ways with expression. They have sufficient
strategies for coping with unknown words, using phonics to build them or self-correcting
their mistakes because the sentence does not make sense. They explain the purpose of an
index and contents page in an information book but say that they rarely choose to read these
for pleasure, preferring fiction books. Progressis satisfactory acrossthe key stage. Thisis
due in part to the sustained support that most pupils receive at home. Reading record books
are well maintained with helpful comments from parents, teachers and other adults who
hear reading regularly. Pupils have a reasonable number and variety of booksin school
including some classic children'sfiction. A Year 5 pupil quotes The Lion, the Witch and
the Wardrobe' as afavourite book. The current Y ear 4 pupils have above average
attainment compared to other year groups. Many are aready independent readers who read
with expression and good understanding. This illustrates the differences that can occur
between year-groups, making comparisons between them unreliable as evidence of the
school’s overall performance.

Attainment in writing a the end of both key stages is average by nationd standards. Some
work in Key Stage 1 is spailt by untidy presentation, though letters are usually formed
correctly and handwriting is regularly practised. Pupils are aready learning how to join
letters. Most pupils understand the conventions of writing a story and use full stops and
capitd letters correctly to write sentences. Spelling is reasonable though work from the
lower attaining pupil sometimes needs interpretation. Vocabulary is appropriate but
unadventurous and sentences are simple. Work by Y ear 6 pupils displays a greater use of
complex sentences but still areluctance to try exciting vocabulary or unconventional
beginnings and endings of stories. Once upon atime is till often used to sart a story.
Punctuation marks such as inverted commas are used correctly and work is occasionaly
divided into paragraphs. Progress throughout the school is satisfactory. Pupilsin Year 1 are
beginning to write in sentences and to spell difficult words like spgettea (spaghetti) that are
phoneticaly plausible. In Key Stage 2, handwriting develops well and pupilsin Year 4
have a consistent style of joined writing, producing neat work using ink. Spelling however
is not ways as accurate as it should be with a higher attaining Y ear 5 pupil, for example,
consistently starting words like went, with and were with ‘wh'. Word-processing programs
are used effectively to revise work and produce a nest copy.

Pupils have a pogtive attitude to their work throughout the school and show interest in their
lessons. Teaching is good and sometimes very good in Key Stage 1 and sound in Key
Stage 2. Teachers are aware of the different age-groups in their class and plan work
thoroughly to meet their pupils needs. Thisenablesal pupilsto make at |east satisfactory
progress, including those with specia educationa needs. Before alesson startsin Key
Stage 2, pupils are given an indication of what they are expected to learn and this helps
them to focus on what they have to do. However, there is sometimes too much talking by
the teacher, making it difficult to maintain enthusiasm, especialy amongst the older pupils.
In the good lessons in Key Stage 1, a brisk pace is maintained and the teacher has awarm
relationship with pupils who respond with enthusiasm. They enjoy, for example, acting out
the story from their class text - Handa's Qurprise - and this reinforces their understanding of
the plot and enables them to sequence it accurately. The teacher has a good understanding
of how young children learn and has high expectations for good behaviour and application
to work. He consistently teaches the basic skillswell. In a handwriting lesson, for example,
pupils spell out words beginning with 'sc’ and then write the sentence with joined letters.
The teacher keeps a careful watch to make sure letters and joins are being correctly formed.
Support staff are used effectively in both classes to support the different work that is
necessary for the various age-groups. Older Key Stage 2 pupils are thus helped to compose
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2.

their rap poems and many are keen to read them for the rest of the class. Pupilsin the older
class are introduced to classica and modern poetry in order to contrast the subject matter.
Textsare well chosen. However, the teacher misses opportunities to encourage expressive
reading of the texts and fails to modulate his own voice to set a good example.
Nevertheless, a class rendition of a powerful modern poem about pollution does evoke a
reflective atmosphere to which pupils respond appropriately.

The subject iswell managed and teachers observe each other's lessons so that they know
how the curriculum is being ddlivered. Thisis good practice. Planning is properly drawn
from the county's suggestions of work based on the Nationa Literacy Strategy and teachers
are aware of the need to avoid repetition in the mixed-age classes. The English policy
needs reviewing in light of the new requirements but the broad aims that it advocates
remain valid. Assessment procedures are satisfactory with statutory tests at seven and 11
and optiona testsfor Years 3,4, and five being administered. Pieces of unaided written
work are collected together regularly and these provide evidence of progress over time.
However, none of these forms of assessment are yet anadysed in sufficient detail to revea
precise areas that need attention, either for individua pupils or groups of pupils.
Subsequent planning is only influenced by teachers intuitive understanding of the
improvements that are needed and by genera evaluations of the successes and failuresin
lessons once they have been delivered. Resources are good in terms of quantity and quality
and the Schools Library Service provides useful additional books. Homework is used well
to support the work in class, particularly in Key Stage 1. A smdll library is Stuated in the
Key Stage 2 classroom and books are properly classified. However, it is not used often
enough for research work and pupils study skills are not well devel oped.

MATHEMATICS

73.

74.

The broadly average standards reported at the time of the last ingpection have been
maintained. The number of pupils taking the nationa tests is generdly less than ten,
making comparisons invalid, but the 1999 test results indicate that pupils reach average
attainment at both key stages. However, the number of pupils reaching above average
attainment in the tests is low, and this reflects the ingpection finding that higher attaining
pupils do not dways work at appropriate levels, particularly in Key Stage 2. The current
Y ear 2 pupils have above average attainment in mathematics, suggesting that the 2000
results will be higher than the 1999 results at Key Stage 1. Pupils with specia educational
needs receive good support, learn well and reach appropriate standards relative to their
previous attainment. Pupils apply their numeracy skills in other subjects, for example when
representing data in science and making maps in geography, but the devel opment of
mathematics across the curriculum is not strongly established.

In Year 6, the work in the pupils books shows that most of them are working within

Leve 4 in number and agebra, with very little evidence of Level 5. The ground covered
and the standard achieved are similar across the year group. Conversations with pupils
confirm that some higher attaining pupils are capable of moving into Leve 5, particularly in
the area of applying their knowledge, for example by solving geometrical problems using
their understanding of angular measure. However, lesson observations indicate that they
are not often asked to do this. In shape and measure, the pupils currently have below
average knowledge and understanding, but are on course to achieve Levd 4 by the end of
theyear. They recognise and describe flat and solid shapes, and group them according to
their properties, but do not have a sufficient command of the vocabulary to get the most
from this activity, reflecting alack of appropriate practical experience. In data handling and
in using and applying mathemeatics, they are aso working towards average levels. They
represent datain smple block graphs and say what the graphs show, but do not use a
variety of graphs or undertake chalenging investigations.
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75.

76.

78.

Three quarters of the Year 2 pupils are dready at Level 2 in number, shape and measure.
They have a secure knowledge of place value, and use this to partition numbers greater than
one hundred to make them easier to add. They use some metric units, for example metres
for measuring length, and describe common shapes by the numbers of faces, sides, angles
and corners. Indications are that this year attainment at Key Stage 1 is above average.
Pupilsin Year 1 are dso making good progress. They can add and subtract within one
hundred, apply this skill to shopping, compare lengths using appropriate vocabulary and
name common shapes correctly.

Pupils responses reflect the quality of the work that they are engaged in. When the teacher
asks challenging questions that make them think, pupilsin the junior class respond very
positively. They are keen to answer and willing to explain their thinking in detail. The
inclusion of team points in the exercise stimulates their interest even further. When they are
engaged in routine tasks, their interest and work-rate fall, especidly if they have covered
smilar ground before and there is no group interaction. Attitudes are very positive in the
infant class. The pupils concentrate redly well, especialy when the teacher uses a hundred-
sguare with some missing numbers for them to work out. Their curiosity and enthusiasm
greatly enhance their learning. They thoroughly enjoy practical tasks, such asweighing
different fruits, and gain alot through working independently of the teacher in small groups.
They show initiative and imagination, and can be trusted to organise themselves and ook
after the equipment they are using. The rate of progress in these aspects of persona
development dows down in the juniors because pupils have fewer opportunities to make
choices, organise themsalves and work collaboratively at practical tasks. Behaviour is good
in dl lessons, and pupils are polite and courteous. They respond well when adults intervene
in their work with questions or problemsto solve.

. The quality of teaching in the lessons seen was good overall and very good in Key Stage 1.

In the infant class, the teacher plans practica activities that challenge each year-group and
gives appropriate support either directly or through well-briefed classroom assstants. The
pupils experience a good balance between being taught facts and ideas directly, and having
the freedom to learn through first-hand experiences. The teacher makes both the
introduction and the activities interesting as well as chalenging. For example, a stimulating
introduction to weighing involves the pupils in trying to place identical plagtic tubs filled
with different materiasin order of weight. In addition to the fun of guessing the contents —
from fresh air to 2 kilogram weights — the pupils have a memorable introduction to the
concept that weight does not depend on size. The inclusion of a collection of fruits that
they have used to tell astory in the Literacy Hour adds interest and relevance to the
practica tasks. Theteacher alows sufficient time for younger pupils to play around with
the scales for them to come to an understanding of balance and eventually to be able to
weigh asingle fruit against arbitrary units such as plastic e ephants. Meanwhile the Year 2
pupils learn how to weigh the fruits in grams under the teacher’s watchful eye. Thisisa
good example of very effective differentiation in planning that alows pupilsto learn at their

own pace.

The teaching in Key Stage 2 includes good challenging questions for each year group in the
introductions, and the use of interesting resources such as an overhead projector to teach
angular measure. The lessons are carefully planned with activities for each age group and
an appropriate whole-class discussion at the end. Thereis good direct teaching of important
skills, such as being able to add two numbers by bresking them down mentaly into more
easily manageable parts. However, the difficult task of matching activities to the demands
of afour-year age spread has not yet been successfully overcome, and in some lessons some
of the pupils are not as usefully engaged as they should be. Some of the older, higher
attaining pupils, for example, can easily manage to apply their knowledge of angles to new
problems but are not challenged to do so, while younger pupils work from text books at
computations that they could adready do correctly. Thereistoo much teacher-input and
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79.

worksheets compared to planned practical activities, and the teachers' interventions are not
aswadll judged asin Key Stage 1, s0 that the rate of learning is dower. The quality of
teaching and learning is therefore sound in Key Stage 2 and sound through the school as a
whole, despite the very good teaching and progressin Key Stage 1.

The curriculum is planned from the Nationa Numeracy Strategy and supported by an
adequate range of resources. Teachers mark the pupils work conscientioudly, but do not
make best use of this opportunity to point individua pupils towards further explorations and
problem solving. They keep samples of their work as arecord of the progress the pupils
have made. However, the information gathered is not as useful asit could be to set
appropriately chalenging targets for individuals and year groups because key skillsin using
and applying mathematics are not focused on sufficiently. The teachers regularly observe
each other teaching and use the information they gather to suggest improvements. Thisis
good practice, which could be even more useful if it were made more systematic, amed at
specific aspects of teaching and learning and informed by outside advice. The governor
responsible for numeracy has undertaken appropriate training and has visited the school to
observe lessons, keeping the governing body well informed about developments. The
school has a secure base from which to plan and implement the improvements required to
raise standards.

SCIENCE

80.

8l

82.

The school’ s results in the 1999 nationa tests for 11 year-olds were lower than in previous
years. Too much should not be read into this because of the low numbers of pupils
involved, but some indications are worth considering. For example, the 1999 results
compare unfavourably with results in English and mathemeatics, whereas in the previous
year they were higher than both, and they were higher than mathematics in 1996 and
Englishin 1997. The reason for the unfavourable comparison in 1999 was one extra pupil
falling to score Leve 4, so this apparent trend may be due entirely to on child having an
“off day”. The effect of this on the average score would have been reduced however if only
one pupil had reached Level 5, but this did not happen, and the absence of Leve 5 reflects
inspection evidence of alack of chalenge for higher attaining pupils. Over the past four
years, girls have achieved consistently higher test results than boys compared to national
results for their gender. Pupils with specia educational needs are well supported and make
good progress relative to their prior attainment.

At the time of the last inspection, standards were reported as above average overal.
Inspection evidence confirms that attainment is currently broadly average overal at Key
Stage 2 with above average knowledge and understanding of forces. Pupils understand the
difference between weight and mass, explain gravity and magnetism, and know that an
object will remain stationary when acted upon by two equal opposing forces. Their
knowledge and understanding of the main organs of the human body and their functions are
at least in line with expectations. For example, they describe the heart in appropriate detail
and know that its function is to pump blood around the body through the blood vessdls.
They have a sound understanding of afair test and the importance of accurate
measurements. There was no written work by which to judge their knowledge of materials
and their properties, but conversations with pupils indicated average attainment in this
atainment target.

Pupils a Key Stage 1 dso have an above average understanding of forces, reflected in the
1999 teacher assessments and confirmed by inspection evidence. For example, in their
books, Year 2 pupilsindicate that they know that friction dows amoving vehicle down, and
describe how they compare the friction of different surfaces by measuring how far atoy
vehicle travels dong them after having been alowed to run down adoping surface. An
observation of them working in the classroom confirms that they do indeed have this level
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of knowledge, and also shows that they have above average experimental and investigative
skillsfor their age. They use asmilar test independently to compare how well two
different toy carstravel dong a given surface. Their knowledge and understanding of living
things and materias are in line with expectations at this stage. Overdll, the attainment of
pupilsin the current Y ear 2 group is above average.

. Theleve of interest in practical experimentsis high in both key stages, but the younger
pupils show more initiative and enthusiasm than the older ones. Some of the presentation is
untidy at both key stages, but the content is sometimes of high quality, especialy in Key
Stage 1. Pupils organise themselves well in their practical work and use equipment and
materials sensibly. They enjoy good relationships, collaborate effectively and sustain their
concentration well. The good behaviour in lessons enables the teachers and classroom
assstants to concentrate on teaching and helping pupils with their work rather than keeping
order. The pupils use alot of worksheets in Key Stage 2 to record their work and this
reduces their interest and enthusiasm. During lesson introductions, some pupils
demonstrate good levels of interest by referring to their own research or reading when
answering questions. For example, a pupil informs the class that the moon’s gravity is six
times weaker than the earth’ sin alesson on the measurement of mass. Girls show smilar
levels of interest to boys, and demongtrate at least equal confidence, reflecting the relatively
good test results. For example, ajunior girl explains the difference between mass and
weight quite clearly and confidently and an infant girl explainsin great detail how she
compared two toy cars for speed capability.

. Teaching is good in Key stage 1, enabling pupilsto learn well. Teaching and learning are
satisfactory in Key Stage 2. The infants have more opportunities to engage in practica
activities and organise their own experiments than the juniors, and this, coupled with skilled
guidance and questioning from the teacher when necessary, results in more secure learning.
For example, Year 2 pupils construct and use their own doping surfaces and measure and
record the distance travelled by the toy cars they are comparing. The teacher only
intervenes when asked or when absolutely necessary, leaving the pupils to make decisions,
take measurements and decide how to record them. This reflects a very good understanding
of how pupilslearn best at thisage. When the pupils record distances travelled in metres
and inches, it gives the teacher a useful practica opportunity to clarify a mathematical
misunderstanding. In Key Stage 2, the teacher shows good subject knowledge. The lessons
are well prepared, with al the necessary materials and equipment to hand for the practica
work that isincluded in each lesson. The introduction gives dl the necessary information
and leaves room for the pupils to make their own observations as well as answer questions.
The pace of learning is good in some groups, for example when Year 3 and 4 pupils decide
to estimate the weight of objects to the nearest haf Newton rather than to the nearest
Newton before they check their estimates using the Newton Meter. The classroom assistant
is usefully deployed guiding this group. However, in the same lesson, Y ear 6 pupils
estimate and measure only to the nearest Newton, when they are capable of reading and
using the scale measuring fifths of a Newton to estimate more finely and measure more
accurately. This example illustrates the need to give the different age and attainment groups
within this class separate tasks that aim towards appropriate experimental and investigative
skills. The pupils do most of their recording on worksheets, which tends to reduce interest
and further limits the scope for variety in levels of challenge.

. Lesson time is more efficiently digtributed in Key Stage 1 than in Key Stage 2 between the
teacher talking to the whole class and the pupils engaging in activities, and the younger
pupils are adso given more freedom to develop their own ways of recording their results.
This helps them to think about and deepen their understanding of what they have been
doing. Expectations for presentation are not always high enough however.



86. The curriculum has been recently re-organised to enable a specialist teacher to teach Key
Stage 2. The scheme of work has been improved to include government and local authority
guidelines, and the co-ordinator has put secure assessment proceduresin place. These
assessments are used to identify areas that need further attention, for example magnets or
the use of graphs, and new work is planned accordingly. However, the information
provided by the assessments is not used effectively to plan suitably challenging targets for
skill development and learning for each age-group. The way the ddivery of the curriculum
is organised also works againgt effective learning because al the Key Stage 2 pupils work
together on the same theme for awhole afternoon. They have no opportunitiesto revisit or
extend work at other time during the week, and find it difficult to sustain interest and
concentration for such along period. The strategy of deploying a subject specidist to teach
such awide age range at once is a'so proving ineffective in securing clear pathways for
each year-group to develop appropriate skills. These shortcomings may help to explain the
dight fal in overal standards since the last ingpection.

ART

87. No art lessons were observed during the inspection so judgements on standards are based on
the work seen on display. Thisisof astandard expected for the pupils ages at both key
stages, asit was at the time of the last ingpection. Judgements on curriculum coverage are
based on discussions with the subject co-ordinator and scrutiny of teachers' planning, the
policy document and the schemes of work.

83. Thework on display and in photograph abums indicates that pupils work in a suitable
range of media, make sound progress and reach standards in line with expectations for their
age a each stage. The teachers make good use of the pupils studies in other subjects to
provide inspiration. For example, the pupils have made imaginative models of planets and
dien creaturesto illustrate HG Well' s story “The War of the Worlds’, and an attractive
display on wallpaper patterns illustrates good links with mathematics and design and
technology.

89. Some work was seen in progressin Key Stage 1, in which the pupils were making paper
patterns based on straight and curved lines. The teacher had given the pupils a good starting
point by displaying prints of works by the painter Joan Miro, but art from different cultures
islessin evidence. The pupils paintingsin this style are of good qudity. Thework is
further enhanced by linksto red life through a stimulating display of tyre-tread patterns,
including red tyres from the teachers cars. Thislinking of subjects and use of familiar red
objectsand cross curricular links enriches the pupils experience and encourages effort and
red learning.

90. The curriculum has recently been re-organised to good effect to ensure that planning is
based on the skills pupils should be learning at each stage rather than on activities. The co-
ordinator shows a good awareness of the need to maintain the pupils enthusiasm by
continually challenging them to interpret the world around them and express their responses
using their newly acquired skills. The school’s stock of examples of artists' work to use as
modéels for this process has been significantly increased.

DESIGN AND TECHNOLOGY

91. The only work seen during the inspection by which to judge standards was in Key Stage 1.
The standards achieved are at least in line with expectations. Pupils design and make a
vehicle to carry a set number of plastic cubes. They then have to try out their design and
say if they think it works and if not, why not. If the model is not up to the task, the pupils
have the opportunity to try again. This example suggests that the subject is being taught in
away that encourages the pupilsto test, evauate and improve as well as design and make.
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92.

The policy and scheme of work indicate that pupils will gain experience with a variety of
materias and tools to refine their knowledge, understanding and skillsin each area of the
subject. They design and make arange of models and products, and are guided towards
considering the requirements of the prospective user. The testing, evaluation and
modification of products are built into the teachers planning. The school has responded
well to the suggestions made in the last report to ensure full coverage of the National
Curriculum programmes of study and iswell placed to move forward when the current
curriculum time congtraints are lifted.

GEOGRAPHY

93.

9.

As a the lagt ingpection, pupils learning continues to be satisfactory throughout the school.
It was only possible to observe one lesson at Key Stage 2. The weekly lesson for Key
Stage 1 pupils took place on aday when the ingpectors were not in school. However, the
teachers planning and the pupils work provide sufficient evidence to make secure
judgements.

. Pupilsin Years 1 and 2 have been studying routes in connection with their transport topic.

They make a school trail and show the route that they take using drawings and words to
explain their plan. They think about the different forms of transport that might be used to
get to various places, some hearby such as the park, and some far away like Liverpool and
London. They therefore incorporate discussion about their locality. Thisis expanded in
Key Stage 2, with pupils currently making a detailed study of the village. They look at a
local map and know that features on the map are represented by symbols. Y ounger pupils
produce a plan of their living room to understand that amap isaform of plan. Older pupils
produce a scale plan of the classroom representing each metre by one centimetre on their
paper. Thisreinforces numeracy skills. In the lesson seen during the ingpection, the pupils
look at aerid photographs to locate features of the local area and discuss why settlements
like their village came to be built in a particular place. This leads them into a survey of
census materia from 1871 and 1980. They are fascinated to discover that al the occupants
of the housesin 1871 were cod miners with large families and that in 1980 only one coal
miner lived in the village. The younger pupils have their own work and produce a plan of
the village on the computer while others learn about the features of acoa-mine. The
majority of pupils make good progress in thislesson. Their awareness of their locality and
how it compares with other placesisin line with expectations for their age.

The lesson istaught well. The teacher has a very good grasp of the topic and has assembled
appropriate resources to support the lessons. The planning of different work for the various
ages and ahilities is commendable. Questions are used effectively to test pupils powers of
reasoning and the teacher has high expectations that they can cope with the work The
introduction is somewhat long for Year 5 and 6 pupils who are given extrainformation once
the other pupils are set to work. Nevertheless, most of them maintain concentration. The
topic interests the pupils and good use is made of the local areato stimulate them. They
have toured the village and made sketches of various landmarks. Older pupils have drawn
their ideas for an ided village playground and this too captures their imagination.

. The subject is supported by a satisfactory policy and a scheme of work that lists the broad

areas of work to be covered. Termly plans are drawn from this and are detailed, particularly
in Key Stage 1. Repetition for pupilsin Key Stage 2 is avoided by having a four-year plan
showing when topics will be studied. Resources are sufficient to support the curriculum.
There are no forma systems by which individual progressis assessed but teachers know
their pupils well and assess them intuitively.



HISTORY

97.

Since the last ingpection, history has maintained its place in the curriculum and progress
continues to be satisfactory. Asthe subject is not afocus of work in Key Stage 2 thisterm,
it was not possible to observe any lessons. However, previous work by pupils was
examined, the teacher's planning was scrutinised and an interview was held with a sample
of Year 6 pupils to form accurate judgements.

Pupils generally make sound progress throughout the school. In Key Stage 1, pupils are
developing a sense of time and know that in the pagt, life was different. By listening to the
experiences of avisting speaker they hear how school-life was different and that the only
waly to get to school was to walk long distances or take a trolley-bus. They are fascinated
by these first-hand accounts and very interested in the photographs that the spesker brings.
She is well-known to them, being the school caretaker and dinner-lady, and they have a
warm relationship with her. They ask sensible questions and are well behaved. The class
teacher has prepared the lesson thoroughly with her and provided pictures of atrolley-bus to
help the pupils visudiseit. Thelesson overall provides a worthwhile experience for the
pupils and reinforces their learning well. Their awareness of how changes over time affect
the way people liveisin line with expectations for their age. Key Stage 2 pupils have
recently studied the Tudors and Stuarts and have produced a good standard of work that is
neatly presented. Thework of Year 4 pupilsis particularly impressive. The accounts of the
Spanish Armada and the Gresat Fire of London support literacy effectively and display an
understanding of report-writing. Pupils say that they have enjoyed the topic and are
particularly eager to talk about avisit to Gawthorpe Hall where they experienced life at the
time of the Civil War. One boy particularly remembers dressing in armour. They say that
they regularly participate in visits connected with history and that such visits bring the topic
dive for them.

A useful long-term 'map’ sets out the history topics to be covered in Key Stage 2 over a
four-year period so that pupils do not repeat work. A scheme of work, based on the
nationally recommended model, has been adapted for school use and provides a sound
framework for planning lessons. Book resources are adequate but the school does not have
its own supply of artefacts to support the various topics. The Schools Library Service
provides useful supplementary materials but Y ear 6 pupils say they would like some "harder’
booksto look at. They sometimes use encyclopaedias on the computer to discover
information but do not routinely carry out their own research from books. This isinhibiting
the development of their independent study skills.

INFORMATION TECHNOLOGY

100.

101.

A key issue at the last ingpection was to improve provision for information technology (1T)
a Key Stage 2. This has successfully been done and significant improvements have been
made in the provision of equipment and in establishing a broad curriculum that
incorporates all aspect of the subject. The school now has a good supply of modern
computers and a satisfactory range of software. There are plans to improve the programs
for data-handling in Key Stage 2. The curriculum is planned from a scheme of work that
has been properly adapted for school use from the nationally recommended modd. Pupils
work on computers regularly during the week and their attainment isin line with what is
expected nationally at the end of both key stages. Thisrisein sandards, particularly at
Key Stage 2, aso represents a significant improvement since the last inspection.

Pupilsin Key Stage 1 are confident in using the computers. When using a story making
program they have good control of the mouse and drag pictures of the characters they want
to use on to their background picture. They then attach speech bubbles to these characters
and insert dialogue. They aso use an encyclopaediato find smple information about two
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forms of trangport. They know how to use the program and which icon to click on to hear
theinformation aswell asread it. 1n Key Stage 2, pupils experience al aspects of the
curriculum. Thosein Year 3 learn to give orders to a programmable toy so that it follows a
route and touches a number of objects on theway. Year 4 pupils use a program that alows
them to create a plan of the village in connection with their geography topic. They use the
mouse efficiently to import features on to the screen, such as roads, houses and trees, that
combine to build their map. With help, they save their work. Year 5 pupils combine text
and pictures that they import from 'Clipart’. They change fonts and to use the spell-check
to produce an attractive and accurate finished piece of work. Year 6 pupils say that they
sometimes use a CD ROM encyclopaedia to find information and they know that if they
enter data they can produce pie-charts and graphsto display it. Progressistherefore
satisfactory across the school and sufficient time is given for pupils to work on the
computers.

102. No direct teaching was observed during the inspection but both teachers give clear
ingtructions about the work that is to be attempted on the computers. They have high
expectations that pupils will work independently and responsibly and support staff give
invaluable help, showing pupils how to improve their work and saveit. Pupilsaso assst
each other to overcome problems. A Year 6 pupil helpsthosein Year 3 to use the
programmable toy correctly. Work in information technology is based on sound planning.
Assessment procedures too are satisfactory. Each pupil's attainment isjudged againgt alist
of skillsthat are ticked off when they have been achieved. This enables teachersto judge
progress over time. Pupils enjoy their work on the computers and treat them properly.
Many of them have machines at home and have well-devel oped skills aready.
Nevertheless, they apply themselves conscientiously and work together without arguments,
taking it in turns to use the keyboard or the mouse. They produce a good range of work
that successfully supports a number of subjectsin the curriculum, notably English,
mathematics, geography and history.

MUSIC

103. Within the last year a specidist teacher has been appointed to teach music. Because her
time in school did not coincide with the days of the inspection, it was not possible to
observe any music lessons. Evidence is based on recordings of recent work, a scrutiny of
planning and conversations with pupils. This evidence shows that progress has obvioudy
been made in raising the profile of music within the last year. Pupils enjoy the work, make
satisfactory gainsin their learning and achieve appropriately for their age.

104. The scheme of work has been recently re-written and isin draft. It sets out the elements of
music that will be covered over atwo-year period but does not give details of the methods
or activities that will be employed. It provides a useful framework, however, and is
supported by detailed termly plansthat clearly indicate the programme of work. All
elements of the Nationa Curriculum are properly addressed and recordings show that
pupils in both classes are learning to play instruments correctly and produce smple
compositions. In the younger class, pupils choose appropriate instruments to represent a
space journey. A swanee whistle is used effectively to represent the space capsule
returning to earth. Pupilsin Year 4 write smple notation for their composition and choose
appropriate ingruments to make the sounds of animals. Y earsfive and 6 write 'raps in the
proper style and perform them, skilfully fitting the words to a chosen rhythm.

105. In assemblies, music is played as the pupils gather together. They sensibly express their
reactions to the music and give appropriate words to describe the effect that ‘Mars from
"The Planet Suite' has on them. They sing reasonably well in tune to a taped
accompaniment with clear diction. When singing one song unaccompanied, the younger
pupils display a particularly lively approach as they copy each phrase sung by the older
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ones. Most pupils display a positive approach to music. They like composing and using
instruments and say that they enjoy music with their present teacher.

106. Resources are adequate and are stored neatly on amusic trolley. Two recorder clubs have

been started, one for beginners and the other for more experienced players. Pupilstake
part in the annual Up Holland Proms, most recently performing items based on the story of
‘Joseph’. They also mount productions for their parents at Christmas. Music is now
recovering its place in the curriculum after a period when its status declined. The school is
offering its pupils asimilar standard of provision to that which was noted in the last
ingpection report.

PHYSICAL EDUCATION

107. Only one lesson was seen during the ingpection, in which Reception and Key Stage 1

pupils demonstrated above average attainment and very good progress in dance and
movement. The pupils have avery positive attitude to the subject. They show
independence when getting dressed and moving into the hal, and enjoy all aspects of the
lessons. They warm up to music, concentrate on their own movements, show
consideration for other pupils and listen attentively to the teachers' instructions and
suggestions. They sustain their concentration to the end of the lesson and enjoy the find
game in which they haveto lie absolutely ill longer than anyone else.

108. The standard of teaching in the lesson was very good. The teacher engages the interest of

109.

al the pupilsin the class, including the children under five and the highest attaining Y ear 2
pupils with references to the previous lessons in which they represented different animals
with body shapes and movements. The pupils sometimes become totaly absorbed in
representing the animals they are thinking of and collaborate very effectively, sometimes
spontaneoudly, to produce e aborate sequences of movements, shapes and balances. They
show very good awareness of the accompanying music, responding very quickly and
sympathetically to changes of tempo and mood. The teacher praises hard-working and
enthusiastic pupils, which spurs the others on to grester effort. 1n stopping the class
periodically to look at particularly effective movements, the teacher gives dl the pupils
good models for further inspiration. The pupils obvioudy enjoy the lessons immensdly
and gain great benefit, both in their physical development and in their independent and
collaborative working skills.

The subject iswell-led and managed. The co-ordinator ensuresthat dl pupils experience a
balance of dance, gymnastics and games lessons. He has judicioudy supplemented the
exigting scheme with new ideas to enhance the quality of provision. Recent involvement
with a scheme for play equipment for younger children has led to the school’ s resources
being augmented with new, good quality equipment, and the school is sensibly considering
extending this involvement to include sports and games. The Reception pupils have an
extra time alocation each week to practice bal skills, which prepares them well for their
Nationa Curriculum studies. Thisisgood practice, especidly in view of the shortcomings
in provision for other aspects of their physical development.

110. From discussions with staff and pupils and examination of photographs and other

evidence, it is clear that the school makes good provision for the pupils involvement in
competitive sports and games. The school has joined forces with smilar schoolsin the
locality to field winning teamsin local competitions, and caters for interest in awide
variety of team games. Currently, an extra-curricular after-school gymnastics club attracts
about one in five pupils, and the level of participation increases as the weather improves
and outdoor activities are included. The pupils are given opportunities to engagein a
variety of athletics and orienteering, and the arrangements for swimming ensure that al
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pupils have the opportunity to reach the minimum swimming and water-safety stlandards
expected for 11-year olds.

RELIGIOUSEDUCATION

111. Only one lesson was observed during the inspection, so reliable judgements cannot be
meade about the quality of teaching and learning overall. Indications from scrutiny of the
pupils books and the school’ s scheme of work are that provision is satisfactory and
standards are in line with the expectations of the locally agreed syllabus, asthey were at the
time of the lagt ingpection. Pupils develop an awareness of the importance of religious
beliefs in peopl€ slives, and gradualy learn about the wide range of religions across the
world.

112. The standard of teaching in the lesson seen was unsatisfactory.  The lesson was thoroughly
planned, but insufficient thought had been given to the underlying theme, which was the
significance and symbolism of ameal in a religious community. The chosen religion for
the purpose of the lesson was Hinduism, but the Hindi belief in the sacredness of dl life
was not highlighted, and the lesson was so rushed that the pupils had no time to reflect on
what they had been doing.

113. The schoal’ s programme of persona and socia education gives the pupils opportunities to
reflect on their own thoughts, feelings and values, and this helps them to gain an
understanding of the importance of the spiritua dimension of life. The religious education
gyllabusisintricately connected with this, but the school does not always make the most of
the connections by guiding the pupils towards reflecting on how different belief systems
connect with their own lives and values.

114. The headteacher acknowledges a need for in-service training to help the school deliver the
religious education syllabusin an effective and efficient manner. Thisis particularly
important as the school’ s situation makes it more difficult than in many schools to provide
the pupils with a genuine understanding and appreciation of the distinctive religious beliefs
associated with the variety of cultura perspectivesin contemporary British society.



