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PART A: SUMMARY OF THE REPORT
INFORMATION ABOUT THE SCHOOL

Vermuyden School has 1,209 pupils of whom 92 are students in the Sixth Form. The school is
bigger than other secondary schools and isincreasing in sze. Numbers of boys and girls are
approximately equa, although there are wide variations between year groups, and there are more
girlsthan boys in the Sixth Form. The schooal is on the outskirts of Goole, and takes pupils and
Sudents from the town and severd outlying villages. The area the school servesis predominantly of
mixed private housing and loca authority accommodation. The proportion of pupils entitled to free
school medlsis broadly average, and there are no pupils with English as an additiona language.
Twenty-two per cent of pupils are on the school’ s register of specia educationd needsand 2. Five
per cent have statements for specia educationa needs. These pupils mainly have moderate learning
difficulties or dydexia

Attainment on entry to the schooal fluctuates significantly between years, but in 2000 was broadly in
line with nationd averagesfor 11 year olds, dthough the proportions of pupils obtaining the higher
levelsin the nationd tests at the end of primary school was below average.

HOW GOOD THE SCHOOL IS
The school provides a sound standard of education and standards are rising. Teaching is good, and
heads of department and heads of year are effective in helping raise sandards. Management

provides direction for the school’ s development, athough monitoring and evauation of teaching and
departmental performance are underdeveloped. The school provides satisfactory vaue for money.

WHAT THE SCHOOL DOESWELL

Standards are rising.

Teaching and learning are good overdl.

Pupils and students’ attitudes to work in lessons are good.

Thework of middle managersis effective in contributing to rising sandards.

Governors knowledge of the strengths and weaknesses of the school, and how it needsto
improve, is good.

Extracurricular provison is good and attracts alarge number of pupils and students.
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WHAT COULD BE IMPROVED

Standards in mathematics, information and communication technology (ICT), geography and
design and technology.
Teaching in art, design and technology, and a minority of French lessons.
Monitoring and eva uation of teaching and sharing good practice.
Management of the poor behaviour of some pupilsin asmall number of lessons
The curriculum, by ensuring Satutory requirements for information and communication
technology (ICT) and religious education are met; provision for collective worship; reporting
on pupils progressin ICT to parents.
Attendance and punctudity of asmal proportion of pupils.
Resources for science and ICT.
The accommodation of the schooal.
The areas for improvement will form the basis of the governors' action plan.

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

The school was last ingpected in May 1996, and since then there has been satisfactory progressin
addressing the key issuesraised. At al stages, the school has established methods of raising
atainment, including analysis of results and producing targets for individua pupils, improving pupils
behaviour, and working with the locad community to raise the locd status of education. Time
alocations for music, physical education and science have been increased. Procedures to monitor
and evauate the outcomes of the school’ s work and its cogt effectiveness have improved overdl,
athough there is sill room for further development. Statutory requirements to provide religious
education at Key Stage 4 and in the Sixth Form are ill not met, and dthough there has been alittle
improvement in provison for ICT, progress has been insufficient and Sandards are till low. Hedlth
and safety issues raised at the last ingpection have been addressed.

STANDARDS

The table below shows the standards achieved by 16 and 18 year olds based on average point
scoresin GCSE and A-Leve/AS-Level examinations.

compar ed with Key
Performance all schoals similar schools well above average A
in: 1998 | 1999 | 2000 2000 above average
GCSE examinaions D D E B B
A-LevdJASLeves D E E average C
below average D
well below average E

Vermuyden School 2



In the end of Key Stage 3 Nationa Curriculum tests in 2000, the proportion of pupils obtaining the
average Leve 5 or higher was broadly average, dthough in mathematics they were below average.
Compared with smilar schools, results in English were above average,
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in mathematics they were below average and in science they were average. Over recent years
gandards at Key Stage 3 have risen in line with the nationa trend. Pupils have made sound
progress againgt a background of below average attainment on entry to the school.

In the GCSE resultsin 2000, 35 per cent of pupils obtained five or more A*-C grades and 88 per
cent obtained five or more A*-G grades, both of which were below average. Compared with
amilar schoals, these results were well above average. The school did not achieve its GCSE target
of 50 per cent five or more A*-C grades for 2000, but these were unredigticdly high. Over the last
five years standards have risen, and based on performance in end of Key Stage 3 national tests,
pupils performed at least as well as expected of them, and sometimes better. A small proportion
perform worse than expected and the school has worked successfully with these pupilsto raise their
interest and involvement in school.

At A Leve, comparisons with national resultsin 2000 were not valid because smdl numbers of
students were entered in most subjects. The average points scored by students were below
average. Numbers staying on to take A Level and AS Leve examinations are increasing.

I nspection evidence indicates that students' attainment is average overdl, but many students perform
below this, and are likely to achieve low grade A Leve or AS Leve passes.

PUPILS ATTITUDESAND VALUES

Aspect Comment

Attitudestothe | Satidfactory overdl and pupils have a positive view of school and their
school education.

Behaviour, inand | Behaviour in classsoomsis generdly good with some unsatisfactory behaviour in
out of classrooms | asmall number of lessons. Around school, behaviour is mostly satisfactory.

Personal Satifactory overdl. Relationships between pupils and students, and with adults
development and | are generaly good. Persond development is satisfactory overdl, with pupils
relationships and students taking on respongbilities around school and in supporting the
school & functions.

Attendance Unsatisfactory because asmdl but sgnificant number of pupils take holidaysin
termtime. A smdl number of pupils are frequently late arriving a schoal.

TEACHING AND LEARNING

Teaching of pupils. | aged 11-14 years aged 14-16 years aged over 16 years

L essons seen overdl Good Good Good
Inspectors make judgements about teaching in the range: excellent; very good; good;
satisfactory; unsatisfactory; poor; very poor. ‘Satisfactory’ means that the teaching is
adequate and strengths outwei gh weaknesses.

Teaching isgood overal. 1n 94 per cent of lessonsteaching is satisfactory or better. Forty-four per
cent of teaching is good and 20 per cent is very good with alittle excellent. Six per centis
unsatisfactory and thisismainly a Key Stage 4. There is no unsatisfactory teaching in the Sixth
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Form. In English, teaching isgood. Lessons are wdll planned and challenging, usualy with awide
range of activities. On occasion, teachers talk for too long in lessons, the pace isdow and work is
not suited to individua needs; in these lessons teaching is unsatisfactory and learning isdow. In
mathematics, teaching is good and has improved since the last ingpection. Teachers are well
quaified and experienced and this has a positive effect on pupils learning. In science, teaching is
good, with good lesson planning and clear lesson objectives which are shared with pupils. Learning
is sound overdl and good for many pupils; poor facilities redtrict the pace of learning at times,

Thereis good teeching in dl subjects, much of it lively and chdlenging, which involves pupils
effectively in their own learning. There is unsatisfactory teaching in some art, design and technology
and French lessons, mainly because teachers do not manage the disruptive behaviour of some pupils
well. Inart and in design and technology further teaching problems arise where there is some
temporary saffing, but the school has plans to them.

Teaching in the Sixth Form isgood. Work is chalenging, well matched to examination requirements
and teachers provide ahigh level of persona support.

The school meets the needs of dl pupilswell. The teaching of pupils with specid educationd needs
issound. Teachersuseindividua education plans effectively to provide work for pupils, and the
quality of individud help by learning support assstantsis good. The highest ataining pupils are well
supported in most subjects, often with targets to help them progress.

OTHER ASPECTS OF THE SCHOOL

Aspect Comment
The quaity andrangeof | Satisfactory in quaity and range and enriched through provision of
the curriculum dance, drama and the wide range of extra curricular activities.

Statutory requirements to cover dl ements of ICT are not met.

Provison for pupils with
gpecia educationd needs

Satisfactory overal, and the work of learning support assigantsis
good. Some pupils withdrawn for support are disadvantaged because
they miss the same |essons each week.

Provison for pupils
persond, including
Spiritua, mord, socid
and cultural development

Satisfactory overdl; sound provison for mora, socid and cultura
development. However, there are too few planned opportunities for
making pupils aware of the sgnificance of subjects, or to wonder a
work within the subject.

How wdl the school
caresfor its pupils

Satisfactory. Procedures for monitoring and promoting attendance
are good. The school monitors pupils persond development well.

The school has a sound partnership with parents. Parents generally support the school well. The
school provides good quality information for parents, particularly the letters and reports which keep
parents well informed about pupils and students progress.
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HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and manage- | The headteacher and senior staff provide sound direction for
ment by the headteacher | development, and heads of departments and heads of years are
and other key staff effective in working towards raising standards.

How well the governors
fulfil their repongbilities

Governors carry out their responsibilitieswell. They provide
congderable support for the headteacher and school, know the
strengths and weaknesses of the schoal, are involved in devel opment
planning and setting and managing the budget. However, they have
not ensured that statutory requirements for ICT, religious education,
reporting on ICT to parents and collective worship are fully met.

The school’ s evauation
of its performance

Unsatisfactory overdl. Andyss of assessment information to help
departments raise standardsis good. However, there is no means by
which the work of departmentsis effectively monitored and teaching is
not formally observed and evaluated and good practice shared.

The drategic use of
resources

The school usesitsresourceswell. Financid planning is good, the
school takes considerable effort through the work of governors and
gaff to obtain the best vaue for the funds at its disposdl.

The accommodation of the schoal is unsatisfactory, but present building work will improve fecilities
consderably. There are insufficient resources for science and there are not enough computers to
support the teaching of ICT. Staffing is satisfactory overdl, dthough there are gaffing problemsin
mathematics because one vacant post has not been permanently filled and the head of department is

leaving the schoal.
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PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases par ents most What parentswould like to see improved
Their sons and daughters enjoy school. - Pupils behaviour.
Pupils make good progressin their work. - Theamount of information provided by the
The school provides the right amount of school about how well pupils are
homework. progressing.
Teaching is good and the schoal has high - How closely the school works with parents.

expectations of pupils and students.

The school iswell led and managed.

The school helps pupils grow into mature
young adults.

The school provides a good range of
activities outsde of lessons.

Ingpectors are broadly in agreement with parents over the strengths of the school. They found that
inasmdl number of lessons pupils do not behave well, but in most lessons pupils are well behaved.
The school provides good qudity information. Reports on pupils, gpart from not including detalls, of
progressin ICT, are good. The school has good working relationships with parents and maintains
thesewell. At the meeting held for parents before the inspection, parents expressed their pleasure
with how the school has improved in terms of managing pupils behaviour and improving sandards
of attainment.
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PART B: COMMENTARY
HOW HIGH ARE STANDARDS?
The school’ sresults and pupils achievements

1.  Attanment of pupilson entry to the school in September 2000 was broadly average athough
few pupils had obtained the higher levelsin the nationd testsin mathematics. Attainment on entry
has varied considerably between years, but in recent years has been predominantly below average.

2. Intheend of Key Stage 3 nationd testsin 2000, the attainment of pupils was average overdl.
In English and science, the proportion of pupils obtaining the average Leve 5 or higher wasin line
with the national average, and in mathematicsit was below average. The proportion of pupils
reaching the higher Leved 6 or better was below average in English, mathematics and science. Over
recent years results have improved in line with the nationa trend, and there has been sgnificant
improvement in the last two years. Compared with smilar schools, the percentage of pupils
reaching Level 5 or higher was above average for English and science and below average for
mathematics. At Leve 6 or higher, the results for English and science were broadly average and in
mathematics were below average.

3. Inother subjects, teachers assessments indicate that standards are average overdl by the end
of Key Stage 3. In art and in design and technology, teachers assessments indicated above
average performance, but ingpection evidence shows that thisistoo high. Attainment is averagein
art and in design and technology; teachers assessment skills are not secure. Attainment was above
average in music and thisis confirmed by the ingpection.  Attainment was below average in
information and communication technology (ICT), largely because the full curriculum is not covered.
However, there has been recent increase in provision for (ITC) and standards are starting to rise.
Standards in art are rising as staffing has now improved.

4.  Achievements a Key Stage 3 are satisfactory overdl and are good in science, music and
drama. They are unsatisfactory in geography and information and communication technology. In
English, well planned teaching and a focus on developing literacy skillsis having a postive effect on
learning in some classes; reading, writing and spesking skills are improving, particularly for the higher
attaining pupils. The achievements of other pupilsis satisfactory overdl, and for asmdl proportion
is unsatisfactory, where learning is not well planned. In mathematics, achievement is satisfactory
overdl, and for some pupilsis good; the effect of focusing on developing key mathematica skillsis
garting to have a pogtive effect. In science the use of a new scheme of work and staff devel opment
have improved the quality of teaching, and thisis helping pupilslearn well. However, practica sills
are not developing quite so well because there are limited |aboratory facilities— soon to be remedied
in the new buildings. Pupils progressin music and dramais areflection of well prepared,
enthusiagtic teaching leading to high level performance skills. In geography achievement is
unsatisfactory, but the Situation isimproving with improvement in identifying pupils learning needs
through effective use of assessment methods and setting targets for pupils. In ICT achievement is
unsatisfactory because the control element of the subject is not fully in place.
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5. At GCSE in 2000, 35 per cent of pupils obtained five or more A*-C grades, and thiswas
below the nationd average. However, based on the end of Key Stage 3 results of this group of
pupilsin 1998, performance was well above average. Eighty-nine per cent of pupils obtained five or
more A*-G grades at GCSE, and while thiswas below the nationd average, it was well above
average compared with smilar schools. Over recent years the school’ s results have improved & a
fadter rate than the nationa trend, and the progress made by pupils compared with those in smilar
schools was above average.

6. At GCSE levd, resultsin English, dramaand German were better than in other subjectsin the
school. In English and drama, results were close to the nationa average. Resultsin German were
aso above average for the school, but this was expected, as higher attaining pupils took this subject.
Reaultsin art and design, geography and physica education were below the average; saffing
changes were largely responsible for this.

7. Inspection evidence endorses GCSE results, although there are some variations. Standardsin
English arerisng, and while they are risng in mathematics, they are doing so more dowly. In
science there is some improvement in standards, but these improvements have been hampered by
poor facilities and restricted opportunities for practical work. These are being improved with the
imminent start to a building programme.  Standards in mathematics, art and design, and design and
technology are below average, due predominantly to staffing problems not of the school’ s making.
These have been partidly resolved in art and standards are improving. In design and technology,
expectations are not dways high enough, but the head of department is due to return from maternity
leave, resolving temporary staffing problems. Staffing problems in mathematics are not being
resolved so eadly; avacant post has not been filled and the head of department isleaving the schoal.

8.  Oveadl achievement is satisfactory in Key Stage 4. In English achievement is good; well
planned lessons, clear learning objectives and good management of pupils are effective in maintaining
pupils efforts and involvement. Achievement is good in music and drama as aresult of enthusiagtic
teaching. In other subjects achievement is sound, dthough in afew classes pupils achievements are
unsatisfactory where teachers skills at managing some disruptive boys are not strong. Thisis
evident in art and design, design and technology and some lower attaining classesin French. In
some lessons, good control and a clear focus on what is being learned means that pupils learn well.
Achievement is unsatisfactory in geography where implementation of course work changesis not
complete.

9.  Theschoal’s published targets for GCSE results in 2000 and 2001 are too high. Analysis of
pupils attainment up to present, based on standardised assessments show that the school was too
ambitious with what could be achieved. Revised targets are more redigtic, and while these were not
achieved in 2000, to the disappointment of the school, they more closaly reflect the prior attainment
of pupilsin the school and what can be reasonably be expected of them. The school has identified
issues influencing underattainment, and ams to raise standards at GCSE level. The school is
working closely with the community to raise the status of education localy, and has devel oped
strategies to improve attendance of older pupils. Strategies to raise attendance have not long been
in place, but more pupils are now staying on to follow A Leve courses, an indication that the

schoal’ s stress on the importance of education is Starting to have a pogitive impact.
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10. Reaultsat A Leve were below average in 2000. Comparisons with national averages are
difficult because the numbers entered for most subjectswas low. Nevertheless al subjects have
sudents achieving A Leve passes. Inspection evidence indicates that student’s attainment is
average overdl, but many students perform below this, and are likely to achieve low grade A Leve
or AS Level passes. The schodl is offering joint courses with another loca school, and thisis
contributing to increased numbers of sudents staying on in the Sixth Form. At A Leve,
comparisons with nationa results in 2000 were not valid because smal numbers of students were
entered in most subjects. The average points scored by students were below average. In English,
grades were below average overadl, but three-quarters of students obtained an A Level pass.
Eleven out of fourteen students obtained passes in business studies and eleven out of twelve passed
in history. Students aso obtained A-Level passesin art, biology, chemistry, physics, French,
German, drama, computing, geography, mathematics, physical education, performing arts and
psychology. At AS Leve, students obtained passes in biology, computing, mathematics, physics
and sociology.

11. Pupils literacy skillsare broadly average. Pupils and Sixth Form students gain sound writing
skills through planned work within departments. The use of writing frames and subject-specific
terminology helps pupils devel op competent independent writing skills. Pupils have sound reading
skills and can extract relevant information from subject matter they read. For example, they read
scientific materia and answer questions on what they have read. However, presentationd skills are
underdeveloped. Numeracy skills are sound and are a feature of many lessons. In design and
technology pupils accurately measure length and weight and caculate volume. They use numerica
skills as an essentid part of the design brief. In geography, pupils draw bar chartsto illustrate
climate change and apply their knowledge of co-ordinates to map reading. In science, pupils are
shown the importance of accurate measurement when preparing for an experiment. In history,
pupils use their knowledge of gatistics and graphs to chart the progress of the industria revolution,
and in physica education number skills are in evidence in recording times in athletics, or measuring
pulse rates before and after exercise.

12. The progress of pupilswith specia educationa needs, (SEN), is satisfactory across both key
gages and in the Sixth Form. Standards of attainment are often in line with national expectations. In
science, for example, some pupils with specid educational needs at Key Stage 3 know the
difference between herbivores and carnivores, and can describe methods of separating solids and
liquids. In mathematics, pupils with specid needs benefit from setting arrangements, and smdll
groups a both key stages make good progress in achieving the numeracy targetsin their individua
education plans, (IEPs). In English, the use of writing frames encourages pupil to extend narratives
and to use technica vocabulary accuratdly. Pupils with SEN make satisfactory progressin other
subjects and in religious education.
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Pupils attitudes, values and per sonal development

13. Pupils attitudes to the school are satisfactory overadl. Most pupils fed positive about their
education and they respond well to the school’ s motto, ‘Aim High'. Inasciencelessonin Year 9,
for example, agroup of pupils who have specia needs were fascinated and excited by the
demongtration on gold panning, and worked hard and with concentration to grasp the skillsinvolved.
A messure of pupils atitudesto schoal isthe high leve of involvement of pupils, (about 50 per
cent), who are involved in extra-curricular activities. Teacherswork hard to provide awide range
of extra-curricular activities.

14. Pupils behaviour isusudly satisfactory and parents views that behaviour hasimproved is
borne out by the inspection. Classroom behaviour is often good, especialy when teaching is
chdlenging, and pupils interest is captured. For example, inaYear 7 science lesson on ratios and
gears, pupils worked well in pairs developing their thinking skills and discussing the task co-
operatively. However, in afew lessons, where thisis not the case; a small number of pupils, both
boys and girls, are inattentive and sometimes disruptive, which does not assist their learning.

15. Occasondly, when moving around the school, aminority of students jostle each other and do
not follow the school’ s rules ensuring orderly movement between rooms. Often, there are no Saff
or senior students to maintain good order at these times. The school’s most recent behaviour policy
is being phased in, and staff are recalving continuous training. Bullying is not tolerated, and is
satisfactorily dedt with by the schoal.

16. Although the number of instances of exclusion of pupilsis above the nationd average, the
school excludes pupils only as a very last resort, and has a policy of reducing the time they spend
out of school. Many more instances of excluson now, compared with the situation at the last
ingpection, are for haf or one day, and careis taken in re-integration when pupils return. All the
proper procedures are undertaken, and parents and governors play afull part in the process.

17. Pupils have a satisfactory understanding of the impact their actions might have on others,
particularly in the classroom. For example, in aphysical education lesson on basketbdl, Year 7
pupils co-operation was very good, asthey learned to avoid bodily contact, and they showed each
other agood level of respect throughout the lesson. Overall, most pupils do respect others fedlings,
vaues and bdliefs stisfactorily.

18. Opportunities for pupils to take the initiative or develop persona responsibility are
satifactory. Pupils help at parents meetings, including evenings for parents and pupils from the
feeder primary schools. Pupils are dso involved in running the school tuck shop, managing the
collection and retrieval of lost property and with helping teachers with adminigirative tasks. In the
Sixth Form students officiate a school functions and fulfil other respongible roles at various events.
Very little independent learning and research by pupils takes place a Key Stages 3 and 4, athough
gudentsin the Sixth Form are involved in awide range of persona study.
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19. Attendanceisbeow the nationa average, and is, therefore, unsatisfactory. A sgnificant
factor in pupil absence concerns holidays taken in term time. The school has sought parents' co-
operation, without success. A few pupils are late coming to school, some of them regularly. There
isoccasiond latenesstoo for classes, and in the afternoon for registration, which takes up teachers
time unnecessarily and reduces the effectiveness of the tutoria period.

20. Theatitudes of pupils with specid educationa needs are good. They concentrate well in
lessons, as do pupils generdly, and show enthusasm and motivation. They gain satisfaction from
challenging teaching in English. They are polite and respectful and respond appropriately when
teachers correct or admonish them. Thereisno significant evidence of any discrimination towards
pupils with specia educationa needs, and they are fully integrated into the life of the school.

HOW WELL ARE PUPILSOR STUDENTSTAUGHT?

21. Teachingisgood overdl and isastrength of the school. 1n 94 per cent of lessonsit is
satisfactory or better, in 62 per cent of lessonsit isgood or better and in 20 per cent of lessonsitis
very good with asmal number of excelent lessons. 1n 6 per cent of lessonsteaching is
unsatisfactory with avery smal amount of poor lessons. Standards of teaching are Smilar at Key
Stages 3 and 4 but improve dightly at Key Stage 4, where thereis less unsatisfactory teaching and
more good teaching. Teaching is generdly good in English; in mathematics and scienceit is
satisfactory at Key Stage 3, and good in Key Stage 4 and in the Sixth Form. Teaching is
unsatisfactory in 5 per cent of lessons and poor in 1 per cent; this relaes to the unsatisfactory
management of pupil behaviour in asmal minority of lessonsin design and technology, art and
French, (at Key Stage 4), and to unsatisfactory planning in art. Inasmal proportion of English
lessons, both at Key Stage 3, expectations for pupils are too low.

22. Teaching is conggtently good throughout the schoal in history, physical education and music,
and very good at dl key stagesin drama. Thereis some good or very good teaching in al subjects.
Teaching in the Sixth Form is good or better in about eight lessons out of ten check and is never less
than satisfactory.

23. Teachers subject knowledge is good, and the issues related to non-specidist teaching,
particularly in drama, raised at the time of the last ingpection, have been addressed. Good subject
knowledge is evident in the qudity of explanations, questioning and the relevance of the work
provided. This enables pupilsto work with interest and concentration. One example of thiswasin
aYear 12 ICT lesson, where the teacher specified the key skills assessment requirements well so
that students knew exactly what they had to do to reach the required standard. In al modern
language lessons, the good qudity of teacher's accents and pronunciation make them good role
models for pupils to copy, and hel ps them to spesk more fluently.

24. Teaching of literacy is satisfactory overdl. Teachers give particular attention to spelling and
key wordsin dl subjects. In many lessons, support for reading and writing was evident and
effective, with teachers using strategies from the Nationa Literacy Strategy. Developmentsin the
school regarding literacy are well in hand. Training and work between gaff from different
departments to develop common gpproaches to teaching literacy skills are having a positive
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influence on teaching, and consequently on the improvements made in pupils literacy skills.
Teachers have identified specific literacy skills required or developed within their own subjects, and
have worked hard to develop suitable teaching materids, sometimes with teachers from the English
department to support them.

25. Straegiesfor teaching numeracy skills are well developed within the mathematics department.
Thereisaclear scheme of work for teaching the use and application of number. All teachers use the
same techniques, and specific questions are set, which alow pupils throughout the key stagesto use
their number knowledge to solve everyday problems. The department implements the Nationa
Numeracy Strategy in Year 7, which provides for quick-fire mental and ora mathematics at the
beginning of each lesson. This practice sharpens numerical kills, and is used in most mathematics
lessons. In other subjects, the teaching of numeracy skillsis satisfactory, dthough there is no whole
school policy to provide aframework of support for teachers.

26. Teachers planning is good, and in physical education isvery good. Schemes of work are
well organised and lesson planning is good even in some lessons where the teaching is unsatisfactory
for other reasons. Teachers use awide range of tasks, activities and Strategies that are effectivein
helping pupilsto learn in an ordered manner. In many lessons, the aims of the lesson are shared with
the pupils, with the result that they understand whét they are trying to achieve. This happened in dl
lessons in modern languages, where lessons were built on previous knowledge and where areview
of progress a the end of lessons usually resulted in pupils having a sense of achievement when they
realised how much progress they had made.

27. Teachers expectations of the learning and behaviour of pupils of dl abilitiesis satisfactory
overdl. Theissue of alack of chalenge for pupils of average ability raised during the last ingpection
has largely been resolved, except in science where the lack of facilities for investigative work
continues to limit the achievement of pupilsin middle gbility groups. In English, whilst il
satisfactory, the level of challenge isless effective for those of middle ability. In English, physica
education, dramaand history and in some lessons in modern language, science and information and
technology expectations are usudly high and result in work and behaviour of high qudity. One
example of thiswas an English lesson with higher attaining Y ear 7 pupils, where the teacher moved
judicioudy from a straightforward word game incorporating adjectives and rhythm to the more
challenging task of writing a poem on their own choice of theme. This resulted in work of good
quality. Indancelessonsin Years 8 and 10, high expectations resulted in ahigh level of
performance of very creative work, which enthused and engaged the pupils. Teachers management
of pupils behaviour isgood. Teachers have established good relationships with most pupils and this
is the foundation of much of the purpossful learning that goes on in classrooms. It aso provides an
atmosphere in which pupils fed confident to try out their ideas and ask questions. However, ina
minority of lessonsin English, art, French and design and technology, expectations of pupils are too
low, pupils are not motivated to learn and their behaviour often distracts others from work. In
religious educeation expectations are sometimes unsatisfactory, where there is insufficient emphasis on
the spiritud elements of the subject.

28. Teachers use arange of methods to meet the wide range of attainment of pupilsin the schoal.

Thereis variety, pace and momentum to the teaching and learning. Asaresult, pupils interest and
concentration is generaly in evidence. Exposition, explanation, opportunities for research and
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presentation and skilful questioning are used effectively in most subjects. InaYear 10 physicd,
socia and hedlth education lesson, for example, pupils of al abilities researched sendtive topics such
as abortion, animd rights and pollution and made confident presentations to their peers, fielding
questions without embarrassment and illustrating their work well. However, pupils of above average
and below average ability are not aways challenged by the teaching methods in design and
technology and in less able groups this resultsin disaffection.  Insufficient investigative work in
mathematics and independent work in science limit pupils development of enquiry gpproaches and
independence. In dl subjectsthere was very limited use of ICT asalearning tool. Resources are
used wdl in most lessons, but there are insufficient resources in science, principally because there is
restricted space for practical work.

29. Theuseof day-to-day assessment is satisfactory overdl, but is varied across the school.
Whereit is good, for example in Engligh, it is used to hep pupils improve the qudity of their work
through giving them a picture of their progress. InaYear 10 lesson, pupil self-evauation and
teacher evaluation of avideo presentation of the trid of Macbeth and Lady Macbeth was based on
well-understood assessment criteria. This activity presented pupils with subgtantia but managegble
challenge, combining cregtivity and critical awareness. In lessonsin physica education, modern
languages, drama and history pupils become aware of how to improve their work. However, there
was little evidence of the use of day-to-day assessment in religious education and it was not
systematically used to plan teaching in design and technology. Thereis no established system for the
assessment of pupils skillsin ICT. Marking is regular and conscientious and useful feedback is
provided to pupilsto help them improve. Homework is set and marked regularly.

30. Inmog cases, teachers work congtructively with learning support assistants, and share their
objectives and planning. Grouping arrangements are used effectively to promote learning, asin
religious education lessons involving group discusson. Good classroom management enables pupils
with specid educationa needs to focus on their work, and isolated cases of disruptive behaviour in
lessons are dedlt with effectively. Specidist teaching in smdl groups for basic skillsis very well
organised and makes excdllent use of information technology.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO PUPILSOR STUDENTS?

31. Thequdlity and range of opportunities offered by the school is satisfactory throughout Key
Stages 3 and 4 and the Sixth Form. The curriculum is generdly broad and balanced. The
curriculum meets the time requirements of the local agreed syllabus for rdigious education a Key
Stage 3, but does not at Key Stage 4; nine lessons per year isinsufficient time. Statutory
requirements for religious education are not met in the Sixth Form.

32. Thecurriculum includes afull range of subjects & Key Stage 3, including two modern foreign
languages. The introduction of dramaat Key Stage 3 has enriched the curriculum, because gpart
from developing drama as a subject, it has provided opportunities for improving language skills and
rasing pupils sef-esteem. The mathematics curriculum gives
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good emphasis on problem solving and investigative kills. At Key Stage 4 dl sudentstake a
substantia core of subjects, with option choices alowing students to choose additiond subjects
which match their individua needs. The introduction of dance has enriched the Key Stage 4
curriculum. However, the curriculum offers no short courses or vocational courses.

33. AtKey Stage 4, the curriculum aso includes flexible arrangements to attract some pupils who
do not readily attend school. The school has identified three different groups of pupils who benefit
from acurriculum closely linked to vocationd training. Two smdl groups of Year 10 pupils, one
identified as displaying disaffection and the other congsting of lower ataining pupils, are following
work-related courses a Goole College on five haf days per week. A smal group of Year 11 pupils
have been disgpplied from the National Curriculum and they attend work-related courses. These
arrangements are having a postive impact on attendance and attitudes to school.

34. Provisonfor ICT, a Key Stages 3 and 4 is unsatisfactory. The control element of the subject
isnot being covered adequately at either key stage. The time dlocation for separate ICT lessons at
Key Stages 3 istoo little to meet Nationa Curriculum requirements. The use of ICT in design and
technology, science and mathematicsis underdeveloped. ICT isused well in reigious education at
Key Stage 3. At Key Stage 4, thereistoo little ICT taught in most subjects, and there has been no
improvement since the last ingpection. 1CT in the Sixth Form is covered in the recently introduced
key skills programme, which provides a satisfactory experience for sudents.

35. Sixth Form provision is sound and includes both traditional A Leve subjects and recently
introduced Genera Nationa Vocationa Qudification (GNVQ) coursesin leisure and tourism, care
and busness sudies. Sixth Form provison has benefited from links with local schools and the locdl
college of further education. The successful introduction of akey skills programme in the Sixth
Form meets the new requirements of Curriculum 2000.

36. The coverage of subjectsiswell baanced. Thisis an improvement since the last ingpection,
and the time dlocation is now broadly average. Curriculum planning is satisfactory, athough the
school does not have a curriculum policy or handbook. The governors' curriculum sub committeeis
active in taking advice from saff, reviewing and developing the curriculum.

37.  Although the school has no explicit equal opportunities policy, dl students have equa access
to the curriculum, and there are no serious issues of restricted access to some subjects.

38. A drength of the schoal isits wide ranging programme of extra curricular activities. The
programme iswell managed by one member of staff, who has the use of a smal budget to monitor
and evauate the programme of activities. On average, 650 pupils per week attend clubs and
activitiesranging from ‘ Asironomy’ to ‘Robot Wars .

39. Theschool has built good links with its partner indtitutions. Links with Howden School and
Goole College are providing Sixth Form students with awider curriculum than the school could offer
itself. The school has strong links with its feeder primary schools and pupils from Years 5 and 6
experience awd| organised programme of activitiesin their visitsto the
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schoal. Links aso include providing opportunities for primary school pupils to attend out of school
gporting activities, hosting and managing Goole Primary Schools sports day, and running an ICT
Summer School. Primary school pupils enrol on the Year 7 French trip whilst & primary school.

40. Linkswith business and commerce are good. The school recently received an award from
Humberside Education Business Partnership for its links with business. Together they promote
mentoring schemes, industry awareness days and curriculum enhancement activities. Severd

busi nesses sponsor the school brochure. The school is closdly linked with Goole Education and
Training Forum to promote education and training for loca people.

41. Theschool has an established literacy policy that has developed well through training,
collaboration between departments and the support of teachers from the English department.
Common approaches to strengthening spelling, reading and writing have been developed, building
on the specific needs of individua subjects. Development work continues with a planned focus on
improving speaking and listening skills, and an awareness that there is aneed to continue with work
in developing writing skills, particularly of pupils presentation skills.

42. A school numeracy policy isin draft form, and is built on effective practice aready taking
place in the mathematics department and in response to what is happening in other subjects. There
are severd examples of good practice dready established in the school. In design and technology,
pupils accurately messure length and weight and calculate volume. They use numerica skillsasan
essentia part of the design brief. 1n geography, pupils draw bar charts to illugtrate climate change
and apply their knowledge of co-ordinates to map reading. In science, pupils are shown the
importance of accurate measurement when preparing for an experiment. In history, pupils use their
knowledge of statistics and graphs to chart the progress of the industrid revolution, and in physical
education, number skills are in evidence in recording times in athletics or measuring pulse rates
before and after exercise.

43. Theprovision for persond, socia and hedth education (PSHE) is satisfactory, and has
improved greetly since the last ingpection, when there was no provison. The school now hasa
planned programme throughout Key Stages 3 and 4, which covers dl the mgor eements of PSHE
and supports careers education and guidance, health and sex education. The programme, taught by
tutors, includes a variety of well planned activities such as specid events, like the indusiry day or the
European awareness day, educationd vidts, outside speakers, opportunities for residential
experiences, team building events and community service. 1t makes a vauable contribution to the
work experience programme that has good links with the loca community. Teachers aso respond
to particular needs, for example, by setting up a smoking cessation group to help pupils who want to
give up smoking. This has met with some measure of success. All pupils are entered for the
‘Lifeskills examination at the end of Year 11 and the school has met the targets it has set for itself.
Materids have been developed to assist with the teaching of the course and these have been
evauated to improve their quaity. Not dl tutors are yet comfortable in teaching some of the more
sengitive aspects of the course, for example sex education, but appropriate arrangements have been
meade for their support. Teaching in PSHE lessonsis satisfactory overall. Pupils take a mature
attitude
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in discussion and debate for example on how to make decisions about option choices. Year 8

pupils were enthusiagtic, learned to work co-operatively and solve problems, and gained knowledge
about Europe during their European morning. However, pupils and tutors expressed a range of
opinions about the vaue and quality of PSHE and there is fill unevennessin the qudity of provison.

44. The programme of PSHE in the Sixth Form isinformal, and is responsive to students
declared needs. Sixth Form tutors are the main providers of the programme, athough outsde
peakers and pecidists are dso involved. The courseis based on key eventsin the Sixth Form
calendar, for example, target setting and review, careers advice and guidance and help in applying
for places a university. Itislinked to the development of study skills and key skills, and to amore
limited extent, to issues rdated to the stage of students' lives, like safe driving. Students value the
close and helpful relationship with their tutors and the support they are given. Currently thereisno
link between the Key Stage 4 programme and that in the Sixth Form, but this has been identified by
the co-ordinator as akey areafor development.

45. The drugs education policy isin place and the sex education palicy isin draft. These policies
reflect the mora framework established by the school. Although information for parentsis provided
about the content of the sex education programme, information is provided from houses within the
school and no whole school approach is adopted; parents do not al recelve the same information.

46. Pupilswith specid educationa needs enjoy the same curricular opportunities as their peers.
Withdrawal teaching for basic skillsistimetabled to so that pupils do not miss mgor parts of their
subject teaching, and learning support assstants remain in those lessons which are missed to provide
pupils with any notes or homework thet they need. Provison is particularly sensitively arranged in
Year 11, s0 that some pupils follow work related courses and regular work experience which are
suited to their particular needs.

47. Provison for careers education and guidance isgood. A coherent programme for pupilsin
Years9to 11 is provided in form tutor periods and careers lessons, with good support from an
enthusiastic and committed careers education and guidance co-ordinator. Good working
relationships with the local careers guidance provider ensure that al pupils and students receive
appropriates advice and guidance. An up-to-date careers library, with appropriate resources and
information and communications technology programmes, is used throughout Years 9to 11 to
support careers lessons. A well-planned and carefully monitored work experience programme,
together with industry days, further enhances the careers education and guidance programme for
Year 10 pupils.

48. Theoverdl provison for pupils spiritua, mord, socid and culturd development is
satisfactory. Departments are expected to audit their own contribution to these areas of pupils
experiences. Whilst some departments show an understanding of their contribution to pupils wider
development, others do not, and further development in this areais necessary.

49. Provison for pupils spiritud development isunsatisfactory. Thereisaregular pattern of

assemblies, and whilst they often address mord, socia and cultura aspects, only afew have any
spiritua eement, dlowing for collective worship, including prayer, reflection and a
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sense of the dmighty. Some subjects provide alimited spiritual experience for pupils, for example,
in an annua carol concert in music, and through the study of African beliefs surrounding the use of
masksin art. However, in most subjects opportunities are missed to enhance pupils spiritud
awareness.

50. Provison for pupils mord, socid and culturd development is satisfactory. Morad issues are
explored in anumber of subjects, including religious education, where the principles of right and
wrong are taught. In physica education, pupils are encouraged to accept defeet in a positive way,
and in drama they examine issues such as homelessness and domestic violence.

51. Pupils socid development is evident in many subjects, where pupils are encouraged to work
collaboratively. For example, in mathematics and in art they share thoughts about one another’s
work and offer condructive criticism. Thereis much emphasis on group work in drama and co-
operation in physica education. A number of vidts are arranged to take groups of al agesto the
theatre, exhibitions and on fidd trips locdly, nationally and internationally. There is awide range of
extracurricular clubs run after school, which are well-attended.

52. Provisonfor pupils cultura development is promoted by anumber of subjects. Dance
theatre workshops and blues and jazz workshops are organised by the music and drama staff.
African singers and dancers visit the school, and dong with atalk about a collection of African
artefacts, promote understanding of the African culture. In art, much useis made of the art of other
cultures, for example, aborigind art, African art Egyptian art aswell as that or Western Europe.
Pupils learn to gppreciate and respect the values of other cultures.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

53. Proceduresfor child protection and for ensuring pupils welfare are satisfactory, and have
improved since the last ingpection. Good training in child protection proceduresis given to dl staff,
and thisis updated each term by the school’ s child protection officer. Risk assessments are carried
out regularly, and the Ste manager has day-to-day responsibility for hedth and safety at the school .
Governors play an active part in Ste safety and the Ste manager is an ex-officio member of the
governors committee for health and safety. The school keeps good records of fire and electrical
safety tests and drills. First aid and medicd arrangements are also satisfactory, and care is taken to
ensure any pupils needing medication are trested by the school nurse. The school runs a breskfast
facility each morning, and provides late buses three times aweek for pupils who attend after school
activities The school was successtul in joining the pilot socid welfare scheme, * Connexions', and
this has resulted in the full time secondment of atrained socia worker to work with disaffected
pupils as part of the initiatives concerning pupil inclusion.

54. Thereare good procedures for monitoring and improving atendance. The school has set
redligic and chdlenging targets for improving atendance, and has invested much effort in aff time
and dataandysisto thisend. A first day contact system is now in place and thereis close liaison
with the educationa welfare service. Pupils are rewarded for good attendance, and atendanceis
continually referred to in school documentation and wall displays, which emphasise the need for
improved attendance, to both pupils and parents, as a continuing theme.
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55.  Procedures for monitoring and promoting good behaviour are satisfactory. The school
analyses data on behaviour carefully, and is now refining its behaviour policy as aresult of past
evaduaion. Although the palicy, infull, is il in draft, parts have been invoked and are beginning to
be implemented with some consstency across the schoal.

56. Procedures for monitoring and supporting pupils persona development are good. The use of
individua plannersfor pupils as both adiary and record is proving successful, and it is carefully
monitored by teachers and senior saff, and Sgned by parents. The life skills examination in Key
Stage 4 personal and socid education is vauable for pupilsin Year 11. Records of achievement are
well kept and provide useful records of pupils progress from Year 7 onwards.

57. Theschool has satisfactory assessment procedures and has made sound progress since the
last ingpection in incorporating new approaches, though there is considerable variation in the quality
and practice between subjects. In part, thisresults from alack of a detailed whole school policy
that incorporates devel oping good practice and ensures a coherent and consistent approach across
departments.

58.  Within the different subjects, there is a commitment to establish effective assessment, and
where middle management is strong this leads to very good practice. Thisis evident in modern
foreign languages and science, where Nationd Curriculum leve criteriaare used well to inform
pupils of their current attainment and ways of improving it. Assessment practiceisless srong in art,
design and technology and geography, resulting in less secure Key Stage 3 assessment decisons at
theend of Year 9. Assessment of information and communications technology in Key Stage 3 is
unsatisfactory, with staff yet to establish a system within the taught programme and across the
school. Day-to-day marking in most subjects has improved but there is some inconsstency inits
use within and across departments.

59.  Senior managers encourage departments to use information about pupils atainment on entry,
and some departments, such as mathematics and English, build on this by adding their own test
results and progress checks in order to set pupils clear attainment targets. Within the schoal,
examination results and other forms of assessment are analysed and used to evauate pupil
performance, particularly &t GCSE and A Level. Departments are encouraged to use those results
to congder ways of improving teaching and curriculum provision; and some subjects are doing this
successfully. In this respect, the school is beginning to address successfully a concern raised in the

last ingpection.

60. Proceduresfor monitoring pupils progress across the range of subjects of the curriculum are
satisfactory, and the reports to parents provide a sufficiently detailed account of pupils academic
attainment and progressin al subjects except ICT. Year heads and tutors are effective in
supporting pupil progress, but the school has yet to formulate a more forma system of academic
monitoring and target setting.

61. Target setting inindividua education plans, (IEPs), isgood. The specid educationa needs
co-ordinator, (SENCO), writes targets for basic skills which are reviewed systematically. Itisa
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gtrong festure in English, where targets are used to enable progress to be tracked effectively.
Learning support assstants make a particularly valuable contribution

to ongoing assessment, by keeping detailed feedback sheetsin every lesson of the progress that
pupils make, and of their attitudes and mativation. These records are used to inform future teaching
and as abasisfor reporting to parents.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

62. Parents views of the school are postive, and are generdly satisfactory. Thiswas dso the
cae a the time of the last ingpection. Mogt parents believe behaviour has improved. Although a
minority of parents felt they would like more information on their children’s progress, and that the
school could work more closely with them, the ingpection found this was not the case. Parents
greatly appreciate the school’ s provision of after school clubs, and the care which is shown to
pupils, this extends to providing late buses, at the school’ s expense, to facilitate them attending these
activities. Mogt parents are pleased at the level of homework pupils are given, and the inspection
confirmed this view.

63. Theschool’slinkswith parents are stisfactory. The use of pupils plannersis particularly
effective in maintaining close links with parents, and their useis effectively ensured by teachers
regular supervison, in lessons and during tutorials. Parents find them useful too, and the planners
enable useful didogue with the school. A few parents come into school to help in the classroom,
and more help with specia events and attend them to support the school. For example, existing
parents attend school to help new parents at induction evenings.

64. Good qudity information is supplied to parents on aregular basis. In addition to the excellent
use of the pupil planner, there are interim reports and |etters on important issues for sudents. The
annua reports, and subsequent open evenings, give parents information on pupils progress and any
important areas needing development. The very active Vermuyden School Association, which
raises funds for the schoal, is aso used as aforum for awide variety of speakers. Parents hear talks
from members of the school staff on avariety of curriculum subjects, nationd initiatives, (such as
Nationa Curriculum tests), and future developments, like the new science building. Home-school
agreements are contained within the planner, and are therefore seen regularly, asaworking
document. Thisinsart for the planner was funded by the Association.

65. Good careistaken over careersinformation and inducting new pupilsinto the school. Parents
are fully involved fully with individua educationd plans and every other important maiter, such as
attendance and behaviour problems, asthey arise.

HOW WELL ISTHE SCHOOL LED AND MANAGED?
66. Theleadership and management of the school is satisfactory. Thereis clear direction from the
headteacher for raisng standards and improving teaching, and the heads of department are effective

in their work to improve sandards in their subjects. Significant work in introducing methods to
analyse examination results and to produce subject and group targets has been done by the senior
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management team. Thereis ashared commitment to raise sandards, and individudly departments
work hard. Thereisavauable heads of department group in which heads of department, heads of
years and the specia educationd needs co-ordinator discuss developments. However, monitoring
of departments by the senior team of gaff is underdevel oped, resulting in no organised meansto
identify and share effective practice, for example, in managing the unsatisfactory behaviour of some
pupils. The recently increased size in the senior team, to include assistant headteachers, provides a
good opportunity to establish aline management structure with amgor role in monitoring and
evauating the work of departments.

67. Monitoring and evauation of teaching, with a planned programme of development, is
unsatisfactory overdl. Departments use assessment information from end of key stage tests and
GCSE examinations, from monitoring of pupils work and teachers planning and from observation of
teaching with feedback and suggestions for improvement. However, there isno congstency in
approach, and little sharing between departments over what works best, in spite of the heads of
department working group. For example, in science and English, good strategies for managing
difficult pupilsin lower attaining classes are used, but there has been no methodica discussion
between departments to make sure that al teachers, particularly younger ones and temporary
teachers, benefit from these methods. While the headteacher has a good knowledge of the teaching
strengths of teachers and has taken effective action to improve standards of teaching when
necessary, this practice is not part of senior management practice.

68. Atthetime of the last inspection, attendance rates were lower at the school, and there were
more exclusons of pupilsfor long periods of time. The school has worked hard to increase parenta
involvement in the school and to ensure that the local community, business and commerce are
involved. This has raised the status of education locdly; attendance has improved, long excluson
periods have decreased, pupils value their education and more students stay on to take Sixth Form
COUrSes.

69. Governors know the strengths and weaknesses of the school. They have been actively
involved in working to raise sandards, through support for the schoal in the community and visiting
classrooms. They provide avauable level of support for the headteacher, and work closdly with the
school to produce the carefully detailed and costed school development plan. However, governors
do not ensure that the school complies with al statutory regulations. The requirementsto provide dl
eements of ICT are not met, pupils do not receive their entitlement to religious education in Key
Stage 4 or the Sixth Form, reports to parents do not include a subject report on ICT, and provision
of adaily act of collective worship isincons stent.

70. The school’s development plan provides redidtic priorities for development, and hasled to
some improvements in pupils performance, improved behaviour and attendance, greater
involvement by parents and increased numbers of students staying on into the Sixth Form. Use of
ICT has improved, though not far enough. Teachers performance management targets are in place.

71. Saffing isgenerdly satisfactory with well-qudified teechersin most subjects. The range of

experienceisvaried, and thisis generdly beneficid to developmentsin the school. Newly gppointed
teachers are well supported and integrated into the school. Problemswith
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maintaining discipline with some boys in lower ataining groups arise in some subjects, and teachers
are not dways supported effectively when incidents occur. A smal number of temporary and
supply teachers do not have the skills to manage some of these more difficult pupils.

72. Therecently appointed SENCO provides good leadership, and manages specia educationa
needs provision in the school well. Learning support assstants are the school’ s main resource for
helping pupils with specia needs, and they are alocated by the loca education authority to
statemented pupils. Their work is purposeful in classes, and the school shows strong commitment to
developing their role through training and development.

73. Resourcesin the school are satisfactory. They are good in mathematics, poor in art, science
and music and in al other subject satisfactory except in so far as computers are concerned. The
school hasjugt ingtalled a new computer network but this has till to be developed. Even with the
addition of an extraroom and the purchase of more computers, the resources will till be limited.
Thereisinsufficient computer access and inadequate software to meet the demands of the National
Curriculum for some subjects. At apupil to computer ratio of 12 to 1, the provision of computersis
dill below the nationa average. Thelibrary isavery good, well-managed resource, available
throughout the working day for pupils to undertake research either with books or computers. The
stock of books s regularly updated with advice and support from the local education authority.
Basic textbooks are provided in dl subjects, mathematics in particular having improved in this
respect since the previous ingpection.

74. The school plansthe use of the funds at its disposal carefully. Governors are fully involved in
budget planning and link expenditure closdly to the school development plan. Expenditure per pupil
is below average, but cautious spending has meant that in most areas of the school there are
sufficient resources to support learning well.

75. Theoverdl adequacy of the school’s accommodation is unsatisfactory. Thiswill belargely
addressed by the imminent capital building project to provide new facilities. The science
accommodation is currently poor. It isrun down and there are only two laboratory areas with full
sarvices. Science will be the main beneficiary of the new building. The dramastudio istoo cramped
for practica use, epecidly for large groups of older pupils. Information and communication
technology space is aso redtricted, and is currently unsatisfactory. The school anticipates
improvement after completion of the new accommodation. Although accommodation for physica
education is stisfactory overdl, the gymnasum is old, and very cold in winter, and the changing
rooms are not in use. The sports hal is sometimes out of use for examinations. The school uses
available wal space wdl for displays and information, and much pupils work isin evidence
throughot.
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WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

76. The school has done a great deal over recent yearsto ensure that al of its work isfocused on
raising sandards achieved by pupils and to provide a secure environment in which pupils can learn
and take pleasurein their learning. Much has been done to mativate pupils who have logt interest in
school and to provide courses of study closdly related to work and life after school. Generdly, the
school has been effectivein its work and has development plans to further improve its effectiveness.

77. Theschool must now:

Raise standards;

*

in mathematics by continuing the recent good work in teaching key mathematicd
sills

(Paragraphs: 4, 101)

in information and communication technology,(ICT), by ensuring that Nationd
Curriculum requirements are fully met;

(Paragraphs: 4, 69, 154, 155)

in geography by implementing planned changesin coursework;

(Paragraphs: 8, 141)

in design and technology by providing chalenging work for dl pupils
(Paragraphs: 7, 28, 130)

share the good practice in assessment so that teachersin all subjects assess
consistently againgt Nationa Curriculum criteriaand set targets to guide pupils
further progress.

(Paragraph: 58)

Improve methods of evauating and improving the school’ s performance by introducing:

*

procedures to monitor and evaluate teaching and share good practice;
(Paragraph: 67)

procedures to involve senior management of the school in monitoring and evaluating
the work of departments.

(Paragraph: 66)

Improve the behaviour of pupilsin asmal number of lessons, by helping teechersin ar,
design and technology and French to develop strategies to manage the behaviour of
disruptive and poorly behaved pupils.

(Paragraphs: 8, 14, 21, 27, 67)

Improve the curriculum by ensuring statutory requirements are met for:

*
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Information and communication technology;
(Paragraphs: 34, 69, 154, 155)

religious education;

(Paragraphs: 31, 69, 191)

reporting on pupils progressin ICT to parents.



(Paragraphs: 60, 69)
Improve the attendance and punctudity of pupils, by continued use of the good
procedures dready used, and by exploration of further approaches.
(Paragraphs: 9, 19)

78. Minor issues

* Improve resources for science and ICT so that all pupils have appropriate access to
al parts of the Nationa Curriculum.
(Paragraphs. 73)

* Continue to explore ways with the local authority on how the accommodation of the
school can be improved.
(Paragraphs: 27, 75)

* Ensure statutory requirements for adaily act of collective worship are met.
(Paragraphs: 49, 69)

* Plan schemes of work to provide opportunities to enhance pupils spiritua

awareness of the important issues in the subjects of the curriculum.
(Paragraphs. 49)
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SIXTH FORM PROVISION

79. Theschool’s performance at A-Level and AS-Leve in 2000 was well below national
averages. The average point score for pupils taking two or more A-Level examinations or their
equivalents was 12. Nine, as opposed to anational average of eighteen. Results were Ssmilar to
recent years. The average point score per entry is above the school average in history, English and
design, and dightly below in business sudies. Very good results were achieved in dramawhere dl
five sudents gained A-C grades. The numbers of students entered were smal, so comparisons with
national averages are not vaid.

80. All teaching in the Sixth Form is satisfactory or better. Fortyfour per cent of teaching is good
and in 33 per cent of lessons observed teaching was very good. Teachers have good subject
knowledge and work hard at raising pupils aspirations. Staff have good rel ationships with students,
evident in the increesing number of pupils Saying on in the Sixth Form. The vast mgority of pupils
show a committed gpproach to their work. The standards observed in lessons was broadly
average, being dightly above in drama and media studies and dightly below in Geography. The
achievement of students overdl is good.

81. Since September 2000, the school has formed links with the Sixth Form in another schoal to
increase the number of A/AS Leve courses available, and with the loca college of further education
to offer GNVQ coursesin leisure and tourism, caring, and business sudies. This positive approach
has enabled the school to increase e the number of Sixth Form students it takes.

82. TheA/AS Levd provison includes traditiona school subjects aswell as media studies,
psychology and sociology. An increasing number of pupilswill be abdle to combine“AS’ courses
with vocationa courses successfully from September 2001. One year GCSE courses are offered in
mathematics, English and science. Combinations of al three examination areas will be more
managesble next academic year due to inter-school matching of timetables.

83. Key ills have been successfully implemented into the Sixth Form curriculum programme,
Students receive one lesson per week involving numeracy, communication and portfolio building,
plus one lesson of information and communication technology. Courses are taught by subject
poecidigts. Thisworkswell and is generaly appreciated by students.

84. A broad range of extra-curricular provision further enriches the Sixth Form programme.
Students have an opportunity, amongst many activities, to take part in the Duke of Edinburgh award
and engage in links with Europe.

85. Studentsare well supported and persond guidance is a strong feature of the Sixth Form.
Students regularly receive feedback on their progress. All students are encouraged to “Aim High”,
as the school motto encourages. The tutor period is vauable time for individua support and
combines well with the PSHE programme to offer students advice on study skills and persond
organisation. Within the PSHE programme students aso receive good advice on careers and higher
education. There are good links with other outside agencies, for example, HSBC Bank and The
Driving Standards Agency.
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86. The school does not meet the statutory requirement for providing religious education to Sixth
Form students.

87. Themanagement of the Sixth Formisgood. Both heads of the Sixth Form work hard with
their colleagues to provide the best education for their sudents. Regular meetings with staff from
Howden and Goole have ironed out initid organisationd, curriculum and pastora issues. Students
welcome being treated as ‘adults and are complimentary about the advice and support that they
receive from gaff. A pogtive ethos is developing which gives vaue for money.
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed 203

Number of discussons with staff, governors, other adults and pupils 59

Summary of teaching observed during the inspection

Excellent | Very good Good Satisfactory | Unsatisfactory | Poor | Very Poor
1 18 43 32 5 0 0

The table gives the percentage of teaching observed in each of the seven categories used to
make judgements about lessons.

I nformation about the school’s pupils

Pupils on the school’srall Y7-Y Sixth
11 Form
Number of pupils on the school’ s rall 1,127 82
Number of full-time pupils known to be digible for free school medls 220 0
Special educational needs Y7-Y11l| Sixth
Form
Number of pupils with statements of specia educationa needs 31 0
Number of pupils on the school’ s specia educational needs register 265 0
English asan additional language No of
pupils
| Number of pupilswith English as an additional language 0
Pupil mobility in the last school year No of
pupils
Pupils who joined the school other than at the usud time of first admission 52
Pupils who |eft the school other than at the usud time of leaving 41
Attendance
Authorised absence Unauthorised absence
% %
| School data 8.3 | School data 11
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| National comparative data | 5.9 | | National comparative data | 0.4 |
Both tables give the percentage of half days (sessions) missed through absence for the latest
complete reporting year.
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Attainment at the end of Key Stage 3

Number of registered pupilsin fina year of Key Stage 3 Year | Boys | Girls | Total

for the latest reporting year: 2000 | 105 130 235

National Curriculum Test/Task Results English Mathematics | Science

Numbers of pupils at Boys 55 56 65

NC Levd 5 and above Girls 99 83 83
Total 154 139 148

Percentage of pupils School 66 (63) 59 (48) 63 (65)

at NC Leve 5 or above Nationa 63 (63) 65 (62) 59 (55)

Percentage of pupils School 22 (21) 30 (22) 22 (9)

a NC Leve 6 or above National 28 (28) 42 (38) 30 (23)

Teachers Assessments English Mathematics Science

Numbers of pupils at Boys 62 57 57

NC Levd 5 and above Girls 103 83 84
Total 165 140 141

Percentage of pupils School 70 (65) 60 (44) 60 (49)

at NC Leve 5 or above Nationa 64 (64) 66 (64) 62 (60)

Percentage of pupils School 24 (21) 35 (17) 19 (15)

a NC Leve 6 or above National 31(31) 39 (37) 29 (28)

Percentages in brackets refer to the year before the latest reporting year.
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Attainment at the end of Key Stage 4

Number of 15 year olds on roll in January of the latest reporting Year | Boys | Girls | Total
year: 2000 | 116 98 212
GCSE reaults 5or more Sor more lor more
gradesA* toC | gradesA*-G | gradesA*-G
Numbers of pupils Boys 40 102 113
achieving the standard Girls 35 86 92
Specified Tota 75 188 205
Percentage of pupils achieving School 35 (36) 89 (89) 97 (95)
the standard specified Nationd 47.4 (46.6) 90.6 (90.9) 95.6 (95.8)
Percentages in brackets refer to the year before the latest reporting year.
GCSE resaults GCSE paint
score
Average point score | School 31 (33)
per pupil National 38 (38)

Figuresin bracketsrefer to the year before the

latest reporting year.

Vocational qualifications Number | % success
rate

Number studying for approved vocationa qudifications or units | School 0 N/A

and the percentage of those pupils who achieved

al those they sudied National N/A N/A
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Attainment at the end of the Sixth Form

Number of students aged 16, 17 and 18 on rall in January of the

latest reporting year who were entered for GCE A Leve
or AS Levd examindions

Y ear

Boys

Girls

Total

2000

29 23 52

Average A/AS For candidatesentered for 2 or more | For candidates entered for fewer
points scor e per A-Levelsor equivalent than 2 A-Levels or equivalent
candidate Mde Femde All Mde Femde All
School 13.3 123 129 (11.3) N/A 0 0
National 17.7 18.6 18.2 (17.9) 2.6 2.9 2.7 (2.8)
Figuresin brackets refer to the year before the latest reporting year.
Vocational qualifications Number | % success
rate
Number in their fina year of studying for gpproved vocationd School 0 N/A
qudifications or units and the percentage of
those pupils who achieved dl those they studied National 0 N/A
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Ethnic background of pupils

Exclusionsin the last school year

Fixed | Permanent
period
Black — Caribbean 0 0
heritage
Black — African 0 0
heritage
Black — other 1 0
Indian 0 0
Pakistani 0 0
Bangladeshi 0 0
Chinese 0 0
White 184 3
Other minority 0 0
ethnic groups

Thistable gives the number of exclusions,
which may be different from the number of

pupils excluded.

Financial information

Financid year 1999/2000
£

Totd income 2,666,596.00
Totd expenditure 2,570,766.00
Expenditure per pupil 2,187.00
Baance brought forward from 92,833.00
previous year

Baance carried forward to 188, 663.00

next year

No of
pupils
Black — Caribbean heritage 0
Black — African heritage 0
Black — other 2
Indian 0
Pakigtani 0
Bangladeshi 0
Chinese 0
White 1205
Any other minority ethnic group 2
Teachers and classes
Qualified teachers and classes:
Y7-Y11
Tota number of qudified 69.1
teachers (FTE)
Number of pupils per qudified 175
teacher
FTE means full-time equivalent.
Education support staff:
Y7-Y11
Total number of education 16
support staff
Tota aggregate hours worked 361
per week
Deployment of teachers:
Y7-Y11
Percentage of time teachers 78.4
gpend in contact with classes
Aver age teaching group size:
Y7-Y11
| Key Stage 3 | 258
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| Key Stage 4 | 242

Results of the survey of parentsand carers

Questionnairereturn rate

Number of questionnaires sent out 1,209
Number of questionnaires returned 217
Per centage of responsesin each category
Strongly | Tendto | Tendto | Strongly | Don’t
agree agree | disagree | disagree | know
My child likes schooal. 34 54 8 3 1
My child is making good progress in school. 43 49 5 0 3
Behaviour in the schoal is good. 24 48 15 4 9
My child gets the right amount of work to do 24 55 12 5 3
a home.
The teaching is good. 26 61 3 1 9
| am kept well informed about how my child 27 42 19 7 5
IS getting on.
| would fed comfortable about approaching 50 42 4 2 2
the school with questions or a problem.
The school expects my child to work hard 59 36 2 1 1
and achieve his or her best.
The school works closgly with parents. 21 52 15 6 7
The school iswdl led and managed. 22 58 6 2 13
The schoal is helping my child become 27 56 7 2 8
mature and responsible.
The school provides an interesting range of 48 45 3 1 4
activities outsde lessons.

Other issuesraised by parents

Inspectors generaly agreed with the strengths parents identified, athough the ingpection team

consdered that the reports to parents provide good quality of information on pupils knowledge,

understanding and skills. However, reports on pupils attainment and progressin ICT are omitted

from annud reports.
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In the meeting with the registered inspector before the ingpection, parents expressed pleasure a the
progress the school had made since the last ingpection. In particular they were pleased about the
way that the school manages disruptive behaviour by asmal proportion of pupils and how standards
achieved by pupils have risen.

PART D: THE STANDARDS AND QUALITY OF TEACHING IN AREASOF THE
CURRICULUM, SUBJECTSAND COURSES

ENGLISH

88. Key Stage 3 resultsin the 2000 Nationd Curriculum tests were broadly average and were
above average compared with the resultsin smilar schools. The trend for results over the period
1998-2000 isupwards. At GCSE the proportion of pupils achieving A*-C grades also shows an
upward trend. In 2000, attainment in English Language was above the nationd average, with 61 per
cent of pupils gaining A*-C grades compared to a nationa figure of 56 per cent. Boys performed
better than girls, and better than the nationa average for boys. In English Literature at GCSE,
performance was well below the nationa average. For both language and literature the proportion
of pupils achieving A*-G grades was close to the national average. Within school, pupils entered
for English language performed sgnificantly better than in most other subjects. In English literature,
performance was broadly average compared with other subjectsin school. At A Levd there has
been a downward trend over the period 1998-2000. In 2000 there was an overall shortfal in
predicted achievement. Twenty-nine students were entered. Some did significantly better than
predicted; some significantly worse. Overdl, achievement was well below the nationd average.

89. Thedandard of pupils work seen during the ingpection was broadly in line with these results,
though in many lessons attainment was enhanced by particularly skilful planning and teaching. Pupils
writing shows progression and range. By the end of Key Stage 3 the mgjority of pupils are able to
write effectively in avariety of forms. They can produce didogue in script form, and within
extended narratives. They write accurately for argument, information and crestive effect. A Year 9
class, for example, having looked at and commented upon travel brochures and their target
audience, produced witty and nicely judged copy to persuade teachers of the benefits for their pupils
of atrip to Alton Towers. The most able pupils are confident in anumber of genres, and evauate
their own work according to understood criteria. An extended reflection on a piece of mediawork
inYear 9, for example, began with: “The newspaper front page 1 produced was atabloid”. The
least able are able to use drafts to improve the technica accuracy and structure of their writing.

They communicate straightforwardly and with a reasonable command of spelling and sentence
structure.

90. Attheend of Key Stage 4 the mgority of pupils have extended the range of their writing and
their understanding of audience. Coursework folders show pupils ability to entertain, to analyse, to
marshal evidence, to reflect, and to argue. Folders contain the GCSE grade descriptors. This
alows for teacher comment and pupils self-evauation to be precise and informed by reference to
the grade criteria. The mogt able pupils write a impressive length, and have a secure grasp of how
to gain and maintain the interest of readers. One piece, fourteen pages long, accounted for the
writer's pride in his grandfather. 1t was beautifully controlled persond writing. Pupils can account
for choices of form and technique in their own writing and in that of others. The least able show
themsdlves able to handle informa and more forma styles for a number of purposes.
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91. Standards of reading aso show progression over time. At the end of Key Stage 3 most
pupils read and understand arange of texts, both narrative and informative. They can identify and
discuss fegtures of style and effect. A lesson on genre, for instance, involved pupils reading and
cgpably identifying the kind of vocabulary, setting and theme which would fit particular categories of
text. Pupils are able to read effectively for arange of purposes, including for study and for
enjoyment. Themost ableread critically. They are aware of authors intentions and the means by
which they invite and control readers responses. The least able read lessindependently. They are
able to read for meaning and for information. They respond well to the lively presentation of story
and to media texts.

92. Attheend of Key Stage 4, pupils ability to offer and judtify their persona response to textsis
well developed. They understand that texts can offer avariety of meanings, and are able to
recognise and comment upon inference and implication. The most able can do this with
congderable subtlety. They are dert to features of style and organisation, and have the critical
vocabulary to anadyse and comment on matters of intention and effect. The least able can compare
and contrast texts of various kinds. In one productive lesson, for instance, students read and noted
the similarities and differences between two murder mysteries, one by Road Dahl, the other by
Conan Doyle. Pupils are ableto read for information to support project and other work. They
have developed an understanding of audience and how texts work differently according to their
purpose. Pupils abilitiesin reading aoud are less evident than their capacity to read slently for a
variety of purposes. They need help and opportunity to work on matters of intonation, expresson
and ddivery.

93. Thislast remark connects with standards of spesking and listening. These are less secure than
those in reading and writing. Pupils respond well to teachers questions and operate satisfactorily in
group discusson. However, they do not dways listen well or supportively to one another.

Teachers are dert in the supervision of discusson a Key Stages 3 and 4 in order to keep pupils
focused on work. Pupils have difficulty in developing and expanding their talk for the purposes of
learning. They are not, generaly, confident speakers. In the right circumstances, for examplein
drama lessons, pupils achieve high standards. Liaison with drama colleagues to develop this aspect
of English work is recommended as a strategy for improvement.

94. The standards of teaching in the English Department are good. Of the lessons observed, 15
per cent of the teaching was judged to be excellent, 35 per cent was very good, 20 per cent was
good, 20 per cent was satisfactory and 10 per cent was unsatisfactory. Teachers plan to good
effect. Schemes of work are clear, well-structured, and show progression. Teachers have good
subject knowledge. They question effectively. Pupils are offered genuine challenges and are helped
to meet them. Classes are managed confidently. The English rooms encourage learning through
displays which reflect and exemplify strategiesfor learning. All teachers make good use of prior
assessment to plan and differentiate gpproaches for groups and individuals. These strengths are
reflected in what pupils are enabled to do through the teaching they receive. They respond to the
range of tasks and activities positively and productively. They write with increasing confidence and
technica accuracy. They read for enjoyment and information with increasing criticdity and
perception. They show close knowledge of the texts they read and study. They are familiar with the
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technical vocabulary of grammar and analys's, and use it effectively to show what they know and
think.

95. Rdationships are generdly excdlent. Teachers know their pupils extremely wdl. Inturn they
are trusted and respected. There is much humour and warmth in lessons coupled with explicit
chdlenge and high expectations.

96. Thequdity of teaching is having asgnificant effect on the good qudity of learning. For
example, inaYear 7 lesson on parts of speech and creetive writing, the teacher checked the
knowledge of the group by referring back to grammatica terms from the Key Stage 2 Literacy
Strategy. Her scheme of work made explicit reference to National Curriculum Attainment Targets.
The pupilsfirgt played aword game, and from that Smple but involving beginning were taken
through a series of activities of increasing complexity to a point where they were writing a poem on a
theme of their own choice. Matters of rhythm, rhyme and verse structure informed the writing they
were doing. Ther enjoyment and achievement were equdly evident. In another example, aYear

11 lesson with a class of lower attaining pupilsinvolved a comparison of two short stories, a piece of
GCSE work ordinarily regarded as very demanding for a group of thiskind. Pupils were helped by
breaking down the necessary andysis into focussed attention on setting, genre and character. The
teacher and class assistant planned the lesson together to take account of the needs of individuals.
The carefully staged activities gave pupils clear direction as to how they might sdect sgnificant detail
and present it enjoyably to othersin avariety of ways. A writing frame supported the final stage of
the lesson.

97. Inthose few lessons where teaching was unsatisfactory the connection with poor pupil
progress was linked to lack of challenge. For example, a Y ear 9 lesson took pupils through
exercises a too low alevd for their abilities. A cloze exercise was undemanding. The class|ooked
for amilesin the opening chapter of A Christmas Carol. They were invited to complete a
worksheet which had been encountered the previous year. Learning was not being promoted
despite orderly control and pleasant relationships.

98. AtA Leve good teaching leads to involvement and progress. Generd atainment is not
equivaent to the standards seen in teaching and learning. Groups in the Sixth Form contain awide
range of ability. Individuas are given close support, and teaching is matched to students need.
There has dso been a sengble broadening of the curriculum. Languageis now aposshble A Leve
choice for students. This takes account of those with aptitudes and backgrounds not best served by
literary study. The advantages of Strategies such as directed reading and writing frames are as
evident in the Sixth Form aslower down the school. For example, alesson preparing students for
exam questions on Othello showed careful attention to the text, to critica reading, to encouraging
the full involvement of al students, and to modelling writing and note-taking techniques with the
demands of the exam in mind. Predicted grades for these people (and their course work) showed a
wide spread within the group.

99. Thedepatment iswell led. The departmenta handbook is a clear working document
outlining responsbilities, gpproaches, and policy which are closdy linked to the school improvement
plan. The particular strengths of the people contributing to the teaching of English are known and
appreciated. Deployment is thoughtful and matches strengths to responsibilities. The setting
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arrangements for English work well and dlow for satisfactory differentiation according to the needs
and abilities of the pupils. Schemes of work are monitored carefully and developed year on year.
The department works coherently together, but there are varying professona development needs
which are currently difficult to oversee properly. Thereis no established framework for monitoring,
evauating and sharing most effective teaching practice, or for identifying and taking forward the
continuing professiona development of colleagues.

100. Thelast ingpection noted that pupils performance in reading and writing was weaker than in
gpesking and listening. There were insufficient opportunities to draft written work. Dataon
progress at Key Stage 2 was not available. At Key Stage 3 there was a narrow range of fiction and
an absence of poetry. These matters have been fully addressed. There are now significant strengths
in the support of development in reading and writing. These help to account for the subgtantialy
improved results at the end of Key Stage 3 and at GCSE. The writing, reading and study of poetry
isfirmly embedded in the curriculum throughout the school. The previous ingpection noted that there
was no system for regularly assessing and meeting the professiona development needs of individud
teachers. ICT was not properly incorporated into the English curriculum. These issues have not yet
properly been addressed.

101. Animportant further development has been the incorporation of aspects of the Literacy
Strategy into the work of the department. Thisiswork in progress, but at both Key Stagesthereis
clear evidence of the value of targeted work a word, sentence and text level and of the powerful
support for learning which results. The head of department has taken the lead in setting up school-
wide arrangements for literacy development. The awareness of genera and subject-specific
drategies for supporting literacy is having an impact on teaching and learning.  All departments
display and emphasise the key words of their discipline. Most have an increasing focus on the key
skills of written and ord presentation. Most offer specific support for reading. These developing
school-wide measures have a pogitive impact on the Attainment Targets specific to English, (reading,
writing, and spesking and listening).

MATHEMATICS

102. Attanment in mathemétics at the end of Key Stage 3 is broadly in line with the nationa
average. Inthe 2000 nationa tests, the mgority of pupils obtained the average leve or higher,
athough a sgnificant minority did not. Relatively few pupils atained the highest grades. Pupils
attainment has risen over the past three years, and dthough below the performance of pupilsin
gmilar schools, isnow close to matching it. There was asharp risein attainment in 2000 due to the
department’ s emphasis upon the development of key mathematical skills. At the end of Key Stage
4, dl pupils who complete the course are entered for the GCSE examinations. 1n 2000, the results
show that attainment overal is below the nationa average athough greetly improved since the
previous year. Significantly, the school has doubled the proportion of pupils obtaining A*-C grades
at GCSE snce the previous inspection. The genera trend is upward. Subject performance
compares favourably with that of most other subjects. At both Key Stages, there is no significant
difference in the performance of boysand girls. The A Leve results for 2000 were below the
nationd average, dthough of the seven pupils who were successful in the examination, four obtained
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the higher, (A-B), grades. A Leve performance over the yearsis variable but pupils usudly redise
the potentia of their GCSE grades.

103. At Key Stage 3 and Key Stage 4, pupils are arranged in teaching groups according to prior
attainment, which alows them to work at their own pace and to develop confidence in their own
abilities. At Key Stage 3, the ingpection evidence confirms the results of the nationd tests. By the
age of 14, pupils atanment is broadly in line with nationd
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dandards. Pupils make a least satisfactory progressin nearly dl lessons, and higher attaining pupils
progresswell. Pupils with specid educationad needs benefit significantly by the arrangement of
classes and from the encouragement and support they receive from learning support assistants.

104. By theend of Key Stage 3, most pupils have agood range of number skills, which they apply
to problemsin shape, measure and data collection. Pupils know how to find the three averages of a
st of numbers. They illugtrate information collected in atraffic survey on abar chart and pictogram.
Pupils dso study the use of gatigticsin every day life and are aware that they can be used to
manipulate opinion. Pupils are able to name dl 2 dimensond and 3 dimensiona shapes and
describe their properties. They are able to link number and shape when describing, for example,
triangular and square numbers. Pupils solve smple equations and know how information can be st
down in agebraic shorthand, dthough some claim not to understand it. They know how to fix a
point by its co-ordinates and how this knowledge may be applied to map reading. They know
about grest mathematicians of the past, and how the methods of Pythagoras can be used to find
angles and sdes in right-angled triangles.

105. By the end of Key Stage 4, most pupils extend their knowledge of number, shape and
measure. They progress steadily towards the GCSE examination. Higher attaining pupils progress
well and are given the scope to work independently if they choose. This promotes grester maturity
in mathematica thinking and problem solving. Pupils with specid educationa needs are supported
by smdler classes and by learning support ass stants who emphasise basic skills. Most pupils
achieve in line with their predicted grades, indicating an overdl result much closer to the nationd
gtandard than their predecessors. Pupils apply their knowledge of number to ca culate the amount
of smple and compound interest due from afinancia investment. They ca culate the chegpest tota
cost of carpeting aroom and draw diagrams to illustrate their reasoning. Pupils correctly calculate
the volume of water flowing through a pipe and gpply this knowledge to the wastage of weter if the
pipelesks. Higher attaining pupils broaden their knowledge of algebra, solving quadratic equations
by factors, formulae and graphicad methods. All pupilslearn about probability and games of chance
and some cdculate the likelihood of winning the netiond lottery.

106. Inthe Sixth Form, students extend their ability to manipulate complex agebraic expressons
and how to apply their developing knowledge to problem solving. Students in the upper sixth apply
agebra techniques to solve problems abouit frictional forces, and begin to see the relevance of
meathematics to mechanics and engineering. Students with rlatively low GCSE grades find the
course difficult, but they persavere and make progress. Thisisasmilar finding to that of the

previous ingpection.

107. Number kills are used effectively in other parts of the curriculum, most notably in design and
technology and science. A high vaueis placed upon the ability to provide accurate messurementsin
preparation for projects and experiments. There is no established numeracy strategy to guide the
work of teachers.

108. Overdl, the qudity of teaching isgood. It is better than at the previousinspection. At Key
Stage 3, two-fifths of al lessons seen were good or better; the remainder were satisfactory. At Key
Stage 4, three-fifths were good; the remainder was satifactory. Teaching in the Sixth Form is good.
Thereis no unsatisfactory teaching. The quaity and consistency of the teaching makes a mgjor
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impact upon learning and contributes significantly to the rasing of sandards. Teachers are well
qudified in mathematics and many are experienced in teaching it. This meansthat they are quick to
gpot when pupils do not understand and adept at finding aternative explanations. Most lessons
begin with quick-fire menta mathematics, which enthuses and stimulates the pupils and prepares
them for wheat lies ahead. Teachers manage the pupils well and creste an environment in which
pupils have every opportunity to learn. The vast mgority take the chance and work well.
Behaviour is often exemplary. Very occasondly, pupils disrupt the lesson, digtract the teacher and
gpail the learning opportunities of others. Such behaviour is dedlt with promptly and effectively.
Teachers plan well, and lesson objectives are shared with the class so that pupils know exactly what
isrequired of them in work and behaviour, most respond willingly to the chalenge. Teachersvaue
the contributions of their pupils and thisincreases the level of co-operation and enjoyment.
Relationships are good and lessons are often laced with good humour.

109. The department has made consderable strides forward in the last three years. Thisisdueto
the expert leadership of the head of department and the full support and co-operation of his
colleagues. The department is very well managed. Where time permits the work of teechersis
sengtively monitored. The documentation to support the organisation of this large department is
exemplary. Teachers employ a consistent gpproach to the quality of pupils work and behaviour.
Pupils know exactly what is expected of them. Assessment isrigorous, the progress of dl pupilsis
carefully monitored. Pupils know their persond targets and work towards them. Thetargets are
revised regularly. Each pupil has atextbook, which is used in class and for homework.

110. However, ICT isinsufficiently used to support and extend learning. ICT does not enjoy a
secure place in lesson planning.  The department has plans to remedy this deficiency in the
immediate future. In al other repects the department has made good progress since the last
ingoection, in spite of the difficulty, experienced nationdly, of recruiting and retaining the services of
mathemeatics teachers.

SCIENCE

111. Since 1998 performance in nationa tests a the end of Key Stage 3 hasrisen. In the year
2000 it was in line with the national average where previoudy it had been below average. When
compared with pupils from smilar backgrounds, performance was broadly average. In 1999 and
2000 the percentage of pupils obtaining GCSE A*-C grades was below the national average. 2000
results showed lower atainment than previous years. However, based on the pupils Key Stage 3
resultsin 1998 performance was better overall than would be expected. Some middle ability pupils
did not perform as well as they should have done because they did not complete course work or
logt interest in school. More able pupils obtained higher grades than would be expected from their
Key Stage 3 performance. The girls did not perform as well asthe boys. Studentsin the Sixth
Form who study science subjects achieved pass rates that were below the nationd average. The
digtribution of grades was distorted towards the lower end, mainly because the department
encourages pupils of awide ahility range to follow A Leve courses.
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112. By theend of Key Stage 3, or when pupils are 14, attainment is above average. The highest
attaining pupilsin Year 9 have good knowledge and understanding of recent work on variation and
how plants and animals are classified. They are able to gpply their knowledge of speciesto living
examples. Lowes ataining pupilsin Year 9 have difficulty with scientific terminology, but can
describe in Smple terms why variation occurs in plants and animals. The recent improvement in
performance at Key Stage 3 has been brought about through staff devel opment, the introduction of
new schemes of work, the analysis of Key Stage 2 performance data and new text books. At the
end of Key Stage 3 investigation skills are not well developed, but pupils do have an understanding
of the principles of prediction and far testing.

113. By thetime pupils are Sixteen, attainment is average and pupils are progressing a the
expected rate. The highest attaining pupilsin Year 11 can design their own experiments and collect
valid data related to inheritance. They have an understanding of eectromagnetism and how
electromagnets are made and can explain the difference between mass and weight. The lowest
attaining pupils can name and describe a number of ways to separate substances, but some are
unsure of examples of magnetic materids.

114. Inthe Sixth Form, atainment is commensurate with the students' ahilities but below the
nationa average in some groups. Most chemistry students have an understanding of bonding and
the structure of molecules, and can produce models of these. In biology, students can make models
to show protein synthesis and explain how this occurs. In physics, nuclear forces are understood
and graphs representing these can be interpreted.

115. Sincethe last inspection, there has been a marked improvement in the performance of pupils
in Key Stage 3 but some middle attainers are still under performing. Time dlocation at Key Stage 4
isnow sufficient to deliver the double science course. All pupils dill have too little exposure to ICT.

116. The quadlity of teaching isgood overal. Teaching isgood or very good in over haf of the
lessons and satifactory in therest. No unsatisfactory teaching was seen. Teaching isliveier in Key
Stage 4 and in the Sixth Form than in Key Stage 3. At Key Stage 4 arotation of units alows most
pupils to be taught by a subject specidist. In the lower sets, pupils are taught al units by the same
teacher in order to establish strong relationships. These strategies have a postive effect on learning,
ensuring good questioning, high level explanations and a secure learning environment. Teachers set
high standards for behaviour and they have good subject knowledge and understanding.
Expectations of the pupils are generaly appropriate, with some challenging work being carried out.
Evidence of thiswas seen in the lessons being taught as part of the thinking skills coursein Key
Stage 3, and in Key Stage 4 revision lessons where pupils were preparing for end of module tests.
Lessons are very carefully planned but alimited range of research and audio-visud activities are
used. Pupilsare placed in the appropriate class according to their attainment, and the work given to
them reflects what the class should be able to do. Within these groups activities are sometimes
desgned for individua pupils

117. Teachers gpply the school marking policy well. Pupils are informed of National Curriculum
levels and test results they achieve and most understand what these mean.  Supportive targets are
given, explaining how the pupils can improve, and this is having a positive effect on their learning.
The quality of reportsis satisfactory, providing information about what the pupils know, understand
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and can do, and how they can improve. The use of homework to support pupils learning is
satisfactory, with arange of appropriate activities being set. Some inspired teaching was seen, for
example, inaYear 9 lesson for less able pupils on separating substances, and in alesson on
digtillation in Year 10. In both lessons teachers enthused pupils through their own enthusiasm, the
qudlity of explanation and questioning, and their involvement of pupils contributions. The pupils
made good progress in developing their understanding of the processes involved.

118. Pupils attitudes to learning in about two thirds of the lessons are good or better. Behaviour is
satisfactory or better in the nearly dl lessons. Where it was unsatisfactory it was related to a smdl
number of boys and was chalenged effectively by the class teacher. When carrying out
investigations, pupils work well together. They work safely and follow indructions to wear safety
glasses. Pupils act responsibly when moving around the [aboratory to collect materials and
equipment.

119. Leadership and management of the department are good. The head of department recognises
that monitoring of pupils performance and sharing good practice in teeching and learning will raise
gandards. However, there are too few opportunities to observe and eva uate teaching so that the
mogt effective teaching methods are identified. Thereisawel structured departmenta devel opment
plan and agood handbook. The department isworking hard to improve pupils literacy and
numeracy skills and thisisimproving standards within the subject.

120. Accommodation isat present poor, and is adversaly affecting the achievement of pupils by
restricting the amount of practica investigations. New accommodetion is planned for the near
future. Thereisashortage of ICT resources, and much equipment is old or in poor condition.
Finance will be available to improve resources as part of the equipping of new accommodation. The
quality of display ispoor and does not celebrate pupils success. There are insufficient opportunities
for fiddwork, vists and indudtrid links, or for pupils to show initiative both insde and outsde the
classroom. Pupils queuing on the dairs prior to lessonsis potentidly dangerous, but the department
pays sufficient attention to health and safety in its planning and in practice.

ART AND DESIGN

121. Attainment a the end of Key Stage 3, according to teacher assessments, is above the national
average by asgnificant amount. Thisis 14 per cent for boys and 16 per cent for girls. However,
this has not been borne out by work seen in the ingpection, and standards are judged to bein line
with nationa expectations. Standards at age sixteen are well below the nationd average; 18 per
cent of pupils obtained A*-C grades in the GCSE examinationsin 2000 compared with 64 per cent
nationaly. Results have been below the nationd average and on a downward trend over the last
three years. Pupils perform least well in art than in any other subject in the curricullum. The
deterioration in exam results is due to the ungtable saffing ever since the last inspection and the
variable qudity of the teaching in the past. Standards at age eighteen compare favourably with other
A-Leve subjectsin the curriculum, but due to the smal number of studentsit is not possble to
compare these with nationa data.
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122. By the end of Key Stage 3, pupils are working in line with nationa expectations, according to
the work seen during the ingpection. Pupilsin Year 7 understand the concept of one-point
perspective and can develop thisinto a pop-up 3 dimensiond view-in card. Thosein Year 8 are
able to animate pictures to creste asmple action by designing and making aflick book. Year 9
pupils demonstrate their ability to draw natura objects from observation, and develop them into
patterns for fabric usng the work of Charles Rennie Mackintosh for inspiration.

123. By the end of Key Stage 4 the attainment of pupilsiswell below the nationa average. Rapid
changes in gtaffing and variations in qudity of teaching in the past have had a negative effect on the
attainment of pupilsin Year 11. Work seen lacks the development and depth associated with
learning about artists and craftgpeople and the establishing of a context in which to create new work.
The effect on Year 10 pupilsis not as marked and predictions for exam results in 2002 indicate high
levels of performance, whilst predictionsfor Year 11 who take GCSE examinationsin 2001 are
below average. Ingpection evidence supports these predictions. Pupilsin Year 10 show that they
can develop an extengve range of experimenta research on African art which isingpiring them to
design and make their own 3 dimensiona sculptures using wire, papier-maché and plaster. Higher
attaining pupils are capable of sengtive pencil drawing and use colour effectively to cregte dynamic
work. PupilsinYear 11 show that they understand how to do layouts for graphics projects and are
researching the design of packaging and promotiona materia such as pogters.

124. Inthe Sxth Form, students work isin line with expectations. Y ear 12 pupils understand how
to relate their practical work to artists such as Cezanne, Escher, Schide and Botticdli, and use their
knowledge to help them develop their own idess. Pupilsin Year 13 show how they can look at the
work of Monet to help them explore a theme about water, and use avariety of mediato experiment
with to create water effects.

125. Progress made since the last ingpection is unsatisfactory, mainly because of the staffing
problems the school has experienced. Until recently leadership and management of the department
had not begun to address the issues raised at the last ingpection.

126. Teaching and learning are satisfactory overdl, athough there is some unsatisfactory teaching at
Key Stage 3 where in one third of lessons teaching and learning are unsatisfactory. Teaching is
good in over onethird of lessons. Where teaching is strong, thereis good classroom management
and good preparation that pitches the work at an appropriate level so that al pupils can progress.
For example, ina Y ear 8 lesson, the teacher’ s high expectations resulted in pupils a dl levels
achieving the lesson objective. This surpassed even the pupilS own expectations, and resulted in
gasps of pleasure at what they redlised they had achieved. Where teaching is unsatisfactory, seen
only where there is a temporary teaching appointment, pupils are managed less skilfully. Lessons
are inadequately prepared, resulting in pupils being unclear whether lesson objectives have been
met, and in the children learning less. For example, a'Year 7 class struggled to cope with poor
ingtructions and teaching materials which were unsuited to their needs, resulting in pupils who not
only did not learn anything but felt inadequate as a consequence.

127. Attitudes and behaviour are satisfactory. The mgority of pupils are enthusiagtic and
interested. They are polite to one another and to teachers, and are helpful and responsible, giving
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books out and clearing away. Pupils are encouraged to show respect for one another’ swork, and
give condructive criticiam as part of an evauative process. For example, inaYear
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8 lesson pupils were asked to look at each other’ s flick book drawings and assess what could be
improved to make the actions better. InaYear 9 lesson pupils looked at everyone swork, and
were encouraged to gppreciate the fact that everyone hastheir own “style’ of work, just like the
artist Charles Rennie Mackintosh had a style.

128. Until September 2000, little progress had been made in addressing inspection issues, and
leadership and management of the department was unsatisfactory. However, the newly appointed
head of department is beginning to address the issues, and management is now satisfactory.

DESIGN AND TECHNOLOGY

129. The results of teacher assessments at the end of Year 9 in 2000 show that a significant
number of pupils achieve above the nationd average. The results show that dmogt haf of the year
group dtain the higher levels. Evidence from classroom observations and the review of pupils work
show that teachers assessments are over generous, attainment at the end of Key Stage 3isin line
with national averages. The GCSE results for grades A*-C in 2000 were below the national
average. When the passrate is compared to other compulsory subjects in the school design and
technology is below the average. Girls perform better than boys at GCSE levd.

130. Standards seen during the ingpection show that pupils attainment by theend of Year 9isin
line with the standard expected nationdly. The department's concern with developing skillsin
designing and making has ensured good outcomes in textiles, graphics and food technology. Pupils
have a sound understanding of designing, and ways of presenting their work to communicate their
ideas for designs. Technica skillsare good. Pupils understand the working characteristics of a
range of materias and how to use tools safely and accurately. The qudity of finished products
demondtrates an attention to detail, accuracy and precision. When making a soft toy in atextiles
lesson, for example, pupilsfit their design to very specific criteria, select suitable materids and use
congtruction techniques confidently and with accuracy. They are familiar with the use of stencils, and
they know how to set up a sewing machine to embroider their designs. In graphics, pupils
demongtrate good technica skills, contributing to high qudity products, as seen for examplein a
project making containers. In food technology, pupils write a specification for pastry cakes and
produce a product to avery high standard. Pupils make decisions about suitable ingredients and
have an understanding of what condtitutes a hedlthy balanced diet. In resstant materias, they make
mechanica toys using cams and push rods and use a range of manufacturing processes, for example,
vacuum forming of plastics objects, successtully.

131. By the age of Sixteen, when they leave the school, pupils achieve below average levels of
attainment overdl. From work seen, attainment by the end of Year 11 isin line with nationa
expectationsin food technology and textiles. Pupils pay particular attention to accuracy, quality of
finish and the sdection of ingredients. In their design work, they develop an understanding of
congtruction techniques, and presentation of work in food technology and textilesis of ahigh qudlity.
Work in éectronicsis of agood standard and pupils develop
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their knowledge of production processeswell. They design their circuits usng computers and test
them. Current work with resistant materias and graphic design is below average. Work is not
aufficiently demanding or well planned to help pupils achieve the sandards of which they are
capable, and management of pupils behaviour is often poor, leading to poor atitudes and dow
learning. Pupils have limited experience of control technology and computer aided design.

132. Inthe Sixth Form, students work in A Leve graphic design is of the expected standard.
Students projects provide sufficient detail, and they are able to make informed decisions on the
choice of ideas. They give consderation to form, function and style. Their project work shows
attention to accuracy, and they work to a rigorous specification. Students have opportunities to use
their imagination and crestivity, which they do competently.

133. Themgority of pupils make sound progress. Their knowledge of design and technology
increases seadily, because they have opportunities to solve problems and work independently or in
groups. They develop sound practical and design skills, and investigation and research skills. Ina
lesson about vacuum forming, for example, pupils made good progress, because they were briefed
about what they had to do in detail. They listened to ingtructions carefully, and worked to specific
timelimits. Pupilsenter in Year 7 with levels of atainment that are average overdl. Intheir early
lessons, pupils make good progressin learning practical skills and the underlying theory on precisaly
structured tasks, with clear learning objectives for each week. The department emphasises good
standards of graphical skills and presentation of work. However, pupils have too few opportunities
to develop information technology skills. By the end of Year 11, their knowledge of designing and
making improves steadily. The mgority of pupils consolidate their learning satisfactorily, and build
on their kills of designing, practica competence to solve more complex problems of design and
knowledge of food preparation. They know how their work is assessed and quickly learn how to
judge their standards and how to improve. At both key stages, pupils with specia education needs
make good progress, especialy when extra support is provided in class. The department does not
carry out moderation of pupilswork to agree Nationa Curriculum levels achieved. At present the
department does not have afolio of exemplars of levelled work as areference. Nevertheless,
marking of work has improved since the last ingpection.

134. The behaviour of pupils and their attitude to learning is sometimes poor. The mgjority of
pupils show an interest in their work and maintain good levels of concentration to work to their best
gandards. They ligten attentively, watch carefully to understand what they must do and show pride
in their achievements. They respond well to teachers and they are able to work without close
supervison. They take respongbility for their areas of work and in organising their tasks. There are
occasons when thisis not the case, and the behaviour of aminority of pupils can be disruptive. In
some classes at Key Stage 4 pupils lack motivation and show little interest in the tasks set.

135. Teaching is satisfactory overdl and thereis often good teaching. However, there are

occas ons when teaching is unsatisfactory. Generdly, teachers have a good knowledge of the
subject and plan well to ensure that lessons have suitable pace. Practicd activities are well
organised and the supervison of lessonsis usudly effective, with gppropriate interventions to
support and sugtain individuas pupils learning and maintain gppropriate expectations. Some
teachers have low expectations of pupils behaviour and performance, and where thisis the case
teachers do not have the necessary strategiesto deal with poor behaviour. Learning in these lessons
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isunsatisfactory. In other lessons, learning objectives are clearly stated, and work is planned to
provide for pupils different levels of attainment and interests. Pupils work is assessed regularly and
teachers give helpful ora and written comments. The department is devel oping assessment systems
that concentrate on tracking experiences and outcomes. Homework is set to reinforce the content
of lessons.

136. At present thereisan acting head of department, and leadership and management are
unsatisfactory. The development plan comprises alist of key aress, but there is no detail of how the
progress of each objective will be evaluated, the cost implications and members of staff responsible.
Thereisalack of clear vison and direction to promote curricular improvements. Thereisagood
scheme of work and the department handbook outlines clearly the policies, ams and objectives of
the department. Systems for raising achievement including assessment, target setting and monitoring
are not consistent across the department. There are no strategies to observe teaching and set
objectives for improvement. The delegation of responsibility for key areas of development is not
clear. Pupilsat Key Stage 4 work through a modular syllabusin Year 10 and choose an option in
Year 11. Thisgpproach is not suitable for asignificant number of pupils who find it difficult to
maintain interest and motivation.

137. Accommodation is generous and thereisagood leve of resources and equipment available.
Some of the classrooms and storage areas are untidy and some work rooms are in need of
redecoration. Thelack of planning to access information technology limits coverage of the
programmes of study and the standards that pupils can attain.  The technician makes a sgnificant
contribution to the organisation of the department and on occasion works with specific groups of
pupils to support practical work, providing advice and guidance. The department has carried out a
safety audit to ensure the safe organisation of resources and accommodation; staff awareness of
health and safety requirements, including risk assessment arein place.

GEOGRAPHY

138. Teachers assessments at the end of Key Stage 3 show attainment to be below that expected,
athough a subgtantia minority reach the expected levels or higher. Resultsin the GCSE
examinations in 2000 showed that the percentage of pupils obtaining A*-C grades was below
average, and dightly lower than in 1999. Results over the past few years have fluctuated but have
been consgtently below national expectations. The results are amongst the lowest in the schoal.
Numbers of pupilstaking the subject at GCSE have declined. At A Leve the numbers entered and
taking the subject have lately been too smdl to make statistically sgnificant comparisons. Few
higher grades have been attained.

139. By the end of Key Stage 3, ingpection evidence shows that most pupils are below the
expected atainment levels. Achievement is unsatisfactory. A minority of pupils reach levels above
expectations. Most pupils use maps to locate places and to explore the physical environment, and
make researched comments about human occupation of the planet. Pupils achieve sound levels of
competence in identifying contours and symbols on maps, and use Ordnance Survey maps to make
judgements about locetion of, for example, business parks. All can judtify their choice of Ste of a
business park for Goole; they identify flat land as an advantage and higher atainers confidently avoid
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unsuitable Stes, such as those without good communication links. Most pupils know the terminology
to use in describing the action of eruptions and earthquakes, and name the parts of volcanoes
accurately. Higher attaining pupils express clearly the consequences of the occurrence of either.
They make reasoned judgements and put opposing argumentsin a balanced way. The mgority use
information and communication technology well to present their work and access the Internet to
obtain information. Lower attaining pupils make smple descriptive ‘front pages using word
processing, for their own newspapers. Higher attainers use their geographical knowledge to
produce projects of good qudity, using afull range of information and communication technology,

induding digitd imaging.

140. By thetime pupils are sixteen, those who choose to study geography further attain standards
that, for the mgority are below the nationd standards, with asmall number attaining well above.
They make accurate descriptions of the land use of cities, and higher attainers analyse the reasons
for the differing uses, with Glasgow as an example. They understand the reasons for the location of
towns and use terminology correctly. Most understand the problems of pollution by buildings and
indugtry. Higher attaining pupils produce reasoned arguments and reach justified conclusions, while
others can accurately describe the smple effects of environmenta change. The higher attainers
make satisfactory progress, but overdl achievement is unsatisfactory. Following on from the earlier
work on naturd hazards, most pupils go on to an understanding of plate tectonics as the underlying
causes of earth movements. Projects based on first hand evidence and research are widdly varied in
dandards. The best are capable of favourable nationa comparison, having high standards of
presentation, accurate conclusions from well researched facts, and expression of a persond view.

141. Comparisons with nationa resultsat A Leve are not possible because numbers of sudents
taking the course are smdll, but most reach satisfactory grades. A Leve provison is shared with a
local school. Thereisawide range of atainment among students. The mgjority of students are
cgpable of the more complex studiesat A Level, and most reach the minimum acceptable grades.

In the lessons they work well together, for example, when preparing a presentation to the class
about the fundamenta engines of climate. They exchange ideas and chalengein away that dlarifies
their ideas. The coursework shows afirm grasp of the principles of basic research. Hypotheses are
presented clearly, methods explained and gpplied, and conclusions made both in physical geography
in the study of rivers, and economic geography when investigating the spheres of influence of loca
stores. They are backed up with references to academic sources The projects are carefully and
soundly analysed.

142. There have been few changes in sandards since the last ingpection. The Strategies for using
data have improved in the past year, and include aregular series of testing of pupils at Key Stage 3,
gandardisation againgt Nationd Curriculum levels and sharing improvement goa's with the pupils.
At Key Stage 4, arescheduling of course work deadlines has been proposed, but not yet met. The
daff are aware of what is needed to make significant improvements, but the implementation lacks
pace, and atime scale to have immediate impact. A large improvement has been made in the use of
information and communication
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technology in data collection, teaching and research, and is having a positive effect on the standards
of presentation and learning. Pupilswith specid educationd needs are well known to the staff, and
individua learning programmes for them include targets specific to geography, which ensures that
they make satisfactory progress.

143. Overadll, teaching is satisfactory or good and better a al key stages. No unsatisfactory
teaching was observed. At Key Stage 3 just under 50 per cent of teaching is good; at Key Stage 4,
50 per cent is good or better, with nearly 20 per cent being very good. In the Sixth Form, 50 per
cent of teaching is good and 50 per cent very good. All lessons are based on satisfactory long term
planning. All of the teachers have good subject knowledge, so that pupils are given accurate
information and they know that teachers can be used asreliable sources. Lessonstake placein an
orderly atmosphere, where pupils know what is expected of them and respond appropriately by a
pogitive attitude to learning. All lessons begin with a clear outline of the learning thet isto take place,
and pupils understand what is expected of them after aresume of previous learning, which is
frequently in the form of atest. Asaresult both teachers and learners know how much has been
assmilated. Skilled use of questions stimulates discussion to ensure that the teacher knows the
levels of understanding. Each member of the department uses information and communication
technology to enhance teaching, not only in presentation of worksheets, but dso in class teaching.
Good examples were seen in ingruction and support for finding information on the Internet when
studying earthquakes, and the desk top computer was used to display photographs taken by the
teacher to illudirate brown field and green fidd Stesin Goole. Lessons have varied activities, which
sometimes include role-play to consolidete learning. All saff use the regular end of topic test results
to hdp in thar planning and in the grouping of pupils. Work is generaly matched to the different
attainment levelsin the classes, dthough thisis not conggtent. Questioning techniques are used
extensvely and effectively to simulate high levels of response and discusson. Extenson work in
some lessons and homework gives opportunities for the development of higher literacy skills.
Homework isaregular fegture of the learning that asssts in the development of persond study. The
vast mgority of pupils behave well in lessons. Teachers ensure that pupils know what is expected of
them in the way of work, and behaviour. Praiseis used well to encourage good work and
behaviour.

144. Resourcesin geography are adequate for the teaching of the subject, though many of the texts
are showing signs of age. Atlases are not kept in every classroom, which means that pupils do not
use them as an automatic reference. Large-scale maps are used to good effect so that al pupils are
confident users of these essentia tools. The department is managed well and dl teachers have clear
views of, and a determined approach to improvement. However, the pace of implementation has
been dow, and the department is aware off the need to accel erate devel opment.

HISTORY

145. Teachers assessments of pupils at the end of Key Stage 3 in 2000 indicated that the mgority
of pupils were attaining in line with the national expectations for their age; this represents an
improvement from 1999. In the 2000 GCSE examinations, the proportions of pupils obtaining
grades A*-C and A*-G were in line with the national average. Boys performed better than girls,
but both boys and girls performed significantly better in history than they did on average in their
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other subjects. These results represent an improvement from 1998 and 1999 when results were
below and well below the nationd average respectively. Inthe 2000 A Leve examinations, the
proportion of students gaining grades A-E grades was in line with the national average, with 11 out
of 12 candidates entered obtaining pass grades. This represents an improvement from the period
1998 to 1999 when the proportion of students gaining grades A-E was well below the nationa
average.

146. By the end of Key Stage 3, when pupils are 14, the attainment of pupilsisaverage. These
sandards reflect the attainment in recent examination results. Pupils of dl atainment levels have a
satisfactory knowledge and understanding of topics such as the effects of the First World War, and
many use source materias competently to make deductions and communicate findings. An example
of thiswas agroup of Year 9 lower ataining pupils, studying the psychologica impact of the First
World War on those fighting in the trenches. They correctly demonstrated their knowledge, based
on the study of contemporary documents, of how censorship was used to control information from
the front. Discussons are afeature of many lessons athough pupil responses, especidly those of
some lower attainers, are insufficiently developed.

147. By the end of Key Stage 4, when pupils are 16, the attainment of pupilsisaverage. These
dandards reflect the attainment in recent examination results. Pupils of dl attainment levels show a
satisfactory knowledge and understanding of issues such as the development of surgery in the
nineteenth century and the lifestyle of the Plains Indians. Lower ataining Year 11 pupils successfully
researched contemporary documents to discuss how the Plains Indians used the buffalo to
overcome some of the problemsthey faced. The literacy skills of most pupils are satisfactorily
developed and demondtrated through their ability to write andytica answersto questionsusing a
wide range of historica source materid competently.

148. By the end of the Sixth Form, the attainment of studentsis average. These stlandards reflect
the attainment in recent examination results. Mogt students can formulate quite complex views, that
are clearly expressed orally and supported by appropriate evidence. Ingpection evidence confirmed
thiswhen Y ear 12 students gave successful and convincing accounts of the nature of beliefs and
society in Nazi Germany.

149. The achievement of pupilsin Key Stages 3 and 4 and studentsin the Sxth Form is
satidfactory. Pupils of dl atainment levels make progress, especiadly in applying their higtorica
knowledge and understanding to explain the background of eventsthey are sudying. In Key Stage
3, mogt higher attaining pupils make sound progress towards devel oping extended writing skills, but
such skills are relatively underdevel oped amongst some lower ataining pupils. 1n Key Stages 3 and
4, pupils of dl attainment levels develop the ability to use source materid to support arguments, and
most higher attaining pupils question the reliability of historica evidence. Most Sxth Form students
develop good andytica sKills; in alesson on Hitler, Year 12 students demongtrated their increasing
ability to analyse documentsin order to discuss Hitler’ s views of the emancipation of women.

150. The qudity of teaching and learning in Key Stages 3 and 4 is good and very good in the Sixth
Form. In Key Stage 3, the teaching in five of the Six lessons observed was good and in Key Stage
4, the teaching in dl lessons observed was good. In the Sixth Form, the teaching in one of the two
lessons observed was very good. Learning is good in Key Stages 3 and 4 because teachers use
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their good subject knowledge successfully to capture and extend pupils enthusiasm for the subject.
Year 8 pupils of dl atanment levels quickly became involved in alesson following a teecher’ svery
good demonstration of the wegpons and tectics of the Civil War. Good lesson planning with clear
learning objectives, together with good classroom management skills, ensures that pupils are
interested and engaged throughout the lesson. Good use of resources, variety of teaching approach
and sengitive individua support lead to good progress being made by pupils with specia educationd
needs. In the Sixth Form, teachers expectations are high, and chalenging questions are used to
gimulate discussion. Good relationships between teachers and pupils, and the effective use of praise
and encouragement ensure that the attitudes and behaviour of pupilsin Key Stages 3 and 4 are
good, and those of students in the Sixth Form are very good. Pupils and Sixth Form students arrive
at lessons with a postive attitude, listen to teachers' introductions and explanations attentively and
work together on a collaborative basis successfully, demondtrating their willingnessto listen to the
views of others.

151. The leadership and management of the department are very good. The head of history ably
leads and supports a committed and enthusiastic team of staff that has been built on very good
relaionships. He ensures, through good monitoring and evauation procedures, that the department
is clearly focused on raisng standards. Thereis appropriate and detailed documentation, including
very good schemes of work, contained in a useful departmental handbook. Most lessons are taught
in gpecidist dassrooms where attractive displays bring the subject to life.

152. The department has made good progress since the last inspection. The leadership and
management of the department have improved. This, together with an improvement in the qudity of
teaching and the introduction of areviewing and target setting process for pupils, has been
responsible for the improvement in examination results. There has been some limited progressin the
gpplication of information and communications technology, and the department recognisesthisas an
areafor future development. The department has ensured greater consstency in the gpplication of
its assessment policy, but further development is required in the use of assessment information in
curriculum planning.

INFORMATION AND COMMUNICATION TECHNOLOGY

153. The school hasimproved the management and resources of the subject and the information
and communication technology team has made good progressin its efforts to raise sandards in
teaching and learning. However, the school has yet to resolve a number of serious weaknesses
identified in the last ingpection report.

154. The most recent Nationa Curriculum assessments at the end of Year 9 show 43 per cent of
pupils reaching Leve 5 or better compared with 62 per cent nationdly. The GCSE information
technology course was recently introduced but has yet to go to examination. Students taking the
GCE A-Levd in computing achieved standards in line with nationd average and performed
sgnificantly better in the course compared with their resultsin other subjects.

155. Attainment at theend of Year 9isclearly below nationa average. Inlessons and work seen,
pupils have difficulty in working through the more chalenging scheme of work without considerable
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teacher preparation and support. With this support, most pupils, particularly the higher attainers,
produce worthwhile outcomes such as producing their own web pages and presentations.
However, most pupils lack of familiarity with different gpplications, other than word processng, has
meant that they had difficulty in incorporating scanned or downloaded images into their work. In
using the Internet, most demondrate limited research skills. Also lacking in most pupilsis any
experience in using information and communications technology to control, mode or measure
events. The new learning programmes are beginning to have a pogtive effect. However, lack of
lesson time and very limited use in other subjects resultsin pupils achievement over Years 7to 9
being unsatisfactory. Thiswas evident in a comparison of Years 7 and 9 where the lesson content
and pupil outcomes were not greatly different. Specid educationa needs pupils make satisfactory
progress because of their grester access to computers, and on occasion, additional support in ICT.

156. Attainment at the end of Year 11 isbelow nationd average. Inlessons, the pupils work is
largely redtricted to narrow sKills practice in the limited time available, as part of a PSHE
programme. Even within a programme that focused on a basic course in word processing,
Spreadsheet gpplication and databases, pupils demongtrated variable kill levels. All could, for
example, produce and modify text, though most could not change layout or use some functions such
asword replacement. Achievement over the key stage is unsatisfactory, for most pupils continue to
have insufficient time and opportunity to use information and communications technology in ways
that cover the Nationa Curriculum programme of study. Achievement is better for the quarter of
pupils now taking GCSE information technology. InYear 10 lessons, pupils demondirated a
stronger understanding of the uses of ICT, for example, in data storage.

157. Attitudes are consigtently positive in lessons where pupils have access to computers, and in
generd, they are attentive and behave well. Thisis particularly so when teaching and learning is
effectively organised. Pupils readily contribute to question and answer and show respect for each
other and the teacher. There are fewer opportunities for pupilsto work collaboratively and they are
lessindependent in that they need regular teacher guidance to make progress.

158. Teaching in ICT isgood, and thisis reflected in lessons seen where two out of three lessons
were good and the others were satisfactory. The subject team share good class management skills
that ensure that pupils are mogtly attentive and on task, so enabling them to make steady gainsin
their knowledge and skills. The good teaching iswell planned, with amix of whole classwork and
supported individua activity that sustains agood paceto learning. Questioning is used effectively to
draw on prior knowledge and confirm understanding. Thiswaswdl illugtrated ina'Year 7 lesson,
where the teacher asked pupilsto explain how to log on to the Internet, enabling most to work
independently. In the examination classes, the kill of the Saff in conveying more chalenging
information about programming and information systems helps GCE Advanced level sudentsin
particular understand specidist concepts and processes. Where thereis less effective teaching, it
tends to result from insecure teacher knowledge and lack of clear lesson objectives. While pupils
nonetheless enjoy the computers, the lack of focus results in fewer gainsin knowledge and kills.
Even where the teaching is good, the technical problemsin the school network adversely affect the
rate of learning in many lessons.

159. Standardsin the A/AS Levelsin computing are broadly in line with nationa average. Students
in both groups show a good range of knowledge and skills, evident in class discussion and practical
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work such as programming and database design. Most students are achieving well, given lack of
earlier opportunitiesto use ICT in the school.

160. The school has introduced GCSE and GCE Advanced Leve, and recently improved its Key
Stage 3 programme, but unfortunately has yet to fully cover the Nationa Curriculum programmes of
study at each key stage.

161. Thereisinsufficient timeto cover the improved scheme of work, and alack of opportunity for
pupils to use information and communications technology for measurement, modelling and control.
Mot other subjects are well intentioned in their planning for information and communications
technology, and some are beginning to introduce some use, but currently the planned opportunitiesin
both key stages are very thin. Thislack of cross-curricular use, and the limited Key Stage 4 skills
course, is aso insufficient to cover the National Curriculum a Key Stage 4. More postively, the
school has responded quickly to nationa developments in the Sixth Form curriculum and is
providing key skills lessonsin information and communications technology for al students.

162. The GCSE and GCE A Leve have appropriate assessment systems but monitoring and
assessment of information and communications technology at Key Stage 3 has yet to be established,
and currently, pupils progressis not reported to parents.

163. The full-time co-ordinator now provides good leadership and he is well supported by asmall
committed team of developing specidists. However, the school has yet to establish clear mapping
and tracking of whole school ICT provison, and the lack of forma mestings inhibit team building
and developing good practice. The school has made considerable efforts to improve
accommodeation and resources, and recently embarked on staff training. However, the mgority of
gaff lack confidencein using ICT, and have yet to participate in the nationd training initiative.
Resources are il rather below the nationa average, and the school has yet to resolve the problem
of more effectively developing and managing the network of computers.

164. The school has been successtul in its recent efforts to improve management and teaching,
though a number of important issues raised in the last ingpection have yet to be resolved.

MODERN FOREIGN LANGUAGES
French

165. Teachers assessments at the end of Key Stage 3 in 2000 show that pupils attainment was
broadly in line with national expectations. The results were dightly below those attained in 1999. In
line with the nationa trend, girls attained better than boys. In GCSE in 2000, the proportion of
pupils attaining A*-C grades was well below the nationa and below the school average. Girls
attained better than boys. Pupils attained broadly in line with the nationa average for A-G grades,
and aggnificantly higher proportion of pupils were entered for the examination compared with the
proportion nationaly. Most atained a pass grade. Attainment in A-G grades has been maintained
around the national average for the last three years, but results have fallen sharply in the attainment of
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A*-C grades. In 2000 no pupils attained the highest grade. The reason for this was sgnificant
disruption to staffing over the last two years which has now been resolved.

166. In 2000, four girlstook and passed A Leve French. Results were dightly lower than those
they attained in other subjects. No comparison has been made with nationa figures, as the number
involved istoo smdll.

167. The evidence of work and the lessons observed showed that by the end of Key Stage 3
pupils attain standards that are dightly below the national expectation. However, thereisawide
range of attainment; in chalenging lessons higher attaining pupils reach standards well above nationd
expectaion. They use past and future tenses to describe their leisure activities confidently and
accurately using sophigticated language. They aso understand and articul ate what they need to do
to improve the standard of their work. By the age of sixteen, standards are bel ow the national
average. There were examples of good achievement for pupils of dl gbilities; for example pupilsin a
Year 11 lower set were able to gpply arange of reading strategies, such as picking out key words,
to help them understand afairly complex text containing unfamiliar language. However, in two out of
fivelessonsin Key Stage 4 in lower sets, the attainment of pupils was lower than expected and in a
smdl minority of lessons, pupils of dl abilities would have achieved more if they had been chalenged
further. Sixth Form groups are smal and students achieve as expected for their ability.

German

168. A smdl number of the most able pupils sudy German as a second language. Twenty two
pupils were entered for GCSE in 2000. Attainment was well above nationa average and for
individud pupilswas smilar to ther attainment in other subjects. The attainment of pupilsin A*-C
grades fell sharply from the previous two years, particularly in relation to higher grades. All pupils
attained an A*-G grade and girls achieved better than boys in each cohort. The number of pupils
entered has increased steadily from eight in 1998 to twenty two in 2000. High teacher turnover has
contributed to the drop in standards. The number of pupils entered istoo smdl to make vaid
comparisons with nationd figures.

169. The most able pupils begin the study of Germanin Year 8. The evidence of work and the
lessons observed show that by the age of 14, pupils attain standards that are in line with nationa
expectations with aminority of pupilsin Years 8 and 9 ataining very high sandards. Higher
attaining pupils are developing an understanding of grammar and can spesk with confidence, for
example in describing peoples gppearance using accurate language and with good pronunciation.
They identify key points about gppearance from atape and draw accurate pictures and write
descriptions from the information they have heard. By the age of sixteen, pupils attain standards that
are above average. In written work they use arange of tenses and understand the teacher’ s fluent
German for the conduct of the lesson, for example on the topic of hedth. They express preferences
about where they live, and talk about the advantages and disadvantages of living in the town and
country with confidence and good accents. Groups in the Sixth Form are smal and attain standards
in line with their ability. They express avariety of opinions and ideas on subjects, such as hedlth and
diet, in peech and writing using avariety of tenses.
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French and German

170. In both languages, literacy skills develop well. Pupils become more confident in reading,
writing, Speaking and listening as they progress through the school. They have good attitudes to
work, concentrate well and are confident speskers of the language. 1n both languages literacy sills
are developed wll.

171. The department has recently lost four experienced members of staff, including the head of
department. After aperiod of disruption, they were replaced by anew head of department and
three newly qudified teachers.

172. Teaching is satisfactory overdl. Inthe Sixth Formitisgood. A third of teaching at Key
Stages 3 and 4 is good or very good and the rest of teaching at Key Stage 3 is satisfactory. At Key
Stage 4, teaching is unsatisfactory in one lesson in five in French. Teachers have very good subject
knowledge and use the target language extensively. Lessons are well planned with clear and
appropriate learning objectives which are shared with the pupils at the beginning of every lesson.
Progress towards them is reviewed at the end of the lesson, so that they experience afedling of
achievement. Pupils understand how they are progressing in relaion to nationa curriculum and
GCSE criteria, and in the best lessons use is made of this knowledge to chalenge them to achieve
higher levels of performance. For example, pupilsina Y ear 9 lesson were aware that they needed
to use arange of tenses and express an opinion in order to improve their nationa curriculum leve,
and successfully did so. Teachers ensure good coverage of al four attainment targetsin each lesson,
which enables pupils to make progressin dl skills. Teachers use arange of activities such as
expositions, games and quizzes to reinforce newly introduced language and ensure it is consolidated.
In unsatisfactory lessons, particularly in French at Key Stage 4, a smdl number of boys were
disruptive by taking, and their behaviour interfered with the work of others. Teachers expectations
of pupils conduct and behaviour were too low, and the lessons lacked pace and chalenge; in these
lessons pupils made insufficient progress. 1n some otherwise satisfactory lessons an increase in pace
and challenge and dightly firmer control of pupils would have led to better learning. In these lessons,
athough pupils do their work, they are rather chatty and casud in their attitudes, and need to be
encouraged to work at afaster pace. Learning support assistants are not always used effectively, as
ther rolesare unclear. Asat the last ingpection, there is insufficient use of ICT asatooal for learning.

173. Homework is set and marked regularly. The qudity of some marking is excellent, and pupils
are aware that it helps them to improve their work. Pupils are carefully monitored as they work, and
lesson plans are changed to meet their needs. For example, the ddlivery of aYear 7 lesson on
saying where things were was completely atered in order to reinforce vocabulary.

174. The management of the department isgood. The guidance, adminigtrative systems and
schemes of work introduced by the head of department have provided support for teaching staff.
Structured observation and feedback has enabled teachers to improve the qudity of their teaching,
particularly in relation to planning and assessment, and is beginning to be effective in improving pupil
management. Numbers of pupils entered for GCSE French, and taking up German in Key Stage 4
and the Sixth Form are increasing.
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MUSIC

175. End of Key Stage 3 assessments |last year revealed pupils to have gained significantly higher
standards of attainment than the nationd average. Pupils currently have above average sandards of
attainment a Key Stage 3, and standards are mostly in line with the nationd average a Key Stage
4. Reaultsin the most recent GCSE examinations were below the nationa average, but werein line
with estimated grades, and in some cases were dightly higher than had been predicted. The trend
has been for araising of Sandardsin recent years, and evidence suggests that pupils in the present

Y ear 10 will continue this steady improvement. Thisis the result of new srategies having been put
into place, including individua target setting and sessons of curriculum enhancement after school.

176. By thetime pupils reach the age of 14, they have acquired awide range of skills which enable
them to gppreciate, compose and perform music with accuracy and a certain flair. Most have had
very limited musica experiences when they arrive at the school, and have little awareness of the
most basic musical literacy or vocabulary. However, due to thorough teaching and their own
inquisitive attitudes to the subject, they make good progress by the end of the key stage. Standards
of improvisation and composition, often usng music technology, are good. Pupils are aware of how
the dements of music can be used, and understand how to use ogtinati, chord formations and mgor,
minor and chromatic intervals when working on the keyboards. They have studied the festures of
blues, jazz and film music, and can use these to greet effect with their own compostions. Their
andyss ills are well developed, and they can make accurate and perceptive comments when
gopraisng music to which they listen. Pupils of dl ability achieve with successin lessons. Inone
notable lesson, a pupil, who despite reading problems could successfully read both the treble and
bass clefs, led his group in a composition exercise to produce a highly impressive amospheric piece,
which was designed to be a background accompaniment to a television advertisement.

177. All pupils are on target to achieve their potentid in Year 10. Current practical standards
range from very dementary to good, and these sandards will largely influence the find results, asa
ggnificant percentage of the marks are dlocated to practical performance. Already, the pupilsin this
year have covered agrest amount of detail in anadysing music and in composing. They can use
conventions such as repetition, sequence, ostinato, imitation and retrograde phrasing with
confidence; they are familiar with structures, including binary, ternary and rondo form. Composition
work shows that many of them can write successfully in arange of styles, usng anumber of different
chords as accompaniment, with appropriate modulation and correct cadencesin relevant places.

No pupils are sudying music in Year 11.

178. There have been significant developments in the music department since the last ingpection.
Thereis now adequate timetable provision for delivery of the Nationd Curriculum at Key Stage 3.
Numbers opting to teke GCSE music have improved, and there are currently thirteen on the course
inYear 10 and no pupilsin Year 11. The department operates as a discrete subject in management
terms, and is not now part of a performing arts faculty.
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179. The qudlity of teaching isgood at Key Stage 3 and is very good at Key Stage 4. Teachers
have secure subject knowledge and are fine practicad musicians. Careful planning and the
developmentd structure of lessons contributes to a good quality of learning at both key stages, and
directly affects the progress pupils make in each lesson. Much work has been undertaken in order
to provide informative, graded worksheets which are proving to be very useful aids for practica
work. Lessons are finely paced, and contain sufficient variety of activity to maintain pupils’ interest:
occasiondly, the time alocated to paired or group work can be too long, resulting in less motivated
pupils becoming alittle restless. It is excelent practice that music is played as pupils arrive for music
lessons, and that there is a short discussion about this music to set the lesson in motion. Teachers
have a thorough knowledge of the pupils abilities and potentid in Year 10, and provide specific
individud tasks for them in practical work.

180. Pupils have very good attitudes to music across both key stages. They listen attentively to the
taught part of lessons, and dl join in whole-class discussion. It is evident that they very much enjoy
the practical part of lessons. It is good practice that lessons end with performances of the work they
have covered, as this kegps pupils on focus, and demongtrates the levels of achievement that have
been gained. They listen respectfully to each other during performances. Thereis an insufficient
number of keyboards for group work, and headphones are not available. When three, or even four,
pupils share one indrument, it isinevitable that concentration spans are limited by those not using the
indrument at any onetime. This affects the quality of pupils learning. Year 10 pupils have a
poditive attitude to their sudies, and operate in a highly focused way when working independently.

181. Assessment and recording systems are under review in the music department, and systems are
in operation for end of Key Stage 3 assessments to be made with the new levels next summer. The
function of manuscript books as ameans of recording is unclear: ways of recording pupils musica
development across key stages could profitably be reviewed. The department contributes positively
to the culturd life of the school through projects by professona musiciansin the school, and by
presenting a range of concerts.

PHYS CAL EDUCATION

182. In summer 2000 the A*-C pass rate for pupils who followed a full GCSE course was 19.5
per cent. Thisiswell below the nationa average, and below the average for the school. However,
al pupils achieved an A*-G pass grade. The trend over the past five years has been an improving
one. The predicted grades, for the present Year 11 pupils indicate further improvement, and the
ingpection evidence confirms these predictions. A Leve results over the same period have been
average, and broadly in line with the school average.

183. The attainment of the vast mgority of pupils by the end of Key Stages 3 and 4 isin line with
national expectations. Many pupils, by the end of both key stages, achieve higher than is expected
nationdly. A smal minority of pupils achieve below nationa expectations. At the end of Key Stage
3, pupils are particularly good at using consstently the practical skillsthey have learned. At theend
of Key Stage 4 they are able to select and combine advanced physica and coordination skills. In
dance, at both key stages, the pupils work very hard to compose movements which effectively
convey the themes of work they undertake.
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184. The achievement of boysis dightly better than girls. However, the achievement of both boys
and girls with specid educationa needsis better than expected, due to the department’ s successfully
implemented policy of support and inclusion of pupilsin dl activities. More gble pupils achieve
aopropriate to their higher leve of ability. The few non-participants show significant understanding
of work taught in their analysis and evauation of other pupils performance.

185. Teaching and learning are strengths of the department. All teaching observed was good or
better, with 27 per cent of teaching being very good. This has a great impact on the productivity in
lessons. It provides a positive aimosphere for learning in which teachers expertise and skill
promotes pupils success and progress. For example, inaYear 10 girls aerobic lesson, the
teacher’ s advanced knowledge and great enthusiasm encouraged excellent effort from the girls, and
produced alesson of enjoyment and very high productivity. There were very good relaionships
between teachers and pupils. InaYear 7 lesson, effective varied teaching styles, combined with
good classroom management, led to pupils quickly learning the skills of the chest pass and set shot.

186. Short term planning is very good. It creates structured lessons which alow for progresson in
learning. This, combined with pupils high level of co-operation and behaviour produces lessons
where aims are met and learning outcomes achieved. Thiswas seen in football and basketball
lessons, where large numbers of boys progressed in their passing, shooting and dribbling skills.
Teachers high expectations and enthusiasm, alongside pupils eagernessto take part cregtes lessons
where pupils work hard and extend their physica capabilities. Ina'Y ear 8 dance lesson, boys and
girlsworked hard to express their more crestive and intellectud sdes. They performed, with
developing accuracy, body dynamics and shapes around the theme of ‘My Name and My Space’ .

187. All teachers st chdlenging tasks to extend al pupils. In afew lessons, asmal number of
lower achieving pupils occasiondly chatter and miss important teaching points, consequently, these
pupils do not make suitable progress. Teachers are sengitive to pupils needs. For example, ina
Year 9 netbd| lesson, the teacher used tactful teaching methods, engaging girls who had previoudy
shown signs of disaffection; the girls made sound progressin developing basic physicd kills.

188. The department has sound, short and long term assessment procedures. Teachers encourage
pupils to plan, perform, and evauate their own performance in lessons and this promotes pupils
independent learning. Assessment outcomes, including assessments a the end of each unit of work,
are used well to plan lessons and set targets and performance grades. Reports to parents comment
well on pupils achievements, but targets are not sufficiently prominent.

189. The curriculumis broad and balanced at both key stages, meeting statutory requirements.

The reintroduction of dance for dl pupilsa Key Stage 3, and as a GCSE subject has enriched the
curriculum because it enables pupils to become confident in expressing their fedings. Thereisa
wide range of extra curricular activities. These activities are on offer to dl pupils and appreciated by
them. The extracurricular programme is a strength of the department.
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190. The department is developing good links with its primary schools. The department promotes
the development of literacy and numeracy skills, and acknowledges the importance of information
and communication technology. Thisisevident in high qudity visud displays, materids used for non-
participating pupils, and the learning of key words.

191. Leadership of the department isvery good. Departmental documentation is very
comprehensive and portrays a clear vison for the future. Staff work well together, are well
deployed and are good role models, giving willingly of their time. Accommodation is good, as are
resources. The ethos of the department isgood. The department fully deservesits Sportsmark
Award.

RELIGIOUS EDUCATION

192. Pupilsdo not take any public examinationsin religious education. At Key Stage 3, pupils are
tested annually on their knowledge by the school. Thisis arecent development and as yet thereis
no reliable data from these tests as to any trend in standards. At Key Stage 4, pupils receive only
nine lessons of religious education teaching as part of a Life-skills course. Thisis not enough to meet
the requirements of the locally Agreed Syllabus.

193. By theend of Key Stage 3, when pupils are 14, pupils atanmentsin learning about religions
are in line with the expectations of the locally Agreed Syllabus. They build on a sound knowledge of
the beliefs and ceremonies of the main world faithsin Year 7 and 8 to develop an understanding of
how these traditions influence peopl€ slives. They can explain the importance of places of worship,
rituals and traditions in the main world faiths They use terminology accurately. They learn to reflect
on their own attitudes to mora and socid issues but their understanding of how different faiths
approach these issuesisless secure. Pupilsin Year 7 have very limited recdl of the religious
education they covered in primary school, epecialy those of low ability. Againgt this background,
pupils of different abilities make good progress across Key Stage 3.

194. Thereistoo little evidence in pupils written work to form ajudgement about pupils
attainments by the end of Key Stage 4. The topics covered in the Life-Skills course do not meet
datutory requirements for studying religious education. Sixth Form students do not follow a course
of religious educetion, other than that which occursincidentally as apart of generd studies.

195. Pupils attainments and progress reflect those which obtained at the time of the last ingpection.
Plansto improve provison a Key Stage 4 referred to at that time have not been implemented
effectively.

196. Most teaching at Key Stage 3 is good, and noneis less than satisfactory. Carefully planned
lessons and good classroom management help to maintain pupils interest and concentration, and
consequently benefit their learning. Good use is made of questioning to draw out pupilS own
attitudes to mord issues. Well planned use of video materid, asin alesson on the Nazi persecution
of Anne Frank, has a strong impact on how pupils develop their own vaues. Able pupils are not
aways suitably challenged, particularly in their sudy of how different faiths approach mora
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dilemmas. Pupils with specid needs are helped by effective use of IEPs to develop their subject
vocabulary.

197. Insufficient use is made of information technology to broaden pupilsS experiences, and the
library stock is not sufficiently up-to-date or wide enough to support pupils learning. There are too
few opportunities for vigits to places of worship, or for pupils to meet representatives of different
faths. These are particularly important areas to address in a school community which lacks cultura
and religious diversity.

198. Pupils behave very well in lessons. They are polite and attentive to their teachers, and
respond readily to any correction or admonition. They work hard and sustain their effort and
concentration across alesson. This benefits their learning by enabling the pace of lessons to be
maintained.

199. The subject isably led by a committed and enthusiastic head of department, who has a clear
vision of the steps needed to improve provison. However, there has been insufficient support to
help improvements take place, although the school’ s improvement plan contains important and
achievable targets for rdigious education, epecidly in its proposas for improving assessment. In
addition the school has not established rdligious education in Key Stage 4 or the Sixth Form as
required at the last ingpection.

VOCATIONAL COURSES
BUSINESS STUDIES

200. The school offerstwo courses leading to qudificationsin this subject, namely GCSE and A-
Leve business sudiesin Key Stage 4 and in the Sixth Form respectively. 1n the GCSE
examinations in 2000, the percentage of pupils obtaining A*-C grades was well below the nationd
average, and the percentage obtaining A*-G grades was below the nationa average. Boysand girls
performed significantly better on average in their other subjects than they did in busness sudies. A
high proportion of candidates had lower levels of prior attainment. 1n 1998 and 1999 the
proportion of pupils obtaining grades A* to C was below and well below the nationa average
respectively. In the same years, the proportion of pupils obtaining grades A* to G wasin line with
the nationd average. Inthe 2000 A Level examinations, the proportion of students gaining grades A
to E waswell below the nationa average, with eeven out of fourteen candidates entered obtaining
pass grades. 1n 1998 and 1999, the proportion of students gaining grades A to E was well below
the nationd average.

201. By theend of Key Stage 4, or when pupils are sixteen, the attainment of pupils currently
taking busness dudiesis average. Pupils of dl attainment levels have a sound understanding of
businessissues, such asinternd communications in companies and methods of production. Higher
attaining pupilsin Year 11, for example, used their knowledge to correctly select appropriate
methods of production for various products.
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202. By theend of the Sxth Form, or when students are eighteen, the attainment of students
currently taking business studies is average. Most sudents have developed an improved
understanding of concepts such as economies of scale, and can successfully apply them in abusiness
context in order to explain developments such as the growth of large firms,

203. The achievement of pupilsin Key Stage 4 and students in the Sixth Form is satifactory.
Gains are noticeable from one year to the next, as they acquire subject knowledge and
understanding and develop and apply skillsin business Stuations.

204. The qudity of teaching and learning in Key Stage 4 and in the Sixth Form isgood. Teachers
have good subject knowledge and classroom management skills, and successfully employ avariety
of teaching methods so that the pace of learning isgood. The attitudes and behaviour of pupilsin
Key Stage 4 and students in the Sixth Form are good.

205. The department is ably managed. Thereis helpful departmental documentation, including
clear schemes of work. Some use is made of information and communications technology in the
subject, but thereis limited use of businesslinksin the curriculum. Both of these are areas for further
development.

DRAMA

206. Resultsinthe most recent GCSE and Advanced Level examination were above average, and
this has been the trend in recent years. Current standards of attainment at Key Stages 3 and 4, and
with Post-16 students, are also above average. By the end of Key Stage 3, in which dramais
taught as a discrete subject, pupils become fully acquainted with awide range of conventions of the
theetre through extensive practical work. They do, for example, understand and use facia
expression and body and verbd language in amagterful way. The introduction of pupilsto awide
variety of role play resultsin them becoming very confident in the way they relate to each ancther,
and in thelr attitude to study. Key Stage 4 pupils produce highly impressive group work, for
example, the Year 11 tableaux, arising from the Irish troubles, which were produced in one lesson
during the ingpection. Sixth Form students make perceptive and mature analyses of textsin the
course of their sudies.

207. Examination results have been improved since the last ingpection. Thereis now ahigher
proportion of boys on drama courses. Teaching is now delivered by accomplished and dedicated
pecidigts, and is very good across the department.  Lessons are often inspirationa and chalenging,
and demondrate the teachers love of their subject. At al key stages, pupils thoroughly enjoy their
dramalessons, and are totdly involved in dl activities. The combination of quality teaching and
pupils attitudes results in even higher standards of attainment, and an acceptance of dramaas an
important feature of the curriculum. The accommodetion is barely adequate, and often has alimiting
effect upon delivery of lessons. The subject contributes in a Sgnificant way to the culturd life of the
schooal, and to the personal and socia development of the pupils.
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MEDIA STUDIES

208. The Advanced Level Media Studies courseisin its second year of operation. It is developing
well, and is atracting viable numbers of sudents. During the ingpection, one lesson in Year 12 was
observed in which a mature, authoritative discussion was held arisng from a comparison of tabloid
and broadsheet newspapers. Students took a very intelligent and perceptive approach to the topic.
The qudity of teaching was very good, and in particular, the teacher’ s knowledge and guidance,
provision of appropriate stimuli, and the pacing of the lesson.  These dements contributed to the
overal good quality of sudents learning and to an above average standard of achievement.
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