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MAIN FINDINGS

What the school does well

Standards in English, mathematics and science are higher than average and pupils make good
progress.
Pupils make good progress in art, geography, information technology and religious
education.
Pupils with special educational needs make good progress.
Pupils behave well and have good attitudes to their work.
The quality of teaching is good.
There are very good procedures for assessing pupils’ work and progress.
The school pays very good attention to the welfare of the pupils.
There are good links with parents and the local community.
The provision for pupils’ spiritual, moral, social and cultural development is good.
The school is well led and managed by the headteacher and governors.

Where the school has weaknesses

| . There is not enough provision for pupils’ personal and social development within the
curriculum.

I.The provision for music is not as good as that for all the other subjects because teachers’
skills and confidence are insecure.

This is a good school providing a rounded education for all its pupils. The few weaknesses
are far outweighed by what the school does well but they will form the basis of the
governors’ action plan, which will be distributed to all parents.

How the school has improved since the last inspection

The few weaknesses identified as key issues in the last inspection have been overcome and the
school has improved considerably since that time. The length of the school day has been reviewed
and lengthened and arrangements have been made for swimming to ensure that the time taken for
travelling to the swimming baths does not impinge on teaching time. The monitoring of teaching
and standards has been addressed in a humber of ways. Both full-time teachers now monitor
each other's teaching regularly and also scrutinise work samples and planning. Careful
consideration is given to the analysis of results of national tests to provide the headteacher and
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governors with comprehensive information about standards, trends and areas for further
development. The quality of teaching has been not only maintained but also improved, and
teachers’ planning now makes good provision for the needs of pupils of all levels of ability. The
accommodation continues to pose limitations and its use remains a minor issue. Standards have
risen in art, geography, information technology and religious education. Taking into account the
quality of teaching, the effective leadership and the continuing support of the local education
authority, the school is well placed to continue its improvement.

Standards in subjects

Standards achieved in national tests for seven-year-olds are not reported as only nine pupils took
the tests in 1999 and there is a risk that individual pupils can be identified. Similarly, reliable
comparisons with schools of a similar type cannot be made. In this school, although results can
vary from year to year because of the very small numbers of pupils involved, the general picture is
that standards in English and mathematics are above the national average. In reading, writing,
spelling, mathematics and science all pupils taking the tests achieved the expected level for
seven-year-olds, placing the school well above average. In reading and spelling over two thirds of
the pupils achieved Level 3, which was above average. In writing one third of the pupils reached
Level 3. Whilst this is still higher than average, it is an area that the school intends to improve. In
science the proportion of pupils at Level 3 was about average. Results in 1998 showed a ‘dip’,
results in reading, writing and mathematics falling to well below national averages and in science
they to below the national average. This was an untypical year group however, and the data
should therefore be treated with caution as the performance of only one or two pupils out of a total
of six can dramatically affect the overall percentages.

Standards in music are adequate but the school is aware of the need to develop this subject
further as pupils’ experiences within the subject are rather narrow and teachers’ expertise in this
field is limited. Pupils make good progress in information technology and religious education, and
they attain standards that exceed expectations. In geography they make good progress and in
design and technology, history and physical education the progress they make is sound. In art
they make good progress in Key Stage 1 and very good progress in Key Stage 2.

Quality of teaching

Teaching in: : Under | 5-7years 7 - 11 years
English Good Good
Mathematics Good Good
Science None seen Good
Information technology Very good None seen
Religious education Good Good

Other subjects Good Good

The quality of teaching is a major strength of the school. The quality of teaching was good in 67
per cent of the lessons observed and very good in a further 19 per cent. In the remaining 15 per
cent of lessons teaching was judged to be satisfactory. Though the school is small, collectively the
staff have a broad range of skills that equip them well to teach all the subjects. Particular
strengths lie in the teaching of religious education, information technology in Key Stage 1 and art
in Key Stage 2, in all of which teachers have considerable expertise and enthusiasm. Teachers
are careful to ensure that tasks are well matched to the needs of the pupils and their lesson
planning is thorough. As there were no children under the age of five in the school at the time of
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the inspection the teaching of them could not be judged. The indications are that the teaching of

such children is good, effectively establishing early foundations of learning that contribute to the
overall good progress pupils make.

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory; poor;

very poor. ‘Satisfactory’ means that strengths outweigh any weaknesses.

Other aspects of the school

Aspect Comment
Behaviour Good. Pupils are polite, industrious and show mature attitudes to
their work.
Attendance Very good. Above the national average.

Ethos*

Very good. This is a strength of the school. There is a purposeful
atmosphere and a strong commitment to raising standards.
Relationships are good within the ‘family’ atmosphere.

Leadership and

The school is very well managed by the headteacher with the

management loyal support of staff and governors. There is a clear educational
direction for the school and a continuing drive for improvement.
Curriculum Good. It is broad and balanced and enriched by additional

features such as educational visits. A particular strength lies in
the quality of planning.

Pupils with special
educational needs

These pupils are well integrated into the life of the school and
make good progress.

Spiritual, moral, social &
cultural development

The school makes good provision for the spiritual, moral and
cultural development of the pupils. Provision for social
development is very good.

Staffing, resources and
accommodation

The school is exceptionally generously staffed. The small class
sizes are a major contributory factor to the standards achieved.
Accommodation is satisfactory and resources are good.

Value for money

Satisfactory. Though the costs per pupil are very high they are
justified by the quality of education provided.

* Ethos is the climate for learning: attitudes to work, relationships and the commitment to high standards.

The parents' views of the school

What most parents like about the school

What some parents are not happy about

lll. The family atmosphere

IV. The way the school encourages parents
to take part in school life.

V. The standards of work achieved

VI. The behaviour of the pupils

VII. The values promoted by the school

VIIl. A few parents would like to see more

IX. A few parents would like more

Inspection findings support the parents’ positive views of the school. Concerns about a lack of
extra-curricular activities are not upheld. For such a small school the staff provide ample additional
enriching activities to complement the curriculum and pupils are encouraged to participate in
activities provided within the village. The school provides good information to parents concerning
the progress of pupils.
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KEY ISSUES FOR ACTION
In order to improve further curricular provision staff and governors should work together to:

1Devise and implement programme to improve personal and social education.
(See paragraphs 31, 43, 59)

2lmprove the quality of provision for music by;

-broadening the expertise and confidence of the staff,
.extending the range of musical activities,
.providing a clear framework for the teaching of the subject.

(See paragraphs 24, 35, 171)

In addition to the key issues governors may wish to consider the following less important
weaknesses when drawing up their action plan.

Develop the use of the home/school reading and homework diary to involve parents more in
dialogue with the school. (See paragraphs 63, 101)

Give consideration to making better use of space in the school, particularly the prefabricated
room. (See paragraphs 80, 87)
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INTRODUCTION
Characteristics of the school

1Peasenhall Community Primary School is a first school, taking pupils aged between five and nine.

It is much smaller than other first schools with only 21 pupils on roll. The school is situated in a
rural environment near to the market town of Saxmundham. Most of the pupils are drawn from the
villages of Peasenhall and Sibton, which comprise mainly privately owned and rented housing.
Most pupils live within walking distance of the school. The small number of pupils on roll fluctuates
from year to year giving rise to understandable parental concerns about the likelihood of closure.
These are exacerbated by the proximity of other primary schools near by which take pupils from
four until the age of eleven. A significant proportion of parents in the Peasenhall school's
catchment area choose to send their children there in order to avoid the disruption caused by
changing school at the age of nine.

2The socio-economic background of the pupils is mixed. Though the proportion of adults who
have higher educational qualifications is slightly higher than the national average in the Yoxford
ward, the proportion of pupils who come from homes where the adults are in professional
occupations is low. The percentage of pupils known to be eligible for free school meals is well
below the national average.

3 The majority of children have attended the local nursery prior to starting full-time education,
though some of the older pupils did not benefit from this provision as it has been open for only
three years. Children start school in the term before their fifth birthday. At the time of the
inspection there were no children under the age of five, though a few are expected in the new
year. Children start school with levels of attainment that are broadly average. Assessments made
when children currently in Year 1 entered the school show that their attainment in mathematics,
reading and writing is above the county average. In speaking and listening and personal and
social development attainment is lower than the county average. Pupils are taught in two mixed-
age classes; one with pupils in reception, Year 1 and Year 2 and the other with pupils in Years 3
and 4.

4 All pupils are of white ethnic origin and none of them come from homes where English is
not the first language spoken. The proportion of pupils with special educational needs is above
average when compared with that of schools of a similar type. None of the pupils have statements
of special educational need, a figure well below the national average.

5 The school aims to ‘create a happy, secure, caring and stimulating environment in which
each child can develop intellectually, emotionally and physically to reach the highest levels of
achievement according to his/her potential’. Educational priorities for the forthcoming year are the
successful implementation of the National Numeracy Strategy and the development of information
technology, which includes upgrading computers.
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6 Key Indicators

Attainment at Key Stage 1t

Number of registered pupils in final year of Key Yea Boy Girl Tot
Stage 1 for latest reporting year: r S S al
199 2 7 9

9

Results of national tests are not published when the number of pupils taking the tests falls
below ten as this may cause individual pupils to be identified.

Attendance

Percentage of half days %
(sessions) missed through
absence for the latest
complete reporting year

Authorised School 3.9
Absence National comparative data 5.7
Unauthorised | School 0.0
Absence National comparative data 0.5
Exclusions
Number of exclusions of pupils (of statutory Numb
school age) during the previous year: er
| Fixed period 0
Permanent 0
Quality of teaching
Percentage of teaching observed which is : %
Very good or better 19%
Satisfactory or better 100%
Less than satisfactory 0%

Percentages in parentheses refer to the year before the latest reporting year
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2 PART A: ASPECTS OF THE SCHOOL
EDUCATIONAL STANDARDS ACHIEVED BY PUPILS AT THE SCHOOL

Attainment and progress

7 At the time of the inspection there were no children under the age of five. However,
assessments made on children when they start school indicate a range of skills that are typical for
their age. Almost all children entering the reception class have attended the local nursery. By the
age of five most children at the school meet the desirable learning outcomes in the six nationally
agreed areas of learning; language and literacy, mathematics, knowledge and understanding of
the world, personal and social development, physical development and creative development.
Through mixing with the older children in the class they become increasingly confident to express
themselves and to answer teacher’s questions and join in with class discussions. They quickly
establish good foundations for literacy and numeracy, learning to count and to recognise letters
and the sounds they make. They make good progress in all the areas of learning.

8 In the core subjects of English, mathematics and science attainment overall exceeds the
national average at the end of Key Stage 1 and the pupils make good progress in all three
subjects. In the writing component of English however, attainment is average.

1in the national tests in English at the end of Key Stage 1 in 1999, results in reading and spelling
were above average; all pupils taking the tests achieved the expected level for seven-year-olds
and almost two thirds of them reached Level 3. In writing, though all pupils achieved the expected
level, the proportion reaching Level 3, one third, was less than for reading. This has been a
consistent trend over the three-year period and one which concerns the school. The performance
of pupils in reading in 1996 and 1997 was above the national average but in 1998 the results were
much lower than in the previous two years, dropping to well below the national average. A careful
analysis of results indicates that results are likely to return to above average performance in the
forthcoming year. Performance in writing has been average in 1996 and 1997, showing a similar
‘dip’ in 1998 to well below average. This trend is similar to that for reading.

10 In mathematics, results for 1999 show that all the pupils attained the expected level, and a
few reached Level 3. The results of national tests in 1996 and 1997 were above average. In 1998
there was a drop in performance and results for that year were well below the national average,
although the proportion of pupils at Level 3 was above average.

11 In teacher assessments in science in 1999 all the pupils achieved the expected level for
their age and about one fifth reached Level 3. The proportion of pupils reaching Level 3 in science
was well above the national average.

12 The year groups in this school are very small and thus analysis of statistical data can be
very misleading. In very small groups of pupils the performance of individuals can significantly
affect the overall results. This makes comparisons with schools of a similar type unreliable and
misleading. Closer examination of trends and pupils’ individual performances reveal that the
apparent fall in standards in 1998 was not typical for this school and that standards in most years
exceed national averages except in writing, in which standards match the national average. Taking
into account samples of pupils’ current and past work, inspection judgement indicates that
attainment in English, mathematics and science in both key stages is above average overall. There
is no evidence to suggest variations in attainment between boys and girls. The school has set
realistic targets for improvement in the future and is well on course to achieve them.

13 Even though the assessment of children when they enter the school shows that skills in
speaking and listening are lower than the county average, they make good progress and by the
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time they reach the end of Key Stage 1 and at the end of Year 4 they achieve standards that are
above national expectations. Most pupils become confident speakers, participating readily in class
discussions and talking about their work. They often give thoughtful and well-expressed
responses to teachers’ questions. Listening is consistently good. By the time they leave the
school pupils are able to use spoken language for a range of purposes; for example, to work on
group tasks in science or to share ideas about how Jewish home life differs from their own.

14 Standards of reading are above average. In Key Stage 1 pupils increase their knowledge of
letter sounds and develop effective strategies to tackle unfamiliar words. They soon become
fluent and expressive readers and show understanding of what they have read. Pupils in Key
Stage 2 are keen to share their views about the stories and characters in their books and older
pupils are becoming familiar with the work of a range of authors and can explain why they like the
work of a particular writer. They use reference books confidently, referring to contents and
indexes in their research. Good use is made of dictionaries and thesauruses for reference.

15 Standards in writing are about average in both key stages. In Key Stage 1 pupils establish
confidence in writing and learn to form letters correctly. By the end of the key stage most are
independent writers, spelling common words reasonably accurately and using simple punctuation.
The presentation of their work is satisfactory throughout the school. Information technology is
used well both as a means of presenting writing in an attractive format and as a source of
reference. Pupils are confident enough to draft their work before producing a final, amended
version. By the end of Year 4 spelling and punctuation become more secure and pupils use their
writing skills frequently in varied and interesting tasks.

16 In both key stages pupils, including those with special educational needs, make good
progress in English. In particular pupils make good progress in speaking and listening, gaining in
confidence and developing vocabulary as they move through the school. The secure early reading
skills established in the Key Stage 1 class are built upon steadily as pupils grow older. They use
their reading frequently in almost all subjects and this consolidates their technical skills and skills of
comprehension. Through frequent use of the library to access information pupils make good
progress in acquiring retrieval skills.  Pupils’ writing shows clear improvement from the
communication of meaning in single words and phrases in the Key Stage 1 class, to the more
lengthy and sophisticated presentation of ideas in Years 3 and 4.

17 By the end of Key Stage 1 and by the end of Year 4 pupils have acquired a good
understanding of number and competently use their skills in problem-solving. They can collect,
interpret and record data in a variety of ways, sometimes using information technology for this
purpose. In the numeracy hour pupils in both classes demonstrate quick and accurate mental
recall. Throughout Key Stage 1 pupils develop an understanding of measures and shape and
begin to understand the concept of time. In Key Stage 2 they build on this knowledge and
understanding and use it in more complex situations, such as calculating decimals and the
perimeters of shapes. Mathematical skills are used appropriately in practical investigations, for
example to find out the most commonly used letters in the alphabet.

18 Progress in mathematics is good in both classes. Through regular practice and
consolidation in the numeracy hour pupils deepen their understanding of number and increase
their strategies for swift mental recall. Skills that are established in the reception/Year 1 class are
built upon steadily as pupils grow older. They develop competence in using humbers of increasing
size with greater accuracy. Older pupils improve their ability to look for the relationships and
patterns in number, to correct their own errors and to measure with increasing accuracy.

19 By the end of Key Stage 1 pupils have gained simple scientific knowledge through covering
a broad range of topics. They are beginning to use investigative skills, such as observation and
predicting, for example when growing beans and seeds. They develop good recording skills and
begin to learn to work collaboratively. Early skills and knowledge are built upon well in Key Stage
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2 through more complex practical activities. There is a particular strength in the way in which
pupils use subject-specific language as a matter of course. Literacy and information technology
are used effectively to record work in science.

20 In science, progress is good. In both classes pupils gain a good body of knowledge and a
range of investigative skills which they use for practical purposes. Samples of work indicate that
pupils complete considerable amounts of work over time, and there is clear evidence of a
deepening understanding of scientific processes and skills. The quality, range and complexity of
recording their experiments become increasingly sophisticated as they move through the school.

21 In religious education pupils make good progress in both key stages in meeting the
requirements of the locally Agreed Syllabus and their attainment exceeds expectation. They
acquire knowledge and understanding of Christian festivals and stories from the Bible through an
interesting programme of practical activities. They gain an insight into other world faiths such as
Judaism and Islam and are able to make connections with their own lives. Not only do they know
some of the major similarities and differences between Christianity and other faiths, but they also
recognise the symbolism expressed by religious artefacts and practices.

22 Standards in information technology exceed expectation and pupils make good progress
both in their acquisition of skills and in their deepening understanding of the capabilities of
technology. They acquire skills in a systematic way and use computers frequently. They make
good progress in building up a repertoire of skills, which they use in subjects such as science,
English and music. All the pupils are confident and proficient in handling computers and benefit
from small teaching groups and from the direct teaching of skills followed up by independent
practice and consolidation.

23 Throughout the school pupils with special educational needs make good progress towards
their targets in reading, writing, speaking and numeracy. Attainment in reading and spelling is
sometimes good for the pupils’ abilities. Pupils make good progress in the development of self-
confidence. Attainment overall is as expected for pupils with special educational needs.

24 In the foundation subjects of art and geography pupils in both key stages make good
progress. They are knowledgeable about the subjects and show considerable interest in what they
have learned. In geography they express well-informed views about environmental issues. In art
their work shows an increasing refinement as they get older and their ability to use materials,
especially watercolours, becomes more confident and proficient. In design and technology,
history, and physical education pupils make sound progress in developing skills and knowledge. In
all these subjects they follow a well-planned curriculum and cover a suitable range of topics.

Pupils make adequate progress in music although their experience within the subject is rather
narrow and teachers’ expertise in this field is limited.

25 The literacy and numeracy lessons are now well established as part of the curriculum and
their effects are seen in the high standards in English, especially in spelling, and mathematics
Literacy and numeracy are both used well to support other subjects. For example, pupils use their
knowledge of graphs to record their findings in science. Skills in literacy are used extensively to
record work in geography, history and religious education.

Attitudes, behaviour and personal development

1Children under the age of five settle quickly into school routines and learn to persevere with
tasks. Through mixing with the older pupils in the class the under-fives develop a mature and
sensible attitude to learning from their very first days in school. They begin to develop
independence and they respond well to the range of activities provided for them. By the time they
are five their behaviour is good and they are well launched into the National Curriculum
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2Pupils' have good attitudes to their work in both key stages. They show an interest in what they
are doing and there is a calm and purposeful working atmosphere in the school. Pupils
demonstrate an ability to work with minimal supervision and usually succeed in concentrating well
on the work in hand. They remain active and challenged, for example when weaving patterns with
paper strips or discussing river pollution with each other. The previous inspection reported that
pupils were generally polite and considerate and that relationships were good. Current evidence
confirms these findings. There is a high level of enthusiasm among the pupils. A very small
minority of pupils can be a little restless in some lessons, especially when the pace is less
stimulating than they require. However, they are easily brought back to the work in hand by gentle
encouragement. Class teachers follow a clear behaviour policy and consistently monitor and guide
the pupils.

28 Pupils enjoy coming to school and are well adjusted to the daily routines. They are
confident and relate well to each other and to teachers. Some pupils are a little shy and diffident
with visitors, but in a small closely-knit school this is neither surprising nor inappropriate. Pupils
react well to the many opportunities the school provides for them to broaden their experiences; for
example when a visitor talked about and showed toys which their parents or grandparents had as
children the pupils were enthralled.

29 Behaviour is good. Around the school pupils are orderly, polite, friendly and considerate
and they respect the building, equipment and grounds. At play times pupils play together
amicably. The younger pupils share play space with those from Year 4 and the combination
successfully supports the youngest and gives responsibility to the oldest. There is no evidence of
bullying but pupils know how to deal with problems should they occur, and whom to go to for help.
There have been no exclusions.

30 Relationships are good between pupils, and between adults and pupils. Parents
appreciate the friendly atmosphere in the school. Pupils carry out responsibly their allocated
duties both in class and around the school. For example they manage energy conservation by
switching off unused lights and appliances, ring the school bell, and look after the library. They
enjoy these tasks, which help to prepare them for the next phase of their education by providing
them with responsibility. The older pupils have developed confidence and some maturity.

31 Pupils’ personal development is effective though achieved incidentally since there is no
policy or curriculum time allocated to this aspect. People and property are respected and pupils
play their part in maintaining a clean and orderly environment. Pupils consider the needs of others
in the wider world and develop a caring attitude. They have recently raised funds for an overseas
UNICEF charity. They enjoy the feeling of being part of this small community, which is almost an
extended family. When a pupil recently had a birthday party, the whole school was invited!

Attendance

32 The level of attendance at the school for the year 1998-1999 was well above the national
average for primary schools. This contrasts with levels in the school year 1997/8 when the
persistent absence of a very small number of pupils adversely affected the percentage for that

year. The rate of unauthorised absences is well below the national average. Pupils really like their
school and are eager to attend. Their punctuality is good and lessons start on time.

27 QUALITY OF EDUCATION PROVIDED

Teaching

Peasenhall Primary School - 16



33 The quality of teaching was good in 67 per cent of the lessons observed and very good in a
further 19 per cent. In the remaining 15 per cent of lessons the teaching was satisfactory. The
teaching is one of the school’'s strengths and contributes significantly to the standards achieved.
Together the staff form a professional and committed team. The relationships that the teachers
have with the pupils are very positive and have a direct impact on the quality of life in the school
and the standards achieved.

1The provision for children under five in the reception class is good. The teacher has a secure
understanding of the needs of young children and provides an appropriate range of activities that
are well organised to lead into the National Curriculum, although there is not enough provision for
imaginative play. Progress is carefully monitored and there is a suitable emphasis on the
development of literacy and numeracy, balanced well with creative and practical activities.
Assessment is used appropriately to group children and plan suitable work for them.

35 The staff are good ‘all rounders’ and have good levels of knowledge and understanding in
all subjects. Because of the demands of a small school, in which responsibility for most of the
curriculum lies with just two full-time teachers, staff have had to develop their expertise in all
subjects. As a result the quality of teaching is consistently good in the core subjects of English,
mathematics and science and in most other subjects. It is very good in art in Key Stage 2 and
information technology in Key Stage 1. In both these areas the teachers’ subject knowledge and
enthusiasm have a positive impact on the motivation of the pupils and the standards achieved.
The quality of teaching in religious education is consistently providing an interesting range of
practical activities that bring the subject to life and give it relevance to the pupils. Teachers’
confidence to teach music is less secure though good use is made of resources to compensate for
this.

36 Teachers’ expectations of what the pupils should achieve are generally very high. Not only
do they present a challenging range of tasks that match the needs of the mixed age groups within
each class, but they also expect high standards of behaviour and maintain good class control in a
low key, unobtrusive manner. Just occasionally, however, pupils become over-excited by what
they are doing and noise levels rise. When this is not checked it escalates until the atmosphere of
the lesson is lost and the impact of the lesson diminishes. In most lessons there are opportunities
for pupils to develop their social skills and exercise independence.

37 Throughout the school lessons are precisely planned and organised, well rooted in the
National Curriculum. There is a usually a suitable blend of formal tasks that promote the basic
skills of literacy and numeracy, and more open-ended and creative work that allows pupils to be
imaginative and collaborative. In all lessons learning objectives are explicit and generally achieved
through an interesting and appropriate choice of activities. The school’'s medium-term plans
pragmatically include activities, resources and assessments so that teachers are not required to
plan the same work year on year. Teachers’ daily plans effectively customise these medium term
plans to pupils’ individual needs and are effective and efficient in saving time. A particular strength
is the way in which planning provides suitable tasks for pupils of all abilities within mixed age
classes. This successfully enables pupils to be challenged at an appropriate level. There are
isolated occasions when insufficient provision has been made for pupils who complete their work
before the rest of the class. When this occurs pupils’ time is unproductive, particularly if the
teacher is pre-occupied with individuals.

38 The teachers use a good range of methods and organisational strategies that bring about a
suitable balance between teacher input and activities on the part of pupils. In the best lessons the
teachers successfully capture the interest of the pupils. Carefully chosen and often imaginative
activities, frequently of a practical nature, lead pupils to achieving the objectives of the lesson.
Direct, whole-class teaching is most effective when it involves all pupils and allows them to
interact, hypothesise and ask their own questions. A good example of this was seen in a
geography lesson when pupils discussed the effects of pollution. They were able to share their
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thoughts and learn new facts during the class discussion and then follow up their ideas in a
challenging, practical assignment that required them to continue the debate in their groups, thus,
incidentally developing their speaking and listening skills. Most lessons proceed at a suitable pace
that maintains the interest levels of the pupils. On occasions, however, the pace of a lesson is too
slow, or explanations by the teacher are over-long. When this happens some pupils lose interest
and become restless, particularly towards the end of the day when younger pupils are tired.

39 Pupils with special educational needs are well-integrated into lessons. Pupils have regular
times during the week when they have individual or small group work on specific programmes.
They work in the classrooms or in the information technology room with the classroom assistant.
Teachers plan their work carefully to take account of the targets and needs of these pupils. The
school works well with the Teaching Support Service and programmes are reviewed regularly and
monitored carefully. The teaching of pupils with special educational needs is of high quality and
enables the pupils to make good progress towards their targets and to grow in confidence.

40 Good lessons are carefully structured to make the best use of time. Often there is an
effective plenary session that draws the lesson to a close by reminding pupils of what has been
learned. On the few occasions when the timing of a lesson has been misjudged the ending is
abrupt and the valuable opportunity for pupils to reflect on what has been learned is lost.
Resources are used efficiently and often creatively to promote learning. Teachers prepare suitable
materials such as work sheets to meet the needs of their pupils and these are generally of a high
quality.

41 The quality and use of day-to-day assessments are good. Teachers are conscientious in
assessing pupils’ work regularly to measure the progress that has been made. The marking of
pupils’ work is thorough and constructive, enabling pupils to learn from their mistakes and praising
good efforts. Homework in the form of reading and learning spellings is given regularly and it is
beneficial in extending work being done in lessons.

34 The curriculum and assessment

41 The school provides a well structured and organised curriculum that is broad and balanced,
and includes all subjects of the National Curriculum. Pupils under the age of five are taught in a
class with Year 1 and 2 pupils. Although there were no under fives in the school at the time of the
inspection, teachers’ planning shows that the curriculum that they follow enables them to meet
successfully the nationally agreed desirable learning outcomes and leads them into the National
Curriculum.

42 Since the last inspection teaching time has been increased for all pupils and there is now
no slippage of time during the day, as was reported at the last inspection. Arrangements for
travelling to swimming and physical education lessons at another school have been amended and
ensure that the physical education curriculum is covered in full, without affecting the balance of the
curriculum adversely. This is an improvement since the last inspection.

43 With the aim of providing a continuity of experience for all pupils from first to middle school,
the school provides a curriculum that meets the requirements of the National Curriculum and the
locally Agreed Syllabus for religious education in full. Pupils of all abilities benefit from a
curriculum that meets their social, intellectual and physical needs well. However, there is no
separate time allowed for personal, health and social education to ensure that it is taught as a
regular part of the curriculum and that experiences are appropriately planned for each age group.
There is no formal policy for this aspect, but it is covered informally and sex education and drugs
awareness are taught effectively within science. The content and organisation of the curriculum
provide equal opportunities for all pupils. The literacy hour is now well established and the school
and the Local Education Authority is monitoring this development carefully. The Numeracy
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Strategy has been introduced effectively this term.

44 Provision for pupils with special educational needs is good and they enjoy full access to the
breadth of the curriculum. The recommendations of the Code of Practice are implemented
successfully by the special needs co-ordinator, who keeps detailed records and monitors the
provision well, and the Teaching Support Service. Targets are reviewed regularly and
programmes amended, where appropriate. Individual education plans are clear and suitable so
that they can be incorporated effectively into teachers’ planning.

45 The curriculum is planned effectively and thoroughly. Specific details about what is to be
taught and how this will happen are planned carefully by staff each term. This enables staff to
share expertise and knowledge and helps to ensure that all of the programmes of study are
covered appropriately. There are policies and schemes of work for all subjects. Long and medium
term planning clearly identifies the curricular content and focus of lessons, and much thought has
gone into planning interesting activities. The curriculum is specifically designed to ensure that
work is appropriate for the mixed age classes and to identify the correct level of key skills for each
age group. There is a clear focus on skills and learning in teachers’ planning

46 Communication is good with the middle school to which most pupils will transfer and the
nursery that most young children have attended. Opportunities for careful induction into the school
and for transition to the middle school are provided. This helps to ensure that pupils move on with
confidence to the next stage of their education.

47 The curriculum is enriched in several ways. There are sporting and musical events and
festivals with other schools, and the school hosts visits from pupils from other schools. There are
regular visits over the year, which enrich pupils’ learning, and many visitors who come to school.
All of these have a positive impact on pupils’ learning. With such a small staff and wide age-range
it is difficult for the school to arrange suitable, regular after-school activities for pupils although
there are opportunities for pupils to join in village activities after school.

48 Overall assessment procedures are very good. The arrangements for the administration of
formal tests during the year, including assessment on entry into the school, are good. The school
is aware that continual review of the curriculum is required to ensure that levels of progress and
attainment are maintained and improved. Information gained from a study of statutory
assessments and national data over a period of time is used very effectively to identify areas of
weakness and to raise standards. The school has good systems of assessments for all subjects
and is able to check precisely what pupils know, understand and can do in all subjects. The
information is used very well and the school monitors progress rigorously.

49 Day-to-day assessment is used very effectively by teachers to ensure that work is
appropriately matched to pupils’ capabilities. Assessment of pupils with special educational needs
is good. Pupils are identified at a young age and action is taken to clarify their needs if teachers
have concerns. Teachers keep careful records of pupils’ progress and reading in school. Reports
meet statutory requirements and pupils’ targets are discussed fully with parents at open evenings.

Pupils' spiritual, moral, social and cultural development

50 The provision for the spiritual, moral and cultural development of pupils, including that of
the under-fives, is good. High standards in moral and cultural development have been maintained
and spiritual development has improved since the last inspection. The provision for social
development is very good, and has also improved since the last inspection. The provision overall
has a positive impact on the quality of education provided. Pupils with special educational needs
play a full part in the life of the school and are fully involved in all school activities. Parents believe
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that the school effectively promotes positive values and attitudes and this is endorsed by the
findings of this inspection.

51 Provision for pupils’ spiritual development is good. Acts of collective worship are well led
and pupils appreciate the opportunity to sing and listen to stories. Pupils join in the School Prayer
and grace at lunchtime with respect. Assemblies are broadly Christian in character and the
chosen themes encourage pupils to reflect on moral values and to share in the achievements of
pupils in the school. The planned themes provide regular opportunities to consider the
significance of religious celebrations and the meaning and purpose of life. The themes are linked
well with the planning for religious education. For example, pupils listen to the stories of the Old
Testament and learn about people such as Abraham and Isaac whose names they will hear when
they discuss the Jewish celebration of Shabbat in their religious education lessons. In religious
education lessons, and on visits, pupils learn about other faiths and cultures. Lessons are often
planned to provide pupils with an understanding of the spiritual dimension of life. For example,
pupils reflect on colours in paintings and what is special about the work of Picasso or Cézanne,
and consider the effects of pollution on the environment. In English they consider the plight of the
tiger and fears that the species may become extinct. Teachers’ enthusiasm and positive approach
to literature and language, for example in the reading of stories and poetry, often generate a sense
of wonder.

52 The school provides a clear framework of its values and expectations and this is the basis
of the good provision for pupils’ moral development. The school aims to provide a supportive
atmosphere for all its pupils and to encourage good behaviour. Pupils are polite and welcoming to
visitors. They have a clear understanding of what is right and wrong. There are rules for
behaviour in the playground and the classroom, which have been negotiated thoughtfully between
pupils and their teachers and are reviewed every year. Pupils understand the system of rewards
and sanctions. Assemblies celebrate pupils’ achievements and this makes a valuable addition to
the raising of self-esteem of pupils. Everyone would dearly like to win a certificate or cup. Smiles
are broad and praise is generous when a pupil gains his head teacher’s badge.

53 Provision for social development is very good. There is a sense of community in the school
and pupils’ relationships are positive and supportive. Pupils are encouraged to listen to others and
older pupils value the work and contribution of the younger pupils. For example, the older pupils
listen to and read the sentences written by the younger pupils in their English lessons. This gives
them a greater awareness of, and respect for, the level of work the younger pupils reach. Pupils
are encouraged to work well together. They sit side by side at the computer, older pupil with
younger one, and share the program and activities well. Pupils work well in groups in music,
singing their parts in a round enthusiastically. This has a positive impact on the progress made by
pupils as they share ideas and learn from each other when they work in mixed age groups on
projects. They move around the school sensibly, taking care not to hurt one another. Pupils in
both key stages are offered, and willingly accept responsibilities around the school, for example,
as energy, water and library monitors. Ex-pupils remember their school with affection when they
collect money to give a gift to each present member of the school. Parents are invited to share in
the Christmas lunch celebration with their children and this encourages the family atmosphere
within the school. Many visits are made to places of educational interest and there are frequent
visitors to the school to talk about their childhood, their work or their interests. The regular contact
with the church and the local village community is important to the children and their families.

54 Provision for pupils’ cultural development is good. A wide range of activities, in and out of
school, provides pupils with an appreciation of their own cultural traditions. For example, visits are
organised to Sizewell, and to farms and museums. Teachers make a particular effort to use the
local environment and a group of children from Lowestoft visits the school so that pupils may share
experiences and learn from each other. In history and art pupils learn about famous people and
events and they are aware that their own school is a rich source of history for them. Looking to the
future, pupils talk of contact with others through the Internet and look forward to their visit to the
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Millennium Dome. Sporting activities and country dancing with pupils from other schools are
encouraged. In physical education lessons pupils learn the skills necessary to play hopscotch and
practise these enthusiastically at playtimes. After lunch they are eager to learn traditional skipping
and singing games with the lunchtime supervisor. All of these activities make a good contribution
to pupils’ learning and social development. Teachers give pupils a wide range of opportunities to
study their own and other cultural traditions. They are aware of many of the celebrations of other
cultures during the year, making cards for “Happy Eid” and recognising the celebration of harvest
in other cultures. Displays around the school and an interesting collection of photographs highlight
many of the events and connections.

Support, guidance and pupils' welfare

55 Provision for pupils’ support, guidance and welfare is very good, an improvement from the
previous inspection, which judged it to be good. The school is a very caring one in which the
personal needs of the pupils are met. The academic needs of pupils are being assessed very well
and in detail throughout their time at the school. This is done in a number of ways, including
formal tests, regular marking and collection of examples of work. The staff of this small school
know how much their pupils have learned and they set challenging targets for all pupils, including
the more able. Pupils with special needs are identified and are given appropriate support. The
school works well with the local authority’s support services, the school adviser and the Teaching
Support Service.

56 Attendance and punctuality are monitored well. Any unexplained absences are followed up
immediately by office staff. The registration procedures are quiet and efficient and are completed
in accordance with legal requirements. The school has carefully considered parental attitudes to
the importance of attendance in achieving the present good levels.

57 Pupils’ good behaviour is through positive encouragement, good adult role models and, in
these classes of mixed age groups, the valuable example of older pupils. There is a clear system
of rewards which pupils respect. All pupils win stars for good work and good behaviour and there
are further rewards available, celebrated at weekly assemblies. When sanctions are needed they
are appropriate and mainly involve the removal of stars.

58 There are no formal opportunities for pupils to discuss feelings, attitudes and behaviour
with each other through 'circle time' or other special lessons. There is no personal and social
curriculum plan to provide a framework to enable staff to make sure that all aspects of this
important area are covered. However, the school has plans to develop these shortly and in the
meantime the head teacher reviews all lesson plans to ensure that the elements of personal
education are covered within science and religious education lessons.

59 The headteacher is well aware of child protection issues. There is a good policy and staff
have been trained to recognise signs of possible concern and take appropriate action.

60 The premises provide a clean, bright and welcoming environment. The playground and
field are well maintained. Staff take great care of their pupils and both staff and governors
regularly monitor health and safety issues through accident records, risk assessments and regular
audits. Action is taken rapidly if problems have been identified. The previous inspection reported
that provision for pupils’ support, welfare and guidance was good. This standard has since been
maintained and improved.

Partnership with parents and the community

61 The previous inspection reported favourably on the school’s relations with parents, the
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information they received, the induction of pupils into the school, their subsequent transfer to
middle school and links with the community. The present inspection supports these findings.

62 Parents receive a considerable amount of information about school activities and also
some information about the curriculum. There are plenty of informative newsletters, and the
school produces the 'Peasenhall Press' to which pupils make significant and entertaining
contributions. There are no home-school diaries to help parents to understand better what is
expected of their children for homework or to give parents and staff an opportunity to comment on
the pupils' progress in reading. Some parents would welcome such an opportunity.

63 The annual reports on pupils' progress are very informative and give parents a clear
indication of the level of their children's efforts and attainment. However, they give insufficient
detail about pupils' targets for the coming year and parents said they would welcome such
information.

64 Parents’ involvement in their children's learning is good. The school actively encourages
their contribution. Parents have opportunities to visit special assemblies and see their children
take part and they are encouraged to take an active part in school. They help in class and on
school visits. They feel well briefed and appreciated by the staff. There are regular review
meetings about the progress of pupils with special educational needs.

65 There are very good links between the school, the local