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PART A: SUMMARY OF THE REPORT

INFORMATION ABOUT THE SCHOOL

S Joseph's Catholic Primary is an average size voluntary aided school for boys and girls aged four
to 11 yearsold. It has 205 full-time pupilson roll. Attainment of the mgjority of children on entry to
the reception classis below that of children of the same age nationaly. Fifty-seven pupilsin the
school are on the specia needs register, comprising amost 28 per cent of those on roll: afigure
which is above average. Three pupils have statements of specid educationa need, which is dightly
lessthan in previous years and is a below average proportion. A smdl proportion, about five per
cent of compulsory school aged pupils, is from ethnic minorities. Twelve pupils spesk English as an
additiond language and, at dmost 6 per cent of those on rall, isadightly higher than average
proportion when compared with most schools nationally. Most speak English competently, and the
main home languages spoken are Urdu, Punjabi and Itdian. Almost 26 per cent of pupils have free
school medls, which is an above average figure.

HOW GOOD THE SCHOOL IS

S Joseph's Catholic Primary is an effective school. The good quality of provison makes a
sgnificant contribution to the standards which pupils achieve. When compared with their atainment
on entry, standards improve much during Key Stage 1% thisis due to good qudity teaching and
learning. Improvement istaking place in Key Stage 22 despite standards still being below average,
by the age of 11, in some subjects. The schoal isvery well led and managed by the headteacher,
supported by an effective governing body and committed staff who are dl working successfully
together to move the school forward. Overall the school provides good value for money.

WHAT THE SCHOOL DOESWELL

Standards in the school are improving steadily. Pupils are achieving well in Key Stage 1 due
to ahigh proportion of effective teaching.

The headteacher makes an outstanding contribution to the work of the school, and is
supported by avery good governing body and highly committed steff.

Good provison for children with specia educationd needs enables these pupils to make good
progress.

Good procedures for ensuring pupils welfare as well as strong promoation of pupils spiritud,
mora and socid development creates a positive ethosin the school. All pupils are valued and
they respond well in terms of their generaly good atitudes and behaviour.

The school makes good use of out of school activities to enrich the curriculum for pupils.
Strong links with the community and other schools dso enhance its work.

The close working partnership between school and the very supportive parent body benefits
the pupils education.

! Key Stage 1 refers to those children in Year 1 and Year 2 at S Joseph’s Primary
2 Key Sage 2 refers to those children in Years 3 to 6 at & Joseph’s Primary
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WHAT COULD BE IMPROVED

The below average sandards in mathemetics, science and information and communication
technology (ICT) at the end of Key Stage 2 and in writing in both key stages.

The qudity of curriculum planning for children in the Foundation Stage® to improve their
achievement.

Assessment procedures to provide more effective means of evauating and recording pupils
progress.

Attendance rates which are il dightly below average.

The areas for improvement will form the basis of the governors' action plan.

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

S Joseph's Catholic Primary School was placed in specid measures after an ingpection in 1996. It
made sgnificant progress to overcome alarge number of shortcomings by the time of the ingpection,
conducted by Her Mgesty’ s Ingpectors, in November 1998. The school was then removed the
school from specid measures. Since that time, it has continued to make satisfactory progress
towards addressing the two key issues identified in the report. Improvements have been made to
provison especidly in terms of planning for the full range of attainment and meeting the needs of
higher attainers. This has led to an improvement in andards. However, more work is needed to
take account of new national requirements for planning for the Foundation Stage, and aso to ensure
that best practice in planning, precisdy, for different groups of pupilsis consstent throughout the
school. Improvement in teaching has been insrumentd in raising slandards in a number of subjects,
and thisis especidly notable in Key Stage 1 where many pupils now achieve the expected levels for
pupils of that age.

% Foundation Stage refersto children in a school aged between three and the end of the reception year. In the case of & Joseph’s
school these are children in the reception class.
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STANDARDS

The table below shows the standards achieved by 11 year olds based on average point scoresin
Nationa Curriculum tests.

Performance compared with Key
in: all schools smilar schools well above average A
1998 | 1999 | 2000 2000 above average B
English E E C B average C
Mathematics E E E E below average D
Science = E E D well below average E

The table above shows sgnificant improvement in English so that atainment is smilar to that of most
pupils nationaly and is better than that of pupilsin similar types of schools®. The table above
disguises the fact that there has been some improvement in pupils performance in mathematics and
science, especidly since 1998, dthough this has not been sufficient to overtake improvement of
pupils nationaly. Results are il therefore well below the nationad average and do not compare well
with dmilar schools. Targetsfor current pupilsin Year 6 are very chdlenging in mathematics and are
reasonable in English and science. Inspection evidence shows that pupils are on target to broadly
meet these targets and sustain the generdly average attainment in English, athough writing sandards
are dill below average. Attainment islikely to till be below average in mathematics and science.
Standardsin Years 5 and 6 are generdly lower than in the rest of the school. Thisreaesto the
relaively poor sart these pupils had when they were younger — at the time that the school was
placed in specid measures. Nationd results for seven year-olds, in both reading and mathematics,
have varied sgnificantly over the last four years. In 2000, attainment was well below the nationa
average. Resultsin science were equaly low. Inspection evidence showsthat pupilsin Year 2 are
on course to achieve better results this year and attainment was seen to be broadly in line with
standards expected of seven year olds. Results have improved at a better rate in writing, athough
attainment is fill below average and this was dso found to be the case during the inspection. Key
Stage 1 pupils achieve well overdl, and Key Stage 2 pupils achieve satisfactorily to attain standards
which are sound in most other subjects of the curriculum. However, sandardsin ICT are below
average in Key Stage 2. Children in the Foundation Stage make good progress in developing their
personal, socid and emotiona skillsto achieve standards expected of most reception-aged children.
They make satisfactory progress in basic language and mathematical skills, but do not achieve as
well asthey could in other areas of learning. Standards among these children are generdly below
average. Pupils across the school with specia educationa needs, and the very smal number with
English as an additiond language make good progressin their learning.

4 Comparison with similar schools is based on those having free school meals entitlement of more than 20% and up to 35%.
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PUPILS ATTITUDESAND VALUES

Aspect Comment

Attitudes to the school Good. Pupils are enthusiastic and enjoy coming to school. They are
interested in their learning and are keen to be involved in activities.
This makes a srong contribution to learning.

Behaviour, inand out of | Good. Mot pupils behave well in lessons and around the school.
classrooms Smadl pockets of mishehaviour occur among older, Junior pupils. This
can be digtracting but most pupils manage to concentrate well.

Persond devel opment Satisfactory. Pupils value each other and show a strong respect for
and relationships each other’ sfedlings. They carry out minor duties conscientioudy.
Occasondly initiative in lessonsis congtrained by adults dominating
activities and doing the work for the pupils.

Attendance Unsatisfactory. Rates of attendance have improved fagter then the
national average due to good procedures being implemented and to
good promotion, but are fill dightly below average.

TEACHING AND LEARNING

Teaching of pupils: | Agedupto5years | aged 5-7 years aged 7-11 years
Lessons seen overal Satisfactory Good Satisfactory

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory;
unsatisfactory; poor; very poor. ‘ Satisfactory’ means that the teaching is adequate and strengths outweigh
weaknesses.

The qudity of teaching as awhole was satisfactory in 94 per cent of al lessons seen, and was good
and better in 42 per cent of lessons. The quality of teaching in Key Stage 1 was good, with the five
per cent of very good teaching in the school al being contained in this phase. Teachers good
organisation and effective questioning help pupils to achieve well. In the Foundation Stage and in
Key Stage 2, teaching was satisfactory overal, athough alarger proportion of good teaching was
observed in Key Stage 2. Teaching of basic killsis satisfactory in the Foundation Stage, and good
in the rest of the school. The good teaching hel ps pupils to make good progress with language and
mathematicd skills. Management of pupilsis a significant strength of teaching, and resultsin a
productive environment in which pupils can work, despite some pockets of chalenging behaviour.
In the lagt ingpection, planning required improvement. To alarge extent, this has been achieved,
athough new wesknesses have emerged in the Foundation Stage: these cregte some condiraints to
progressin that not al activities have a clear purpose for learning.
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OTHER ASPECTS OF THE SCHOOL

Aspect Comment
The qudity andrange of | Satisfactory overdl. Thereisavery good range of extra-curricular
the curriculum activities: The curriculum is enriched by very strong links with the

community and other schools. Planning in the Foundation Stage is
unsatisfactory: it does not provide a carefully planned programme of
work, matched closgly to children’sneedsin dl areas of learning.

Provison for pupils with
gpecia educationd needs

Good. Effective programmes are well implemented by classroom
assstants, who work in close partnership with class teachers and the
school’ s specia needs co-ordinator.

Provison for pupils
persond, including
Spiritua, mord, socid
and cultural development

Good. The school’s good practice in promoting pupils persona
development has yet to be drawn together in awhole school policy
and scheme of work. Provison for pupils mord development is very
good, and sets a positive mora tone in the school. Promotion of
pupils spiritud and socid development is good, placing ahigh vaue
on respect for the individual and collaboration and co-operation
among pupils. Promation of pupils culturad development is
satisfactory.

How wdl the school
caresfor its pupils

Good overal. Very good policies and procedures to ensure pupils
welfare are implemented consistently across the school, especidly in
the very good promotion of positive behaviour. Procedures for
assessing and monitoring pupils academic and persond progress are
unsatisfactory and require improvement.

How wéll the school
worksin partnership with
parents

Good. Parents express very supportive views of the school. The
qudity of information they receive is good and the school works hard
to encourage their involvement with a good degree of success.
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HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and Good overdl. The headteacher makes an outstanding contribution to
management by the the work of the school and has secured the commitment of staff who
headteacher and other al work together as ateam. Many of co-ordinators are new to role
key Steff and have yet to make asgnificant impact in leading developmentsin

their areas of respongibility.

How wdl the governors
fulfil their responghbilities

Very good. Governors are very conscientious in fulfilling their
gtatutory duties, and they have good understanding of the school’s
strengths and weaknesses. Good structures have been established to
ensure their active involvement, and to keep them very wdl informed.

The school’ s evauation
of its performance

Good. A good programme of rigorous monitoring and evaluation isin
place for identifying key priorities for the school’ s improvement.
Professona development of some co-ordinatorsis needed to enable
them to take afull and effective part in the process.

The drategic use of Good. Good financia management ensures effective support for

resources educationa developments, and careful evauation of spending
decisons. The principles of best vaue are applied well by the school
to make the best use of its resources.

The adequecy of daffing, | Satisfactory overdl. There are sufficient teaching staff with more

accommodation and gability than in previous years. They are supported by agood

learning resources

number of teaching assgtants. There are no sgnificant shortagesin
learning resources. Accommodation is satisfactory overdl. Good
featuresinclude the ICT suite. Less effective festures are the hal,
which is used as ‘wak through’, and the recently developed areas for
children in the reception class, which are rather bare at present.
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PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases parents most (refersto more
than 90 per cent of views)

What parentswould liketo see
improved

Their children like schooal.

Thelr children are making good progress.
Theteaching is good.

They are kept wdl informed about how their
children are getting on.

They fed comfortable approaching the school
with questions or concerns.

They fed that the school expectstheir children
to work hard and achieve their best.

The school iswell led and managed.

The schoal is hdping their children to become
mature and respongible,

The school provides an interesting range of
activities outsde of lessons.

There was only a smal amount of
disagreement in rlation to the range of
activities provided by the school outside
of lessons.

Parents very positive views are supported by the ingpection findings, but the findings do not
Subgtantiate parents’ critical views of the range of activities provided outside of lessonswhich are

consdered very good.
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PART B: COMMENTARY
HOW HIGH ARE STANDARDS?
The school’ sresults and pupils achievements

1. Thereisavery widerange of attainment among children who enter the reception class,
evidenced in basdline assessments conducted as children enter the school. Overdl, the attainment of
mogt is below the average of smilarly aged pupils nationdly. In persond, socid and emotiond skills,
children make good progress towards the nationaly recommended early learning goals for children
at agefive, and atainment is satisfactory. Satisfactory progress is made in developing children’s
communication, language and literacy sKkills, and their mathematica skills. Neverthdess, the
proportion of children likely to achieve the expected goals by the age of fiveis still below average.
Children do not make enough progress in developing their knowledge and understanding of the
world or in physical and creative skills, and most children achieve below expected standards in these
aress of learning. No judgements on the attainment of five year olds were made in the last
ingpection, o no judgement on improvement since that time can be given. However, the way the
curriculum is planned at present crestes some congraints to learning: for example, in rdation to
having a dear focusfor learning in free choice activities, and in planning activities for the outdoor
area. Children are not engaged sufficiently or given enough opportunity to develop their learning
further through more demanding tasks.

2.  Key Stage 1 results show thet, overdl, pupils attainment in reading and mathematics has
varied sgnificantly over the last four years. 1n 2000 waswell below the nationa average in both. In
mathemétics, attainment was dso well below that of pupilsin Smilar schoolsin spite of some dightly
improved results last year. In reading, dthough results compared with smilar schools were closein
terms of the expected proportion at Level 2, no pupils attained the higher Level 3. Hence, overal
comparison of performanceis below that of pupilsin schools with asmilar context. In science,
results of teacher assessments are well below both those nationdly and those of smilar schools.
Work among current Y ear 2 pupilsindicates that attainment in reading, mathematics and science is
much better: standards are now in line with those expected of most seven year olds. Results of
nationa writing tests show some improvement since 1998. Although overdl attainment is below the
nationa average, the proportion attaining the expected Leve 2 is about the norm and this compares
favourably with amilar schools. Current writing sandardsin Year 2 indicate that sandards are il
below average.

3.  Key Stage 2 results show sgnificant improvement in English so that attainment is Smilar to that
of most pupils nationdly. Performance is aso better than that of pupilsin smilar types of schoals.
Thisis reflected in the work of current Year 6 pupils who, overdl, are likely to meet the modest
targets, set after last year’ s Significant rise. However, writing standards are generdly below average.
In spite of some improvement in mathemeatics and science results, especialy since 1998, attainment
has yet to overtake improvement of pupils nationdly: results are ftill well below the nationa average.
In relation to Smilar schools, results are well below in mathematics, and below in science. Targets
for current pupilsin Year 6 are very chalenging in mathematics and are reasonable in science,
bearing in mind
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these pupils prior attainment. Inspection evidence suggests that attainment in both subjects is below
average overdl. Standardsin Years 5 and 6 are generdly lower (in relaion to the age of the pupils)
than in the rest of the school. Thisis dueto the relaively poor start these children had when they
were younger; when the school was placed in specid measures.

4.  Pupils progressin Englishisgood in Key Stage 1, and satisfactory in Key Stage 2. This
enables them to attain sound standards in speeking, listening and reading by the end of each key
gsage. Writing skills are below average. Pupilstak confidently and listen well in introductions and
classdiscussonsin dl subjects. They readily ask and answer questions coherently, and older pupils
display sengble viewsin debates as seenin “circletimes’. Pupils throughout the school develop their
accuracy and fluency in reading, and they understand an increasing range of texts. By the end of
Key Stage 2, pupils use information from books to underpin their knowledge of topics studied in
other subjects, such as history. They are not so successful at interpreting it. Pupils development of
reference and research sKkills is sometimes congtrained by their lack of use of the library, such asfor
geographica studies. Pupils write with increasing independence and coherence, athough the
accuracy and legibility of their writing is unsatisfactory. By the end of Key Stage 2, pupils do not
aways incorporate the sound vocabulary shown in spesking and listening activitiesin their writing to
make it more interesting. They use their writing skillsin other subjects, but more extended pieces
are less frequently seen.

5. Progressin mathematicsis good in Key Stage 1. pupils attain standards expected of most
seven year olds by the age of seven. Itis satisfactory in Key Stage 2, dthough attainment is
generdly below that of most 11 year olds. In number, shape and measures, most pupils make
satisfactory gainsin learning across the school. However, pupils are less secure in gpplying their
mathematical skills. In Key Stage 1, pupils mathematical vocabulary is not so well developed,
whilein Key Stage 2, skillsin dgebra, data handling and solving problems in different contexts are
not developed to asufficiently high standard. Where pupils use their mathematicad skillsin other
subjects, they sometimes have difficulty; for example, when representing data in a Spreadsheet in
ICT.

6.  Standardsin science are stisfactory at the end of Key Stage 1 and pupils achieve well.
Despite pupils making satisfactory progress based on their prior attainment in Key Stage 2,
dandards are ill below average by the age of 11. Pupils make satisfactory gains overdl in their
knowledge and understanding of key scientific concepts, underpinned by a good range of practica
investigative and experimental work. However, in thiswork in Key Stage 2, pupils have less
opportunity to bring their own ideasto investigations: this impedes the full development of their

enquiry kills.

7. Progress among pupils during the last ingpection in 1998 was generdly satisfactory. Evidence
during the current ingpection shows pupils achieve well overdl in Key Stage 1. sandards have
generdly improved. Progressin Key Stage 2 is satisfactory based on pupils prior attainment, and
the school’ s efforts in raising standards over the key stage, akey issue in the last ingpection, has met
with some success, notably in English. Pupils with specid educationa needs, including those pupils
with statements of specia educationa needs generally make good progress towards the targetsin
their individua education plans and towards the targets in their satements. Pupils with sgnificant
emotiona and / or behaviourd difficulties make good progressin improving their conduct in school

St Joseph’s Catholic Primary School o)



and in sattling to their work. Thisis mainly because they receive effective support in lessons, and
specific one-to-one support from specidist teachersin withdrawa sessons. Their progressis
carefully monitored and regular adjustments are made to learning targets. Some attention is given to
extending the skills of higher ataining pupils, athough this has yet to be consstent across the schoal.
No notable variation in attainment between boys and girls was observed during the inspection.

8. InKey Stage 1, pupils progressisgood in ICT, geography and history based on their prior
low attainment: this helps pupils to atain the standards expected of Year 2 pupils nationaly. In art,
design and technology, music and physica education in Key Stage 1, pupils progressis
satisfactorily developed year on year and standards attained are sound. 1n Key Stage 2, with the
exception of ICT, progress is satisfactory and the standards achieved match those expected of
pupilsaged 11. InICT, standards are below those expected of most 11 year-olds. Sincethe
inspection in 1996, when standards in al these subjects was last reported, provision has been
sgnificantly improved, especidly in teaching. This has helped to raise sandardsin Key Stage 1 0
that all are at least in line with those of seven year olds, and in Key Stage 2 where the mgority of
gandards are in line with those of most 11 year olds. The capacity to secure further improvement to
dandardsis good, especidly where they are ill below average. This includes writing, mathematics,
science and ICT.

Pupils attitudes, values and per sonal development

9.  Sincethe last ingpection, pupils have maintained their good attitudes and behaviour. The good
quality of relationships and aspects of pupils persond development have improved since thet time,
athough there is still some work to do in developing pupils gbility to use moreinitigtive in lessons.
The positive atmosphere in the school has a good effect on pupils learning. Attendance, however,
despite improvement since the last inspection, is till unsatisfactory and cregtes interruption to some

pupils learning.

10. Pupils have good attitudes to learning overdl. They enjoy coming to school and dmogt all
parents confirm thisin their answversin the questionnaires. Pupils are enthusiastic when they arrive
and quickly settle down to work after registration. Even the youngest children in the reception class
are quite happy to leave their parents and carers to get down to the morning's activities. Pupilsare
keen to talk to visitors about their school and show them the work they are doing in class. In Key
Stage 1, pupils confidently ask and answer questions in discussions and display an obvious
enthusasam and enjoyment for learning. 1n Key Stage 2, most pupils are interested by the activities
provided for them, although some lower attaining pupils are frustrated when tasks are too difficult -
seen on occasion in ICT lessons. Mogt pupilsin this key stage engage productively and sensibly in
class discussons, dthough asmal number of older pupils do not aways wait for others to finish
speeking before aring their views.

11. Behaviour in lessons and around the schoal is good overdl; aview shared by most parents.
Pupils are polite and courteous to visitors and hold doors open for each other and for adults. A
number of pupils, particularly on the first day of the ingpection, were eager to be courteous to
vigtors by shaking hands with them. A smdl number of pupils have emotiond and behaviourd
difficulties. These pupils are responsible for pockets of ingppropriate behaviour, particularly in
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Years5 and 6. Without this, the behaviour, overal, would be very good. In these classesthe
behaviour is sometimes only satisfactory. These pupils are usudly managed well by both the
teachers and learning support assstants, with support from the loca education authority’s outreach
sarvice: thereisminimd disruption to the learning of other pupils. There were no fixed term or
permanent exclusons during the previous reporting year. Thisis an improvement on the previous
two years, when there were two and one exclusions respectively. No bullying or oppressive
behaviour was observed during the inspection. Parents, at their meeting, said that there were some
minor ingtances of bullying but the school dedt with them promptly and effectively. Pupils dso show
respect for property. A good example of thiswas observed in aYear 5 art [esson, when pupils
were seen handling resources very carefully. These resources were the teacher’ s own property and
pupils were particularly anxious not to damage them.

12.  From an early age, pupils have a good understanding of the impact of their actions on others.
For example, in the reception class, pupils were able to empathise with the ‘ Three Bears after
‘Goldilocks had caused damage to their home. InaYear 4 circle time, pupils discussed a picture,
in which two boys were shown fighting. They taked sensbly regarding how they fet about what
was going on. Pupils show respect for each other and for the fedings of others. Good examples of
this were observed during circle time, in the reception and Key Stage 1 classes. Pupils did not
interrupt each other as, in turn, they told the classwhy they liked the pupil in the middle of the circle.
InaYear 5 lesson, pupils showed respect for the beliefs of a pupil from an Asian background, who
hed been away the previous day because of ardigiousfesival. They listened well as hetold them
what he had done during that day.

13. Pupils show increased responsibility asthey grow up through the school. 1n some classes
there are “ specid” pupils and “busy bees’, whose turn it is to do the day-to-day jobs. Pupilstake
the registers and the dinner money back to the office after registration. The older pupils took part in
adebate a the Banbury Town Hal about facilities for young people in the town. Last year each
class helped with the fundraising project for the library and ICT suite. Some of the older pupils
managed the overhead projector during assemblies. However, the instances of pupils showing
initiative during lessons are limited and many pupils are still very adult dependent, as seen in some art
and design and technology lessonsin Key Stage 1. InaYear 5 class, pupils were observed being
fed sources of information by the class teacher, instead of being made to look them up for
themsalves. At the moment thereis no School council, but the school is considering forming one to
give pupils aforma means of sharing their views.

14. Rdationshipswithin the school are good. Pupils work well together in the classroom, in pairs
aswell asin groups. Paired reading takes place in some classes and group reading in others. Older
pupils support the younger ones and pupils from Year 5 and 6 ligten to the younger pupils reading.
In the playground during bresk times pupils play well together. There is an aamosphere of mutud
respect between pupils and between pupils and adults. Pupils with specia educationa needs form
congructive relationships with adults and other pupils and this enables them to take afull part in the
life of the school. Working together is very much a part of the ethos of the schoal.

15. The attendance level is below the nationd average even though it has improved year on year
fadter than the average. However, the level of unauthorised absence is below the nationd average
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and the large mgority of absences are authorised. Most pupils arrive at school on time, but there
are dill one or two regular latecomers.
HOW WELL ARE PUPILSOR STUDENTSTAUGHT?

16. Ovedl, the quaity of teaching in the school is satisfactory. This supports the positive views
expressed by parents. Teaching was a least satisfactory in 94 per cent of al lessons seen, and was
good and better in 42 per cent of lessons. Approximately 5 per cent was very good, al of which
wasin Key Stage 1, where the quadlity of teaching overal isgood. The high proportion of effective
teaching was in this key stage, helping pupils achieve well. In the Foundation Stage, teaching was
satisfactory overdl, with one lesson of good quality but one lesson of unsatisfactory qudity. In Key
Stage 2, teaching was satisfactory overdl, with a sound proportion of good teaching. It isdifficult to
provide an exact comparison with the last ingpection, when only a small number of lessons were
seen and four out of five were satisfactory, but the Stuation gppearsto be dightly better. The
shortcomings identified in the last ingpection are being overcome through more precision in planning.
However, new weaknesses have emerged in the Foundation Stage which create some congtraints to
learning. Significant strengths are noted in the management of pupils across the school, especidly in
dealing with some challenging behaviour, and in the very effective methods employed by teechersin
Key Stage 1.

17. Theteacher in the Foundation Stage finds some practica ways to make learning
understandable for the school’ s youngest children. For example, adults make porridge so that
children can write the ingtructions from experience, dthough the children themsdlves could be more
involved in the actual making process. In Key Stages 1 and 2, teachers' subject knowledge is good
overdl and skills are well taught. Teachers use arange of interesting resources to make learning
comprehensible, notably in Key Stage 1 where pictures and photographs of the locality and beyond
are used well in history and geography to engage pupils interest. Inartin Year 5and 6, agood
range of interesting artefacts, sometimes the teacher’s own preciousitems, are used to generate
good teaching points. Overdl, pupilswith specid educationa needs are taught well by most
teachers and by specidist teachers. Learning support assistants know the pupils well and guide and
encourage pupils to succeed and to ask and answer questions in whole class discussions.

18. Theteaching of badc killsin literacy and numeracy isgood in Key Stages 1 and 2 and
satisfactory in the Foundation Stage. All teechers use the nationd frameworks and guidance to
organise lessons. In Key Stages 1 and 2, these are well structured with a good baance of activities
and good drategies to teach literacy and mathematical skills. Thisis helping pupilsto incresse ther
skillsa agood rate as they move through the school, but especialy with phonic skillsin Key Stage
1. Inthe Foundation Stage, the structure of lessonsis satisfactory in helping children to acquire skills
in focused class and group activitiesin literacy and numeracy. However, opportunities are missed to
develop basic skills more effectively in free choice activities, for example by intervening more
frequently in role play activities to develop pupils language skills and imagined Stuations.

19. Inthe Foundation Stage, planning is unsatisfactory overdl and often leads to low expectations
of pupils learning. Most lessons express clear intentions for learning for focused class and group
activities, dthough insufficient extension work is planned into some sessions and expectations are
sometimestoo low. In amusic session, for example, much of the same work was repeated
throughout the lesson with little development of learning. The children became bored and restless as
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aresult. On another occasion, children asked to make puppets but the bear was adready cut out
and stuck on agtraw and dl the children had to was to stick on sequins. They did this very quickly
and without much thought. In free choice tasks and activities, there is not aways a clear focus for
learning. For example, there was little evidence seen in planning for how the outdoor areawould be
used. This affects the gains which pupils make in these activities as there is often insufficient
chdlenge to sugtain their interest.

20. Panningissatisfactory in Key Stages 1 and 2 and means that work is pitched a a suitable
level on most occasions to provide appropriate work. Teachers expectations are, on the whole,
satisfactory. Thisisan areatha shows some improvement since the last ingpection. Most lessons
are carefully planned and sessons are well structured, giving teachers and support staff opportunities
to reinforce pupils understanding. On occasion, support staff dominate group activities and overly
direct pupils asthey work: as seen in art and design and technology in Key Stage 1. This stifles
pupils ability to think for themsdves. Objectivesfor learning are clearly stated, so that intentions
are defined in terms of expected outcomes for different groups of pupils. Work isusudly sufficiently
adapted in group activitiesto cater for the wide range of atainment in each class. On occasion,
higher attaining pupils are given more of the same, rather than a grester chalenge which would give
them an incentive to work harder. Sometimes the teachers keenness to provide chdlenge for pupils
means that some lower attainers are confused and become frustrated as they do not understand the
work and neither do they have the same support as specid needs pupils. Thisisevident in some
ICT lessonsin Key Stage 2 when pupils do not have the required mathematica skillsto achieve
greater successin their ICT work.

21. Acrossthe schoal, teechers plan for pupils with specia educationa needs in relation to the
targetsin their individual education plans, and specidist teachers provide focused teaching of ills
and knowledge, both in the classroom lessons and when the pupils are withdrawn for additiona
help.

22. Gregter precigon in planning is being brought about by some understanding of what different
groups of pupils need to do next. To some extent this is based on satisfactory day-to-day
assessment, athough practice is il variable, especidly in marking. Most teachers comments
resoond to pupils efforts, but some marking isminimal. The best gives key pointers to pupils for
what they need to do next, and some ussful annotation in the early years identifies what pupils have
achieved. Individua targets have been identified for pupilsin some classes and placed in the front of
books, but then little reference is made to them in marking.

23. Teachers methods are very good in Key Stage 1 in aiding learning, good in Key Stage 2, and
satisfactory in the Foundation Stage. The best teaching is characterised by good introductions with
teachers reminding pupils of previous learning. Teachers are effective in explaining new concepts
and making clear what pupils are expected to do. Good focused questioning targets specific pupils
- to check their understanding and to help them think more deeply. In Year 1in aliteracy lesson,
the teacher effectively drew pupils attention to key parts of the text in a‘Big Book’: such
questioning hel ped them to understand more about the storyline. Teachers offer pupils the chance to
ask questions as well to clarify what they have to do, seen to good effect in an ICT lessonin Year 4
where pupils confidently raised their own questions. Sometimesin the Foundation Stage, class
discussions go on for too long, which dowsthe rate of learning as children gt inactive when they are
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esger to explore for themsalves. The best lessonsin the school have alively pace, pupils are quickly
set to work and group activities are well organised to gain and maintain their attention. A good
example of thiswas seenin sciencein Year 1 where clever organisation in the classroom helped
pupils and adults to work well together. Pupils were enthused, and their efforts increased so that
they made very good gainsin their learning.

24.  Good management, based on high expectations of pupils behaviour, isevident in dl classes
andisvery goodin Key Stage 1. This sats a positive tone for most lessons and learning, in which
pupils can concentrate well. Effective strategies ensure that even some challenging behaviour among
older pupilsin Key Stage 2 creates minima disruption to other pupils learning. Mot teachers build
in time &t the end of lessons for pupilsto review their learning. In the best practice, asseenin Year
6, the teacher used the opportunity to explain something about the next session: this piques pupils
curiogity.

25. Homework makes a satisfactory contribution to pupils learning. All pupils are provided with
homework from an early age, such as reading and smple mathematica tasks. More Structured
tasks are carried out as pupils get older: this helps them to prepare suitably for the next stagein
education. Mogt parents expressed positive views about homework.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO PUPILSOR STUDENTS?

26. The qudity and range of learning opportunities provided by the schodl is satisfactory overdl.
A key issue from the last ingpection concerning the development of precise learning targets for
groups of pupils has, to alarge extent, been addressed. Teachers planning identifies, on aregular
bads's, each group of higher, average and lower attaining pupils in English and mathematics.
However, there are wesknesses in the qudity of planning of the Foundation Stage in light of new
nationa guidelines. The good work noted in pupils spiritud, mora, socid and cultural development
in the last ingpection has been sugtained, dthough there is an identified need to document a suitable
programme for persona and socia education. Provison for pupils with special educationa needs
was consdered sound in the last ingpection, but this has improved and is now of good qudity.
Other features of notable quality which were not mentioned in the last inspection report have
emerged, such as very good links with the community and good links with partner inditutions.

27. There are weaknesses in the qudity of planning for the Foundation Stage curriculum which
add congraintsto children’slearning. There is no specific policy for this tage of learning to identify
the key principles and strategies employed to teach the school’ s youngest children. Long term
planning shows that work for reception aged children is till consdered on a subject basisand as
part of whole school schemes of work based on the Nationd Curriculum. It is not planned to
nationally recommended aress of learning for children of thisage. Thisleads to some overly
complex planning and confusion when trandating long term plans into a suitable programme of
activitiesin the medium and short term. Thereis asound structure overdl for the medium-term
planning of literacy and numeracy following nationa frameworks. However, the medium-term
planning for the other areas of learning often makes too few explicit links to early learning goas and
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isoften alist of activities which do not clearly show how learning develops over time, especialy for
free choice activities. Planning for the use of the outdoor areas has yet to be incorporated in plans.

28. The curriculum meets statutory requirements for pupilsin both Key Stage 1 and 2. Provision
for pupils persond, socid and hedlth education is satisfactory overdl and iswell promoted through
much of the work the school does. The school has some good features within its provison, such as
the development of circletime. This, often good, practice has not yet been set within a coherent
programme to ensure that aspects are not duplicated or omitted, and to provide aframework for the
assessment of this aspect of the curriculum. There are suitable policies for hedlth education, which
incorporate agpects of sex and drugs education: they are integrated into the programme for science.
However, there is no policy or identified programme for the teaching of persona and socid
education.

29. The school has satisfactory strategiesin place for planning and teaching literacy and numeracy.
Teachers have developed their planning using the nationd literacy and numeracy frameworks. This
has provided a firm foundation for medium and short-term planning and teaching in these subjects.
There are specid *booster classes organized for those pupils who, at the end of Key Stage 2, are
just short of achieving the expected standards of 11 year olds. This provison is helping them
achieve more successin basic skillswork. InYear 1, pupils have aregular daily sesson of phonics
teaching as part of an early intervention project. The school has been recently awarded a certificate
in the teaching of basc skills. Literacy and numeracy initiatives for parents have also been
developed to help them assst their children. Near to the annua nationa testsin English and
mathematics, the school provides arevison club for pupils on Saturday mornings.

30. Theschool provides a broad, baanced and relevant curriculum for pupilsin Key Stages 1 and
2 which is satisfactory overdl. There are policiesfor dl Nationa Curriculum subjects but they vary
in quaity and the aspects they cover. Good models are noted in ICT, music and physical education:
these identify the school’ s gpproach and incorporate useful teaching and learning strategies. Long-
term planning is stisfactory and provides a sound framework based on new nationa guidance for
each subject. In some year groups, teachers work together to plan atwo-year cycle of subjectsin
order to better link together some areas. Medium-term plansfor al subjects are based on teaching
for each haf term. Although satisfactory overdl, the quaity varies between different years and
subjects. In subjects other than English and mathematics where teachers have detailed weekly
lesson plans, teachers generdly use the medium-term plans as weekly lesson plans. However, some
medium-term plans have not been adapted sufficiently from the long-term guidance and only specify
broad objectives for the period being taught. The best practice identifies a clear structure to show
how learning develops over each haf term, ensures a progression of knowledge, skillsand
understanding and more precision about what pupils are expected to learn in each sesson.

31. Provison for pupilswith specid educationa needsis good and reflects the inclusve ethosin
the school. Pupils are identified early and accurately through appropriate testing, observation and
good communication between the specid educationa needs co-ordinator, class teacher and parents.
The schodl is proactive in seeking outside expertise where necessary, for example, using the skills
and expertise of gaff from aloca Beacon specid school. Provison is made to meet the identified
gpecid educationa needs of pupils with Statements. When necessary, pupils with specid
educationa needs have individua education plans: these contain specific targets that are achievable,
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and relevant dtrategies that promote progress in the areas identified. A good range of support is
provided: by learning support assstants, outside specidigts, the specia educationa needs teacher
through withdrawa from class for speciadised help, and by support in class lessons. The support is
well organised and is effective in helping pupils to make progress. Overdl, pupils, including those
with English as an additionda language and those pupils with specia educationa needs, have equa
access and opportunity to the planned curriculum and to other aspects of the life of the schooal,
including extra-curricular activities.

32. Theprovison of extra-curricular activitiesis very good and teachers, parents and a charity are
involved in running the wide range of activities. These include after-school dubs and an annud
resdential camping trip for Year 6 pupils. The clubs provide very good opportunities for pupilsto
extend their knowledge, skills and understanding in areas related to the school curriculum. The
extra-curricular activities are very well attended by pupils and include good quality experiencesin
guitar, recorder, art, dance, football, netbdl, rounders and athletics.

33. Theschoal has some links with the loca community, which make a very good contribution to
pupils learning. Some of these come through school vidits such asto Coventry Cathedra and the
Trangport Museum. Other links are with the Parish, which combined with the schoal to raise funds
for the ICT suite and library. Linkswith the Mayor and Town Council have involved the school in a
number of loca projects. These include a tree planting programme with reception pupils and
alowing Year 6 pupilsto use the council chamber to take part in a debate on children’ sfacilitiesin
thetown. An artist visited the school last year to help Year 5 pupils with a*Hobby Horse' project.
A loca builder sponsors the school’ s football strip and McDonalds sponsors the strip for the netball
team. The school aso helped the Mayor to launch the poppy appedl.

34. Theschool has good links with partner inditutions. Those with The Blessed George Napier
Comprehensive School are particularly good. Thereisnow a*“buddy” scheme between Y ear 6 and
Year 7 pupils, which assgts pupils in making a smooth transfer to the larger school. The
comprehensive school aso arranges a three-day induction period during the summer term. The
school has links with the other primary schools mainly through sporting events but dso for music and
dance celebrations. The good links with the nursery class on site hel ps to ensure a smooth transfer
of pupilsinto the reception class. During, and particularly at the end of the school year, nursery
pupils spend time in the reception class to familiarise themsalves with the new environment.

35. Theprovison for pupils spiritua, mord, socid and cultural development isgood. The school
makes good provision for pupils spiritual development. Thereis, promoted in the school, an
awareness of something beyond the immediate physical experience. Each day pupils engagein a
period of quiet reflection in classrooms before beginning their lessons. When assembled in the hdll
as awhole school, pupils enter quietly into the cam atmaosphere crested by music and are evidently
aware that thisisa specid time. Achievement is acknowledged and thisraises pupils self-esteem.
Opportunities within the curriculum contribute to spiritua development. For example, inamusc
lessonin Year 2, pupils were encouraged to consider the fedings which music evoked and did so
sengtively.

36. Theprovison for mora development isvery good. The school places a strong emphasison
doing the right thing and accepting respongibility for actions. In alesson in the reception class,
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children considered the story of Goldilocks and decided that it was wrong of her to have entered the
bears house and eeten their porridge. Caring for othersis strongly emphasised, especidly in circle
times, and a positive approach is taken to discipline with good behaviour being rewarded and
acknowledged. Pupils who have broken the accepted code are put in Situations where they can
achieve success. It isthe behaviour that is recognised as bad, not the pupil. All are aware of the
vaues that the school holds and know, for example, that there must be no bullying. The pupils teke
their cue from the school staff who spesk calmly and politely to them and set the example of slf-
discipline and sdf-contral.

37. Thepromotion of socia development isgood. Adults set agood example by the way they
work together as a team helping the pupils to develop an understanding of community living. On the
playground, pupils are encouraged to play with others who may need afriend. Year 5 pupilsare
ableto link with thosein Year 3 for paired reading sessons. Out of school activities enable pupilsto
work with different aged pupils from within the school a the range of clubs on offer, aswel asto
work together as ateam in competitions and events with other schools. Pupils are given some
opportunities to take respongbility for minor tasksin lessons, but more significantly out of lessons.
Older pupils, for example, have been involved in organising fund rasing activities and games for the
Summer Fayre. The school is considering setting up a school council to promote a higher level of
meaningful respongbility. On occasion, teachers or support staff dominate activities, and pupils have
fewer opportunities to develop independencein their learning and in initiating idees.

38. Culturd development is promoted satisfactorily. Pupils are made aware of their own
community and traditionsin anumber of ways. An artist has worked with older pupils on traditiona
‘hobby horses' and they then took part in the town festival. The school has helped to design alocdl
museum in Banbury. Pupilsareinvolved in snging in the local church and have joined with other
catholic schools for music and dance. Pupils visit places of interest to find out more about the
locality. Art and music provide opportunities for pupilsto consider the work of famous artists and
musicians to broaden their cultura awareness. Thereis an awareness and respect for different
cultures and faiths, some of it promoted through the curriculum. However, thisis not a strong
feature of the curriculum. There are not dways the resources available to support learning. For
example, thereisalack of recorded music from non-western cultures.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

39. Reference was made to some aspects of care for pupilsin the last ingpection, but not to all.
Evidence shows that there has been sgnificant improvement in some of the procedures identified and
in their implementation, especidly in supporting pupils welfare. There has not been enough
improvement in addressing shortcomings in assessment procedures. The steps taken by the school
to ensure pupils welfare, hedth and safety, including the arrangements for child protection, are very
good. Thisenablesthe pupilsto receive their education in a secure and caring environmen.
Procedures for providing educational and persond support and guidance are satisfactory, athough
there are wesknesses in monitoring pupils academic performance and persona development.

40. Therearevery good child protection policiesin place. The school has avery full and detailed
child protection policy in line with loca authority recommendations. The policy detallsthe
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respongbilities & every leve in the school and al s&ff have received training on the procedures.

The specid educationa needs co-ordinator is officidly the designated adult, but sheis very well
supported by the headteacher, who has recaived full child protection training. The school has a
good relationship with Socid Services. The school takes the issue of hedth and safety serioudy and
thereisavery good and detailed policy in place. The governors are actively involved in this, and
regular ingpections and risk assessments are carried out. The school also undergoes atwo yearly
health and safety audit carried out by the local authority. Very good procedures are in place for
dedling with sickness and with both mgor and minor injuries. All medica needs and incidents are
meticuloudy recorded and parents are kept well informed as necessary. Five members of saff have
received training in first aid procedures.

41. Good procedures are in place for monitoring atendance and for following up lateness and
absence. The education socid worker visits the school monthly and follows up pupils, who are
regularly absent or late. The school has adetailed attendance policy and parents are made aware of
the importance of good attendance and of their children’s need to arrive at school on time. What
condtitutes authorised and unauthorised absence is made clear to them and the school strongly
ressts pupils being taken on holiday during the time of their Satuary tests. Good attendance is
encouraged by the presentation of certificates for one hundred per cent attendance. Although the
attendance leve is il below the nationa average, the school’s good procedures have ensured a
year on year rise.

42. Thereare very good proceduresin place for monitoring and promoting good behaviour and
for monitoring and diminating oppressive behaviour. The school’s behaviour policy has afull range
of rewards and sanctions and there is dso a comprehensive anti-bullying policy. Parents receive
letters from the school informing them of incidents of particularly good behaviour. Most teachers
ded with inappropriate behaviour and implement the policy well. They are quick to praise good
behaviour. In difficult cases, they are well supported by members of the county’ s outreach service.
Some planned aterations to the premises are aimed at opening up areas within the school to reduce
the number of places where bullying could take place unobserved.

43. There are satisfactory proceduresin place for supporting pupils educationa and personad
development. Good useis made of systems such as stickers and certificates to reward good, or
improving, &titudesto work. Pupil’s photographs are digplayed in the hall and the entrance when
they have behaved or achieved very well and certificates are awarded in assemblies. In assemblies,
regular opportunities to share achievements and successes raise pupils salf-esteem, and encourage
them to do better. Staff know pupils well, and give them good guidance and support when they
need to make improvements. Links with outside agencies, such asthe educationa psychologist,
provide good guidance and support for pupils with special educationd needs. In addition, a sound
policy complying with the recommended Code of Practice, is consstently implemented in the school,
and provides good guidance for teachers. The school uses circle time well to promote positive
attitudes, to engender respect and care for others, and to focus on areas where pupils personal
development may be lacking. For example, they are helped to articulate why people are ‘ specid’.
However, awhole school programme for teaching persona and socid education has yet to be
developed to draw together the most effective practicein thisarea. Some comments on pupils
persond development are made in end-of-year reports. However, there is no assessment and
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recording system in place to keep track of their levels of application, cooperation and concentration
on aregular basis.

44.  Procedures for assessng most pupils attainment and monitoring their progress are
unsatisfactory overdl across the school. The school hasidentified this areaas a priority for
development in 2001-2002. Some use is being made of end of key stage performance data from
nationd teststo inform school priorities which makes use of assessment overd| satisfactory.

45.  Summative assessmentsin the core subjects of English, mathematics and science, such asthe
statutory tests at ages seven and 11 and standardised test results, are carried out appropriately. The
school has made good progress on organising the data and andysing pupil performance. This has
then been used to group pupils, identify weak areasin subjects such mathematics and to target
improvements in teaching and long-term planning. Assessment procedures for pupils who have
specia educationad needs are good. The specid educationa needs co-ordinator, using outside
expertise where necessary, employs effective screening procedures for early identification of needs.
Thisinformation is then used, in conjunction with the class teacher and parents, to draw up detailed
and rdevant targets within pupil’ sindividua education plans, which are regularly reviewed. The
specid educationa needs co-ordinator also meets regularly with dl class teechersto assessthe
progress of pupilsin reation to their specific difficulties and to provide advice or further assessment
if required.

46. Sincethe previous ingpection, arrangements for testing, assessing and recording most pupils
attainments have become overly complex and they lack relevance to current planned work. A
policy has been devel oped for assessment, but it provides little guidance for teachers to show clear
expectations for what isto be done and how. Mogt subject policies contain little further guidance
and there is scant reference as to what will be done in the Foundation Stage. Basdline assessment is
undertaken on entry to the reception class, and the system could provide a sound basis from which
to record progress in terms of early learning goals. However, little evidence was seen of effectively
assessing pupils atainment againgt this benchmark. In Key Stages 1 and 2, assessment in English
and mathemdticsis generdly satisfactory and is based on the nationd literacy and numeracy
frameworks. However, the frequency and quality of assessment in some areas within these subjects,
such asin reading, is unsatisfactory. In other subjects the objectives used for assessing and
recording pupils attainments do not always match the learning objectives used in the schemes of
work and in long and medium-term plans. It istherefore difficult to track the progress of pupils
againg what it was intended for them to learn.

47. Vaiancein the quaity of assessments, noted in the previous ingpection, Hill exists.
Assessment opportunities are not dways identified in teachers medium-term planning and they
rarely show who isto be assessed and how, focusing instead on broad assessment criteria The
school has developed aweekly evauation form for each subject on the back of the medium-term
plans. The quaity of these evduations varies. Some identify what individua pupils have achieved,
athough they often provide an evauation of the lessons rather than of the progress of pupils or the
difficultiesthey are experiencing. It isnot afesture of al teachers classroom practice to make
ongoing assessments of pupil’s progressin order to make improvements in pupils performance.
Opportunities are also missed for learning support assistants to help in assessing pupils progress
during lessons. The system
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for gathering individua pupils samples of work is unsatisfactory. Too much out of dete materid is
gtored in a hgphazard way, which makesiit difficult to assess what has been achieved. The quality of
the annotation on some of the samples provided is inadequate in evauating the work in order to
identify strengths and weaknesses related precisely to what has been taught.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

48. The school works wdl in partnership with parents. Parents views of the school are very
positive, the schoal’ s links with parents are good, and the impact of parents’ involvement on the
work of the school isgood. No mention was made of parentd views in the previous ingpection to
make ajudgement on improvement.

49. Parents views of the school, as measured by the answers to the parent questionnaires, are
very good. Over 90 per cent of the parents gave positive answers to the questions - elther strongly
agreeing or tending to agree - in dl aress of the school’ swork. A significantly high proportion of
parents believe that the school is led well, that the school expects pupils to work hard and achieve
their best, and is helping them to become mature and responsible. They fed comfortable about
approaching the school. Inspectors were able to confirm these very positive views of the school.
Parents also fdlt that teaching was generdly good across the school. The teaching observed in Key
Stage 1 was good overal while, in Key Stage 2 and in the Foundation Stage, it was satisfactory. A
small proportion of parents (gpproximately 10 per cent) do not believe that the school provides an
interesting range of activities outsde of lessons. Inspection evidence shows that the school’s
provisonisvery good.

50. Thequdlity and range of information about the school isgood. The school has consulted with
parents through a survey to seek their views on where improvement is needed. Thereisavery well
presented and detailed school prospectus and governors annud report to parents, both of which
contain the relevant Satutory information. Parents aso receive regular informative newdetters.
Pupils annua reports are satisfactory. They give information about pupils work during the previous
year, particularly in the core subjects. However, pupils targets could be more focused and the
information about progress could be written in terms which are more ble to most parents.
There are two parents evenings each year, a the start and end of school year, a which parents can
discuss children’swork. These are usualy well attended by over 85 per cent of parents. A number
of parents expressed the wish for a further meeting in the middle of the school year to keep track of
their children’s progress. The attendance of parents at review meetings of pupils with specid
educationa needs has improved last year from thirty per cent to Sixty per cent.

51. Parents make agood contribution to children’s learning both at school and a home. A smdll
but sgnificant number of parents come into the school as volunteers to work in the classsoom. They
listen to pupils read, (for which they receive guidance), and help in other activities. Many parents
work so the number who can help islimited. They accompany pupils on school trips and some help
with extra-curricular activities. Parents a'so make a contribution to pupils learning a home through
the homework scheme. Some pupils said that parents listened to them read at home and a so read
to them. A large number of parents have expressed their commitment to the school by readily
sgning the home-school agreement. There is an active Parents and Friends' Association, through
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which parents make a good impact on the work of the school. They support the schoal through
their fund-raising. Last year acombination of the loca parish, pupils and parents raised nearly
£5000, which supplemented the grant from the National Grid for Learning, enabling the schoal to
complete the new computer suite and re-ste the library. On an individual bas's, one of the parents,
who is aso agovernor, raised £2000 in sponsorship by canoeing from Banbury to London.

HOW WELL ISTHE SCHOOL LED AND MANAGED?

52. Theoverdl quality of the school’ s leadership and management isgood. This shows an
improvement since the ingpection in 1998 where it was considered sound. It is having a pogtive
impact on provision, with consequentid improvement in pupils standards of achievement.

53. Theleadership provided by the headteacher and staff is good overall. The headteacher
provides outstanding leadership. Her dedication, professondism and vision for the school have
carried it forward through a very difficult period. The effectiveness of her leedership and
management is the main reason why standards have risen substantially since the 1996 inspection
when the school was placed in specia measures, and why the qudity of provision - especidly
teaching - hasimproved. Key issues from the ingpection in 1998, when the school was removed
from specid measures, are being addressed satisfactorily despite anumber of changes in saffing.
The headteacher has worked hard to secure the commitment of al staff to improving pupils learning
and hasincreased delegated respongbility to them appropriately. The staff give generoudy of their
time and effort to promote a positive and caring ethos for learning and to continue the improvement
in standards that has been a feature of the school since the ingpection of 1996. However, many of
them are new to their leadership role and, dthough leadership by staff is satisfactory they have yet to
have a strong influence on developmentsin their subjects. In addition to standards, the ams and
values of the school focus very clearly on valuing and repecting individuals. These are reflected
very strongly in much of the school’ swork and are firmly embedded in every aspect of schoal life.

54.  The membership of the governing body has aso undergone significant change. The present
governing body is very effective in fulfilling its respongbilities through a good committee structure.
Governors are fully aware of the role they have to play in providing a strategic direction for the
school and ensure that decison making is firmly based on an informed understanding of the school’s
strengths and wesknesses. Thisis achieved through regular reports from the headteacher, staff
presentations, vists with a specific focus, or generdly helping in school. They are strongly
committed to school improvement. There is a supportive relationship between the governors and
head teacher, which has built into an effective partnership driving the school forward to achieving
higher sandards. The governors contribution to the leadership and management of the school is
very good.

55.  Monitoring and evauation of the school’ s performance and taking effective action are good.
The headteacher, local education authority ingpectors and advisers and, more recently, the deputy
headteacher have been involved in the development of teaching. Nevertheless, the head teacher is
dill carrying acondgderable load. Although there is a shared commitment by al saff to

improvement, subject co-ordinators, several of whom are new to the school, have yet to assume a
fully effective monitoring role. The head teecher is aware that the further professona development
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of subject co-ordinatorsisapriority in order that staff with responsibilities can make a better
contribution to developments and spread good practice. Severa co-ordinators do not have aclear
overdl view of what was hgppening in their subjects throughout the school.  Although they scrutinise
teachers planning on aregular basis they are not necessarily aware of how effectivey it is
implemented, particular in phases in which they do not teach. Neither the English nor mathematics
co-ordinaors, for ingance, have more than a partid understanding of how to move their subjects
forward and require support. Governors are fully involved in a systematic, rigorous and ongoing
monitoring and evauation of standards within the school. Protocols for vidits have been carefully
worked out to ensure that governors are clear about their roles. Overdl, the shared partnership
between governors, staff and the headteacher ensures good capacity to succeed.

56. Theschool’s dtrategy for appraisa and management of performanceisvery good. The
recently completed performance management procedures have raised a number of whole school
issues as well as some which are specific to individua teachers. Their needs are being planned for
caefully. The staff in genera are very receptive to new ideas and keen to review and improve their
classroom practice and management skills. Very good support is provided for new teachers, and
gaff moraeis generdly much higher than in earlier ingpections. The school development planis
clearly focused on priorities drawn from analysis of the school’ s strengths and weaknesses, and this
includesincreased use of performance data. Aspects for improvement are supported by sound
action plans for their implementation and include criteria againgt which to measure success.
However, these could be more sharply focused on pupil performance in anumber of areasto form a
good basis for governors to monitor and evauate, more effectively, the impact of any action taken.

57. Themanagement of the school’ s financia resources is good in supporting educationa
developments. Systems for monitoring and controlling income and expenditure are good, confirmed
in the latest audit report, where only minor improvements were noted. These have aready been
addressed. Resource implications are noted in the school development plan and budgeting is based
on an understanding of long term priorities as well as being flexible enough to respond to short-term
need, for example with the decision to support the funding of the specia needs teacher. Information
about the budget is regularly supplied to the headteacher and governors for monitoring purposes.
The schoal isin receipt of anumber of specific grants. These are dl alocated appropriately, and
monitored carefully by the headteacher and the governors. Governors meeting minutes show thdt,
where necessary, governors seek clarification on spending decisons, and assess their effectiveness
through consultation with the head teacher.

58. New technology isused well for streamlining adminigtretive tasks, and the school has recently
benefited from the ingtalation of agood qudity ICT suite. However, new technology is used only
gpasmodicaly across the school for planning and assessment purposes. It has yet to be used as
effectively asit could by staff and pupilsin terms of the Internet.

59. The school successfully employs the principles of best value. Pupils performanceis
compared with other schools locally, aswell as againg the nationa picture. The school has
responded well to the sgnificant challenges, which arose as aresult of being placed in specid
measures. It isespecialy successful in responding to the demands of the loca environmernt,
providing pupils with positive experiences to compensate for their home circumstances. Good
procedures are followed for ensuring best vaue is sought in any purchases. Thiswas notablein
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some of the more recent building work, which has taken place in the school. The school gathersthe
views of parentsto gain their opinions about the school, and is in the process of establishing a school
council in order to capture pupils views and involve them in the consultation process.

60. The school has a satisfactory number of suitably qudified teachers with arange of experience
to meet the demands of the curriculum and the teaching of different age groups. Over the past two
years there has been alarge turnover of staff. Most teachers left and have been replaced. There
has been greater stability thisyear. The current staff members work well together. Good useis
made of extra teaching support for Year 6 ‘booster’ groups. The co-ordinator for special
educationa needs has a specific qudification for thiswork and supports pupilswell. A higher than
average number of support staff work in the school, supporting specific pupilsin their learning and /
or behaviour problems as well as with general classroom assstance. They are generdly used well,
athough sometimes they St and watch where better use could be made of their time, for examplein
asessment. The office aff provides an efficient service to the school. Midday supervisors and
school keeper are well organised and carry out their duties with care.

61. The school accommodation is satisfactory and has been improved in recent years. Itiswdll
maintained and there have been mgor projects in recent years in relation to the roof, an improved
hesting system, toilets, window replacement and redecoration. The school is made attractive by
displays of pupils work and quiet carpeted areas. Classrooms have been made reasonably
gpacious by the remova of someinternd wals. All but one classis housed in the main building and
there is adequate space for the number of pupilsonroll. The school has a specidist ICT suite and
technology area. The hall is centrally placed and is awakway through to other areas of the school:
this interrupted some physica education lessons. Similarly, it is necessary to walk through some
classroomsto get to others. Thelibrary, aso, isnot readily accessible to al classes except for
Years5 and 6. The outsde areaisin the process of being developed but suffers from vandaism. It
isnot possible, for example, to leave goa posts out for games. Some windows have also been
broken on a number of occasions. Fixed seating has been placed around trees for pupils use during
break times and the school intends to set up an areawhere bal games might be played without
danger to windows. Designated areas have recently been developed for children in the Foundation
Stage, but these are quite barren at the moment and not well used by children in the reception class.
Plansfor addressing thisare in place and awaiting funding.

62. Theleve of resources to support learning is good with no sgnificant shortfdls. Only some
minor gaps were noted: for example, the lack of music from other cultures, and the qudity of some
smal equipment in physica education. Resources are well organised and accessible and are usudly
well chosen to support teaching. The school makes use of aloan service from the local Teachers
Centre for extraresources for history and geography. The library iswell socked with reference
books. Good useis made of vigtsto the local areaand others further afield, and of visitorsto the
school.
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WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?
(References to the most relevant paragraphs in the report are identified after each issue.)

Working together, the governing body, headteacher and staff need to:

*

improve sandards a the end of Key Stage 2 in mathematics, science and ICT and in writing
in both key stages. This should incorporate — athough not be limited to - developing the
work of co-ordinators so that they have a positive influence on the standards achieved*;
(Paragraphs 2, 3, 4, 5, 8, 53, 55, 58, 76, 79, 81, 84, 86-93, 94-98, 112-117)

improve the curriculum planned for children in the Foundation Stage to ensure théat they are
helped to make greater progress in most of the recommended areas of learning for children
of thisage;

(Paragraphs 1, 16, 18, 19, 26, 27, 63-75)

improve assessment by devel oping manageable systems for gethering accurate and useful
information about pupils academic achievement in order to track pupils asthey move
through the school to assess how well they have progressed, and to provide suitable
information for planning future work';

(Paragraphs 22, 39, 44, 45, 46, 47, 85, 98, 108, 111, 117, 125)

continue in its efforts to promote good attendance in order to increase atendance rates*.
(Paragraphs 15, 41)

Other issues which should be consdered by the school include:

*

drawing together the good practice that exists in the school in promoting pupils persond
development into a coherent programme of work to ensure that pupils skills are developed
systematically from year to year and a structure which provides a means by which their
progress can be assessed and monitored.

(Paragraphs 28, 43)

" those items marked with an asterisk currently form part of the school’s priorities for devel opment.
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed 63

Number of discussons with staff, governors, other adults and pupils 25

Summary of teaching observed during the inspection

Excellent | Verygood | Good | Satisfactory | Unsatisfactory Poor Very Poor
0 5 37 52 6 0 0

The table gives the per centage of teaching observed in each of the seven categories used to

make judgements about lessons.

I nformation about the school’s pupils

Pupilson the schoal’sroll Nursery | YR-Y6
Number of pupils on the school’sroll (FTE for part-time pupils) 0 205
Number of full-time pupils known to be digible for free school medls 0 53
FTE means full-time equivalent.
Special educational needs Nursery | YR-Y6
Number of pupils with statements of specia educational needs 0 3
Number of pupils on the school’ s specid educational needs register 0 57
English as an additional language No of
pupils
| Number of pupils with English as an additiond language 12
Pupil mability in the last school year No of
pupils
Pupils who joined the school other than at the usud time of first admisson 18
Pupils who left the school other than at the usud time of leaving 17
Attendance
Authorised absence Unauthorised absence
% %
| School data 6.3 | School data 0.1
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Nationa comparative data

5.2

| National comparative data

| 05

Both tables give the per centage of half days (sessions) missed through absence for the latest

complete reporting year.

Attainment at the end of Key Stage 1

Number of registered pupilsin find year of Key Stage 1 for the Year | Boys | Girls | Total

latest reporting year 2000 | 12 14 26

National Curriculum Test/Task Results Reading Writing Mathematics

Numbers of pupils a Boys 8 9 9

NC Leve 2 and above Girls 13 14 13
Tota 21 23 22

Per centage of pupils School 81(87) 88 (87) 85 (87)

a NC Levd 2 or above National 84 (82) 85 (83) 90 (87)

Teachers Assessments English Mathematics | Science

Numbers of pupils at Boys 8 10 9

NC Levd 2 and above Girls 14 13 11
Tota 22 23 20

Per centage of pupils School 85(74) 88 (84) 77(87)

a NC Leve 2 or above National 84 (82) 88 (86) 88 (87)

Per centagesin brackets refer to the year before the latest reporting year.

Attainment at the end of Key Stage 2

Number of registered pupilsin find year of Key Stage 2 for the Year | Boys | Girls | Total

latest reporting year 2000 | 12 13 25

National Curriculum Test/Task Results English Mathematics | Science

Numbers of pupils a Boys 7 7 7

NC Leved 4 and above Girls 11 7 11
Tota 18 14 18

Per centage of pupils School 72(54) 56(46) 72(62)

a NC Leve 4 or above National 75 (70) 72 (69) 85 (78)

Teachers Assessments English Mathematics | Science

Numbers of pupils at Boys 7 7 8

NC Leved 4 and above Girls 9 8 10
Total 16 15 18

Per centage of pupils School 64(61) 60(50) 72(65)

a NC Levd 4 or above National 70 (68) 72 (69) 80 (75)

Per centagesin brackets refer to the year before the latest reporting year.
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Ethnic background of pupils

No of

pupils
Black — Caribbean heritage 0
Black — African heritage 0
Black — other 1
Indian 1
Pakigtani 8
Bangladeshi 0
Chinee 0
White 159
Any other minority ethnic group 9

This table refersto pupils of compulsory

school age only.

Teachers and classes

Qualified teachers and classes:

YR-Y6

Tota number of qudified 8.4
teachers (FTE)

Number of pupils per qudified 24.4
teacher

Average classsze 29.3
Education support staff:

YR-Y6

Total number of education 8
support staff

Tota aggregate hours worked 166

per week
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Exclusionsin the last school year

Fixed
period

Permanent

Black — Caribbean 0
heritage

Black — African 0
heritage

Black — other

Indian

Pakigani

Bangladeshi

Chinese

White

o0 |O0|O (OO

Other minority ethnic
groups

o0 |O0 |0 (OO

This table gives the number of exclusions of
pupils of compulsory school age, which may
be different from the number of pupils

excluded.

Financial information

Financid year 1999/2000
£

Totd income 372 822.00
Totd expenditure 361 775.00
Expenditure per pupil 1875.00
Baance brought forward from 20 615.00
previous year

Baance carried forward to next 31 662.00

year




Qualified teachersand support staff:
Nursery

Tota number of qudified teachers
(FTE)

Number of pupils per qudified
teacher

Tota number of education support
SE ]

Tota aggregate hours worked per
week

Number of pupils per FTE adult

FTE means full-time equivalent.
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Results of the survey of parents and carers

Questionnairereturn rate

Per centage of responsesin each category

My child likes schoal.

My child is making good progressin
school.
Behaviour in the schoal is good.

My child gets the right amount of work to
do a home.
Theteaching is good.

| am kept well informed about how my
child is getting on.

| would fed comfortable about
gpproaching the school with questions or a
problem.

The school expects my child to work hard
and achieve hisor her best.

The school works closgly with parents.

The school iswell led and managed.
The schoal is helping my child become
mature and respongible,

The school provides an interesting range of
activities outsde lessons.

St Joseph’s Catholic Primary School

Number of questionnaires sent out 205
Number of questionnaires returned 93
Strongly | Tendto | Tendto | Strongly | Don’t
agree agree | disagree| disagree | know
51 45 2 2 0
59 39 2 0 0
44 49 3 3 1
45 51 4 0 0
66 32 1 0 1
51 40 6 0 3
66 30 4 0 0
74 25 0 0 1
45 50 3 0 2
66 33 0 0 1
61 33 3 0 2
60 30 8 2 0
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PART D: THE STANDARDSAND QUALITY OF TEACHING IN AREASOF THE
CURRICULUM, SUBJECTSAND COURSES

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE

63. Inthe Foundation Stage, children enter the reception class in the September after their fourth
birthday. Baseline assessments conducted on entry to the reception year show that the attainment of
alarge proportion of childrenisbelow average. Children currently in the reception class are on
target to achieve the standard expected by the end of Foundation Stage in their persond, socia and
emotiond skills, showing good progress since entry to the school. However, they do not meet
expectations of children of smilar agesin the remaining aress of learning - communication, language
and literacy, mathematics, knowledge and understanding of the world, and in their physica and
cregtive kills. Satisfactory progressis observed among most children in developing early language
and mathematica skills, but children do not achieve as well as they could do in the remaining areas
of learning. Thisis because work is not planned carefully enough and it does not provide sufficient
chdlenge, especidly where children are given afree choice of activities. No specific mention was
made of children under five elther in the 1998 or the1996 inspection. Hence, it isnot possible to
compare standards, provision or improvement.

Personal, social and emotional development

64. Children achieve wdl inthis area of learning: they build on their week socid skills on entry
and, by the end of the reception year, attain standards that are in line with those expected. Mogt
children have established good relationships with their teachers, other adults and, on the whole, with
each other. This means that most are confident to leave their carers at the start of day. Children
have a good understanding of class routines and usudly settle readily to work, responding quickly to
ingructions. They are beginning to work co-operatively in smal groups, sharing resources. For
example, there are only asmal number of outdoor large whedled toys available and children take
turnsreadily. Children’s behaviour isgood. Most children are quick to respond to the teacher’s
reminders for expected behaviour. They show agood understanding of right and wrong, for
example when they empathise with the bearsin the story of ‘ Goldilocks and the Three Bears .
Children listen appropriately to teachersin whole class sessons, but start to call out sometimes and
do ‘wriggle impatiently when they have been gtting for some lengthy periods. Children are given a
high level of autonomy in selecting their own activities. This helpsto develop skills of responsihility
and initiative, but they need more guidance at these times from adults to sustain their interest and
make the best use of the activities provided.

65. Teachingissound overdl. All the adults, teachers and classroom assigtants, manage
children’s behaviour well to ensure that as little time as possible iswasted in lessonsin dedling with
any minor incidents. For example, alearning support assgtant is very effective in employing good
drategies for deding with the needs of a particularly difficult child to ensure that disruption to
learning for the rest isminimised. Staff encourage children to vaue each other, as seenin “circle
time’ when children are helped to construct positive statements about each other. Children talk
openly about their views and listen to each other.
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Communication, language and literacy

66. In spite of sandards till being below those expected of children of smilar ages, children
make sound progress overdl in developing their language skills. They listen carefully to introductions
and ingtructions, but their responses are sometimes limited, by speech weaknesses, to one word or
sample phrases. Mogt children understand that print carries meaning, but few are able to decipher
words using letter sounds without a significant input by adults, and few have strategies for tackling
print independently. They become engrossed in stories read to the class by the teacher and relate
well to the characters. They use picture cluesto tell astory and are able to retell key points from
familiar stories. However, they were rarely seen choosing to share books with adults on a one-to-
onebass. Writing skills are developed satisfactorily in language sessons. Children have
opportunities to practise their kills by writing for different purposes, for example, letters of gpology
from Goldilocks to the ‘ Three Bears , and ingtructions for making porridge. However, many do not
form their letters well, and attempts at writing meet with mixed success. Thereis aheavy riance on
adults and few sdlf-help strategies such as key-word lists. A few higher attaining children write
recognisable | etters and attempt Smple words making use of phonic knowledge in their writing.

67. Teaching issatisfactory in developing children’s language skills in focused tasks. Children's
understanding of booksisincreased through story tdlling, which is often of high quaity and with
good expression. However, it is often the teacher who is doing the talking about books, and more
emphasis needs to be placed on getting children to talk through ideas for themselves. In writing,
relevant tasks are chosen to extend children’ s experiences but these are dominated by adults. For
example when making porridge, children are given little opportunity to take part in the process. The
Nursery Nurseis particularly effective in encouraging children to expresstheir ideas fredly.
However, in other groups, adults encourage a heavy reliance on themsalves to provide each letter of
each word. This gtifles children’s independence. Writing areas are established for children to
practise their skills, but are rather uninspiring and were not frequently used by many children during
the inspection. Adults miss opportunities to engage with children during free choice activities, for
example with role-play, to further the development of language, reading and writing skills.

Mathematical development

68. Standardsin mathematics are below those expected of children of asmilar age. Progressis
satisfactory in building on their attainment on entry. Most of the children can count doud together to
20 and count up to five objects accurately. A smal number of higher attainers are confident with
numbers to 20 on an independent basis. Some children are able to put numbersin the right order
but many are unable to recognise and record numbers accurately. Most recognise Smple positiona
language such as over and under, using these concepts well in physica sessons. They become
confused with the concept of more than and less than. Their problem solving skills overdl are
wesk, for example in sequencing and spotting patterns. Many children recognise some smple two-
dimensiona shapes such as squares and circles, but few three-dimensiond shapes. Children were
rarely seen reinforcing their mathematica understanding in free choice activities.

69. Teaching issatisfactory inthisarea of learning overal. Specific activities are suitably planned
and organised o that children have a better chance of success through focused input. On occasion,
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adultsin different groups employ different mathematical language for the same concept and thisis
confusing for children. Support saff help children to learn well in smal groups, athough more input
by adults in free choice activities would help to reinforce children’s number recognition and
recording skills.

Knowledge and under standing of theworld

70. Children have only avery basic understanding of the world around them and they do not
achieve aswdll asthey could in thisarea of learning. The range of work produced by childrenin this
areaof learning islimited. They learn about some smple scientific concepts, such as push and pull,
but skills are not dways developed well through focused activities. For example, an activity was
prepared which was intended to enable children to compare Smilarities and differences when
blowing through a straw to move different szed bdls, but children moved to other activities before
aufficient gains had been made. A smal number of higher ataining pupils show a sound
understanding of the differences between materials and explained why some would be chosen for
hot and not for cold weeather. Children have regular opportunities to use construction materias and
build smple, recognisable models. Some notable work was their congtruction of hobby horses as
part of their work on toys. A computer is available in the classroom for children to use, but they
were not seen making purposeful use of this equipment during the inspection. However, some
previous work showed that they have used the computer to draw pictures of their favourite toys,
which are of sound qudity. Overdl limited evidence isfound of children’s observationsto illudtrate
their early enquiry skills and children can recal very little work they have done.

71. Teaching issatisfactory overdl. The teacher provides some opportunities for children to
explore and find out about the world. However, a rdiance on discussion, often very much directed
by adults, of what children are observing, means that children have too little chance to ask their own
guestions. They are encouraged to record some of their ideas through pictures or print to show
what they have found out but not enough opportunities of this nature are provided to consolidate
ther learning effectively. This means that children have to rely on their recal of wheat they saw and
learnt, which is not always effective.

Physical development

72. Many children are not working & the expected levd in the physicd areaof learning and
achievement could be better. Their manipulative skills are sound in that they handle congtruction
materias with reasonable control and co-ordination. However, their skillsin using smal tools are
less effective, for example when gluing and sticking and in pencil control. Children too infrequently
practise their skillsin making marks in free choice activities. In specific physicd sessonsin the hal,
children show little awareness of gpace around them to make the best use of it. They jostle for
gpace in the warm-up and huddle
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closdly to the teacher, congtraining their physical movements. They do not display confidencein
contralling their moverments when hopping, jumping and skipping. Children follow the teacher’s
indructions to travel over and under equipment using sound climbing and baancing skills, but employ
little imagination when moving across mats and other floor apparatus.

73. Teaching of physcd killsis satisfactory in pecific lessons. Learning is given relevance
through relating the use of equipment to a recent story about ‘ Going on aBear Hunt'. Resources
are thoughtfully arranged. However, adults are not deployed effectively to encourage development
of skills on each piece of equipment and opportunities are missed in thisrespect. Thereare
accommodation shortfals that congtrain learning.  Children have some opportunities to explore large
equipment outdoors independently, for example to use wheeled vehicles. However, the designated
outdoor areas for the reception class have only just been established and both are currently rather
barren environments with little equipment readily available for children. Support saff are not used
effectively to lead specific outdoor activities, and neither is use of these areas noted in plansto
provide a clear purpose for learning.

Creative development

74. Credtive ills are unsatisfactory and children’s progressis dso unsatisfactory. During role-
play, children show satisfactory skillsin re-enacting parts of ‘ Goldilocks and the Three Bears in the
home corner, athough the area sometimes becomes crowded. Children work with a range of media
such as paint, textiles, mallesble materid and collage to produce satisfactory outcomes: smple
paintingsin the syle of Kandinsky, and recognisable pictures of toys, for example. However, skills
in using brushes gppropriately are sometimes wesk, as seen when children try to paint bears.
Children recognise the sounds of some instruments when played behind a screen but repetition of the
task becomes tedious and their learning is not developed well as a consequence.

75. Teaching is satisfactory overal but opportunities are missed to develop pupils cregtive ills.
A good example of an opportunity for the children to experience different textures was provided by
the Nursery Nurse who encouraged children to talk about the sensations crested when mixing paints
with hands. Overdl though, only alimited range of materials and media are provided for children to
explore independently and the focus and purpose for learning are not clear in plans. Some tasks are
too directed. For example, when children create paper puppets, they are aready cut out and
attached to a prop and dl the children have to do is stick on sequins. In the best lessons, adults
intervene appropriately with children in the *home corner’ and help to extend their expressve
vocabulary. On occasion, such intervention is minimd is developing imagined Stuations both indoors
and out.

ENGLISH
76. Theresaults of nationd tests for seven year-oldsin 2000 show that overdl, pupils
performancein reading is well below the nationd average. It isaso below that in schools with

gmilar intakes. In writing, performanceis below the nationd average but not dissmilar to smilar
schools. However, the per centage of pupils achieving the nationaly expected standard of Leve 2 is
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in line with the nationd picture: this compares favourably with smilar schools. In reading, it isonly
just below the nationd average. It is because no pupils achieve the higher Level 3, that the overal
performance is reduced. In spite of steady improvement in writing results since 1998, evidence from
the current ingpection confirms that atainment in writing remains below expected standards. In
reading, results have been much more variable, dthough much better attainment was seen in reading
among current Y ear 2 pupils who achieve well and are on target to attain sandardsin line with those
expected of most seven year-olds. A small amount of high attainment was observed during the
ingpection. Thisis a better picture than that suggested by last year’ sresults. The results of nationa
tests for 11 year-olds show good improvement over the last two years so that they are now broadly
in linewith nationd averages, and above those achieved by pupils in schools with asmilar intake.
Thisyear’s group look set to achieve standards in line with those expected of most 11 year olds,
mesting targets set for the group which are modest but redisticaly based on their prior atainment.

77. Teacher assessments of seven year oldsin 2000 suggested that pupils spesking and listening
skillswere well below average with no pupils achieving good standards. Inspection evidence shows
that the school’ s efforts to develop pupils speaking and listening skills have been effective. Pupils
achievement isgood in Key Stage 1. They behave well and levels of attention are usualy high
during ingtruction, which ensures thet listening developswell. The accuracy and darity of their
Speech improves, because teachers give strong encouragement for pupilsto talk in smal groups, or
as pat of awhole class discusson. All take part in literacy hour discussions for example, and by the
end of Year 2, most pupils are confident in expressing their opinions, even though some make very
brief contributions. Pupilsin Key Stage 2 become progressively more confident in speaking, taking
part in structured class discussons to work out their views. Thelr achievement is satisfactory. By

Y ear 6, most pupils have acquired and use a comprehensve technica vocabulary in most areas of
the curriculum. They ask, aswell as answer questions readily, to clarify what they haveto do. They
aso enter well into debate about school issues, for example when giving opinions about problems
associated with a“ Friendship Stop’ in the playground. Higher attainers show that their arguments
are sengble and well thought through.

78. Pupilsachievewdl inreading in Key Stage 1. In Year 1, pupils are developing their grasp of
phonics to help them to attempt to decode words. Most pupils read aloud together from a big book
and asmal number spot and explain the purpose of key punctuation. Higher attaining pupils read
independently with confidence when the text is familiar. Less able pupils memorise familiar text but
have difficulty recognisng words out of context. By Year 2, the mgority of pupils can read smple
texts accurately, and about half the pupils read with good understanding. They can discuss what
they have read and use clues from pictures and the text to predict what might happen next. Lower
attaining pupils have a sound knowledge of the sounds of Ietters but are not gpplying this
systematicaly in decoding unfamiliar words. They use pictures to help them with difficult words, but
need a great dedl of adult support to help them make sense of the narrative. In Key Stage 2, pupils
achievement is satisfactory from year to year. By the age of 11, most pupils have positive attitudes
to reading and express a preference for a particular author or kind of book. They have a sound
range of reading experiences, 0 they make comparisons with other books, and use technica terms
confidently. Levelsof understanding are sound. Better readers talk about the plot and
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different characters in books, and distinguish key eements of the style of different writers. Most
pupils read doud fluently and accurately, and some read expressively for dramatic effect. Less
confident readers read more mechanistically but the remainder read with adequate understanding
when the text iswell matched to their reeding level.

79. Attainment in writing is below average a the end of both key stages. Higher attaining pupilsin
Year 2 have agood grasp of basic punctuation and spelling. However, evidence from pupils books
indicates that they have few opportunities for using these skillsin pieces of extended writing.
Standards of presentation are unsatisfactory and handwriting skills gained in practise sessons are not
transferred when pupils focus on other aspects of writing, such as grammar or spelling. Thereisa
generd lack of interesting vocabulary in pupils writing, despite the fact that a least one third of
pupilsin Year 2 are articulate and display awide vocabulary in discussion. InaYear 3 lesson,
pupils discussed different types of story endings, using ardatively sophisticated vocabulary, but
when they began to write their ideas down, very little was accomplished. Even the higher attaining
pupils produced very little written work and the good vocabulary demonstrated in discusson was
not transferred to paper. By Year 6, pupils write with more confidence but do not develop their
writing skillswell through other subjects of the curriculum. For ingtance in a history lesson, research
skills were superficid, concentrating on the rephrasing of secondary sources rather than in depth
research leading to magjor pieces of extended writing. Although pupils have a good grasp of basic
punctuation, including paragraphing, Spdling is erratic and pupils do not use the range of vocabulary
evident in discussons. They do not use dictionaries often enough as they write, or routingy
proofread their work. Asaresult, some pupils continue to misspell common words. Presentation
and unsatisfactory spelling are aress identified in the last ingpection: they have yet to be fully
addressed.

80. Pupilswith specia educationa needs and the very smal number of pupilswith English asan
additional language make good progress. Thisis an improvement on the previous ingpection.
Teachers plan lessons and organise their classrooms so that these pupils, whilst taking afull part in
class activities, have gppropriate work and good support from both classroom assistants and the
specid needsteacher. Pupils are well taught such basic skills as spdlling, reading and grammar.

8l. Saidactory useis made of opportunitiesin other subjectsto gpply their literacy skills. Pupils
are able to use thar research skills to find out informeation, for example in history, athough
sometimes Smply rephrase rather than extracting key eements from the information. Pupils could
make more use of library skills for independent research, for example in geography. Some useis
made of ICT to find out information. In Key Stage 1, pupils use a search facility well to find out
about unknown words. However, skills among older pupils are unsatisfactory as seen when trying
to find out about John Lennon. 1CT isaso used to improve the quality of some pieces of writing,
athough thereislittle discernible difference in outcome across Key Stage 2. “Circletime
discussionsin persona and socid education make a good contribution to the development of pupils
gpeeking skills across the schoal.

82. Thequdity of teaching in English was & least stisfactory in al but one lesson, which was
unsatisfactory. More than haf of the teaching was good with one lesson of very good qudity in Key
Stage 1. Inthe better lessons, tasks were well matched to pupils range of abilities and therewas a
clear focusfor learning. Lessons proceeded at a brisk pace, introductions were short and to the
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point, and time was well used, giving pupils sufficient time to complete tasks. In Year 1, some very
effective questioning about features and content of a‘Big Book’ enabled pupils to understand the
gorylinewdll. Learning objectives were clear in the best lessons and communicated to pupilsin
termsthey understood. For example, in Year 3 where the lesson focused on familiar story endings,
the teacher congtantly referred back to the learning objective, and opportunities for vocabulary
development were not only built into the planning but were a consistent feature of the teaching.
Opportunities were provided for pupils to work collaboratively, with discusson of the various
stories an important feature of the group tasks.

83. Inlesssuccesstul teaching, the lessons contained too many learning objectives or the focus of
the lesson was unclear. For instance, in a'Year 2 lesson, the primary focus was using commeas to
separate itemsin alist, set in acontext of previous work on compound words. However,
aphabetica order, dictionary definitions and cross-referencing were aso discussed and the primary
focus of the lesson was only sketchily covered in the introduction. InaYear 5 lesson on identifying
cultura differencesin myths, the plethora of different texts used did not help pupilsto identify key
elements of specific cultures and pupils became confused when discussing specific vocabulary.

84. There has been some effective monitoring of practice using externd advice which has been
useful in identifying where improvement is needed. The co-ordinator has aclear view of progressin
Key Stage 2, and has been involved in the andlysis of nationa tests and identifying areas for
development. However, there has been less opportunity for the co-ordinator to monitor teaching in
Key Stage 1or to become familiar with the requirements of the new Foundation Stage curriculum
beyond monitoring of planning.

85. TheNationd Literacy Strategy has been implemented satisfactorily. Planning procedures
have been streamlined and are generally manageable and useful, although the assessment procedures
are time consuming, cumbersome and not used consstently well by dl teechers. For instance
reading records are primarily alist of books read with some comments often related to pupils
efforts. More evauative comments are only made in separate pupils' records two or threetimes a
year but again their content is variable and often expressed in broad terms. In one classin Key
Stage 2, specific and measurable short-term writing targets were put into the front of pupils books,
but subsequent marking made no reference to progress towards these targets. In some classes
teachers adapt their planning in the light of some ongoing assessment, but this good practice is not
consistent across the school. Marking practice aso varies between classes, as does the procedure
for support staff to feedback to teachers at the end of lessons. In some classes, pupils progress or
difficulties are formaly noted on arecording sheet, while in others feedback is done verbaly and
informally. Some forms of assessment, such astests, are used suitably to identify pupils who would
benefit from * booster classes' and additiond literacy support. In Year 1, asmal group of pupils
benefit from an early intervention project. Resources to support learning are good. Thereisan
attractive library, and materials to support the literacy hour are plentiful. However, in Years5and 6
thereis a heavy reliance on a published scheme as afocus for pupils' text work.
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MATHEMATICS

86. Reaultsinthe nationa testsin 2000 for Year 2 pupils are well below the national average, and
below those of pupilsin schools with smilar intakes of pupils. They show that the per centage of
pupils reaching the expected Leve 2 or above and the per centage of pupils achieving the higher
Levd 3 are both well below the nationd average. Results since the last ingpection in 1998 have
shown a steady but dow increase compared with nationa results, after a sharp declinein 1998 when
compared to the results obtained in 1997. A key issue from the previous ingpection was to raise
sandards in mathematics. The school has been successful in this respect and evidence from this
ingpection suggests that most of the current Y ear 2 pupils are on target to reach the standard
expected of seven year olds, showing good achievement since entering Key Stage 1.

87. IntheKey Stage 2 national 2000 tests, results are well below both the nationd average and
that of smilar types of schools. Sincethe last ingpection in 1998, results a the end of Key Stage 2
have shown a steady increase but have generally remained well below the nationd average.
Although the proportion of pupils attaining the expected Level 4 hasincreased sgnificantly, few
pupils attain the higher leve, reducing the overdl performance. Standards among pupilsin the
current Y ear 6 reflect the fact that alarger proportion than last year are on course to achieve the
expected Leve 4 and meet the chalenging targets set for these pupils, athough standards are il
below average overdl. By the end of Key Stage 2, pupils have achieved as well as can be expected
based on their previous attainment. Even more chalenging targets have been set for the year 2002,
in order to encourage the upward trend in results at afaster pace than the nationd picture.

88. Pupilswith specid educationd needs and the very small number of pupils with English asan
additional language make good progress. In both key stages, these pupils benefit from the effective
support given by learning support assistants and the specia educationa needs teacher, especialy
during the main activity part of the lesson where the classis divided into groups based on their prior
attainment. 1n ‘booster’ groups, organised for Year 6 pupils who are on the borderline of achieving
the expectation in mathematics, pupils are helped to make good progress in areas such as doubling
and having numbers.

89. Mod pupils gart from alow basdine in mathematics when they enter Year 1 and achieve well
to attain satisfactory standards overdl by the end of the key stage. Year 1 pupils are fairly confident
in counting to twenty and in counting on one more, but are less confident in making one lessthan a
given number. A few higher attaining pupils can order a sequence of numbers under one hundred.
Beow average pupils add numbers to ten using their fingers. In the current Year 2, pupils are
working &t or close to what is expected nationaly in some aress of mathematics such as number and
shape. Pupils know the addition and subtraction facts to ten and the facts for the two and ten
multiplication tables. Pupils order numbers to one hundred and higher ataining pupils have afirm
grasp of the strategies for doing so. Past work indicates pupils have limited opportunities to
messure using different units but do measure with increasing accuracy in centimetres. Pupils
development of mathematica vocabulary is not given sufficient emphass. Pupils problem-solving
skills are less secure, and only afew examples were seen pupils of pupils applying mathemetica
skills beyond occasona use in subjects, for example measuring shoes sizes.
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90. InKey Stage 2, pupils progressis satisfactory. Year 3 pupils throw dice to make atwo-digit
number and then say what number is needed to make it up to one hundred. Higher ataining pupils
progress to using correct strategies for adding on to a three-digit number to make one thousand. A
few lower attaining pupils count up to one hundred from alower number. In Year 4, pupils begin to
understand the use of doubling and halving in reation to the three and Six times table, whilst afew
higher ataining pupils can mentaly recdl division facts such as twenty eight divided by four. Pupils
in Year 5 caculate fractions of numbers but only higher ataining pupils are confident in knowing
their multiplication tables. By the age of 11, pupils begin develop an understanding of probakility, an
areaidentified by the school as being weak. Pupils make reasonable predictionsin this respect but
they are generaly working below what could be expected of their age group in many aress of
mathematics. Many pupils lack accuracy and consstency in calculation but they are beginning to
make sound progress in menta caculation, the recall of number facts and problem solving due to the
good mental and ordl sessions at the beginning of numeracy lessons. Past work indicates that in Key
Stage 2, there are not enough opportunities for pupilsto study agebra, data handling, apply
mathematics through problem solving in different contexts to develop these skillsto a sufficiently high

enough levd.

91. The opportunities for pupils to apply their knowledge of mathematicsin other subjectsis
limited in evidence of work since the start of the year. During the week of the ingpection, more
evidence was seen, for example measuring frames to mount artwork, measuring the area of boatsin
science and programmes involving calculationsin ICT. However, pupils mathematical skillsin some
of these tasks are not used effectively. For example, in Year 4, pupilsfind it difficult to calculate
money problems to enter data accurately and systematically in a spreadsheet. Little use was seen of
ICT to generdly support mathematica work in lessons.

92. Thequdity of teaching in mathematics has benefited recently from alarge proportion of new
daff, the support of an advanced skills teacher and advisory teacher aswdll astraining in numeracy.
Teaching was at least satifactory in al lessons seen, and good in well over haf. There was one
very good lesson: in Key Stage 1. In the most effective lessons, where pupils made good gainsin
their learning, teachers asked good questions and set tasks, which were well matched to pupils
different levels of attainment. Teachers are secure with the three-part lesson of the Nationdl
Numeracy Strategy. In menta mathematics at the beginning of the numeracy lesson, for example,
teachers generdly provided a quick pace to well directed questions ensuring that pupils were
engaged, listening and could succeed. More emphasis could be placed on pupils learning the
correct mathematica vocabulary. Introductions to the main teeching activities are effective, with
clear explanations of strategies and methodsin caculation. These alow pupils to then work in their
ability groups confidently, knowing whét is expected of them. Teachers use of the end of lessonsto
consolidate and occasiondly extend learning is helping pupilsto progresswell. Improvements have
been made in the marking of pupils work. Although satisfactory overdl, marking throughout the
school isnot of a consstent enough qudity to make it clear what has been done wdll, what needsto
be improved and how. Homework is sometimes given to pupils, which makes a satisfactory
contribution to their learning. Teachers use interesting activities to mativate pupils and sustain their
interest in their work. The use of Smple games, especidly in Key Stage 1,
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increases pupil’s motivation and interest in their work. High expectations of pupils behaviour and
the effective use of learning support assstants and the specid educational needs teacher to teach,
guide and support lower ataining pupils, results in sustained concentration and awillingness of these
pupils to offer and answer questions and make progress.

93. Theschoal, through its analysis of nationd test and teacher assessment results is beginning to
identify the strengths and weaknesses of the performance of pupils and is using the information to
target groups of pupils and areas of weakness effectively. Management of teaching and learning is
good overdl but the new co-ordinator is inexperienced and is based in the reception class. Support
will be required in order to take on an effective leadership and monitoring role across the whole
school. Teaching is currently monitored effectively by the headteacher and information gained is
helping to raise sandards. The sound implementation of the National Numeracy Strategy has
strengthened whole-school approaches to teaching and learning in the subject. Resources
throughout the school are satisfactory overdl but there is not enough software to support learning in
the upper part of Key Stage 2, and more equipment is needed to support practical activities and
investigations.

SCIENCE

94. Teachers assessment of the attainment of pupils at the end of Key Stage 1 in 2000, showed
standards were well below both the nationa average and the results of smilar schools. From 1999
to 2000 there was a Sgnificant drop in the proportion of pupils attaining the expected standard,
Leve 2, and no pupils attained the higher Level 3. Inspection evidence shows that the present Y ear
2 pupils achieve well to make good progress and are attaining standards in line with that expected
for their age, indicating a good improvement on last year’ sresults. Thisis due to the good quality of
the teaching and the interest shown by pupilsin the subject. It echoes the judgements of the last
OFSTED report in 1998. Pupils resultsin the Nationa Curriculum tests for the end of Key Stage 2
in 2000 were well below the nationd average, and below the results achieved in schools with pupils
from similar backgrounds. In the four years from 1997 to 2000 atainment has varied, with a
particularly weak year in 1998. Since then performance has improved, broadly at the same pace as
the nationd picture but not enough to overtake nationa improvement. Despite satisfactory progress
by most pupils, many of the current Y ear 6 are attaining standards below that expected. The
present class includes pupils who not only have specid learning needs, but aso a significant number
who need consstent support with their work. Pupils with specia educational needs make good
progress in both key stages, because they are well supported in the classroom and have every
opportunity to take afull part in class work.

95. Mogt pupils are acquiring a satisfactory knowledge and understanding of scientific concepts
and how to carry out investigations devised by teachers. In Key Stage 1 they have a sound
understanding of the food we need. They aso know that people have different senses. They have
listened for sounds and know that they are dll around and that some are loud and others soft. Year
2 pupils have successfully collected data to show what their grandparents are able to do and like to
edt. They have thoughtfully compared this with babies through their
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observations a home. Pupilsin Key Stage 1 have found that there are many light sources and that,
on the playground, the sun can cast a shadow. In their studies of materids, pupils have
experimented to see which materials are best for making houses and have used principles of fair
testing to carry out their work.

96. InKey Stage 2, most pupils know the importance of abaanced diet and a hedthy lifestyle
and, as part of onelessonin Year 5, carefully sdlected adiet suitable for sportsmen and women.
They have studied materials and know that some are transparent, others tranducent or opague.
They have learnt basic principles of magnetism and conductivity. Pupils have experimented with
making sounds and explored pitch, showing good links with music to make higher and lower sounds
with instruments they have made. They have studied forces and successfully tested air resistance by
making and dropping parachutes. By the end of the key stage, pupils understand the importance of
fair testing and show that they can draw conclusions from their investigations. They have yet to
devise their own experiments. Pupils are encouraged to predict what they think will happen before
they test, but are not always able to give scientific reasons for their predictions: an expectation of
Year 6 pupils. Asan example, pupils made boats and tested them to see how much weight they
could carry. They sdected the shape they wanted and measured its area but in making their
predictions few made specific reference to elther the area or shape.

97. Theteaching observed was never less than satisfactory. 1t was good in both key stagesin
two thirds of lessons. In onelesson - in Key Stage 1 — it was very good. Thisis an improvement
snce the OFSTED ingpection of 1996. Teachers tranamit their enjoyment of the subject to their
pupils, who respond well and, gpart from asmal minority of older pupilsin Years 5 and 6, behave
well. Teachers subject knowledge is good and they teach the basic kills of science investigation
well. They remind pupilsto use the correct scientific termsin their writing and carefully teach them
how to record clearly the investigations they have made. The teaching methods they use and the
management of pupilsare good. Littletimeiswasted and pupils interest iswell maintained in the
lessons. Teachers expectations of their pupils are usualy appropriately matched to their needs and
pupils work well together, entering into discussions about the work they are doing. Older pupils
show that they can organise themsdvesinto smadl groups. Lessons are carefully planned and
teachers and support staff work effectively asateam in the classsoom. Teachers usudly make
satisfactory use of on going assessments of what pupils know and understand, but occasiondly the
activities chosen are alittle bit too demanding, particularly for younger pupils, and they then need a
lot of support to complete the task.

98. The co-ordinator gives good leadership to the subject and effectively monitors science work
acrossthe schoal. Information from a study of the standard test results has been andysed and, asa
result, there is now more emphasis on work in physical processes. The curriculum is suitably
balanced and there is no unnecessary repetition of work for pupils, an improvement on provison in
the ingpection of 1996. Investigative work has been well promoted and is a strong feature of
sciencein al age groups. Thisisaso animprovement since 1996. Teacherstry to record what
pupils have learned, but the whole-school recording system is not dways clearly connected to
current planning to give enough detail about pupils attainments. Resources are suitably organised,
are sufficient in quantity and support teachers classroom work.
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ART AND DESIGN

99. Standardsin art attained by pupils at age seven and 11 are broadly in line with those expected
nationdly and achievement is satisfactory overdl. Thisisan improvement on the ingpection in 1996,
when standards at the end of Key Stage 2 were consdered unsatisfactory.

100. By theend of Key Stage 1, most pupils are handling paint and other media with confidence.
InYear 1, they use different mediato represent their images of umbrellas with sound attempts a
colour mixing. InYear 2, acombined art and design and technology project to design Joseph's
coat of many colours has involved silk painting, hand sewing and weaving. Pupils develop agood
appreciation of how to create an abgiract design from itsinitial stages through to afinished product,
learning avariety of Smple techniques to achieve a sophisticated effect. They show increased
awareness of aesthetics when displaying work, athough they need considerable adult support to
cregte their own picture frames. In Key Stage 2, pupils are developing sound observation skills. In
Year 4, for example, they condder angles, viewpoints, reflection and lighting in camerawork. In

Y ear 5 they explore the properties of glass containers and represent their ideas through careful
paintings or paper collage. Year 6 pupils develop thisidea further through drawings, which
emphas se the trand ucency, shape and reflective properties of containers from the Middle East.
Sketchbooks are used well, asin aYear 5 lesson where pupils annotated their drawings with ideas
of how the objects make them fed. However, there is little evidence overdl to show that ICT is
used as an effective medium in art. A well attended weekly art club enables pupils with a particular
talent or interest to develop their skills further.

101. The qudity of art teaching was satisfactory in three out of five lessons, with one lesson of
good qudity and one lesson being unsatisfactory. The quality of pupils artwork depends heavily on
the interest, expectations and expertise of individual teachers. For example the qudity of work
produced by pupilsin Year 5ishigh. A display of painted patchwork landscapes bisected by a
golden river was particularly effective. Despite the fact that a policy and scheme of work are now in
place, the progress of individua pupilsis uneven and pupils skills are not built on systematically year
by year. Thesefluctuationsin pupils performance were noted in the inspection report of 1996.
Where teaching is less than satisfactory, there is too strong an emphasis on outcomes and too little
emphasis on developing processes that are gppropriate to pupils leve of kill. Thiswas evident
when pupils became too dependent on adults in order to complete picture frames, and became
frugtrated by their own inability to work without help. In the better teaching, pupils are encouraged
to work independently, building on earlier knowledge and skills. Adults are used to advise and
support activities and dlow individud pupils cregtivity to flourish.

102. Ingenerd, at has maintained a high profile throughout the school and dthough useful links are
made with other curriculum aress, it istaught gppropriately asasubject initsownright. The co-
ordinator isan art specidist but has only recently taken on the management of the subject. This
brings an enthusasm to the work and some interesting idess for the development of the subject.
Thereis sound awareness of the need to ensure pupils skills are built on progressively as they move
through the school. A wide range of resources has been built up over time and is used wdll to
support learning in art. An artist has worked with pupilsin art. This has extended their skillsin the
subject further.

St Joseph’s Catholic Primary School 41



DESIGN AND TECHNOLOGY

103. Standardsin design and technology are broadly in line with those expected of seven and 11
year olds. This shows an improvement on the last reported standards in the subject in 1996 where
they were conddered unsatisfactory across the school. Appropriate links are made with art and
other curriculum aress, dthough design and technology skills are given gppropriate emphasis. In
Year 1, pupils make moving pictures, usng smple diding mechanisms to make their pictures grow.
InYear 2, in designing Joseph’'s * Coat of Many Colours', pupils use a variety of sound techniquesin
ajoint art and design project. These include making a paper pattern, and working with textiles.
Pupilsin Key Stage 2 understand the concept of design as opposed to drawing apicture. InYear
3, for example, they make satisfactory designs for crigp packets and packaging for aluxury box of
chocolates. They are beginning to show sound evauative skills when congdering each other’s
designs. By Year 6, pupils recognise that structures require rigidity to remain upright. They use art
strawsto create tall Structures and show how rigidity can be gained through use of cardboard
corners and diagond bracing.

104. The teaching seen was satisfactory in al lessons. Lessons were well prepared and dl
elements of the planning, designing and evauating process were incorporated into lesson plansto
provide pupils with the necessary skills. Staff in generd are confident in their subject knowledge and
can advise and support pupils as appropriate through sound guidance. Classroom assstants are
used well in some lessons to support pupils as they work, athough on occasion they take over and
dominate their groups, gtifling pupils creetivity and ability to initiate ideas for themsdves. Good
discussion takes place a the end of lessons to enable pupils to evaluate what they have learnt and
this aso acts as auseful lead into the next lesson.  Although individua lessons contain clear learning
objectives, tasks are sometimes rather limited in challenge and not enough attention is paid to the
better development of pupils skills over time or to extending higher ataining pupils. On occasion,
music played in the background adds little to the atmosphere and creates high noise levels as adults
and pupilstry to tak over it.

105. The recently appointed co-ordinator is aware of the need to evaluate and review the
effectiveness of the present medium term planning to ensure that learning devel ops as effectively as
possible as pupils move through the school. A good level of resources support learning and are
used well.

GEOGRAPHY

106. Attainment isin line with nationaly expected standards at the end of both key stages. Thisisa
smilar judgement to the last report on the subject in 1996. In Key Stage 1, pupils make good
progressin their learning. They have considered plans and maps. Following awalk to explore the
local area, Year 1 pupils show that they can interpret a map which showsthe local roads just
beyond the school gates. They have looked at photographs of the area taken at different times of
the day and made successful comparisons of the numbers of cars parked there. Year 2 pupils
identify clues in photographs, pictures and maps that show how land use has changed. In
consdering maps, they have found symbols and know that they are used to show important places
such as hospitas and sations. They know that some parts of the world have warm weather and
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some cold and have decided what someone would need to pack to go on holiday. They understand
the need to conserve energy, for example by turning off lights and they know about the importance
of recycling materids. In Key Stage 2, pupils make satisfactory progress when moving on to study
the wider locd area. They are able to compare and contrast where they live with the smdl village of
Horley to which, as Y ear 6, they make aresdentia vist and engage in fildwork. They are aware
of changesin the countryside, both by the recent foot and mouth disease and the earlier flooding. In
thinking about countries further afield, pupils have seen in newspapers and television reports the
devadtation that an earthquake can cause. They have some basic understanding of earthquakes but
are unclear about the smple cause or effects of global warming. Pupils have developed their
understanding of maps, know that they are drawn to different scales and can identify main festures
and points of the compass using an ordnance survey map. In their developing understanding of
geography pupils do not have enough opportunities to engage in persona research, using the library
and ICT.

107. Theteaching was good in al but one lesson and was never less than satisfactory. It was
particularly good in Key Stage 1. Teachers make very good use of the local area, including the
village of Horley which pupils of different ages vigt regularly and which engages their interest.
Teachers plan their lessons well and make good use of secondary sources of evidence like videos
and photographs which makes pupils want to explore further. Activities are interesting and reinforce
and develop pupils knowledge, skills and understanding. Pupils concentrate well and enter into
discusson as aclass and in groups, sharing ideas and observations readily. Sometimes more could
be expected of the potentialy higher attaining pupilsin both key stages by giving them more
meaningful extenson work rather than more of the same. This echoes the judgement made in the
1996 OFSTED report. Teachers help to make work enjoyable for pupils, and most behave well as
aconseguence.

108. Provison is much better than that reported in 1996. The curriculum is planned satisfactorily
and isinteresting and relevant to the children. It shows how skills are developed from year to year,
athough in medium term plansit is not dways clear how learning is developed in the shorter term.
The co-ordinator organises the subject well and sufficient resources are available for teachers to use.
Teachers assess pupils progress at the end of each unit of work but whole-school records do not
necessarily relate directly to new planning to enable effective evauation to take place and clear
information on pupil attainment to be recorded.

HISTORY

109. Attanment in history isin line with nationa expectations at the end of both key stages and
reflects the judgements in the 1996 report when standards in history were last reported. Only one
lesson was taught in Key Stage 1 but it evident from this and from a study of pupils books and
displays of work, that pupils are achieving well. They are stisfactorily developing a sense of old
and new and chronology. 'Y ounger pupils have looked at old and new Teddy bears, noted the
differences and placed them in order of age. Older pupils have learned about the Fire of London
and consdered London asit istoday. As part of thiswork they have read some extracts from the
diary of Samud Pepys and have studied pictures and photographs of London streets and buildings,
noting differences, such asthe materia used for buildings then and now. They are able to answer
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questions about the past and relate what they have learned to their own lives. In Key Stage 2,
pupils make steady progress in their knowledge and understanding of different time periods. They
have studied different decades of the 20™ century and World War 1. In doing this they have
learned more about the use of different sources of information. They have interviewed people who
were born in the 1940s and 1950s and have learned about their lives, contrasting them with their
own experiences. In considering other historical periods, pupils have learned about the lives of rich
and poor peoplein Tudor times. In developing their research skills pupils use the primary and
secondary sources of information provided for them and some pupils use a CD-ROM but need
consderable support. However, in looking a evidence, pupils do not have agood leve of sill in
interpreting it and in consdering conflicting evidence.

110. The quality of teaching throughout the school was a least satisfactory in dl lessons and, in two
lessons, it was of agood standard. 1n a particularly well-taught lesson in Key Stage 1, pupils were
very interested in the photographs of modern day City of London and compared them with the
picture showing the 17" Century streets of London. Here the teacher made good use of detailed
questioning to encourage children to observe carefully and compare and contrast what they were
seeing. Teachers, overdl, have a stisfactory knowledge of the history curriculum. They have
appropriate expectations that the pupils will understand and succeed in what they are asked to do.
As part of these expectations, teachers provide interesting activities and select resources that
develop pupils knowledge and skills through holding their interest. Throughout the school pupils are
evidently interested in the subject, athough asmal group of older pupils are not dways fully
engaged in their work. The good use of support staff is an essentid part of the remaining pupils
learning not being disrupted by this group. However, most pupils co-operate well with others and
work comfortably in groups.

111. The curriculum across the school is suitably planned to ensure learning builds systematically
from year to year. Teachers assess how well pupils have learned at the end of aunit of work but the
school’ s current recording procedures are not closely linked to new planning. Their ‘headings are
very broad and there is no space for teachers comments to provide more detailed information.

INFORMATION AND COMMUNICATION TECHNOLOGY (ICT)

112. No mention was made of ICT in the last ingpection in 1998, athough the 1996 report
identified standards that were below those expected of primary age pupils. The school has made
sgnificant recent improvements to facilities and equipment with the development of a high quaity
ICT suite. This has helped to improve standards so that, at the end of Key Stage 1, pupils
atainment isin line with that expected of most seven year olds and pupils are achieving well.
Although pupilsin Key Stage 2 are achieving as well as can be expected based on their prior
attainment, their improved experiences have yet to raise sandards sufficiently by Year 6 towhat is
expected of most 11 year olds and standards are below those expected nationdly.

113. By theend of Key Stage 1, pupils are able to use the mouse and keyboard competently to
word process and create pictures usng smple edit features. They know how to enter data onto the
computer and produce charts to represent results of surveys, for example about shoe Szein Year 2.
InYear 1, pupils use the information gathered in geography to produce pictograms representing data
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about their journeysto school. InYear 2, pupils use a search facility well to locate specific wordsin
different ways and find out their meanings, for example by scralling or typing in the particular word.
They are aware of technology in itswider sense. Thiswas seen in some effective work on
comparing different effects that can be produced in photographs, such as inappropriate use of flash.
Little evidence was seen of control work in Key Stage 1 to show that enough progressis being
made in this aspect of the subject.

114. By theend of Key Stage 2, pupils know how to log on, open and close down software
packages and print out their work. However, pupilsin Years 5 and 6 are till working at early
sagesin most ICT skills due to their lack of prior experiencesin earlier years. For example, Year 5
pupils know the basic commands for moving a screen turtle and Y ear 6 pupils know how to build
smple procedures using the commands to draw simple shapes. However, control work has not yet
developed to produce more complex procedures, incorporating devices linked to specific outputs
such as buzzers, motors and lights. Neither is there much evidence of pupils having the opportunity
to monitor externa events, for example using sensors. Pupils across the key stage are able to word
process to present their work, but there is little discernible difference between work in each year
and by Year 6, pupils have only limited understanding of edit features and no experience of
multimedia presentation. There is some evidence of research to support learning in history, but
searches are often random rather than systematic and pupils have little experience of using the
Internet facility to provide sufficient detail. Pupilsin Year 3 and 4 show sound attainment in use of
amulation packages and early spreadsheet kills, but these have yet to be built in effectively in later
years.

115. ICT isbeing used to support learning in other subjects, for examplein geography in Year 1,
literacy in Year 2, and history in Year 5. However, wesk skillsin other subjects sometimes
condrain pupils learning in ICT, notably their mathematica skills. This was seen when pupils
attempted to calculate busfaresin Y ear 4 to complete their spreadsheets, and in control work in
Y ear 5 and 6 when estimating distance and degree of turn.

116. Teaching was much improved since the last reporting on ICT where it was consdered
unsatisfactory. 1t was good in both lessons seen in Key Stage 1 and this helped pupilsto achieve
well and make good gainsin their learning. It was satisfactory overdl in Key Stage 2 with some
good festures in about half of lessons seen. A common feature of effective lessonsis that clear plans
are prepared so that teachers are aware of precisely what they are expecting the children to learn.
Most sessions were well prepared, athough delay to one Y ear 5 lesson arose because the location
of the program on the computer was not checked prior to the lesson, and time was wasted in trying
to find it during the lesson with little success. Good explanations introduce concepts to pupils, and in
the best practice opportunities are made for the pupilsto ask questionsto clarify what they are
expected to do. A good level of chdlenge for higher atainersis provided in some of the activities,
athough sometimes expectations are too high for lower attainers and pupils do not have the skillsto
cary out work effectively. This was noted in some work employing mathemetical skills, which led
to some frudtration on the part of pupils. They did not apply themselves so well as aresult, and did
not aways persevere to overcome difficulties. Management of pupilsis usualy good, in spite of
some chdlenging behaviour among a smal number of older pupilsin Key Stage 2, and most pupils
enjoy their work in ICT. Support staff are used well in thisrespect. They are so used for working
with groups of pupils as part of arange of activities to support learning in lessons. However, they
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do not dways have the skills necessary to support pupils effectively, for example related to word
processing and research kills.

117. The subject is supported by a good quaity policy and new nationa guidelines have been
incorporated into a scheme of work to ensure that statutory requirements are met, a concern in the
previous reporting on the subject. However, the scheme of work is not dways adapted sufficiently
in teachers medium term planning to show how learning develops over each haf term. Procedures
for tracking pupils acquidtion of skills are not directly related to new guidance, which is confusing
for teachers when trying to note achievement and plan future work. The newly appointed co-
ordinator has made a positive start to gain an overview of provison, and is currently tridling new
assessment procedures. Some monitoring of plans takes place but further professional devel opment
would be hdpful to ensure evauation of teaching and learning is rigorous enough, especidly in
checking whether plans are implemented with consstent effectivenessin order to have amore
positive impact on raising sandards in the subject.

MUSIC

118. Only music lessonsin Year 2 and Y ear 3 were observed during the ingpection, and two
singing practices for Key Stage 1 and 2 pupils respectively. From this evidence, sandards of
attainment in both key stages are in line with those expected of pupils of smilar ages. Achievement
is satisfactory with some good achievement noted in singing. Thisis amuch better finding than when
the subject was last inspected in 1996, when standards of attainment were below national
expectations across the school. No mention was made of music sandards or provision in the
ingpection in 1998.

119. InKey Stage 1, pupilsin Year 2 know about famous composers, such as Vivadi. They lisen
gppropriatey to hismusic of ‘ The Four Seasons' and express views on how the music makes them
fed. They make some smple comparative comments about different versons but this could have
been developed further to show higher levels of evauative skills being employed. Pupilsare dbleto
maintain asmple best by tapping in time to music, and asmal number are able to use these skills
with untuned percussion instruments. In Year 3, pupils recal the difference between pulse and
accompaniment and are able to clap smple rhythms based on their favourite pizzafilling! They
attempt to maintain the beat of aMaori ‘Haka song but not with a high level of success without the
support of the teacher. They practise pulse and accompaniment in groups to compose pieces based
on their favourite foods, and using s mple magazine tubes as percusson insruments. However, they
are unable to relay these group pieces to the rest of the class, expressing disgppointment about the
lack of opportunity to perform. Pupils across the school sing well in assemblies and have a broad
repertoire of songs. Y ounger pupils sng with good attention to pitch and harmony during
assemblies. Older pupils develop these skills further varying their pitch, dynamics and expression
when snging. They are able to perform some difficult two and three part pieces tunefully.

120. Teachingisat least satisfactory in both lessons seen. Singing skills are well developed in
assemblies. Teachers plan gppropriately for involvement of pupils and give suitable direction and
guidance in teaching specific skills. Support saff are particularly effective in ensuring those with
gpecid educationa needs take afully inclusive part in discussons. Poditive praise is given well so
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that pupils are keen to do better. Resources are thoughtfully chosen to illustrate particular learning
points, such asthe contragting versons of Vivadi'smusicin Year 2, and the Hakamusicin Year 3.
However, activities involving listening could be explored further to despen pupils understanding.
Opportunities are missed for pupilsto perform to othersin the classto reinforce their creetive skills
more effectively. Pupils across the school have the opportunity to practise and develop their musical
skillsfurther by joining the guitar club, which meets weekly and where skills are well taught. They
a0 have the chance to participate in peripatetic tuition, for examplein violin. The subject makes a
positive contribution to pupils spiritua, socid and culturd development, with regular opportunities
for reflection through listening to music, opportunities to work together on group pieces, and by
taking part in loca community events. More recorded pieces from other cultures are needed to
develop pupils understanding of music in awider context.

121. Better guidanceis provided for teachers in planning their work than was suggested in the
previous report on the subject with agood quality policy and a scheme of work based on nationa
guidance. The co-ordinator, new to the post, has good subject knowledge which is helpful in
supporting gaff informaly, but has yet to have an opportunity to see music being taught in each class
which would provide better information about strengths and weaknessesin provision.

PHYS CAL EDUCATION

122. During the ingpection, indoor lessons in movement through music and games were observed.
Standards are in line with those expected of primary aged pupils overdl, but there is awide range of
attainment between and within different year groups. However, the finding is an improvement on the
last reporting of work in the subject in 1996, when standards were judged to be unsatisfactory.

123. InYear 1, pupils successfully explore moving & different heights to household noises and
activities. Some lower ataining pupils find turning and baancing difficult, but higher attainers
combine speed and tone of music well with matching movements. By Year 3, pupils dribble asmal
ball with a plastic hockey gtick with reasonable accuracy, using the correct grip and body position.
Most can keep the ball close to the head of the stick for a distance of about two meters but afew
lose control as the speed of the ball picks up. Most pupils can hit the bal with the stick to make it
travel but without afine degree of accuracy. By Years5 and 6, pupils are beginning to learn the
basic skills of volleybal and to hit asmall bal with aracquet to apartner. The mgority can catch a
amdl bal if it isthrown to them in line with their body. Higher attaining pupils can catch a ball
thrown at varying heights, speeds and directions with one and two hands. In the limited
opportunities given to pupils to evauate their own and others performances, pupils are able to say
why a performance is good or wesk and give sensible reasons for the level of performance. They
sugtain energetic activity over suitable periods of time and show they understand the effect of
exercise on their bodies by appreciating the need for careful warm up.

124. The qudity of teaching and learning for dl pupilsis satisfactory overdl, but varies from
unsatisfactory to good in Key Stage 2. Teachers start physical education lessons promptly and in a
wdl-organised manner. Warm-up activities are appropriate and interest the pupils, who work at a
good pace. In the most successful lessons, teachers provide varied activitieswhich are
gppropriately related to the aims of the lesson and which encourage the pupils to work hard and
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sustain concentration. Teachers show a satisfactory knowledge of the subject through the
ingructions and demondtrations that they give and these factors, dong with their use of pupilsto
demondtrate, help to ensure that pupils understand what they are doing and acquire new kills. This
was particularly evident in a'Y ear 3 lesson, where enthusiastic and purposeful teaching motivated all
pupils to make good progress in their dribbling skills usng ahockey stick. In the one lesson that
was unsatisfactory in Y ear 6, insufficient guidance and ingruction to the pupils was given and little
use made of demongtrations of good practice to show the correct technique. The pupils became too
excited and noisy due to the numbers of pupilstrying to perform volleybal ‘digs and ‘ setups’ too
close together in asmdl gymnasum. Some pupilslogt interest and concentration in performing the
skills correctly. Many pupils did not have on the correct clothing and wore watches, which given the
activity, had the potentia to hurt themselves and others.

125. Many pupils show keen interest by participating in the extra-curricular ports activities and
outside clubs. Pupils extend the work they do in physica education by attending extra curricular
gporting activities such as the one seen in dance, and by taking part in competition with other
primary schoolsin footbal and netbal. The school has satisfactory facilities outdoors but not
indoors. The gymnasium isingppropriately Sted so that pupils have to walk through the gymnasium
to get to the other classsooms. This disrupts the physica education lessons and did SO on numerous
occasions during the period of theingpection. Resources and storage facilities are adequate but
some of the foam bals are in an unsatisfactory state of repair and should be replaced. The co-
ordinator manages the subject well and has provided guidance for teachers on the planning of the
subject. The assessment of physica education is unsatisfactory, asit is not sufficiently linked to the
planning of lessons and the scheme of work. The co-ordinator has this as a focus for further
improvement aong with the need to be given the opportunity to monitor the teaching of the subject
and to provide support and guidance to teachers where they requireit.
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