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PART A: SUMMARY OF THE REPORT

INFORMATION ABOUT THE SCHOOL

This school is a very large community first school for boys and girls 4 - 8 years old. It has 385 full-
time pupils. On average, pupils' attainment on entry is similar to that found nationally but there is a
wide spread within that group of pupils. Fifty-eight pupils have special educational needs. This is
lower than the average number. One pupil comes from an ethnic minority background and has
English as an additional language. A new headteacher was appointed in the year following the
previous inspection. There have been considerable alterations to the interior of the school since the
previous report as most of the open areas have been partitioned into classrooms. The
accommodation for early years has also been extended.

HOW GOOD THE SCHOOL IS

Ad Astra is an improving and effective school. Following the appointment of the headteacher in 1997
standards in English are rising following a drop just after the previous inspection. Although standards
in English are below average, they are steadily improving. Since that time, the school has
successfully identified the areas for improvement and staff have worked hard to develop these. The
headteacher, senior management team and governors are working well together in order to improve
standards and the quality of education the school provides, including the good quality of teaching.
The school provides good value for money.

What the school does well

The leadership and management of the school are good, leading to overall improvements in
standards and the quality of education.

Pupils’ behaviour is good, they have positive attitudes to their work and good relationships with
each other.

Pupils with special educational needs receive good support and they make good progress in
relation to their prior attainment.

The school works very well in partnership with parents.

Children under 5 and Key Stage 1 are taught well.

What could be improved

Current standards in writing are below those expected for pupils at the end of Key Stage 1.
Pupils in Year 3 are not on target to reach the expected levels of attainment in English and
science by the time they are eleven years old.

Subject coordinators in subjects other than English and mathematics are insufficiently involved
in monitoring standards in their subjects.

The areas for improvement will form the basis of the governors’ action plan.
HOW THE SCHOOL HAS IMPROVED SINCE ITS LAST INSPECTION

When it was inspected in September 1996, the school was found to be giving sound value for money
and standards in English, mathematics and science were similar to those found nationally. Standards
in reading, writing and mathematics declined in the following year and results in reading and writing
dropped sharply in that year. However, since the appointment of the new headteacher in September
of 1997, standards in reading have improved as a result of the school’s initiatives. They are now
similar to those expected from pupils at the end of Key Stage 1. Standards in writing have also
improved but not to the same extent as reading and are still below national averages. The quality of
teaching is better than it was. An action point from the previous inspection, “to develop the
monitoring, evaluating and supporting role of staff with subject responsibilities” has been soundly
developed in numeracy and literacy. However, it has not yet been fully developed in other subjects.
The other action points have been tackled well, and there have been improvements in strategic and
curriculum planning, relationships with parents, the teaching of reading, staff deployment in meeting
the needs of all pupils and the role of assemblies in supporting the school’'s aims and values. There
is now a secure outside play area for children who are under five years of age.
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STANDARDS

The table shows the standards achieved by 7 year olds based on average point scores in National
Curriculum tests.

compared with
Performance in: all schools similar
schools
1997 1998 1999 1999 key

reading E D D D well above average A
above average B
iti average C
g - P b b below average D
mathematics D D C C well below average E

At Key Stage 1, despite a trend of below average performance in reading and writing over the four
years from 1996 to 1999 inclusive, these results show a greater improvement than nationally since
1997, which the school is in a strong position to maintain. Similarly, the overall trend in mathematics
over the same period has been for results to be close to the national average, falling only slightly
below it and there is a definite improvement at this time. The school has set realistic targets for
further improvement. Overall, pupils’ achievement is sound, although there are still some
weaknesses in their attainment in writing.

At Key Stage 2, Year 3 pupils’ achievement is unsatisfactory overall. These pupils have not had the
full benefit of the improvements initiated by the headteacher, governors and senior management
team. Consequently, their standards of attainment in English and science are not on target to reach
the expected level by the time they finish the key stage at the age of 11.

Children under five years of age achieve well. From an average start, they reach good standards in
all the areas for learning recommended for children of this age except creative development, where
achievement is very good. Standards of achievement are good in art and history at both key stages
and in science at Key Stage 1.

PUPILS’ ATTITUDES AND VALUES

Aspect Comment
Attitudes to the school Good
Behaviour, in and out of Good
classrooms

Personal development and | Good
relationships

Attendance Satisfactory

Pupils are polite and well behaved in classrooms and around the school. There are good
relationships between pupils and they work and play well together. Their behaviour in assemblies is
good, another improvement since the previous inspection. These factors make a positive
contribution to their quality of learning and the improvements found in school. Attendance is
satisfactory and closely matches the national average.
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TEACHING AND LEARNING

Teaching of pupils: aged up to 5 years aged 5-7 years aged 7-11 years

Lessons seen overall Good Good Satisfactory

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory;
unsatisfactory; poor; very poor. ‘Satisfactory’ means that the teaching is adequate and strengths outweigh
weaknesses.

In English, the quality of teaching is satisfactory at Key Stages 1 and 2 and good for the children in
the Reception classes, including those under five years of age. The quality of teaching in
mathematics is good for the under-fives and Key Stage 1, and satisfactory at Key Stage 2. Reading
and numerical skills are effectively taught. The school effectively meets the needs of all pupils,
including those with special educational needs and English as an additional language.

Of the lessons seen during the inspection, the quality of teaching was very good and excellent in
nearly a quarter. Teaching was at least satisfactory in 98% of lessons, but unsatisfactory in 2%.

OTHER ASPECTS OF THE SCHOOL

Aspect Comment

The quality and range of Good. There is an appropriate emphasis on reading and numeracy.
the curriculum

Provision for pupils with Good. Their progress is well supported.
special educational needs

Provision for pupils with Sound

English as an additional

language

Provision for pupils’ Good. Provision for pupils' moral development is very good.

personal, including
spiritual, moral, social and
cultural development

How well the school cares | Good.
for its pupils

The school works very well with parents, providing good quality information about their children’s
progress and the life of the school. Parents are made welcome in the school and the headteacher
and senior management are fully accessible to parents to discuss problems and concerns. The
curriculum covers all statutory requirements and includes a strong personal, social and health
education element that has a positive impact on pupils’ personal development. There are currently
two extra-curricular activities offered to pupils, which complement their physical and social
development. The provision for pupils’ spiritual and social development is good. Provision for their
moral development is very good.
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HOW WELL THE SCHOOL IS LED AND MANAGED

Aspect Comment

Leadership and manage- Good
ment by the headteacher
and other key staff

How well the governors Good
fulfil their responsibilities

The school’s evaluation of | Good
its performance

The strategic use of Good
resources

The staffing, accommodation and learning resources are good overall.

The headteacher provides very good leadership and is well supported by the knowledgeable and
committed governing body that shares the headteacher's clear vision for the school. The
headteacher has established effective and purposeful management systems that help to maintain
and improve the quality of pupils’ learning. The governing body's deliberations and decisions are
carefully considered in the light of raising standards in school and getting good value for money.

PARENTS’ AND CARERS’ VIEWS OF THE SCHOOL

What pleases parents most What parents would like to see improved
Their children like school. - The amount and type of homework
The school is approachable with questions - The range of activities outside lessons.

and problems.

There is effective communication between
home and school.

Behaviour is good.

The school is well led and managed.

The school is helping their children’s personal
growth.

The inspection team fully endorses parents’ positive views. The school is currently devising a
homework policy and guidelines for parents so that they will know the purposes of homework and
what is expected. The range of extra-curricular activities is satisfactory and those that take place are
well attended.
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PART B: COMMENTARY

HOW HIGH ARE STANDARDS?

The school’s results and achievements

1.

When children start school in the Reception classes there is a wide spread of
attainment but, on average, their levels of attainment are about that expected from
children of that age. Their quality of learning is good in personal and social
development, language and literacy, mathematics, knowledge and understanding
of the world and physical development. Their quality of learning is very good in
the area of creative development. Children achieve at such good levels because
of the good teaching based on a well-devised curriculum, the teachers' good
knowledge of the children and how they learn. Members of staff are also deeply
committed to the care and welfare of the children. Much of the good practice in
school is as a result of the headteacher's deployment of teachers and taking
appropriate action following identification of areas for development. The
headteacher was appointed in September 1997, and the full impact of these
initiatives has not yet worked through the school. Consequently, standards at the
end of Key Stage 1 or in Year 3 have not yet reached these levels, but are firmly
on target to do so as these children reach the age of seven.

One of the key issues of the last report was to develop a more coherent approach
to teaching and monitoring reading. This has been successfully done as a result
of the school's own initiatives and the introduction of the National Literacy
Strategy. There is a strong emphasis on teaching the basic skills in reading and
using these skills across the curriculum. As a result, the quality of learning is good
and attainment in reading is sound by the end of the key stage. Pupils read a
range of materials including poems and have developed a sound range of
strategies for reading unfamiliar words. Pupils in Year 3 are on target to reach the
expected level by the time they are eleven years of age. In writing, inspection
findings agree with the test results for 1999 in that standards in writing are below
national standards. Not enough attention is currently paid to spelling, punctuation
and grammar at the end of Key Stage 1 or in Year 3. There are some good
examples of writing, for example, reports on Teddy Bears, and Year 3 pupils write
for a wider range of purposes such as letters, poems and descriptions. However,
pupils do not have enough opportunities to develop their knowledge and
understanding of these areas through writing at sufficient length or in contexts that
offer a high enough challenge. They do not write quickly enough to accomplish
enough work in the time available.

In the National Curriculum tests in reading in 1999, pupils' results in reading were
below both the national average and that for similar schools. The percentage
reaching at least the expected level was well below the national average, but that
reaching the higher level was close to the national average. This reflects the trend
for pupils' performance in reading to be below the national average over the last
four years. The performance of both boys and girls was below average during the
same period. However, there was a sharp dip in results in 1997 followed by a
steady improvement towards the average. This improvement is better than
national trends.

Results in the writing tests paint a similar picture. Pupils' results in 1999 were also
below the averages for similar schools and schools nationally. The percentage
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reaching at least the expected level was well below the national average, and that
reaching the higher level was close to the national average. As in reading, the
trend has been for standards over the last four years, but also as in reading there
has been an improving trend following a fall in standards in 1997. Boys'
performance over the same time has been close to the national average whilst
girls' has been below.

By the end of Key Stage 1, pupils' skills in speaking and listening are sound. Pupil
talk clearly and about relevant issues. They make sensible contributions to
discussions and answer teachers questions readily. However, opportunities are
not always taken to extend pupils' competency in these areas. Pupils in Year 3
are on target to reach the expected levels in speaking and listening by the time
they are eleven.

In the 1999 National Curriculum tests for mathematics, pupils' overall performance
has been similar to the national average and to the average for similar schools.
Again, as in reading and writing, the percentage reaching at least the expected
level was well below the national average. However, the percentage reaching the
higher level was well above the national average. Mathematics results have been
close to the national average over the last four years, with only a slight dip in 1996,
followed by a steady recovery to the results in 1999. Over the same period, both
boys' and girls' results were close to the national average. Inspection findings
agree with national test results that pupils' attainment is sound by the end of Key
Stage 1. The school is using the National Numeracy Strategy to good effect and
younger pupils are making good progress because of this and the emphasis on
learning basic skills in numeracy. The quality of learning for pupils at the end of
Key Stage 1 is sound. They have a firm grasp of number bonds up to, and in
some cases beyond, 20. They use appropriate mathematical language when
comparing objects and recognise the names of two-dimensional shapes and some
of their properties. Pupils in Year 3 build on what they have learned at Key Stage
1 and make sound progress overall. Their attainment is on target to reach the
expected level by the time they finish Key Stage 2. They add, subtract, multiply
and divide at an appropriate level and use suitable mental strategies to carry out
mental calculations. They use simple coordinates to find and place objects on a
map and recognise right angles as a quarter of a full turn.

The common feature in levels of attainment in reading, writing and mathematics is
one of steady improvement, particularly in reading. This reflects the school's main
priority of improving standards in reading and its commitment to improving
standards generally.

In science, teachers' assessments of pupils' attainment in science showed that the
percentage reaching the expected level or above was well below the national
average, but that reaching the higher level was above the national average. There
are no figures available to make long term or gender comparisons. However, the
combined effects of adopting a coherent policy and adopting government
recommended guidelines for teaching have improved pupils' learning at Key Stage
1 and their attainment, by the end of the key stage, is in line with national
standards. However, pupils in Year 3 are not yet on target to reach the expected
levels at the end of Key Stage 2. Their work is not appropriately matched to their
prior attainment and, as a result, a number of pupils do not have a clear
understanding of the subject. In addition, the way the science curriculum is
organised means that pupils do not have frequent enough lessons, which hinders
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10.

11.

12.

steady progress.

Pupils with special educational needs make good progress towards their individual
targets when working with specialist support staff. They also make good progress
where the class teachers have specifically planned work for them, with the help of
the special needs coordinator. Even when they are not supported by a learning
support assistant, pupils’ learning is satisfactory, because work is usually clearly
graded for them by the class teachers. The standards they reach are well up to
national expectation for ability and in some cases levels of achievement are higher
than for some average ability pupils. Pupils’ reading is now satisfactory and writing
skills are being enhanced by some of the new initiatives being implemented, such
as the test programme to identify children who may be experiencing difficulties.

Pupils for whom English is an additional or other language make similar progress
to their classmates.

Pupils make good progress in art at both key stages and their attainment is above
that which might be expected by the time pupils are seven and Year 3 pupils are
on target to surpass the expected standards by the time they are eleven. This is
the result of good, and often better, teaching and teachers' high expectations and
sound knowledge. These have a considerable positive impact on pupils' quality of
learning. Pupils use a range of different materials and make repeating patterns.
They study the work of some famous artists and create effective pictures in their
styles. Art also makes a good contribution to pupils' cultural development.
Progress in history and design and technology is also good at Key Stage 1 and, by
the time they are seven, pupils attain higher standards than those found in many
schools. Pupils have a good understanding of past times and customs and know
something of the lives of famous people, such as Florence Nightingale. They use
different materials when designing and making and skilfully use these materials to
complete well-finished products. Pupils in Year 3 make sound progress and their
attainment in history and design and technology is on target to match that found in
the majority of schools by the time they are eleven.

Pupils make sound progress and achieve standards similar to those found in most
schools at the end of Key Stagel in other subjects of the National Curriculum, in
design and technology, geography, information and communications technology,
music and physical education. In religious education, pupils attain the standards
expected by the locally agreed syllabus by the time they are seven. Pupilsin Year
3 also make satisfactory progress in these subjects and are on target to reach the
expected levels.

Pupils’ attitudes, values and personal development

13.

Pupils' attitudes are good and have a positive impact on the standards they
achieve and their quality of learning. They are keen and enthusiastic, a fact borne
out by the positive responses in the parents' meeting and to the pre-inspection
qguestionnaire. This enthusiasm is fostered by the teachers' good example in
lessons and pupils participate readily in all parts of lessons, joining in class
discussions, settling quickly to work and completing the tasks they are given. They
listen carefully during assemblies and show genuine interest in where the awards
are given, applauding the recipients politely. There has been a considerable
improvement in behaviour since the previous inspection. This shows the good
sense of community that the school has been successful in fostering since then.
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14.

15.

16.

Pupils' behaviour is also good, both in lessons and around the school. They are
considerate of each other, for example spontaneously clapping a pupil in a class
who succeeded at a task he had previously found difficult. They play happily
together at playtimes and eat their meals sensibly and quietly. The school has an
effective anti-bullying policy and very little of this happens. Rare cases of
misbehaviour are appropriately dealt with and their adverse effects on the rest of
the class and the pupil displaying the behaviour are minimised. There was one
half-day exclusion in the year before the inspection. They take care of their own
property and that of others as well as the school building and grounds. Younger
pupils make good use of the litter bins provided in the playground.

Pupils' personal development is good overall. They are polite to each other and to
adults in the school, including members of staff and visitors. They work well
together, for example, when sharing tasks in the computer suite. These are
important factors in enhancing pupils' progress and quality of learning. Pupils are
willing to take responsibility, for example, in returning registers at the correct time
and older pupils demonstrate initiative, for example, organising a bring-and-buy
sale and an assembly for the Reception classes.

Attendance has improved since the last inspection, and figures show a close
match to the national average. However, rates of unauthorised absence are high,
mainly due to the absence of one or two pupils. Pupils are generally punctual and
lessons start on time. Pupils' attendance and punctuality have a positive impact
on their learning.

HOW WELL ARE PUPILS TAUGHT?

17.

18.

19.

The quality of teaching is good and has improved since the previous inspection
when it was a strength of the school. During the inspection, the quality of teaching
was very good and excellent in nearly a quarter of the lessons. It was good in just
over a third of all lessons and satisfactory in the others except for one
unsatisfactory lesson. The overall good quality of teaching has an important
impact on the improvements in pupils' achievements.

The quality of teaching for the under-fives is good overall and never less than
satisfactory. In nearly half of the lessons seen, the teaching was very good, and in
one case excellent. Teachers have high expectations and plan lessons and
activities that cover all the areas of learning for children of this age, making
opportunities to cover as many as possible, for example, developing language and
literacy skills as well as physical skills when writing letters. This helps to ensure
that children have a good grounding in these areas in preparation for Key Stage 1.
Teachers provide very good stimuli for children's activities, for example, using
taped music, stories and poems when they composed and performed their own
pieces of music to accompany the poem 'We're Going On A Bear Hunt'. This
lesson proceeded at a very good pace. Consequently, children became
thoroughly engrossed in their work and their quality of learning was very good.
Teachers have good relationships with children and use praise and
encouragement well. As a result, children respond positively and try hard to
accomplish their work, developing good learning skills.

The quality of teaching is good at Key Stage 1 with over one half of all lessons
seen being at least good including two lessons that were excellent. There were no
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20.

21.

unsatisfactory lessons at this key stage. Teachers have a good, sometimes better,
knowledge and understanding of the subject and the way in which children learn.
They teach the basic skills of literacy and numeracy well, including knowledge of
letters and sounds, and learning number bonds and using and applying them to
problems. Teachers' planning is good and results in a consistent approach across
year groups and lessons that build on what has gone before. These lessons have
clear, relevant and attainable objectives and activities are planned to meet these.
During planning meetings, teachers review and evaluate what has gone well and
what needs improving, so the planning builds on good practice. Consequently,
teachers plan effective lessons that enhance pupils' progress. Teachers use an
effective structure when teaching the literacy and numeracy hours. They use
effective whole class introductions and discussions, separate group work that is
usually well matched to pupils' prior attainment, and useful sessions at the end of
lessons to draw the work together and remind pupils of what they have learned.
However, in some cases, for example, when writing, the pace of the lesson is too
leisurely and pupils do not complete enough work of a high enough quality.
Teachers manage pupils work and behaviour well. As a result, pupils usually work
diligently and there is none of the restlessness mentioned in the previous report.
Teachers assess pupils' work soundly and advise them how to improve their work,
but there are sometimes too few written comments that would serve as guidance
and evaluation, particularly for older pupils.

The quality of teaching at Key Stage 2 is satisfactory. Teachers have a
satisfactory knowledge and understanding of the subjects they teach and plan
appropriate lessons. They are soundly implementing the National Literacy and
Numeracy Strategies with the result that pupils are satisfactorily developing their
existing skills in literacy and numeracy and learning new ones. However, teachers'
expectations are not always high enough and pupils' abilities are sometimes not as
extended as they could be. For example, in a lesson on right angles, an
opportunity to revise the names of two-dimensional shapes was missed. When
teaching is unsatisfactory, the teacher does not plan activities to meet the
objectives. For example, in a religious education lesson planned with aims
including exploring the effect that commitment to a religion or belief has on
people's lives became an undemanding lesson looking at religious symbols of the
Sikh religion. Another unsatisfactory element is that the teacher does not always
manage the class appropriately and their response deteriorates, thus reducing
their quality of learning.

Teachers make appropriate use of resources, for example Willow Pattern plates in
an art lesson. These stimulated pupils' imaginations and introduced them to some
of the characteristics of Chinese art. In a history lesson on Florence Nightingale,
pupils dressed as nurses from that period and now, which helped them to develop
skills in comparing then and now. Teachers are teaching information and
communications technology skills but these are not yet widely used across the
curriculum. Homework, such as reading and learning spellings in English, is set
but the school is in the process of formalising this to make it more useful for pupils
and parents.
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22.

23.

Pupils with special educational needs are offered work well matched to their needs
both inside the classroom and when they work with the special educational needs
staff. These staff are trained in many techniques and constantly give very good
and committed support. Classroom teachers know their pupils well. The Individual
Education Plans are regularly reviewed by the special needs coordinator, in
consultation with the teachers, and are kept readily available. Teaching in most
class lessons is suitably modified to meet the individual plans. Teachers usually
set appropriate tasks for those pupils with special educational needs and offer
them much support. Pupils for whom English is an additional language are well-
integrated and receive the same quality teaching as their classmates.

The overall quality of teaching is good at both key stages in art, music, history,
design and technology and science at Key Stage 1. It is satisfactory in other
subjects of the National Curriculum and religious education. The quality of
teaching has a positive impact on pupils' quality of learning.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED TO
PUPILS?

24.

25.

26.

27.

The quality of learning opportunities offered by the school is good overall. For the
under-fives and at Key Stage 1 provision is good. Pupils are offered a range of
experiences in all subjects and areas of learning, relevant and appropriate to their
age. At Key Stage 2, provision is satisfactory. There are currently two after-school
clubs, country dancing and in-line skating. They are available for pupils in Years 2
and 3 and are both popular and well attended. This provision is satisfactory and
makes a useful contribution to the physical and social development of those who
take part. A French club is also available for pupils whose parents are willing to
pay a contribution, and a computer club is planned for later this year.

Provision for personal, social and health education is good. The dedicated
timetabled provision for this area has had significant benefits in terms of pupils’
behaviour, awareness of the needs and feelings of others and personal self
respect and esteem. Coverage of topics includes aspects of health education and
environmental education, which offer useful cross-curricular links with science.
Topics also include drugs avoidance, sex education and safety. Visits from
outside agencies support the programme, and include visits by the school nurse,
RSPCA and Life Education Centre. Visits to the Dorset Interactive Education
Centre also contribute usefully to the curriculum.

Links with the community and with other schools are good. There are regular
meetings with the staff of the local Middle School, and staff from the reception and
under-fives classes visit the local playgroups and nurseries, where useful links with
parents and staff are fostered. A visit from elderly people who attend a local Day
Centre is a feature of the Christmas celebrations. Two local clergymen make
regular visits to the school and conduct assemblies, which contribute effectively to
pupils’ spiritual and moral education. Student teachers from a School Centred
Initial Teacher Training consortium are regularly in school, and training places for
Nursery Nursing students are offered, providing pupils with extra help and support
with their learning and a wider range of adult role models in their environment.

The school meets all the requirements for curriculum provision including religious

education in both key stages. There is particularly good coverage available for the
pupils under five, who benefit from a programme which includes elements drawn
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28.

29.

30.

from the Key Stage 1 curriculum as well as the Desirable Learning Outcomes. The
curriculum is broad and generally well balanced, but blocking of science and some
of the foundation subjects does not allow for the continuous development of
subject specific skills particularly at Key Stage 2. Provision for pupils with special
educational needs is good throughout the school. Identification takes place early,
and appropriate monitoring and support are offered. Assessment is undertaken
regularly, and Individual Education Plans are revised frequently. Individuals and
groups of pupils with special educational needs are well supported by learning
support assistants. A test taken shortly after pupils start school in the reception
class identifies potentially more able pupils as they begin their education, but
provision for their monitoring and development is not currently in place.

The overall provision for literacy is satisfactory throughout the school. Although
the provision for reading is good, this has not yet had its full impact for older pupils
in the school and standards in writing are not high enough. Literacy Hours take
place each day in all Key Stage 1 and Key Stage 2 classes. Provision for the
teaching of writing is satisfactory overall. It is good for the under fives and pupils
in Year 1. The presentation of work, including the use of skills such as
handwriting, spelling, punctuation and grammar in foundation subjects is
sometimes unsatisfactory, particular for the older pupils. The school has
successfully adopted the National Numeracy Strategy and provision for numeracy
is good. A commitment to equality of opportunity is made in policy statements for
each subject and in the school.

Provision for spiritual, moral, social and cultural development is good. There are
many opportunities for thoughtful reflection, including daily assembly, where pupils
are encouraged to develop a sense of responsibility and conscience, and
sometimes to be quiet and reflective. Pupils have the opportunity to listen to
music, join in with prayers and hymns, and explore moral and social issues. Music
and art lessons also contribute to pupils' spiritual development, as they share their
views and feelings with others. The contribution of the personal, social and health
education programme to moral, social and cultural development is significant.
Concern for others, for the local environment and for individuals who are different
from them is fostered well. Pupils experience and learn about the customs and
traditions of other cultural and ethnic groups, and a variety of artefacts, examples
of art and music and a range of multicultural books are provided.

All school staff take opportunities to promote good conduct, and encourage pupils
to take personal responsibility for their behaviour. “Golden Rules” are constantly
reinforced. The school as a whole encourages pupils to show consideration for
others and is consistent in its application of a clear moral code. Pupils are
expected to work and play cooperatively in groups, and they respond by offering
support and friendship to peers. All adults in the school provide good role models
for pupils.
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HOW WELL DOES THE SCHOOL CARE FOR ITS PUPILS?

31.

32.

33.

34.

35.

36.

37.

38.

The school cares well for its pupils. There have been improvements since the last
inspection.

Generally, the school's procedures for child protection and for ensuring pupils’
welfare are good. Procedures for child protection are very good. The headteacher
is the named and trained person for these procedures and the deputy headteacher
has also received training. They have made sure that all staff, including those
newly appointed to the school, are well informed about them. There are good
systems to ensure that requirements are fully met, including regular meetings to
discuss areas of concern with all involved, including the local authority's multi-
agency group.

Health and safety within the school is well assured by the headteacher who takes
joint responsibility with the school's very experienced caretaker. All relevant
portable electrical, physical education and firefighting equipment is checked and
fire exercises are held regularly and detailed records maintained. Escape routes
are accessible and well marked. Regular detailed checks of the building and
surrounding areas are made and a risk assessment has been formulated.

The school has good procedures for recording and reporting accidents. General
medical procedures are caring and efficient. The school has a well-adapted
medical room. Children with specific medical needs are well known and recorded.
Several members of staff are trained in administering first aid and in administering
medication such as inhalers.

The above procedures are very effective in ensuring the safety and good welfare
of pupils in the school.

Procedures at the school for monitoring and improving attendance are good. All
class registers are marked in accordance with current procedures and returned to
the school office. The school employs an efficient lateness routine. Pupils'
attendance and punctuality are thus positive factors in their progress.

The school has good procedures for ensuring the monitoring and promoting of
good behaviour. The detailed behaviour policy is well known to pupils and parents
alike and a behaviour guide is attached to the home/school agreement. There is a
very effective system of rewards and sanctions, well known to parents and pupils.
Where normal procedures fail, specific and very effective behavioural plans are set
up for offending pupils. Although bullying is not generally a problem at the school,
there are good procedures for eliminating oppressive behaviour. Teaching and
non-teaching staff are trained to recognise symptoms early and take effective
action.

Overall, procedures for the monitoring of pupils' academic performance and
personal development are good. The school has an up-to-date assessment policy.
When pupils first join the school, teachers measure what they can and cannot do
and detailed records are kept. These are soundly used in planning work for
groups of pupils. Individual education plans are set up for pupils with special
educational needs. There is sound assessment and recording in English and
mathematics and pupils' progress is usefully recorded in their '‘progress books'.
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40.

41.

These records are passed on when a pupil moves up a class and used to inform
the new teacher about pupils' achievements. Pupils' progress in reading is
checked at the end of the reception year, or when a pupil starts school at a later
stage. These checks identify problems early and effective action is taken to
overcome difficulties.

The Code of Practice for pupils with special educational needs is fully in place.
Support from the special educational needs staff and class teachers makes the
curriculum accessible and the school’s ethos is to promote equality of access for
all pupils. However, higher attaining pupils are not always stretched to their full
potential by appropriate extension work and challenging activities, particularly in
writing. All pupils have full access to the curriculum, regardless of age, attainment,
gender or ethnicity. Pupils with special educational needs are enabled to reach
their potential. A striking aspect of the school is the high degree of care and
respect shown by pupils, an aspect which is clearly to be seen in their cooperation
with, and good-natured helpfulness towards, pupils with special educational needs.

The school uses its assessment information well to guide curriculum planning.
From the evaluation of weekly plans, teachers can see how an individual pupil has
done and plan as appropriate. The school also arranges end of term reviews to
check understanding. The teachers' written reports to parents are detailed and
clear and specifically comment on pupil’s progress and areas for improvement.

Educational and personal support and guidance for pupils is also good overall.
Assessment practice is better at Key Stage 1 than at Key Stage 2. However,
procedures for monitoring and supporting pupils’ personal development are good
at both key stages. The school has a very clear and effective personal, social and
health education programme from which all pupils benefit. This includes details of
the dangers of substance abuse, sex education and good citizenship. Good
records of progress on personal development are kept in pupils’ individual files,
teachers' records, individual education plans and reports to parents. The school
has caring and efficient routines for the induction of children into school. These
procedures help children settle quickly into routines and begin to reap the benefits
of the school's provision. There is a similar caring approach to pupils transferring
to the middle school, thus smoothing their transition.

HOW WELL DOES THE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

42.

43.

The school works very well with parents. The school’s partnership with them has
improved, even upon the good standards commented on at the last inspection.

The parents' views of the school are very positive and a strength of the school.
The majority of parents feel that the school gives their children a good education.
They also appreciate the way that the school tries to make good and responsible
citizens of the pupils. These points were all evident from discussions at the
parents' meeting and replies to questionnaires sent out before the inspection.
Meetings with parents at the school, and talking with parent helpers in classes,
stressed these points even further. The school has now successfully met the
action point noted at the last inspection, that the senior management team was not
always approachable with parental views and concerns. Parents categorically
state that they are now very satisfied with the openness and accessibility of all
staff, a view firmly endorsed by the inspection team.
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45,

46.

47.

The quality of information provided for parents of pupils with special educational
needs is good. The school uses a number of appropriate ways to inform parents
about the progress their children are making and the special needs coordinator
consults fully with parents and outside specialists at every stage of review and
discussion.

The effectiveness of the school’s links with its parents is also very good and this is
another strength of the school. This school is a very caring community, which
really values parents and their views. This inevitably influences the caring and
productive way in which the children are taught and in which they learn. Recently
the school has introduced Home/School agreements and these have been well
accepted by parents as yet another way of helping their children to succeed in
school.

The quality of information provided for parents, particularly about pupils’ progress
is good. Parents are particularly well informed of what their children are doing at
school and how well they are getting on. There are individual verbal progress
reports termly and a written, annual report. The latter are well written and contain
all statutory information. In addition the school arranges specific evenings for
parents of children new to the school, information about the curriculum and
discussion of reports and annual assessments. Regular, informative newsletters
are sent to parents. The school's prospectus and Annual Governors’ Report are
detailed and informative. However, the latter is deficient in some minor statutory
requirements. The school is now aware of these.

The impact of parents’ involvement on the work of the school is good. Parental
contribution to their children’s learning is also good. Within school, many parents
help as general classroom assistants. Others help with individual readers and trips
out. At home, parents are keen to help with written homework, learning spellings
or tables and with projects or topics. Each child has a home/school diary which
parents find extremely useful. Every autumn the school invites parents of the
younger children into school, to discuss how parents can help their children to
learn to read. From this, home/school reading partnerships are set up. All parents
of pupils with special educational needs are well involved in their children’s
individual educational plans. The school has a very energetic Parent and
Teachers Association. This arranges various social evenings and sponsored
events, which raise substantial funds for the benefit of the children’s education.

HOW WELL IS THE SCHOOL LED AND MANAGED?

48.

The headteacher provides very good leadership and management and has a clear
vision for the school's progress. Since taking up the headship in September 1997,
she has identified those areas of most pressing need, including those outlined in
the previous inspection. She has established efficient management systems such
as the senior management team, consisting of herself, the deputy headteacher
and year team leaders. They have worked hard together to redress these areas
and to identify areas for further development, while sustaining the very good
commitment to relationships and equality of access and opportunity for pupils.
These are outlined in the school's plan for development and improvement that
contains very relevant targets, such as continuing to improve standards in reading,
writing and mathematics as well as targets in other curriculum and non-curriculum
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50.

51.

52.

areas. The financial implications of meeting these targets have been fully taken
into account and they have been set in a realistic time scale. This represents a
good degree of improvement since the previous inspection when such systems
were not in operation. Consequently, the identification and evaluation of the areas
of most pressing need, pupils' quality of education, has improved and standards
are rising.

The management of the special educational needs systems and the pupils’
educational plans is good. The management of the support assistants is very
effective. These capable and willing assistants are of very high quality and
invaluable to the school. They are trained, well briefed and closely directed by the
headteacher, who is also the special needs’ coordinator. The school makes very
good use of the money allocated to support pupils with special educational needs.
As a result, pupils with these needs make good progress.

The governing body fulfils its statutory responsibilities and takes a good strategic
view of the school's development, an improvement since the previous inspection.
There are governors' committees that deal well with aspects of the school's
management, for example, finance. Spending decisions are firmly linked to the
school's development plan and are made with the aim of improving standards and
quality for the pupils in school. When making these decisions, governors consider
different alternatives and take a long-term view of best value for money, for
example, ensuring there is the possibility of extending the service agreement for
the new computer equipment. The school's administrative support officer keeps
good records of spending and provides the headteacher and governors with high
guality information to enable them to manage the school's budget effectively. The
school has successfully reduced a deficit and is now in a good position to plan
future developments for the benefit of all pupils. Governors work closely and
successfully with the headteacher in order to improve standards and the quality of
learning for all pupils, and to build an effective team of hard-working members of
staff, both teaching and non-teaching. Together, they have effectively identified
the strengths of the school, for example, in teaching, and areas for development,
including the need to raise standards and to extend the monitoring of teaching to
all subjects. Having identified these areas, they are taking appropriate action to
develop them. The governors fulfil statutory requirements apart from the inclusion
of a few minor details in their annual report.

At present, teaching of literacy and numeracy is effectively monitored by the
headteacher and senior management team. These subjects are among the main
focuses of the school's work at this time, and monitoring systems are being
successfully introduced and are useful in identifying what is done well and what
needs development. These systems are being refined with the intention of
applying them in other subjects, as required by the school's development plan. In
general, subject coordinators are involved in reviewing planning but, except in
English and mathematics, do not yet monitor teaching in their subjects. Weekly
review and planning meetings enable each Year Team to make sure that there is
the clear, agreed, cohesive direction that was lacking at the time of the previous
inspection.

There is a good match of teachers and support staff to the demands of the
curriculum and the needs of pupils. There has been a definite improvement since
the previous inspection when there was some concern about large classes in Year
1 and some children with special educational needs were not always as well
supported as they could have been. Now there is good teaching and non-teaching
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54,

55.

support. The school has used funding well to increase these levels and has met
the key issue of ensuring that teaching and non-teaching staff are well deployed,
with the effect of improving teaching and learning overall.

The headteacher runs annual staff development meetings with individual members
of staff. Information gleaned in these discussions is used in drawing up the
school's development plan and helps in the preparation of the effective programme
of in-service training. There is a sound policy for introducing newly qualified
teachers and teac