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PART A: SUMMARY OF THE REPORT
INFORMATION ABOUT THE SCHOOL

Based in the tourist village of Bourton on the Water, the Cotswold School serves a sparsely
populated rura area. The population comprises a broad variety of social and economic groups.
Some families make their living in the traditional rural economy, some work away and others have
retired to the local area. Eleven per cent of pupilsin Years 7 - 11 (11 — 16 year-olds) come from
families eligible for free school meds, which is broadly average in nationa terms. Fifteen pupils
have statements of special educational needs. A very small number of children for whom English is
an additiona language attend the school. Over 80% of pupils come to school by bus from
surrounding villages. A mixed comprehensive schoal, the school currently has 739 pupils on roll
between the ages of 11 and 18 who represent a wide ability range with considerable variation
between year groups. Eighty one per cent of pupils now in Year 7 entered the school with
attainment in English, mathematics and science at or above the national expectation. Numbers have
risen significantly over the last four years. Seventy per cent of 16 year-olds choose to continue
their education into the Sixth Form, currently of 105 students.

HOW GOOD THE SCHOOL IS

Thisisavery good and extremely effective school with many outstanding features. The
headteacher and senior management team provide clear vision and strong leadership. These have a
magor impact on improving standards of attainment for pupils of dl abilities. Improvement since the
last ingpection is very impressive. The school is firmly rooted in, and responsive to, its community.
Standards of attainment for al pupils at 14 in English, mathematics and science are well above the
nationa average. GCSE results are very high in comparison with similar schools. A-level standards
are high in nationa terms and the best in Gloucestershire comprehensive schools. Teaching and
learning have improved and were good, very good or excellent in over 80% of |essons seen.

Rel ationships between pupils and with adults are excellent. Pupils vaues, attitudes and behaviour
in lessons and around the school are outstanding. The schooal is providing very good value for
money when its relatively low levels of funding are compared with the high standards of attainment
at Key Stage 3, GCSE and A-level.

What the school doeswell

Outstanding relationships and behaviour throughout the school contribute positively to learning
and are characterised by mutua respect between pupils and adults.

Teachers have very high expectations for pupils of all abilities. They focus constantly on
achieving high standards of academic performance. These are achieved through very good
teaching.

The school establishes a strong ethos of challenge and success and maintains an extremely
positive environment for learning.

Rich and varied opportunities for persona development are provided in lessons and in extra-
curricular activities. Pupils and students respond very positively to al that the school offers.
A clear and growing strength of the schoal, the Sixth Form provides a very good range of
academic courses and students achieve high standards.

Great care is taken to inform parents about their child's progress and respond to their concerns.
Very good links are maintained between the school and its community.

Clear vison and very strong leadership provided by the headteacher and senior management
team are demonstrated in very high standards of academic performance and personal
development.

What could beimproved

The governors and staff have no major issues for action. They have identified and are
already addressing several minor issues. These are summarised below and are presented
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| in full in the body of the report. |

The areas for improvement will form the basis of the governors' action plan.

Building on the very good and shared commitment to improvement and capacity to succeed,
governors and staff are addressing the following minor issues:

They are building on improved Key Stage 3 English results in raising standards of
attainment in English at GCSE.

They have the capacity to share good practice in on-going assessment to:
i giveadl pupils, particularly boysin Key Stage 4, clearer guidance on how to improve
their learning and achieve their potentid;
i to inform both teaching and monitoring of subjects.

They arein agood position to use outcomes of this monitoring of teaching and learning:
i toshare good practice in further improving the match of the subject curriculum for
pupils of al abilities in lessons and homework;
il to broaden departmental strategic planning beyond one year developments,
combining test and exam targets with interim criteria drawing on monitoring of
teaching and learning to inform progress in implementing change.

They have plans in place to ensure curriculum provision in design and technology and
information and communication technology in Key Stage 4, and broader vocational options
for less academic pupils in Key Stage 4 and in the Sixth Form.

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

The Cotswold School has significantly improved the quality of education and raised standards of
attainment since the last inspection in February 1996. The qudity of teaching and learning has
improved markedly, particularly in Key Stage 4. The impact of thisimprovement is demonstrated
by higher standards of attainment and persona development. Much of thisis due to improved and
detailed strategic planning at senior management level. This includes improvements in staff
development and appraisal informed by a sharp focus on achieving challenging targets for
attainment. The Sixth Form, nearly 40% bigger than in 1996, now offers a very good range of both
one and two year academic courses for pupils. The quantity and quality of information technology
equipment for al ages have improved demonstrably and this is leading to good and improving
standards of attainment. The school has made satisfactory progress in involving the whole school in
acollective act of worship twice aweek along with other year-group assemblies. The practice of a
‘Thought for the Day’ is sporadic.

STANDARDS
The table shows the standards achieved by 14, 16 and 18 year olds based on average point scoresin

Key Stage 3 tests, GCSE and A-level/AS-level examinations.

compared with Key
Performancein: all schools similar well above average  A*/A
schools
1998 1999 2000 2000 above average
Key Stage 3 A A A* A* average
GCSE examingtions C C A* A* below average
A levedAS-evels A A A well below average  E/E*
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Academic standards have improved significantly and are now high in both national termsand in
comparison with similar schools. In 2000, 14 year-old pupils (in Key Stage 3) achieved very high
gtandards in English, mathematics and science, a significant improvement on 1999 results. GCSE
results in 2000, on the basis of pupils average points scores, are now very high compared with
smilar schools. Up to 1999, the school’s GCSE results were close to the national average, but in
2000, the average points score rose to 44.2, over 5 points above the national average. A-level
results for the last three years were well above the national average. Pupils attainment at the
Cotswold School has improved in line with or faster than the national trend. Results obtained in
mathematics are particularly high, but GCSE resultsin English have been below average. The
school sets itself chalenging targets and is successful in meeting them. In lessons, pupils
achievement is good in relation to their abilities. In general, boys and girls do equaly well in Key
Stage 3, but girls do better in GCSE. Gifted and talented pupils and those with specia educational
needs achieve very well. Pupils show strengths in understanding and using English, particularly in
the frequent and confident use of appropriate subject vocabulary. The mgjority of pupils have good
skillsin the use of number. Skills in using information and communication technology are now good
and opportunities for using information and communication technology across the curriculum are
positive and growing.

PUPILS ATTITUDES AND VALUES

Aspect Comment

Attitudes to the school | Excdllent. Pupils take full advantage of the rich opportunities the school
offers.

Behaviour, inand out | Outstanding behaviour around the school and in lessons is a direct result of
of classrooms the quality of relationships and mutual respect shown by pupils, students and
adult staff.

Personal development | Excellent pupil-pupil and pupil-teacher relationships. Pupils engage
and relationships wholeheartedly in class and other activities. Thisisin response to the respect
paid to pupils by teachers.

Attendance Good attendance overall with rates above the national average over four
years. The school promotes good attendance and punctuality which supports
progress and results.

Pupils attitudes and response to both lessons and other opportunities offered by the school are
excellent. Thisisevident in pupils outstanding enthusiasm for school, excellent behaviour and
relationships, their outstanding interest and involvement in activities and the respect they show for
others fedlings, values and beliefs. Pupils show very good understanding of the impact of their
actions on others and demonstrate high levels of initiative and persond responsibility.

TEACHING AND LEARNING

Teaching of pupils: aged 11-14 years aged 14-16 years aged over 16 years

L essons seen Good Very Good Very Good
overall

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory; poor; very
poor. ‘ Satisfactory’ means that the teaching is adequate and strengths outweigh weaknesses.

Teaching and learning were good, very good or excellent in 81% of lessons seen and were at least
satisfactory in 100%. The quality of teaching is particularly strong in teachers' very good subject
knowledge, relationships based on respect, high expectations and challenge combined with support,
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praise and humour. All of these features impact very positively on learning. Teaching is often well
informed by teachers on-going assessment of pupils prior learning, their particular learning needs
and their grasp of subject concepts, but thisis not universal. There are growing strengths in how
the skills of literacy are taught and used to support learning, especialy in the increasing use of key
words and technical vocabulary in different subjects. Whilst number skills are well grounded in
mathematics and science, they do not as yet extend widely and effectively into learning in other
subjects. Information and communication technology skills are good, and increasingly well taught.
In most instances, teachers effectively match learning activities to the varying abilities and learning
needs of pupils, athough strategies to achieve this are limited in some lessons and homework. In
most subjects homework iswell used to complement and extend learning.

OTHER ASPECTS OF THE SCHOOL

Aspect

Comment

The quaity and range of
the curriculum

The qudity of the curriculum is good. The 11-16 basic curriculum is
mainly in place. Timetabling and staff deployment are skilfully focused
on priorities. Limited accommodation results in some 14-16 year olds
not studying design and technology. At Sixth Form level, the range of
academic courses on offer is very good. At present, vocationa options
in the Sixth Form and at Key Stage 4 are limited, but there are plansto
expand the vocational curriculum further. The variety of extra-
curricular activities provided is very good and a strength of provision.

Provision for pupils with
specid educational needs

Provision is very good at Key Stages 3 and 4. Pupils are supported to
achieve high academic standards. Some pupils with specia educational
needs progress very successfully into the Sixth Form, including A-level
courses. Vocational options for such older pupils are limited.

Provision for pupils with
English as an additional
language

There are three pupils for whom English is not the first language. They
manage most Situations in school well and teachers deal sensitively with
any difficulties that may arise.

Provision for pupils
persond, including spiritud,
moral, social and cultural
development

Outstanding provision for pupils socia and mord development is part
of the school’s life. Since the last inspection, provision for spiritua
development has improved further and is very good. Provision for
pupils cultural development is good in particular subjects and activities.
The well-planned and effective personal and social education
programme involves many outside speakers.

How well the school cares
for its pupils

Teachers monitor, record and promote pupils academic performance
well and their monitoring and promotion of persona development are
excellent. Teachers assessment of each pupil’s progressin subjectsis
sound overall, but variable between departments. Attendance is very
effectively monitored pupil by pupil. Child Protection arrangements are
Very secure.

All pupils are able to access and follow the statutory Nationa Curriculum, except design and
technology in Key Stage 4, which a building programme will address. Guidance for 14 year-old
pupils on Key Stage 4 optionsis good. Academic courses in the Sixth Form cover avery wide
range. Pupils enthusiastically take up the mainly lunchtime extra-curricular activities. The
programme for personal, socia and health education, including careers education and guidance, is
good. Theseinvolve external speakers from varied fields and challenges pupils and students’ ideas
and values. Externa careers advice is available for particular groups of pupils, and the school’s
careers library provides al pupils with information and guidance. The school prepares pupils
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effectively for further study and careers after they leave.
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HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and The headteacher and senior management team provide a clear vison,
management by the focused uncompromisingly on targets to raise standards. Strategic
headteacher and other key | development planning, particularly at senior level, is effective in achieving
staff challenging targets, athough planning, particularly at departmenta levd, is

less precise in identifying progress towards them.

How well the governors
fulfil their responsibilities

Governors are extremely well informed, very committed to the school’s
work and are clearly involved in the process of planning. They fulfil their
dtatutory duties extremely effectively.

The school’ s evaluation of

Senior managers and governors review standards with subject leaders,

its performance including analysis and interpretation of test and examination data.
Teaching and learning are mainly monitored by senior managers. The
school sets challenging targets for tests and examinations on this basis.
The strategic use of The school makes very effective use of resources, particularly teachers.
resources

Teaching commitments are comparatively high. This staff deployment is very cost-effective.
Despite some teachers teaching subjects outside their main specialisms, al teaching seen was at
least satisfactory. Senior managers and governors share a clear vision of what they want the
school to achieve both in terms of ethos and attainment. The school’ s performance is constantly
monitored and compared with that of other schoolsin the area. This has helped the Cotswold
School to gain the confidence of increasing numbers of parents from outside the school’ s catchment
areain the value of the education it offers. The school has aregular, cost-effective monitoring
programme, involving governors, to review its performance. Subject leaders should now broaden
their monitoring of teaching and learning and use the findings more methodically in checking
progress in planned changes. The governing body is rigorous but supportive in its commitment to
the school, questioning its work and the outcomes that are presented to them. The school
effectively follows the principles of Best Vaue.

PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases parents most

What parentswould like to see improved

How the school helps children to become mature

and responsible

The progress children make, that they are
expected to work hard and that they like school

The good teaching

The way the school is led and managed
Feeling comfortable about approaching the school
with problems or concerns

Parents views, whilst positive overall, raised
some questions abouit:-
- Being kept informed about their child's
progress
How closely school and parents work
together
The amount of work to be done at home

Parents views were methodically taken into account at all stages of the inspection. In response to
guestionnaire and written returns, the ingpection found that the school works in an extremely
effective partnership with parents, is responsive to their concerns and provides excellent information
about pupils progress based on regular and close monitoring of pupils and pupils academic
performance and persona development. The school’ s network of links with parents and members
of the community securely roots its work in the locality. Inspectors fully endorse the positive views
expressed and found that the concerns raised by some parents about homework, information about
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progress and working with parents were not substantiated by the evidence gathered.
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PART B: COMMENTARY

HOW HIGH ARE STANDARDS?

The school’sresults and achievements

1

The academic standards achieved by pupils and students in the Cotswold School have
improved significantly and are now high in both nationa terms and in comparison with smilar
schools. Whilst previous fluctuations in standards achieved have evened out in raised
attainment overall, the school now takes in pupils from an increasingly wide ability range.

In 2000, 14 year-old pupils (in Key Stage 3) achieved very high standardsin all core subjects
(English, mathematics and science), a significant improvement on 1999 results, which were
above the national average. GCSE resultsin 2000 on the basis of pupils average points
score are now very high compared with similar schools. Over the previous three years, the
school’ s GCSE results were close to the national average, but in 2000 the average point score
rose by more than five points above the national average. A-level results for the last three
years were also well above the national average. In all key areas of test and examination
results over the last three years, pupils and students' attainment at the Cotswold School has
improved at least in line with or faster than the national trend. Senior managers undertake
careful and detailed analysis of public test and examination results. They discuss these
findings with subject leaders and use these procedures to set challenging targets in these
terms. On the basis of targets agreed for the next two years and in light of the school’s
proven capacity to achieve the targets it sets, improvement in attainment is set to continue.

Since the previous inspection, standards of attainment have improved overal and are now
more consistently high. Variations between year-groups noted in the previous inspection
report have evened out in arising trend in overall attainment for al age groups. This pattern
of standards of attainment has been achieved in the school despite continuing and widening
variaionsin the spread of ability of pupils entering the school. Results in the national Key
Stage 2 tests (taken at 11) indicate that 81% of pupilsin the current Y ear 7 attained above
the national average in English, mathematics and science. However, based on the results of
tests of verbal reasoning carried out in Year 6 (age 10) in the primary schools, the standards
of attainment on entry of other year-groups varies from mainly average overal to having a
considerable proportion of lower attaining pupils.

Standards in all three core subjects by age 14 have been consistently well above the national
average and improved further in 2000. Pupils aged 14 at the Cotswold School have attained
points scores in Nationa Curriculum tests in English, mathematics and science over the last
three years which exceeded the national average. Boys and girls smilarly achieve well
above national averages for their gender, their performance in al core subjects (1996-99)
exceeding the national average by the equivalent of 2.6 points. The trend over time in pupils
performance in al core subjects over the same four-year period isimproving faster than the
national pattern.

Standards of attainment by age 14 can aso be compared with results achieved in similar
schools, based on the proportion of pupils eigible for free school meals. Attainment at the
Cotswold Schoal is very high for this comparable group of schools.  On both national
comparisons and when compared with similar schools, standards of attainment in Key Stage
3 are very good.

In English, the 1999 Key Stage 3 results were well above both national and similar schooals.
The percentage of pupils reaching the national expectation of Level 5 or above (79%) was
well above the national figure and this rose to 87% in 2000. The proportion of pupils reaching
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11

the higher Level 6 (41%) was also well above the national figure and this rate has been
sustained in 2000. Over the three-year period (1996-99), boys did dightly better in English
than girls.

In mathematics, the results obtained in 1999 Key Stage 3 were aso well above both national
and similar schools. The percentage of pupils reaching the nationa expectation of Level 5 or
above (78%) was well above the nationa average and this also, asin English, roseto 87% in
2000. The proportion of pupils reaching the higher Level 6 (54%) was aso well above the
national figure and this rate in 2000 shows an increase of three per cent to 57%. Over the
three-year period (1996-99), boys have achieved higher results than girls, but in 2000 the girls
attained higher results and the overall gap narrowed considerably.

In science, pupils aso attained results in the 1999 Key Stage 3 tests, which were above both
national and similar schools. The percentage of pupils reaching the nationa expectation of
Level 5 or above (76%) was well above the nationa average and this again rose in 2000 to
82%. The proportion of pupils reaching the higher Level 6 (43%) was aso well above the
national figure and this rate in 2000 shows an increase of 8% to 52%. Over the three-year
period (1996-99), girls and boys performance was higher than the nationa average but in
this subject, girls achieved better results than the boys.

In other National Curriculum subjects, standards of attainment by the end of Key Stage 3 are
based on teachers assessment against levels of attainment expected nationaly by age 14.

On this basis, attainment in art, design and technology, geography, history and information and
communication technology is above nationa figures, and in modern foreign languages, music
and physica education attainment is more in line with the nationa average.

GCSE examination standards have improved significantly. Up to 1999, the percentages of
pupils gaining 5+ A*-C grades and 5+ A*-G grades have been close to the national averages.
There have been fluctuations as year-groups with varying abilities take the examination in
Year 11. GCSE results improved in 2000 at afaster rate than nationally. The average points
score increased by over five points more than the national increase. In genera, available
evidence indicates that these pupils sustained or dightly improved on the standards achieved
by them at the end of Key Stage 3. Thisisduein great measure to the improved quality of
teaching and learning in Key Stage 4 compared to that reported in the previous inspection in
1996 as well as to the way the current leadership have moved the school’ s ethos to one
where pupils aim high and believe in success.

For 2000 GCSE, the schoal’ s figure for five A*-C GCSE grades was 56%. Thiswas close
to the school’s own target and in line with that recommended by the local education authority.
The percentage of pupils entered achieving five A*-G GCSE grades was 99%, achieving the
school’ starget in full. Where possible, lower attaining pupils are entered and succeed in
gaining at least one GCSE at grades A*-G. There are some dternative forms of
accreditation for those pupils who are unsuited to full GCSE courses, but these are currently
limited and should be broadened.

GCSE resultsin English have varied over recent years, but remain overall below the national
average. Thereisevidence that this situation isimproving. Key Stage 3 results are very
good. Standards of work seen in Key Stage 4 lessons and books are good and indicate the
current target of 61% A*-C gradesin GCSE isredligtic if both boys as well as girls sustain
those levels right through to Year 11 coursework and examinations. On the evidence of
GCSE attainment up to 1999, girls have sustained their performance in English from Key
Stage 3 to GCSE, whereas boys have achieved relatively less well than in other subjects.
With significant staff changes and new leadership, the department has begun to make a
significant impact on standards of attainment in this subject. In mathematics, GCSE results
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have remained at a very high level with GCSE A*-C grades being well above the national
average. Standards achieved by both girls and boys were above nationd average. Girls
outperformed boys in GCSE mathematics in 1999 to a larger extent than nationally, but boys
and girls resultsin 2000 are much closer. In double award science, nearly two thirds of the
pupils (63%) attained A*-C grades in GCSE, well above the national average. In school
terms, a significantly higher proportion of girls attain higher grades (A*-C) in GCSE double
award science than the boys do. In dl three core subjects, boysin Key Stage 4 do well in
national terms but compared to the girls in the school build less consistently on their standards
of attainment in Key Stage 3, which the school should address, providing clearer feedback
and guidance for them through on-going assessment.

In amost all other subjects, the proportions of pupils gaining GCSE grades A*-C in 2000
were close to or significantly higher than national averages. In design and technology,
French, German, history, information and communication technology and music, GCSE A*-C
results were well the above national average. The proportion of pupils gaining higher grades
in art and religious education were above the national average, in design and technology they
were close. GCSE results in geography fluctuated from well above the national averagein
1999 to well below thislevel in 2000. Comparing pupils own average pointsin al subjects
taken with individua subjects, it is clear that in 2000 al pupils achieved higher relative results
in information and communication technology, mathematics and art and design than in other
subjects. Both boys and girls achieve similarly high results in mathematics and information
and communication technology when compared against their own persona average points.
Comparing average points scores in 1998 Key Stage 3 tests with average points scores in
GCSE examinations in 2000, pupils make satisfactory progress overal. Work seen in books
and in lesson observations and discussion with pupils indicate that standards in al subjects for
al abilitiesin Key Stage 4 are dso good overal and pupils achieve well in terms of their
abilities. In al subjects other than English, results at GCSE show continuing improvement
over time and since the previous ingpection. In terms of GCSE results, there islittle
significant variation in girls and boys standards of attainment in geography, history, modern
foreign languages, music, physical education and religious education. In smple GCSE grade
terms, boys achieve significantly higher standards in information and communication
technology and design and technology, athough numbers are not dways equal and valid
comparisons are relatively difficult.

Results achieved in the Cotswold School Sixth Form in GCE Advanced Level examinations
are consstently very high. Resultsin 2000 show 100% of students achieving A to E grades
in Sx subjects, art and design, art history, biology and physics, design and technology,
geography and information and communication technology. Results show an improving trend
in business studies and French. Physics also achieves above the national average for grades
A to B. Mathematics grades A to E and genera studies results are consistently above the
national average. Over the last three years, results in chemistry, English literature, German
and history are more variable, but they are close to or above the nationa average in those
subjects. A-level standards overall are therefore not only high in national terms, on several
key measures, they are the best in Gloucestershire comprehensive schools. On the evidence
available, these standards of attainment show the Sixth Form is a clear and growing strength
of the school.

In lessons, pupils achievement overal is good for their ability. Work seenin books and in
lesson observations and discussions with pupils indicate that standards for al abilities are so
good overal and are consistent with the results achieved in the most recent tests and
examinations. With some variationsin particular years, boys and girls do equally well in Key
Stage 3, but girls do better in GCSE. Gifted and talented pupils achieve very well in response
to the challenging yet supportive atmosphere of the school and the demands and expectations
of good teaching. Thisisillustrated by the fact that in the year 2000 Key Stage 3 tests four
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pupils achieved the two highest levelsin science. One Sixth Form student achieved national
recognition for an outstanding performance in statistics.

There are three pupils in school for whom English is not the first language. They make good
progress and attain well in most tasks. Teachers dedl sensitively with any difficulties that
may arise. Those with specia educational needs aso achieve very well. Lesson plansin
most subjects take note of their learning needs, learning support assistants give good support
where appropriately directed and a mgjority of teachers organise groupings and tasks so that
this support is targeted to best effect.

Pupils show strengths in understanding and using English, particularly in the frequent and
confident use of appropriate subject vocabulary. Thisisas adirect result of the whole school
literacy policy, developed with all staff and now being effectively implemented across the
curriculum. Good use is made of key words in art, design and technology, geography, history,
music, science, physical education and in religious education. In art, pupils are encouraged to
express opinions about their own and others' work, helping them move from the colloquia to
aesthetic and technical art vocabulary. Using a subject glossary in the back of their history
exercise book, one lower attaining Year 9 group talked ably about discrimination and racia
harassment in the American Civil War. In geography, pupils understand and use speciaist
geographical language very well when answering questions and have well developed skillsin
extended writing.

The mgjority of pupils have good skills in the use of number. Most pupils get a very secure
grounding in their mathematics lessons and are required to transfer their skillsin the
gpplication of number into work in science, design and technology and geography lessons.
There are, however, few planned opportunities to extend and reinforce the application of
number in other subject lessons. The school has identified this issue as a priority for the
current year in its development plan.

Skillsin using information and communication technology have improved in generd, and are
now good. Opportunities for using information and communication technology across the
curriculum are positive and growing. There has been good improvement in providing
information and communication technology equipment, with the help of substantial donations.
In developing pupils skills and raising their standards of attainment in this subject since the
previous inspection, improvement has been good.

Pupils attitudes, values and per sonal development

20.

Pupils attitudes to learning are excellent throughout the school. On arriva in the morning,
pupils are well prepared, keen and eager to be involved in the day’ s activities and to get as
much out of school as possible. Pupils like being at school and overwhelmingly show genuine
interest in their work, enthusiasm to explain and discuss aspects of their studies and a real
commitment to ensuring their own progress and understanding. In many lessons pupils,
engrossed in their learning, initiate and participate maturely in discussion and debate, which
extend their knowledge and learning. A good example occurred in aYear 11 GCSE history
lesson on the origins of the Cold War, where there was very high pupil participation in
discussion of the growing distrust between the superpowers. Thereis enthusiastic
participation in the wide range of lunchtime clubs and activities, many of which develop work
inlessons. One Year 7 girl took time to explain the dilemma of wanting to be involved in six
lunchtime clubs and how she had resolved it. In conjunction with Year 11 pupils, two Sixth
Form students voluntarily oversee the careers library and help other pupils seeking
information and the Sixth Form council aso runs a highly acclaimed “Bullybusters’ service.
Students in the Sixth Form aso do community service with younger, less able pupils. The
majority of pupils clearly enjoy their life at the school and demonstrate very positive attitudes
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to the school community and to work. They show areal pridein their achievements and a
determination to succeed.

Pupils behaviour in lessons and around schooal is outstanding and contributes positively to the
learning. They understand and respect the school’ s behaviour code and respond
enthusiastically to encouragement, praise and the public celebration of their own and others
effort and achievement. No unsatisfactory behaviour was seen in lessons during the
ingpection. Around the school pupils observe the basic courtesies of politeness and
acknowledging othersin avery mature way. During the inspection, pupils greeted inspectors
politely and exchanged pleasantries with good humour, indeed on many occasions pupils
asked if directions were needed, how things were going or if everything was al right. At
break and lunch times pupils are busy; they organise their time to include eating and extra
curricular activities efficiently whilst ways interacting with peers and adults in an amicable
manner. Pupils and students treat the school environment, building and property respectfully
and they follow hedlth and safety rules sensibly. The school is avery orderly community in
which pupils are clearly happy and focused on learning and personal development. There
was no evidence of bullying or oppressive behaviour during the inspection, very few instances
were reported in discussion with pupils and students, and their confidence in the staff dedling
with such incidents was very secure.

Excellent relationships between pupils and with teachers are a strength of the school and
have a significant impact on both pupils persona development as well as on their standards
of attainment in tests and examinations. InaYear 10 GCSE group discussing Chrigtian
marriage, excellent relationships enabled students to speak honestly and often sensitively
about their thoughts or feelings without embarrassment or fear of ridicule. The ethos of
challenge and success established by all members of staff encourages students to be very
aware of each other and is the basis for these outstanding relationships. Interactions with
adults in lessons and around the school often include the frequent and positive use of humour,
aswell as mutual respect. Inacombined Year 8 and Y ear 9 assembly, the teacher taking
the assembly apologised to a group arriving after the start for not checking everyone was
there before he started. There are also many good examples of pupils supporting each other,
working collaboratively, and sharing equipment and materidsin lessons. Pupilsinvolved in
the recent performance of Grease were reported to have been immensely supportive of one
another behind the scenes. In a personal socia and health education lesson on sdf
assessment with a Year 7 group, it was particularly noticeable how sensitively and
confidently pupils exchanged views on each others' strengths and weaknesses. In formal
discussions with inspectors it was aso noted that pupils from all year groups readily explained
that they particularly enjoyed school because it has such a friendly atmosphere.

The vast mgjority of pupils make very significant progress in terms of personal and socia
development during their time at the school. Pupils and students of al ages cope confidently
with the pressures, and make the most of the opportunities, of school life. Many pupils take
advantage of the good opportunities provided to take on responsbility within the school and to
interact with the community outside. For example, pupils are proud to be involved in class
routines, enthusiastically represent forms and houses in competition and on the School
Council, and represent the school in sporting, musical and performing arts productions.
During atutor period and without instruction, Y ear 7 pupils cleaned blackboards, generally
tidied the room and watered plants before the weekend. The careerslibrary is
enthusiastically and effectively organised and maintained by a group of Year 12 students.
The school has many pupils and students following the Duke of Edinburgh Award Scheme,
which brings them into contact with community organisations. Discussions with Year 11
pupils discovered they were deeply involved in the preparations for and organisation of a
Christmas party for old people from the local community. These preparations included
challenging any stereotyped views about old people in a Friday tutor period. Formaly, pupil’s
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persona development is encouraged well through persona and socia education lessons, a
wide range of vigitors to the school, outings to loca attractions, residentid visits both within
the United Kingdom and overseas and by the positive caring ethos established and maintained
by dl involved in the life of the school. The leadership and dl staff are strongly united and
committed in establishing and nurturing the entire ethos of success combined with active
participation in the community. Pupils know that in each lesson teachers are looking to see
how they respond and make progress.

Rates of attendance at school are good and above the average for similar schools across the
country. Whilst there is very little unauthorised absence, the schoal is vigilant in following up
individua cases. Overal attendanceis around 94%. Authorised absence figures are dightly
higher in Years 10 and 11 when pupils take part in one week’ s work experience placements
and benefit from authorised study leave. Pupils enjoy school and some parents report that
their children are upset when they are unable to attend. Given the number that come to
school by bus from surrounding villages, punctuality at the start of the day is very dependent
on traffic conditions, but in practice buses usualy arrive on time enabling a prompt start to the
school day. Lessons during the day start on time despite the lack of officia movement time
and the fact that pupils often have to move significant distances around the site. Good
attendance and punctuality contribute positively to pupils learning, progress and the
educationa standards achieved.

HOW WELL ARE PUPILSOR STUDENTSTAUGHT?

25.

26.

Teaching and learning were good or better in 80% of the 172 lessons seen, very good or
excellent in 40% and no unsatisfactory subject lesson was seen. No lessons were observed
where teaching and learning were less than satisfactory. This overal finding shows
significant improvement since the previous inspection, where only 40% of lessons were
deemed to be good or better and where teaching was judged to be less effective in Key
Stage 4. Teaching and learning are now judged to be good in Key Stages 3 (11-14) and are
very good in Key Stage 4 and in the Sixth Form. In the lessons seen during the week of
ingpection in English, mathematics, history, art, physical education and religious education,
teaching and learning were very good.

The school’ s high and improving standards of attainment in al key stages are directly related
to good and effective teaching and learning. These significant improvements in teaching owe
agreat ded to the vision, leadership and management of the school, which has clearly made
commitment and success a day-to-day redlity. Subject leaders have been encouraged to
focus thelr efforts and attention on their main task of improving teaching and learning and this
has had marked impact. Teachers successfully combine expertise and experience in their
very good subject knowledge, both in terms of their depth of understanding of, and
enthusiasm for, what they teach, as well asin respect of the principle requirements of the
Nationa Curriculum and the precise demands of GCSE and A/AS level examination courses.
In most cases, teachers share clear and specific learning objectives for each lesson with the
pupils, returning at the end of lessons to review learning and progress against those
objectives. Marking is sound or better in all subjects, but is particularly effective in English.
In severa instances seen, pupils were given and responded to explicit targets and these were
commented on constructively in discussions with pupils who found the clearer the comments,
the more helpful they found them for further improvement. A good deal of constructive and
helpful oral feedback and verba guidance is given in lessons, which does not always appear
in exercise books or folders. In physica education, for instance, pupils and students are
encouraged to make clear ord links to earlier learning; and in music, pupils and students
discuss and appraise the strengths and weaknesses of each other’s work. On-going
assessment and recording of pupils and students' progress are good in English, mathematics,
science, information and communication technology, art and physical education. In the best
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examples, this gives detailed, supportive and diagnostic comments, helps to inform the setting
of persona targets, indicates successes and development points and helps pupils and students
to make progress. Where feedback to pupilsis explicit and clearly measurable, pupils
reported how useful they found these comments and targets in improving their work, as the

Y ear 9 pupils who discussed how they were working on improving aspects of their writing
following an assgnment in English.

Teaching and learning are based on mutual respect, high expectations and chalenging
demands, which teachers reference methodically to what pupils and students need to do to
achieve high standards of attainment in public tests and examinations. Pupils and students
very good learning owes a great deal to excellent relationships between them and with their
teachers, whose management of lessons and learning are very good. InaYear 11 French
lesson, the use of prior learning, a created text and a range of planned activities, which the
teacher managed well and the pupils positively and readily took part in, successfully
consolidated the use of future tense forms. Alongside such well-managed variety of learning
activities, praiseis frequently used to boost self-esteemn and to encourage and motivate pupils
to reach chalenging goas. InaYear 9 moderate attaining mathematics group doing alesson
on distance and time graphs, the teaching boosted not only pupils basic skills but also their
confidence, their basic skills and readiness to overcome problems and deepen their
understanding, through good relationships, brisk pace and appropriate challenge. Excellent
relationships thrive on the mutua respect teachers and pupils have for each other and make
positive interaction between them a consistent and positive qudity of the learning
environment. Questioning is skilfully used in various ways across dl years to probe pupils
understanding, challenge and extend their thinking and promote the skills they are developing.
A mixed Sixth Form physica education group, including students working for the Sports
Leader Award, were practising passing and shooting skills in basketball; they were
challenged by their teacher’ s questioning to develop and extend their practical skills. A fair
proportion of teachers make good, strategic use of well-matched activities and tasks to suit
different abilities and learning needs, making effective use of individua education plans. This
represents a robust resource of good practice to share between teachers and departmentsin
meeting the needs of the increasingly wide ability range of the pupils entering the schoal.
Such sharing of good practice does take place and has helped in improving the overdl quality
of teaching; but there is scope for its further and more systematic development. Lower
attaining pupils make very good progress in most instances, mainly as a response to the
combined clarity and effectiveness of the teaching and the motivating praise and support their
teachers and teaching assistants provide.

Basic skills of literacy are effectively taught both within English lessons and in other subjects,
where technical language, vocabulary and terminology are appropriately taught and used by
pupils across the ability range and in different subjects including design and technology, art,
music and history amongst others. Two Year 7 groups making and using print blocks were
drawn into the lesson not least by the display of key words on the board.

Mogt pupils and students have secure skills in basic number operations (counting, adding,
subtracting, dividing and multiplying). They are given avery secure grounding in their
mathematics lessons and transfer these skillsinto work in science and geography lessons.
However, few planned opportunities extend numeracy into other subject lessons and this has
been built into the current school development plan as a priority for the current year.

All lessons seen were planned effectively, with particularly good planning in mathematics,
science, history, information and communications technology, physica education and religious
education. Teachers organise and manage learning with pupils very well and thus they often
redise the full advantage of their planning in promoting very good learning. Where there are
identified risks, as in physical education, discipline is appropriately clear and firm. In other
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lessons, again as appropriate to the chosen learning objectives, pair and group-work are
prepared, planned and managed to good effect. One science lesson with Year 11 on
electricity and non-ohmic conductors, the teacher varied the questioning between pairs and
the whole group, enabling the pupilsto challenge each other’ s thinking and understanding.

These features of planning, organisation and management of learning result in teachers
making very good use of the time available in lessons in severd subjects. Frequent instances
arose where teachers ensured pace and productivity through the lesson by planning and
managing time-limited activities to promote pupils and students' involvement in their learning.
This also helps to compensate for the low alocations for teaching time in the school. The use
of homework is generally satisfactory and in most subjectsit isgood. It is mainly regularly
set and consistently marked. In religious education and in science, homework takes a variety
of styles structured so as to interest pupils. In other subjects, however, homework is less
consistently set and activities take less effective account of boys' or girls interests and the
varying skills and learning needs of the pupils. Educationd resources, both in the traditional
form of textbooks and paper-based materials, as well as audio-visua, technologica and
information and communication technology equipment, are well used to promote learning and
progress in the subjectsinvolved. InaYear 7 geography lesson, for example pupils were
making good use of Microsoft Powerpoint, software often used in public talks and lectures, to
make their own presentation about tourism. Across the school, Internet addresses, checked
and evaluated by teachersfirst, are effectively used in history homework. Pupilswith
learning difficulties make good progress because non-speciaist learning support assistants are
well deployed to different subject lessons and effectively used to help. The learning support
assistant working with a'Year 10 group making a coffee table in design and technology took
an active part in the lesson, helping all the pupils make progress.

Where teaching and learning were judged to be satisfactory rather than good or better, i.e. in
only 19% of lessons, there was a mixture of relative weaknesses and strengths like those
mentioned earlier. Satisfactory teaching and learning are characterised, for instance, by a
focus more on what is to be done in the lesson, i.e. the tasks and activities, rather than the
skills or concepts to be learned by the end of it. This leaves pupilsto work out for
themselves what and how well they are supposed to be learning, which some, particularly
lower attaining, pupils struggle to do. In lessons and homework, the intended match of tasks,
time, support, language and stimuli materiasto pupils learning is not aways successful.
Pupilsin aYear 10 science group studying digestion, two of whom have statements of specia
educational needs, spent considerable time copying text from books and the board. This
activity prevented the process of challenging or promoting their grasp of the chemical
processes of digesting carbohydrates, proteins and fats. A less successful instance of
homework arose in Y ear 8 information and communication technology, where the task on
designing web pages involved four sheets of content, which the mgjority of the group had not
managed to tackle. In severd instances, less skilful questioning strategies also limited the
learning and progress of pupils of varying abilities. For instance, closed questioning limited
opportunities for pupils to develop their answers and time was not dways planned and
allowed for so they could think, ask for clarification and come back to the question with more
chance to ask further questions. There are, however, very good examples of really probing
and gtimulating questioning in other lessons which can be shared.

Pupils have many opportunities in different subjects to develop reading, listening, speaking and
writing skills. In lessons judged to be satisfactory rather than good, however, strategies for
teaching and extending writing lacked a clear focus for pupils on precisaly what isinvolved in
producing different kinds of writing. In other cases, opportunities to promote pupils ora
expression of ideas, concepts and opinions, with justification of points of view, are constrained
by the plan and management of the lesson. These aspects of literacy are less directly
addressed in the school’ s current policy. Two examples indicate the variation in lessons
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seen. In one good physica education lesson on isometric and isotonic muscle contraction,
questioning skilfully probed Year 12 students' understanding, whereas questioning in a
satisfactory Year 7 gymnastics lesson gave pupils few opportunities for extended answers or
further questions.

In subjects other than mathematics, teachers plan and prepare too few opportunities to
reinforce pupils number skills, especialy for lower attaining pupils, by transferring key
understandings and operations from their mathematics into their subjects. There were
effective examples seen outside mathematics lessons in science, art, design and technology,
and geography. One successful example was where lower attaining pupilsinaYear 7
science lesson were using cal culators appropriately to work out the value in kilojoules of
yesterday’ s food intake. Whilst there is a clear, concerted and effective whole school
approach to teaching literacy skills, a similarly collaborative approach to teaching and
reinforcing key number skills and knowledge is aready outlined in the school’ s current
development plan to address this.

In developing pupils as independent and crestive learners, teaching aso varies between
satisfactory and better lessons. In severd very good lessons, opportunities for pupils and
students to engage in real intellectud effort, creative thinking or independent learning
activities are planned, taken and successfully used. Such occasions are missed where
teaching is rather too prescriptive, lesson management is too directive or questioning is rather
closed and limiting to probe and promote pupils understanding.  In modern languages, for
example, pupils independence in learning and using the language is often addressed only by
providing dictionary activities, rather than extending into sustained group work in class or
basic research activities for homework. Thisis not the case in Sixth Form modern languages
work, where independence is strongly encouraged and promoted. There is on occasion in
several subjects arestricted diet and range of tasks, constraining opportunities for pupils
involvement and crestive thinking or independent working. Teaching is at times over-
prescriptive, missing opportunities for pupils to show initiative, what they understand about a
topic or the skills they have been acquiring. Despite strengthsin severa areas, a Year 11
geography lesson on national parks focused on short written responses and safe answers,
limiting the progress that more able pupils could make in the time available. Where
homework is less effective, teachers miss the opportunities and scope available for extending
subject skills and understanding from lessons for different abilities. In the case of two
mathematics lessons with Year 7 and Y ear 8 groups of differing abilities, learning activitiesin
lessons or homework missed opportunities for more practica or investigative learning. In the
Year 7 lesson, practica activity was limited in reinforcing a basic grasp of number and in the
Y ear 8 lesson, teaching overlooked the potentia of activities to encourage pupils to invent
their own methods for grasping the relationship between two trapeziums, one inverted, and a
pardleogram. Less effective marking and on-going assessment provide limited indications to
pupils of what they have done wrong and what they need to do to improve in relation to
Nationa Curriculum or examination requirements.  Asaresult, National Curriculum level
and GCSE grade references, whilst quoted in lesson planning, are not always trandated into
short term planning for sufficiently challenging strategies. These relatively weaker features
of teaching and learning arise in only the minority of lessons judged to be satisfactory rather
than good (less than one fifth of all lessons seen) and are compared here with better
examples to show the combined strengths available in the school’ s teaching staff.

Since the previous inspection, however, when most teaching was judged to be satisfactory
rather than good or better, many of the issues raised about teaching have been very
effectively addressed by the concerted efforts of teaching and management staff at all levels.
As aresult of combining more methodical monitoring of teaching with a whole school ethos
of challenge and success focusing on high attainment for all, most lessons now successfully
challenge pupils of differing abilities and teaching methods are more varied, engaging and
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interesting. All teachers have high expectations of their pupils and pupils have a genuine
sense of being able to succeed, and both teachers and pupils relate extremely well with one
another together. A vita factor in both these aspects, assessment is stronger in more areas
in the ways teachers use it to inform their planning and the targets they set for individuas or
groups to improve their learning. Non-specidist teachers are well supported by their
departmenta colleagues and no instance arose of a lesson where lack of subject command
prevented at least satisfactory learning and progress. Progress in improving teaching and
learning is very good.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO PUPILSOR STUDENTS?

37.

30.

The quality of the curriculum overall is good and pupils are able to access and follow most
elements of the statutory National Curriculum. Whilst teaching in lessons resultsin high and
improving standards in tests and examinations, some aspects of the curriculum are either just
adequately planned or limit some desirable opportunities for learning. Within the condtraints
of time, staffing and accommodeation, the 11-16 basic curriculum is mainly in place,
underpinned by effectively focused timetabling and staff deployment. Seventy per cent of
pupilsin Years 8 and 9 are able to study German as a second foreign language in addition to
French, of whom a proportion continue with both languages into Y ear 10 (currently 13%) and
Year 11 (currently 10%). This arrangement limits the time available for these pupilsin Y ear
8 and 9 for physica education. Access to design and technology coursesin Key Stage 4 is
currently limited and the range of Key Stage 4 curriculum options for less academic and
lower attaining pupilsis aso limited.

Limits on accommodation mean that not al pupilsin Key Stage 4 are able to follow their
statutory entitlement to a design and technology course, but an approved building programme
is due to start soon and will help the school to address this situation. Limits on indoor space
and swimming facilities constrain the range of physica education activities, but here again
additiona building of alocd sports facility is planned and will help to address these
constraints. Overal, time allocations for teaching at both Key Stage 3 and Key Stage 4 are
below the recommended minimum and are in fact within the lowest relative allocations for
secondary schools nationally. To off-set these constraints, the timetable is planned and
arranged with a skilful focus on priorities, and extra optiona provision is available for those
who attend subject activity sessions at lunchtimes. These strategies go some way to
compensate for this shortfdl in curriculum time. Timeis, however, limited for Year 8 design
and technology, which particularly affects the time for the design element of this subject; and
more able Year 9 groups lose one physical education lesson to take German; but these
constraints have no significant impact on standards overall in either subject.

The curriculum is good overal in that it provides the foundations on which teachers build in
enabling their pupils to achieve high standards of attainment. The way pupils are grouped for
different subjects and lessonsis good in that pupils of al abilities make at least good progress
in lessons. Pupils can move readily between ability groupings on the basis of teachers
internal assessments. The clarity of planning in schemes of work for each subject, which
underpin teachers planning of lessons week by week, is effective in helping so many of the
school’ s population to progress to high standards of attainment in public tests and
examinations. More variable are the planned curricular opportunities offered to pupilsto
develop the full breadth of skills and understanding set out in general and subject
requirements of the new National Curriculum. Whilst they are currently satisfactory, there is
scope for improvement and thisis fully recognised in the school development plan.

Some subjects (e.g. mathematics) use the outcomes of their analysis of assessment, test and
exam results effectively to link back into how teaching is planned and managed. These links
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are less successfully grasped and their implications applied in other subjects. Relatively
limited at present, for example, are the ways in which most departments use on-going
assessment to monitor their coverage of statutory requirements alongside their monitoring of
the outcomes of public tests and examinations. More systematic sharing of both of these
kinds of monitoring between subject leaders and senior managers should inform this
developing aspect of planning. A good example at subject level was found in physica
education, where teachers make good use of on-going assessment to determine the time they
can allocate to the different required aspects of the subject curriculum. With more
systematic analysis like this of its curriculum practice, the school should be better able to
ensure that pupils of al abilities receive their full entitlement for learning across the
curriculum.

In Key Stage 3, there is adequate provision for information and communication technology.
InYears 7 and 8, pupils have discrete information and communication technology lessons,
whereas in Year 9 information and communication technology and design and technology are
taught in a combined course. In Key Stage 4, provision is less than satisfactory for those
pupils who do not follow the GCSE information and communication technology course. They
take abasic course (RSA CLAIT), where the syllabus limits their potential levels of
achievement. Teachersin different subjects are, however, making more and more positive
use of information and communication technology in their subject teaching. English planned
opportunities, for instance, include an advertisement in Year 7, afront pagein Year 8 and a
theatre programmein Year 9. Despite constraints on equipment in art, pupils make good if
limited use of digital cameras and electronically manipulated images as an integral part of the
course. There are some subjects, however, such as geography, history, modern foreign
languages and Key Stage 3 mathematics, where planned opportunities for pupilsto use
information and communication technology have yet to be built into schemes of work and into
lesson ddlivery.

Curricular opportunities for less academic and lower attaining pupils, other than full GCSE
courses, are quite limited. Currently, no vocational subjects are offered at Key Stage 4 and
the school’ s development plan does not include this as a priority for the current year. Itis
planned to offer GCSE business studies next year, but the level may be too demanding for
this group of pupils. Whilst 99% of those entered for GCSE achieve 5 or more A*-G passes,
some pupils lack opportunities for gaining some key qudifications. Pupils with learning
difficulties are, however, encouraged to enter and 100% of those entered do attain at |east
one GCSE grade A* to G. In design and technology, they can follow a basic skills course.
That said, opportunities for lower attaining pupils are limited to the predominantly academic
accreditation on offer. The school’ s development plan recognises the task of managing
successfully the increasing numbers of pupils across a wide range of ability entering and
attending the school. In light of this, the breadth of Key Stage 4 options should be extended
to include more vocationd options for lower attaining pupils.

At Sixth Form leve, the curriculum is broad and offers a very wide range of academic
options, area success for timetabling with limited numbers of staff. The range of A/AS leve
subject options offered is very good. One GNVQ course is offered at Sixth Form level, dong
with City and Guilds Photography and the Sports Leader Award, as a basic provision of
alternative vocational courses. In addition to the GNVQ course, A/AS level business studies
is offered. It isintended to broaden the curriculum further by increasing the range of GNVQ
options and for these courses to have achieved parity of esteem by 2004. At present, about
70% of the school’s Year 11 pupils move into the Sixth Form and the school has targets to
sustain and extend this. Given this increased ability range, options currently on offer will
congtrain the school’ s ahility to match courses to students' ability, potential and career
options.
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The school has a clear and focused policy for literacy based on awhole curriculum audit. As
aresult, these skills are generally well addressed across the curriculum, particularly in respect
of the planned whole school focus on using technica subject vocabulary. Thisis proving very
effective. Whilst the application of number is very effectively taught in mathematics, the
development plan identifies an appropriately timed priority to put awhole school policy in
place to inform and guide how it should be addressed in other subjects. Once again, this has
been recognised in the school development plan for this current year. Information and
communication technology is positively used in a number of subjects, opportunities are
increasingly being taken and pupils develop good information technology skills and achieve
above average standards. Thisis a significant improvement on the situation reported in the
previous inspection.

All teachers and classrooms maintain an ethos and relationships based on and constantly
demongtrating very clear mora principles. The behaviour of staff towards pupils was
unfailingly courteous, set a very good example and complemented teachers' high expectations
for pupils' responsible and mature behaviour. In severa subjects, there are good examples of
teachers planning how and when to address moral issues in subject classwork. One example
is when English teachers include texts in their planned classwork, which extend moral and
emotional understanding and another instance arose in Sixth Form discussions on the rura
poor. The school’s overal contribution to pupils moral development is outstanding.

On occasions, however, rich opportunities to promote pupils mora development are missed
because, in part at least, they are not planned into schemes of work. One example of how
such issues had been addressed related to a Y ear 9 geography lesson, where the comparison
of peopl€e slife expectancy in rich and poor countries had raised significant moral issuesin a
previous lesson.  Such an approach, where time had been planned to alow pupilsto
recognise and discuss those moral questions, should be shared between departments.

Pupils socia development is also tackled with outstanding effectiveness. It was particularly
well addressed through those opportunities seen in many lessons for pupils to work together in
pairs and groups, aswell asin clubs run by older pupils and in the planning and preparation
for the Christmas party to be given for old people. Parents both at the meeting and in written
notes commented extremely positively about how well their children develop personally and
socidly in their time in the schoal.

Spiritual development is also very effectively addressed, particularly through assemblies. In
one case, pupilsin both Year 8 and Y ear 9 were encouraged to reflect firstly on whether
they might, perhaps unwittingly, be ignoring alonely and elderly neighbour, smilar to the one
in anewspaper story found 47 days after her death by a man wanting to read the el ectricity
meter. They thought silently about this throughout the hall. Secondly, these pupils were then
encouraged to recognise their own problems and to tackle them by seeking help and guidance
wherever they felt they could within school. The policy for “ Thought for the Day”, for those
registration periods where there is no class, year-group or whole school assembly, is however
only sporadically implemented. In one simple but effective instance seen, a'Year 7 group
listened quietly and reflectively, while their teacher read a poem on the theme “we can al
succeed if wetry”, amessage very clearly reinforcing the ethos of the whole schoal.

Planned opportunities for spiritual development in lessons, whilst very good when they do
occur, are sporadic, with generally insufficient grasp by teachers of how such key aspects of
human understanding can be planned into teaching schemes. In science, for instance, the
opportunities are recognised more in principle than in having a clear overall plan for ensuring
they are taken up as appropriate to the lesson. In religious education, however, regular and
effective opportunities are built into the work pupils do in class with their teachers.
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Cultural development iswell provided for in terms of visits, opportunities for the study of third
world countries in geography and through contact with other cultures provided in French and
German, especidly for those able to participate in trips and exchanges. The month long visit
by a Japanese teacher was a resounding success and brought another culture into the life of
the school in an immediate and real manner. Planned opportunities to promote pupils
understanding of what it means to grow up living in a multi-cultural country like Britain are
limited to the schemes of work for geography and religious education and should be
remedied.

Thereis avery wide range of excellent clubs and activities that significantly enhance the
quaity and range of the overall curriculum. Some of these extend and further develop the
learning provided in classrooms and, as such, could be considered to increase the curriculum
time, but only for those able to attend them. In several instances, these activities contribute to
success in examinations, as for ingtance in coursework clubs. Many pupils respond to this
programme with interest, some show read skills of persona organisation in trying to get to all
the ones they want to participate in and take-up by pupilsis very good. On the last day of the
inspection week, 88 pupils attended the school’ s debating club, run by the English department.
The Senior Debating Team recently won a significant debating competition. Whilst clearly
extending pupils socid skills, thisis aso a clear example of how pupils are encouraged
throughout the school to aim high and succeed in dl kinds of endeavours. In another case, a
group of Year 11 pupils were involved in providing an old peopl€'s party, supported and
backed up in this by preparation in the persona and social education curriculum about ‘ageist’
stereotypes. Other activities provide amoral or spiritual dimension such as the opportunities
for reflection on the capacities of human nature for good or evil in the popular visit to Y pres
and the Western Front. Overdl, the extra-curricular provision develops pupils abilities to
take responsibility for their own learning and to increase their own self-awareness. Thisisa
strength of curriculum provision in the school.

The school’ s programme for personal, socia and health education is very good. It offersa
rich variety of externa speakers, gives pupils comprehensive coverage of all statutory issues,
including sex and drugs education, and challenges pupils ideas and values and prepares them
effectively for further study and careers after school. Lessons cover a good range of issues
sequenced to relate as carefully and as appropriately as possible to pupils persond
development. A policewoman from the district Schools' Unit gave a highly effective Year 9
talk in one personal and socia education lesson on the implications and consequences of drug
or substance abuse, which the pupils found genuindly chalenging and engaging. In Year 12
and 13, avigitor from the Trading Standards Council proved provocative about fake fashion
goods students might have aready been taken in by and stimulated many genuine enquiries
after the lesson, rather than during it! A powerful feature of the school’ s commitment to its
pastora curriculum is that an entire summary of the programme is displayed in the dining
room, so al pupils can map what they are doing, and the themes they will tackle in the future.
Pupils genuinely appreciate this part of their school curriculum. The programme is mapped
and managed to great effect by the assistant headteacher, whilst in the Sixth Form, the
programme is overseen by one of the deputy headteachers. By combining two key roles, the
assistant headteacher maintains an informed overview of both the academic curriculum
(through his role as specid educational needs co-ordinator meeting with subject departments)
and the pastora curriculum, for which he has overal responsibility. There are dso clear links
and liaison with the teacher who manages the programme of careers education and guidance.
The school liaises positively with dl its primary schools, particularly over their prior
attainment, informed by local education authority assessment of verba reasoning quotients,
and over their trangition to the secondary school. The school aso has positive links and
liaison with colleges, who can offer vocational Sixth Form courses beyond the resources of
this school and maintains links with areas of West Oxfordshire from where it recruits a good
number of pupils.
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HOW WELL DOESTHE SCHOOL CARE FORIT PUPILS?

53.

The school’s provision for pupils support, welfare and guidance is very good and makes a
positive contribution to the educational standards achieved. Pupils are happy, they fed safe
and secure and there is good evidence to show that the vast mgjority are enjoying and
benefiting from the education provided at the Cotswold School. Teaching and support staff
effectively reinforce the ethos of the school with the support and help they give to the
children. The well being and development of the pupils is uppermost in the minds of all staff
at al times. Procedures to ded with Child Protection issues are very good and secure and
meet statutory requirements. The school is both sensitive as well as vigilant in exercising its
responsibilities. Assessment and marking are effectively used in several cases to set
individua pupils or groups of pupils targets, some of which are particularly clear, specific and
constructive. Pastora staff monitor pupils effort and attitudes in every lesson, collating
information on adaily basis and giving praise to those who do particularly well in year or
other assemblies. Guidance and advicein Y ear 9 on the course options available in Key
Stage 4 are full and congtructive. In Year 11 Cotswold staff advise students objectively and
openly about the course options available in the Sixth Form aswell asin loca colleges. In
conjunction with form tutors and pastora staff, senior staff mentor pupils preparing for GCSE
examinations on aregular basis. Support, guidance and mentoring in the Sixth Form between
the tutors and head of Sixth Form are extremely effective. One example involved the
guidance on university applications which was tackled by the teacher from both general
principles and individua issues.

Pastoral support is provided through form tutors, heads of year, the specia educational needs
co-ordinator and arange of external support agencies. It works very effectively and is
clearly understood by pupils who are clear and secure about who to go to with a problem.
Any pupils experiencing difficulties are quickly identified and well-supported and prompt
contact is made by telephone with parents.

Provision for careers education in the school is very good. The programme of awareness
raising, guidance on subject optionsin Year 9 and access to information about vocationa
routes in both paper and information technology forms are comprehensive and accessible to
pupils of dl ahilities. Externd careers advice that the local service, Learning Partnership
West, provides now prioritises particular groups of pupils, in line with regiona and
government policy. Such pupils and students in the school are adequately supported by the
locd careers service, Learning Partnership West, within those constraints. The school’s
careers library, very effectively maintained by Sixth Form helpers, complements that service
by providing al pupils with effective access to extensive information and guidance. A pupil in
Year 9, for example, interested in careers involving horses and particularly wishing to find
information about “eventing”, a specific competitive aspect of horse-riding, could be readily
directed to leaflets or information technology information about such careers. Movesto
extend the careers education programme into Y ear 8 in line with DfEE recommendations are
aready in place. The school’s one week work experience programme for pupilsin Year 10
involves pupils in taking responsibility and developing their independence. The work
experience programme makes full and successful use of a wide and sustained network of
local community contacts, which are overseen by the school in conjunction with regional
agencies. Particular attention is paid to health and safety issues with secure insurance
guarantees based on checks carried out by aregional organisation, Trident. The programme
extends fully to students in the Sixth Form who also undertake one week’ s work experience
at the end of the summer term. The school prepares them effectively for further study and
careers after they leave. The destinations of those who |leave the school are tracked over
many years and the school maintains detailed records and contact with its previous students,
which leadership and teaching staff refer to in promoting the school’ s whole ethos.
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The school has clear and comprehensive procedures to ensure that pupils health and safety
are safeguarded in school and these are understood and followed by staff and pupils. Risks
and hazards around the site are identified, reported and dealt with through informal and
formal inspections and heads of department regularly monitor practice in departments for any
hedlth or safety risks. There are regular evacuation practices and appropriate records of
independent fire prevention and electrical equipment inspections. First aid supplies are
available around the site and first aiders hold up-to-date accreditation. The school has clear
procedures relating to medicines on site and to the recording of accidents and incidents. In
lessons observed during the inspection very good care was taken to ensure pupils safety.
Careful practice was observed in science and design and technology lessons. It was
particularly noticeable how pupils in science automatically put on goggles without being asked
before carrying out experiments. Staff and adults on site are vigilant in ensuring children
follow safe procedures and practices.

The procedures for monitoring pupils persona development and overall academic progress
are excellent. Heads of year are kept very well informed on a daily basis of pupils effort,
achievement and behaviour through the academic review system in the lower school and a
referral scheme in the upper school. The schemes provide positive and negative information
on individua pupils, which is used effectively to reward, to develop personal improvement
strategies and to provide an overview of persona development and academic progress.
These systems ensure that al staff know pupils very well.

Assessment procedures vary between subjects. Within a general whole school assessment
policy, departments adopt varying methods and approaches, including their own internal tests
and on-going marking of course and homework. School policy requires pupils work to be
alocated an attainment level against National Curriculum levels or GCSE grades, but this
varies in the observance, particularly with lower attaining pupils, where comments are more
boosting for confidence than factual about progress in those terms. In the more effective
subjects, pupils then receive clear, informative and recorded feedback in writing, which helps
them to set individua targets. The procedures for assessing academic achievement in
mathematics and science are particularly good and consistently applied. Detailed written
feedback following assessment of projects and assignments in English often gives pupils
precise and explicit guidance on how to improve their work and learning. In most other
subjects, procedures for assessing pupils attainment and progress are satisfactory and show
room for improvement. In terms of what public tests and examinations require, teachers
know and understand well what pupils have mastered and need to learn next from their own
tests and interna examinations. In this respect, they make good use of the records obtained
to inform their teaching. On the other hand, on-going marking of course and homework gives
teachers less clear indications of the progress pupils of differing abilities are making and
therefore they are less equipped to give pupils hel pful feedback on how to improve and do
better next time. In respect of on-going assessment of progress through programmes of
study for pupils of differing abilities, the situation is less secure and consistent. The school
has identified the use of assessment procedures as a devel opment priority and should build on
the good practice that exists. Effective practice in clear and consistent assessment of pupils
progress and in matching learning activities in lessons and homework to pupils abilities should
be shared systematically between al departments.

The school has very good procedures in place for monitoring and promoting attendance,
discipline and good behaviour. Attendance is closely monitored by form tutors, heads of year
and reception staff on a pupil by pupil basis and overdl school attendance is regularly
checked by the educational welfare officer. Daily lists of absent pupils appear on the staff
notice board and any unauthorised absence is vigilantly followed up by telephone, Ietter and
home visit. The school effectively promotes good attendance through the award of
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certificates for full or near full attendance and through publicly displaying statistics on aform
by form basis.

The behaviour policy outlines clear behaviour expectations and effective procedures for
promoting the code, which are consistently applied by all adultsin the school. All teachers
and other adults working in the school make good and frequent use of praise and
encouragement. Pupils are rewarded with letters home and public mention in assemblies
when they receive positive testimonials from teaching and form staff for good effort and
behaviour during lessons. These arise from efficient and effective monitoring lesson by
lesson of pupils work and attitudes. Cotswold is an orderly community in which al pupils
value rewards and commendations greatly, show pride in their achievements and respect
behaviour expectations. The school has good procedures in place to dea with bullying and is
effective in diminating all forms of oppressive behaviour.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

61.

62.

The school enjoys very good and effective links with parents, which contribute positively to
pupils learning and development. There is widespread agreement amongst the parent body
that the school achieves good standards of behaviour, that pupils make good progress, that
teaching is good, that expectations are high and that the schoal is hel ping pupils to become
mature, responsible and ready for life after school. A few parents expressed concern over
the quantity and appropriateness of homework, about how the school informs them about
their child’s progress and how closely the school works with parents. Parents' views were
methodicaly taken into account at al stages of the inspection.

Inspectors found that homework is consistently set across the curriculum and through the age
range, athough there is some variability in the regularity and appropriateness of homework.

In the mgjority of instances the work being set isalogica and complementary extension to
classwork and does promote learning and understanding. Some examples of homework, such
as completion of class work, may well prove less than appropriate for different abilities,
resulting in some pupils having more to do than others and in other pupils spending more than
the dlotted time. Overdl ingpectors found that the quantity and quality of homework they
saw in practice were generally satisfactory but found that there was scope for sharing good
practice between subjects in matching homework to differing abilities and interests of the

pupils.

Great care is taken to inform parents about their child's progress and respond to their
concerns. All parents receive forma communication from the school on progress and
development at least once aterm. Grade sheets showing attainment level and effort grades
are used one term, full annua reviews another and there is aformal parents evening in the
third term. Parents of any pupils whose progress is causing concern are contacted early and
appropriate strategies to ensure improvement are jointly agreed. Attendance at official
parents evenings and at specia evenings, for example about Y ear 9 options choices and pre
Sixth Form evenings, is very high and parents generdly fed well informed about pupils
progress. A few parents felt they could receive more information about how their child was
getting on. In comparison with other secondary schools, the regularity and detail of formal
communication on progress is good and the school does everything it can to provide additional
data and answer queries whenever requested. Annual reports are of a generally good
standard. In subjects, supported by better assessment schemes, reports provide clear
statements of what children can do, helpful advice on what pupils need to do to improve and
in some cases reports link back to assessments of class and homework.

Formal and informal contacts with parents are comprehensive, extensive and effective in
ensuring parental involvement in the education and development of their children. The
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school’ s network of links with parents and members of the community securely roots its work
in the locality. At a meeting during the inspection many parents and other community
representatives expressed their views about how open and welcoming the school is and how
pleased they were with the ways in which the school keeps them informed and involved in
their children’s education. The school does work closely with parents.

Informa communication with parents through newdl etters, general letters and at socia and
sporting events is comprehensive and presents good opportunities to build the partnership
relationship. The parents of Year 7 pupils have recently been asked for their views about the
school and their experiences as their children approach the end of their first term. Responses
are overwhemingly positive and show 97% of parents believing their children have settled in
very well. Similar views were expressed in the pre-inspection parental questionnaire. Y ear
10 pupils have recently received grade cards highlighting effort grades for homework; all
pupils in the year group were graded in the top three categories. The receipt dips from these
grade cards contain many extremely complimentary comments from parents on the work of
the school and the particular efforts being made with their children. Parents are actively
encouraged to support school events and fixtures, and they respond well. Many parents
made a point of telling ingpectors how much they and their children had enjoyed the recent
production of Grease. Overal the great mgjority of the informed and discerning parent group
are extremely supportive of the school and enjoy area partnership relationship. The
attendance at and support for arange of fundraising and socia activities organised by parents
and governors make a significant contribution to the education provided at Cotswold.

HOW WELL ISTHE SCHOOL LED AND MANAGED?

66.

67.

The headteacher and senior managers have an uncompromisingly clear vision of the direction
of the school. Their determined efforts to communicate this vision to al staff and governors
in the pursuit of higher standards have been very effective. They have been particularly
successful in creating an ethos and culture of challenge and success, which parents and
governors overwhelmingly support. Since the appointment of the headteacher in 1995, results
in tests and examinations have risen to the point, where in 2000 the school has very high
standards in national terms as well as in comparison with similar schools at both Key Stage 3
and Key Stage 4 and the best A-level results in Gloucestershire comprehensive schools. The
school’ s motto, printed on the logo, is“Friendship, Knowledge®. This principle and the ams,
as set out in the vision statement at the front of the school development plan, are very clearly
reflected in the work of the school.

The school has developed severd effective strategies to evaluate its performance. Senior
managers undertake much of the forma monitoring in the school, which is regular and cost-
effective. They comprise arange of forma and informal activities, varying from scrutiny of
pupils books, to interviews with middle managers, which are minuted, and the analysis of
assessment data. Whilst they take main responsbility for this, they have deliberately
encouraged subject leaders and classroom teachers to focus on improving the quality of
teachers’ and pupils work in the classroom. The result is that monitoring at departmental
level islesswell developed. These existing procedures for monitoring standards focus wholly
on improving results in tests and examinations and have helped to bring about marked
improvements in teaching and learning since the previous inspection. Whilst current
procedures for monitoring curriculum provision are most explicit and thoroughly developed at
senior leve, they are largely informal or implicit at middle management level. There are rea
strengths in the assessment of some subjects on which to build in devel oping departmental
monitoring further, but currently these procedures vary from subject to subject for monitoring
teaching and learning and for using the information from assessments to monitor curriculum
planning methodically so that it informsteaching. In history and geography, the monitoring of
teaching within the department is unsatisfactory. It isgood in design and technology,
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mathematics, English and art, while in science it is very good. In other subjects, it is
satisfactory.

Exigting assessments are the main basis for tracking and monitoring pupils progress
throughout the school, measuring levels alocated in marking of work and internal tests against
the Nationa Curriculum test scores pupils achieved in Key Stage 2. However, inspectors
scrutiny of marking indicated that the approach to assessment of allocating levels or grades
was inconsistently applied, particularly with lower ataining pupils for whom it might prove
demotivating. Reference only to levels or grades aso gives limited feedback to teachersin
monitoring the progress pupils are making against Nationa Curriculum and GCSE exam
subject requirements. However, improved results show that this tightly focused approach has
clear strengths.

As the results of internal assessments are made available, targets for National Curriculum
test and public examination results are revised upwards with the intention that these standards
are increasingly driven up. On the basis of these current monitoring procedures of their
subjects, heads of department meet regularly with their link senior manager in order to be
held accountable against test and examination targets based on the outcomes of their existing
departmental assessment of pupils work and whatever monitoring of teaching and learning is
undertaken. This approach was judged to be satisfactory overdl in terms of how subject
leaders are held to be accountable.

To date, this combination of forma senior management monitoring strategies and varying
approaches in departments has proved successful in raising standards of academic
performance to current levels. However, in order to continue to meet chalenging targets for
raising atainment in tests and public examinations still further, subject leaders should build on
what is satisfactory by sharing what is better between departments and develop more
accountable and effective procedures for monitoring in all departments. These should
address the quality of teaching in all subject lessons as well as issues arising about pupils
learning from on-going assessment and scrutiny of class and homework, particularly for boys
and girls and pupils of differing abilities.

L eadership and management in departments are good overal. The core subjects and
information and communication technology are very ably led and managed, design and
technology, history, art, physica education, modern languages and religious education are
good and geography is soundly led and managed. The drive to improve standards through
establishing a culture of challenge and success has led to improved teaching and learning in
amost al departments. This has been achieved by the sustained commitment of al staff, led
by the headteacher and senior managers, to create a culture which combines academic
achievement and strong persona and socia development for dl pupils, linked effectively
through governors and parents to the wider local community. Teachers new to the school are
quickly assmilated into the closaly-knit community and more recently arrived staff enjoy
working at the schoal.

The commitment to raising standards is evident throughout the school and something of which
the headteacher, senior managers and the governors are justifiably proud. Much of this
success is due to improved and detailed strategic planning at senior management level. The
school’s priority of raising standards is strongly reflected in its current development plan,
where success of developmentsis seen primarily in terms of the impact on test and public
examination results. The current school development plan sets out defined priorities for the
whole school and for departments, but only outlines in very generd terms how these are to be
implemented and achieved over one year only. In contragt to this, financia planning
undertaken with governors' rigorous involvement is projected in detail over afour or five year
period. Since the previous inspection, progress on strategic devel opment has been good,
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especidly in the directive approach adopted by the headteacher and senior management team
to work uncompromisingly towards high standards and a culture of success. This has
demonstrably brought about spectacular improvements in standards to date.

In ways that reflect the difference in monitoring between senior and middle management, the
capacity for planning and monitoring improvement at departmental monitoring is less precise
and effective in identifying the progress towards achieving the goals set. Consequently
middle managers are not well placed to pick up problems or issues in reaising developments
asthey arise, such as for instance the appropriateness of the RSA CLAIT coursein Year 11.
In planning at this level, the exclusive focus on test and examination targets gives subject
leaders little immediate or interim idea that a development is or is not progressing
satisfactorily. Clear interim criteria should be developed to inform staff responsible about
progress in implementing school and curriculum change, drawing on the results of more
methodical and accountable middle management monitoring.

The drive towards high standards has been effectively supported by the strategic use of
performance targets, which have been set on an annual basis for the headteacher and
members of the senior management team. The governors have set targets with the
headteacher and they have been made aware of those set for members of the team. This
good process extends to annual reviews by senior and middle managers of departmental
performance in terms of test and examination results. Each middle manager meets at least
fortnightly with alink senior critica friend to review results, development plan targets and
other topics. This approach should make broadened use of closer monitoring of teaching and
learning at subject leve to pick up whether managed developments and changes are on track.

The governing body is very able and is actively committed to the principle of the school
providing comprehensive 11-18 education in the central Cotswolds. As part of their
monitoring of the school, the governors meet in their committees, review policies and talk with
parents and pupils. Individual governors on the curriculum committee with specific interest in
subjects are designated particular departments. This builds on the established approach of
the governor with responsibility for special educational needs, who has been very involved in
reviewing and implementing policy. Probing review discussions have been introduced
between subject leaders and members of the Curriculum committee. To date, they have
involved the heads of department of al core subjects in thorough and minuted appraisal of
their contribution to the work of the school. Thisis informed by the regular, cost-effective
monitoring programme undertaken by senior managers to review the school’ s performance
against targets for attainment. Through this process, governors have become very aware of
the strengths and weaknesses of the school. On this basis, the governors del egate issues of
more detailed strategic planning and implementation of improvements to senior and middle
managers. It is now therefore appropriate to broaden both monitoring and devel opment
planning at departmenta level beyond one year developments. Staff involved should seek to
combine both test and examination targets with interim criteria drawing on monitoring of
teaching and learning to inform progress in implementing change. The headteacher and
senior managers aready see how their planned development of Performance Management
across the school can contribute to this broadening process in planning ahead and
implementing successful change.

Financial management and control in the school are very good. The school’s limited budget is
enhanced by specific grants and by the occasional grant from a benefactor, such as one
which enabled the school to purchase a good number of computers. Within the constraints of
its budget, the school uses its resources wisely and to good effect, as demonstrated by the
improved quality of teaching and learning and the high standards the school is now achieving.
The recommendations of the recent audit reports have been addressed. Finance is well
deployed to the school’ s priorities to raise standards. As a group, governors have worked
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tirelessly to get financia support for the school’ s bid for specialist language college status.
They networked with colleagues and members of the local community and successfully
secured the pledges of financial support required, most several of which have been pledged
by individuds.

The school has growing computer resources. Pupils and students use I T extensively and are
well supported to do so. Two members of staff are qudified trainers within the New
Opportunities Fund programme and will train dl staff within the school. Office staff use
word processors and the bursar uses new technology to manage the finances. One deputy
headteacher uses information technology to record and track pupils progress, whilst others
on the senior management team are developing the capacity to take full advantage of new
technology to analyse assessment data for progress made by ability and gender across
cohorts or other groups to inform curriculum management and planning.

The schoal’ s existing accommodation is used to good effect throughout the day in lessons,
extra-curricular activities and school events and pupils show high levels of respect for dl
areas. Rooms provide stimulating and positive environment for teaching and learning, and
varied, attractive, informative and stimulating displays are extensively mounted in both
classrooms and corridors. The impact on pupils of ideas, visua images, news of school
successes or imminent eventsis a key part of the school’s ethos. The school library provides
an excdllent environment for accessing information through books and electronic sources and
isopen every lunchtime, managed effectively by the schoal librarian.

Some areas of the curriculum, such asin Key Stage 4 design and technology and in some
aspects of the physical education curriculum, are affected by accommodation constraints to
the extent that it affects what can be delivered to al pupils. However, the school has worked
hard to secure funding for a series of building and refurbishment projects. Newly built areas,
such as the Sixth Form block, are pleasant and fit for their purpose. The next phase of the
building programme is due to start soon. Existing accommodation is however very well used,
iswell respected and cared for and both reflects as well as supports the school’ s ethos and
the quality of education provided.

Teachers are well qualified and training is provided for them, based on the priorities of the
school development plan. The school has made good progress in developing staff appraisa
and provision for professona development, which was raised as an issue in the previous
ingpection. Thisimprovement is informed by a sharp focus on achieving challenging targets
for attainment in public tests and examinations. The recent training in literacy was
comprehensive and involved all staff working together on atraining day. Thisresulted ina
practicaly focused policy now in operation and evidence from inspection observations
recognises the successes aready achieved in effective teaching and learning of key aspects
of these basic skills. Whilst a number of teachers teach outside their main specialism, no
unsatisfactory teaching was observed. Thisis amost entirely due to effective support and
guidance from specialist colleagues. Senior managers have a comparatively high teaching
timetable, which helps to maintain the breadth of options, particularly in the Sixth Form. The
contact ratio for al staff, shared by all teachers, is very high in comparison with smilar
schools nationdly.

The principles of Best Value are well employed in the school. Constant comparison with
other loca schools and a close targeting of resources to best meet the perceived expectations
of parents and the community mean that the school has continued to grow in popularity. The
Sixth Form is an excellent example of the comparisons made in that certain courses, which
are well done elsewhere in the area, are not then offered in the school, such asthe
Agriculture courses. However, in spite of comparatively low numbersin the Sixth Form,
mainly in respect of the small Year 13 group, the numbers of AS/A-levels offered is high.
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This means that some coursesin Year 13 run uneconomicaly, involving a degree of subsidy
in terms of maintaining small teaching groups in some subjects against big groupsin others,
but senior managers and governors believe that thisis an investment for the future of a Sixth
Form centre within the local community. The school has consulted with staff and governors
on the recent bid for specialist school status as a language college. Parents, pupils and the
wider community have been informed and consulted about the bid, involved as sponsorsin
many individual cases.

The ethos of the school is excellent, leading to an environment in which teachers can teach
and pupils can learn. This has made and continues to make a significant contribution to the
raising of standardsin all areas. The positive climate of achievement, as shown when
Cotswold pupils won a debating competition againgt pupils from a public school, convinces dl
pupils and students of their ability to succeed and raises their expectations of themselves.

THE SSIXTH FORM

83.

Standards of attainment and persona development of students in the Sixth Form are very
high. 1n 2000, students at the school gained the best A-level results in Gloucestershire
comprehensive schools on a number of measures. GNVQ results were also very good.

The numbersin Year 12 have risen considerably this year because 70% of pupils who sat
GCSE examinations at the school in the summer returned to the Sixth Form. The school is
projecting a continuing rise in numbers sustained by the larger cohorts in the school reaching
Years 12 and 13.

Excdlent guidance is given to students before they join the Sixth Form. Guidance is clear and
objective about courses offered elsewhere as well as at the school. This very comprehensive
provision comprises interviews, taster courses and support through personal and socia
education and from the careers service. The increased numbers are due to the growing
regard in which the Sixth Form isheld. The socid environment is very good. The Sixth Form
council has red advisory strength. The pastoral curriculum is very good and matches the
high standards of academic performance demonstrated by results in examinations.

The school has embraced the implications of Curriculum 2000 to broaden curricular
opportunities. A successful balance is achieved with parents and students' high expectations
of academic excellence. Currently 20 A-level or AS level courses are offered which is well
beyond that typically available for this size of Sixth Form. Some of the Year 13 A-leve
groups are small and have to be subsidised from elsewhere in the budget. However, the
school believes that running these courses is essential in attracting increasing numbers of the
more able students both to the school as well asinto the Sixth Form. Asaresult of this
commitment by governors and senior managers to maintaining and developing the Sixth Form,
senior managers undertake a substantial teaching commitment in order to enable groups to
operate and subjects to have the chance to grow. This strategy is meeting with successin
2000, when for the first time 70% of Year 11 opted to continue their studies at the school. In
addition to the current GNVQ intermediate quaification in business, the school plans to
broaden the curriculum further by increasing the availability of GNVQ courses as numbers
permit. The school demongtrates the principles of best value well in the consideration it gives
to which vocationa coursesit will offer. The Community Sports Leadership Award and a
photography course are also offered in addition to the opportunity to retake mathematics and
English GCSE. The Sixth Form prospectus provides good advice to students choosing
courses and this level of advice and guidance continues to be provided throughout the Sixth
Form. Very detailed work has been undertaken on the provision of key skills with each
subject area contracting to provide arequired element. There are key skills tutors whose role
it isto assess and track achievement. An audit of this area will take place in January 2001.
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The school has an effective pastoral care system whereby Y ear 12 students are introduced
to Sixth Form life during a probationary period of 6 weeks, have interviews with senior staff
and are monitored throughout their course. In Year 12 thereis a good programme for pupils
who may leave after one year in the Sixth Form and on-going guidance for al during the
spring and summer of Year 12. At the end of Year 12 thereis a week of work experience.
In Year 13, students are supported to choose courses in higher education or to find
employment. The school has compact arrangements with Cheltenham and Gloucester
College of Higher Education. With the support of the loca careers service, the school
provides ‘drop-in’ access to careers information and guidance.

Thereis excellent provision for students to develop their personal and socia skills. They are
involved in the school council on which al tutor groups have representatives. This has
resulted in presentations to governors and parents about school uniform. The Sixth Form
council organises social and charitable events and will run mock eections next May. They
also run a highly acclaimed “Bullybusters” service and train up Year 11 students ready for
them to undertake work when they come into the Sixth Form. Students in the Sixth Form
aso do community service with younger, less able pupils, which is co-ordinated by the special
educational needs co-ordinator. Those involved in the sports leadership award help a a
sports afternoon for primary school pupils and they act as auxiliary staff on the school sports
day. All Sixth Form students undertake duties around the school athough there is no officia
prefect system.

As areault of this carefully conceived provision, students attain very well indeed and
throughout the time pupils spend at the school, there is an emphasis on developing them as
independent learners and capable and confident young people. This reaches fruition in the
sixth form where students are able, confident and articulate and present themselves as civic-
minded young men and women, able and willing to play afull part in society.

The Sixth Form is very effectively led and managed by one of the two deputy headteachers,
who, as Head of Sixth Form, co-ordinates the pastoral and academic programmes and takes
adirect role in providing guidance and counsdlling for students' progress after school. The
commitment of the governors and management reflects the origina intention behind the
merger in 1988 of two secondary schools on the Cotswold site, that there should be a thriving
sixth form centrein the local area. Governors and senior managers recognise the pressure
this places on budgets, but their carefully planned financia forecasting is matched by a
solution to staffing issues that spreads the burden widely and avoids impacting significantly on
other aspects of the school’s provision. At the moment, no group sizesin either Key Stage 3
or 4 are excessive and the Key Stage 4 curriculum maintains its breadth with average
groupings that are larger than the average. Whilst there are some Sixth Form group sizes,
which are barely economicaly viable on their own, many of which arein the Year 13 (28
students), out of a'Year 12 of 77, there are 13 groups of 12 or more students, of which 4
groups have 20 or more students. Some of these larger groups are maintained as a means of
optimising the cogt-effectiveness of the relatively small overal Sixth Form. The school now
faces a much less awkward position with recently increased numbers, but the progress and
success of the sixth form are crucia to its continued growth and consolidation.

Given the changing character and size of the Sixth Form and the strong local community
commitment to its future, a magjor task for governors and management has been to convince
parents of the value and credibility of a Sixth Form education at the Cotswold School. With
recent results now positively comparable with al Gloucestershire comprehensive school Sixth
Forms, this success helps to corroborate the commitment to retaining the Sixth Form. The
staff and management still work hard to improve and devel op the curriculum options and
opportunities for students. This the school has successfully managed to do with its
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comparatively very wide range of A/AS courses. The most significant area of devel opment
for the Sixth Form provision at this point is in broadening, within budget congtraints, the range
of vocational courses. The school development plan has recognised this area for
development in setting a target for 2004, when the school aims to provide academic and
vocational courses on abasis of parity of esteem.

92. The schoal isaware of and actively planning for the following priority for further
improvement:-

to broaden the range of vocationd curriculum options.

WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

93.  Building on the very good and shared commitment to improvement and capacity to succeed,
governors and staff are addressing the following minor issues:

They are building on improved Key Stage 3 English results in raising standards of
attainment in English at GCSE (see paragraphs 12, 15).

They have the capacity to share good practice in on-going assessment to:

givedl pupils, particularly boysin Key Stage 4, clearer guidance on how to improve
their learning and achieve their potentia (see paragraphs 8, 58, 68);
to inform both teaching and monitoring of subjects (see paragraphs 36, 40, 67, 69, 70;

102, 108, 109, 116, 117, 122, 123, 139, 140, 151, 152, 161, 162, 181, 184, 194, 195, 207.
209).

They arein agood position to use outcomes of this monitoring of teaching and learning:

to share good practice in further improving the match of the subject curriculum for
boys and girls of dl abilities in lessons and homework (see paragraphs 32, 35, 36, 39,
42);

to broaden strategic planning beyond one year developments, combining test and
exam targets with interim criteria drawing on monitoring of teaching and learning to
inform progress in implementing change (see paragraphs 72, 73, 74).

They have plansin place to ensure curriculum provision in design and technology and
information and communication technology in Key Stage 4, and broader vocationa
options for less academic pupilsin Key Stage 4 and in the Sixth Form (see paragraphs
42, 43, 86, 174).
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed 172
Number of discussions with staff, governors, other adults and pupils 142
Summary of teaching observed during the inspection
Excellent Very good Good Satisfactory | Unsatisfactory Poor Very Poor
5 36 39 18 0 0 0
The table gives the percentage of teaching observed in each of the seven categories used to make judgements about |essons.
I nformation about the school’s pupils
Pupils on the school’sroll Y7-Y13 Sixth form
Number of pupils on the schoal’ s roll 739 105
Number of full-time pupils digible for free school meals 42
Special educational needs Y7-Y13 Sixth form
Number of pupils with statements of special educationa needs 15 1
Number of pupils on the school’s specid educational needs register 77 1
English as an additional language No of
pupils
Number of pupils with English as an additiona language 3
Pupil mobility in the last school year No of
pupils
Pupils who joined the school other than at the usual time of first admission 24
Pupils who left the school other than at the usua time of leaving 26
Attendance
Authorised absence Unauthorised absence
% %
School data 6.1 School data 0.1
National comparative data 5.9 National comparative data 04

Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting year.

The Cotswold School - 38




Attainment at the end of Key Stage 3

Year | Boys | Girls | Tota
Number of registered pupilsin fina year of Key Stage 3 for the latest | 2000 61 63 124
reporting year
National Curriculum Test/Task Results English Mathematics Science
Boys 49 51 52
Numbers of pupils at Girls 9 %5 52
NC leve 5 and above Total 108 106 104
a NClevel 5 or ebove National 63 (63) 65 (62) 59 (55)
Percentage of pupils Schoal 53 (41) 59 (54) 53 (42)
a NC level 6 or above National 28 (29) 42 (39) 30 (23)
Teachers Assessments English Mathematics Science
Boys 49 52 %)
Numbers of pupils at Girls 60 59 61
NC leve 5 and above Total 109 111 115
Percentage of pupils Schoal 88 (75) 90 (85) 93 (89)
a NClevel 5 or ebove National 64 (64) 66 (64) 62 (60)
Percentage of pupils Schoal 52 (32) 65 (57) 59 (57)
a NC level 6 or above National 31 (31) 39 (37) 29 (28)
Percentages in brackets refer to the year before the latest reporting year.
Attainment at the end of Key Stage 4
Year | Boys | Girls Total
Number of 15 year olds on roll in January of the latest reporting year | 2000 58 40 98
GCSE results 50r more 50r more 1or more
gradesA* toC | gradesA*-G grades A*-G
Boys 28 57 58
Numbers of pupl Is Girls 27 40 40
achieving the standard
specified Tota 55 97 98
Perpen_tage of pupils School 56 (47) 99 (95) 100 (97)
achieving the
standard specified National 47.4 (46.6) 90.6 (90.9) 95.6 (95.8)
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Percentages in brackets refer to the year before the latest reporting year.

GCSE results GCSE point
score
Average point score School 45
per pupil National 38.4(38.0)
Figuresin brackets refer to the year before the latest reporting year.
Vocational qualifications Number % success
rate

Number studying for approved vocational qualifications or School 0 0
units and the percentage of those pupils who achieved all National 0
those they studied

Attainment at the end of the sixth form

Number of students aged 16, 17 and 18 on roll in January of the Year Boys Gils Tota
latest reporting year who were entered for GCE A level or ASlevel  ongn 22 20 42
examinations

Average For candidatesentered for 2or more A For candidates entered for fewer than 2

A/AS levels or equivalent A levels or equivalent
points Male Femadle Al Male Female Al
scor e per
candidate
Schoal 18.1 25.3 21.6 2 29 3.2
National 17.7 18.6 18.2 2.6 29 2.7

Figuresin brackets refer to the year before the latest reporting year.

Vocational qualifications Number % success
rate
Number in their fina year of studying for approved School 11 100
vocational qudifications or units and the percentage of those ~ Nationa na na

pupils who achieved al those they studied

I nter national Baccalaur eate Number % success
rate
Number entered for the International Baccalaureate School 0 0
Diploma and the percentage of those pupils who achieved al National na 0

they studied
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Ethnic background of pupils

Exclusionsin the last school year

No of pupils Fixed period | Permanent

Black — Caribbean heritage 0 Black — Caribbean heritage 0 0
Black — African heritage 0 Black — African heritage 0 0
Black — other 0 Black — other 0 0
Indian 0 Indian 0 0
Pakistani 0 Paki stani 0 0
Bangladeshi 0 Bangladeshi 0 0
Chinese 3 Chinese 0 0
White 689 White 1 0
Any other minority ethnic 0 Other minority ethnic 0 0
group groups

Teachers and classes

This table gives the number of exclusions, which may be different from the
number of pupils excluded.

Qualified teachers and classes. Y7-Y 13

Financial information

Financia year 1999/2000
£

Tota income 1680253
Tota expenditure 1687475
Expenditure per pupil 2446
Balance brought forward from 80988
previous year

Balance carried forward to 73766

next year

Total number of qualified teachers (FTE) 41.7
Number of pupils per qualified teacher 17.7
FTE means full-time equivalent.

Education support staff: Y7-Y13

Total number of education support staff 11
Total aggregate hours worked per week 241
Deployment of teachers: Y7-Y 13

Percentage of time teachers spend in 80.5
contact with classes

Average teaching group size: Y7-Y13

Key Stage 3 24.6
Key Stage 4 22.7
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Results of the survey of parentsand carers

Questionnairereturn rate

Per centage of responsesin each category

My child likes school.
My child is making good progressin schoal.

Behaviour in the schooal is good.

My child gets the right amount of work to do at
home.

The teaching is good.
| am kept well informed about how my child is
Qgetting on.

I would feel comfortable about approaching the
school with questions or a problem.

The school expects my child to work hard and
achieve his or her best.

The school works closely with parents.

The school iswdl led and managed.

The schoal is helping my child become mature and
responsible.

The school provides an interesting range of
activities outside lessons.

Summary of parents and carers responses

Number of questionnaires sent out 739
Number of questionnaires returned 437
Srongly | Tendto | Tendto | Strongly | Don't
agree agree | disagree | disagree | know
44 49 5 1 0
47 49 11 0 1
32 56 5 0 6
25 47 20 6 2
31 60 3 0 5
32 46 19 3 2
53 36 7 3 1
60 36 2 0 1
28 49 17 3 2
40 4 3 6
44 46 5 1 4
35 49 6 2 9

Parents’ views were methodically taken into account at all stages of the inspection. In response to
questionnaire and written returns, the inspection found that the school works in an extremely
effective partnership with parents, is responsive to their concerns and provides excellent information
about pupils progress based on regular and close monitoring of pupils and pupils academic
performance and persona development. The school’s network of links with parents and members

of the community securdly roots its work in the locdity. Inspectors fully endorse the positive views
expressed and found that the concerns raised by some parents about homework, information about

progress and working with parents were not substantiated by the evidence gathered.
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PART D: THE STANDARDS AND QUALITY OF TEACHING IN AREASOF THE
CURRICULUM, SUBJECTS AND COURSES

ENGLISH

%A,

97.

In the four years since the last ingpection, the percentage of pupils gaining Level 5 and above
inthe Year 9 National Curriculum tests has remained consistently above the nationa average
and above the average for similar schools. GCSE English results, which were below the
national average at the last inspection, rose to just above the national average in 1998 but fell
below it again in 1999 and 2000. The most recent English literature results are above the
national average based on the average pupil points score. Thiswas the first year in which
amogt al pupils were entered for both GCSE English and English literature (previoudy only
the top sets were entered for English literature). In 2000 the proportion of pupils gaining the
top grades (A*-B) was in line with the national average for both English and English
literature. Resultsin A-level English literature have been broadly in line with national
averages.

The newly appointed head of department responded to the relatively weak 2000 GCSE
results with an effective short-term action plan to raise standards. Following an dmost
complete changeover of teaching staff, the subject |eader re-organised departmental
management, documentation, meetings and provided clear leadership and a very good
example of classroom management, discipline and good teaching. Thisis having an impact on
standards at Key Stage 4. Teaching is now good or better in 90% of English lessonsand is
particularly strong in Key Stage 4 and in the Sixth Form. In al lessons, in al years, seen
during the inspection, pupils were judged to be working at a standard that was at |east
appropriate for their age and ability, and to be making good progress. This was true also of
the samples seen of the written work undertaken by pupils to be entered for GCSE this year.

At the end of Key Stage 3 standards are above nationa expectations for pupils at this stage.
In speaking and listening activities, pupils are articulate and confident, are prepared to extend
and develop their responses and to ask questions to clarify understanding. Most pupils read
fluently and with appropriate expression. Strong responses to challenging literature texts
characterise work at this key stage. For example, Year 9 upper set pupils were able to
compare charactersin Harper Lee' s To Kill a Mocking Bird and alower band group were
able to discuss Blake's The Sick Rose, going beyond the surface meaning of the poem to
develop some understanding of its symbolism. Poetry writing is aso strong throughout the
key stage. Prose writing is usually well organised, showing control over arange of sentence
structures and varied vocabulary, particularly in upper band groups. Effective writing was
also seenin Year 9 lower band groups, for example well-structured newspaper reports,
written in an appropriate style. However, some lower band writing is less assured where
strong personal responses are marred by technical inaccuracies and a less extensive
vocabulary.

At the end of Key Stage 4, attainment exceeded nationa expectations in most of the lessons
seen and provides a further indication that standards of attainment are improving in the
subject. Many pupils are confident in discussion and mature in their expression, for example,
indiscussonsinatop Year 11 set about character and dramatic irony in the play An
Inspector Calls. Lower band groups also do well in speaking and listening. A Year 11
class, for example, was able to sustain an extended role-play in work related to Steinbeck’s
Of Mice and Men. Written assignments on the texts studied are generally well-organised
and well-presented, show good knowledge of the text and, especiadly in the work of more
able pupils, demongtrate the ability to discuss language using appropriate critical vocabulary.
Carefully paragraphed examples of persuasive writing were also evident (lower band group).
Studentsin A-level groups can sustain discussion of chalenging topics and their written work
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101.

102.

shows a growing confidence in analysis and in the presentation of complex ideas. They
deploy arange of effective study skills, including redrafting to improve clarity of expression.

In other subjects too pupils demonstrate good speaking and listening skills. Most pupils read
reasonably fluently and confidently and are developing skillsin reading for information. Pupils
write for a variety of purposes and audiences and standards of writing across the curriculum
are generally good, particularly in history, religious education and geography, where writing is
particularly well supported. While key words are identified in al subjects to help pupils with
the spelling of technical terms, and some teachers use these effectively to support concept
development and spelling, the marking of spelling is not consistent across the curriculum.

By the end of both key stages able, middie and low attaining pupils make good progressin
English. While progressin lessons is generally good, it is sometimes uneven in Years 7 and 8,
when work is occasiondly set which does not take into account what pupils aready know
and understand from their previous learning in the primary schools. Good and often very
good progress is made by pupilsin Year 9, including pupils with specia educationa needs for
whom teachers plan with good reference to individual education plans. In the lessons seen,
both boys and girls made good progress at al key stages, although there were afew casesin
Key Stage 4 where boys speaking and listening were less confident and their writing less
technically accurate than girls work, which links with a pattern over some years of relatively
lower standards for boys in GCSE examinations. Very good progress was madein aY ear
12 GCSE English re-sit class in which students responded well to challenging work. Pupils
concentrate well, display very high levels of interest and enthusiasm and display attitudes to
their work, which are consistently very good or excellent.

In all but two lessons seen, teaching and learning were good or better and in over 50%
teaching and learning were very good or excellent. They were never less than satisfactory.
Teaching is characterised by: high expectations; very good subject knowledge well pitched to
meet pupils needs; the ddivery of well-planned, well-paced lessons using a variety of
teaching strategies. Skilful questioning encourages pupils to extend and develop their
answers. Learning objectives are clearly communicated. There is an infectious enthusiasm
for the subject. Very effective display celebrates pupils successes and provides an on-going
record of study. Sometimes in Key Stage 3, however, writing tasks are set without making
explicit what pupils will need to do in order to achieve a high standard. Thereislittle
evidence of redrafting skills being taught at this key stage and pupils are uncertain about what
they should do with the spellings their teachers have corrected.

The curriculum broadly meets the demands of the National Curriculum for English and offers
equal accessto al pupils. Planning in English ensures that pupils are challenged throughout
Key Stage 3 in terms of the emphasis on coverage and range of texts, rather than in
methodically ensuring that pupils of al abilities have appropriate opportunities to develop the
necessary skills and understanding. Assessment policies are clear and generaly well
implemented by teachers. Marking is conscientious, athough some teachers are more
successful than others at setting clear targets, which will help pupils to improve their work.
The department makes a strong contribution to the pupils spiritual, moral and social education
and aso to the school’ s extra-curricular provision, including an extremely well-supported and
successful Debating Society, which is helping to raise standards of speaking and listening.

The head of department provides very good leadership, effectively supported by senior
managers. She has welded together a strong English team and has taken clear, immediate
and effective action to raise standards especialy in relation to work seen at Key Stage 4 and
ensured that improvements have been made on the position reported in the last inspection.
She has begun to develop procedures for monitoring policy and practice athough
development planning does not specify interim criteria inform the department’ s progress
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103.

towards its priorities. To date, development planning has been focused more on one-year test
and examination targets, than on longer-term goals for both provision and results. The
department is aware of the following priority to improve provision till further:-

to broaden strategic planning beyond one year devel opments, combining test and examination
targets with interim criteria drawing on monitoring of teaching and learning to inform progress
in implementing change.

MATHEMATICS

104.

105.

106.

107.

108.

At each key stage, standards of achievement in mathematics are impressively high. The
department has continued to improve on the very good performances at the time of the last
inspection. In 1999, 78% of pupils reached Level 5 or higher in the Key Stage 3 nationa
tests, with girls performing significantly better than boys. 1n 2000, 87% of pupils reached
Level 5 or higher. Thiswas 22% higher than the nationa average, and the gap between girls
and boys closed to only 8%. The school’s overdl Key Stage 3 performance in mathematics
at each of Level 5+, Level 6+ and average points score is graded A* against similar schools -
the highest available grade.

Performance at GCSE in both mathematics and Satisticsis smilarly impressive. The
proportion of pupils achieving grades A*-C has risen steadily over recent years. 1n 1999 and
2000, 55% and 59% respectively of pupils achieved this standard, well ahead of nationa
averages. Both performances are graded A against similar schools. Contrary to the national
trend, girls out-performed boys by 23% 1999 compared to a national difference of 1%.
However, both were above the national average. This gap reduced to 4% in 2000. All
indicators confirm that both boys and girls did significantly better in mathemeatics than other
pupils nationally. Results in statistics are exceptiona, with only four pupils out of atotd of
161 failing to achieve grades A*-C over a seven year period.

Results at A-level in mathematics, statistics and further mathematics are no less impressive.
In most years 100% of pupils achieve grades A to E at A-level. Over the past three years,
65% of al pupils have achieved grades A, B or C. 1n 2000, one student achieved nationa
recognition for an outstanding performance in statistics.

These high standards at each stage are reflected in the quality of work seen in lessons and
pupils work during the inspection. Mot pupils have a good command of basic mathematical
skills, and are able to apply them appropriately in avariety of contexts. Pupils of average and
higher ability and sixth formers reach excellent standards. Most pupils have a good
understanding of basic agebra and work on shape and space. Statistics and data handling
activities remain a particular strength amongst pupils of al ages. There are no differencesin
the way in which boys and girls are treated or taught within the department. The quality of
GCSE coursawork for both mathematics and statisticsis very high. However, some lower
attaining pupils do experience severe problems with basic numeracy and require more
extended and practical activities to support their learning. These aspects of their learning
should be more clearly indicated in individua education plans. This work needsto be
supported by the development of awhole school approach to numeracy as recognised in the
whole school development plan. Currently pupils get significant opportunities to practice data
handling and calculation skills in science, geography, design and technology and art, but such
opportunities in other subjects are neither consistently exploited nor planned.

The quality of teaching and learning is very high. All lessons seen were satisfactory or

better, with amost 70% of lessons graded good or better and over 40% very good or
excellent. This represents real progress since the time of the last inspection.
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109. The qudity of relationships is exemplary and contributes to the very high quality of teaching
and learning. Pupils across the full age, gender and ability range are treated with calmness,
generosity and good humour. In every case, pupils respond with very positive attitudes and
commitment, which underpin their progress and achievement in the subject. Standards of
day-to-day marking vary, but in most cases pupils have access to frequent, supportive and
diagnostic comments which provide them with a clear sense of their achievements and what
they need to do to improve. Records kept on the progress of pupils are very detailed and
useful. They are not yet being used as fully as they could be, however, particularly to monitor
gender differences and the progress in numeracy of lower attaining pupils. The lack of such
systematic analysisis limiting the effectiveness of the department’ s planning and
implementation of further improvement. The use of information and communication
technology to support the mathematics curriculum is severely hampered by the lack of access
to computers. Thiswas a concern at the time of the last ingpection and is unlikely to be
overcome until the department has access to a dedicated computer suite. Such additional
resource should be seen in light of the department’ s task of raising the achievement of boys
in Key Stage 4 to bein line with that of girls.

110. Thisvery good department is managed well by an experienced, highly respected and talented
teacher. Through personal example, he has fostered a strong sense of cohesion and ensured
a secure departmental focus on maintaining high standards of achievement. The department
is aware of the following priorities to improve provison sill further:-

to develop a more imaginative approach to developing the mathematical understanding of
lower ataining pupils,

to extend systematically information and communication technology opportunities for all
pupils, and in particular boysin Key Stage 4;

to broaden strategic planning beyond one year developments, combining test and
examination targets with interim criteria drawing on monitoring of teaching and learning
to inform progress in implementing change.

SCIENCE

111. Standardsin science have improved since the previous inspection and represent rising trends
since 1998 in both Key Stages 3 and 4. At the end of Year 9, four fifths of the pupils (82%)
reached Level 5 or above in the national test in 2000. Thisiswell above national
expectations for pupils of this age and in similar schools. At the end of Year 11, in 2000,
nearly two thirds (63%) of the pupils entered attained A*-C grades in GCSE double-award
science. These results are well above the national average and indicate another improvement
since 1999 where half the pupils reached the same level. Boys' attainment was marginaly
higher than that for girls at the end of Key Stage 3, but a significantly higher proportion of
girls attained A*-C in GCSE double award. At the end of the Sixth Form, the small number
of students achieve middle range grades in the sciences including biology which has improved
since the previous ingpection. In lessons and in work seen in al key stages, pupils with
specia educationa needs make good progress. 1n 1999 and 2000, al pupils entered for
GCSE attained A*-G in double-award science, although there is currently no aternative
accreditation for pupils unsuited to the full double award GCSE course. Talented pupils aso
make good progress. 1n 2000, two Year 9 pupils achieved a Level 8 and two achieved
Exceptiona Performance, the highest levels available in the National Curriculum tests.
Attainment in double award science in 1999 was dightly below the pupils overall average in
all subjects taken, but in 2000 it was higher. Inwork seen in lessons and in pupils books and
folders, standards of attainment were above average in both Key Stage 3 and Key Stage 4
and well above average in the Sixth Form, which corroborates the standards attained in
previous public examination results.
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In lessons and in work seen in al key stages, pupils with specia educational needs make
good progress. Teachers make adequate use of the indicators included in individual
education plans for targeting support for pupils. The lower ability pupils can form smple
conclusions, for example, inaYear 9 group, studying physical processes, could see how
placing a handle as far from a hinge as possible gave a greater turning force. More able

Y ear 8 pupils studying materials and their properties are able to use the reactivity seriesto
predict displacement and conclude which new products are formed. Most pupils develop
their scientific skills through practical activities where they can make predictions and test out
their ideas. Staff should plan and alocate time to share good practice and the range of
effective teaching strategies to meet varying pupils needs. These aspects of their learning
should be more clearly indicated in individua education plans. Pupils GCSE coursework
indicates development of higher level skills such as interpreting and evauating results. More
opportunities for developing these higher level skills should be planned into practica activities
from Year 7. Standards in literacy are good. Most pupils use technical language well. This
represents an improvement since the previous ingpection and is being enhanced through the
department’ s contribution to the school’ s literacy strategy. Standards in numeracy are
satisfactory, more able pupilsin Key Stage 3 can draw line graphs, lines of best fit and
caculate gradients.

Overdl attitudes and behaviour are very good. In al lessons seen, attitudes were good and in
over four fifths of lessons (88%) attitudes were even better. Where teaching is very good,
the very good relationships enable pupils to develop and demonstrate their ideas. For
example, pupils work in front of the class at the board, present their answers to others and
give responses that are valued by their teachers and their peers. Where teaching is good or
better, pupils are actively engaged in their work and complete tasks with obvious interest and
enthusiasm.

The overal quality of teaching and learning has improved since the previous inspection. In
Key Stages 3 and 4 and in the Sixth Form, they are very good overal. No teaching or
learning observed was less than satisfactory. In a quarter of lessons, they were excellent.
The scientific explanations given by most of the teachers effectively enable pupils to develop
their understanding of scientific ideas and concepts. All teachers use the adapted commercial
schemes of work well and communicate the intended learning outcomes to pupils at the
beginning of new units and each lesson. Where teaching and learning are good or better,
teachers communicate their enthusiasm for their subject through good rapport with the pupils
and have high expectations of al abilities. They value pupils contributions and use humour
effectively to maintain their interest. In the best lessons, teachers take pupils prior learning
into account particularly effectively in selecting lesson activities and learning strategies to
develop and consolidate pupils understanding and skills. They dso include time-limited
activities to ensure the pace of the lesson and pupils' involvement and concentration are
maintained. In the best lessons, pupils' learning is summarised at the end of the lesson. In
some lessons seen, less effective teaching was over-prescriptive where opportunities for
pupils to show initiative, and to show what they can do were missed. Some question and
answer sessions involved only a small number of pupils and were superficia. Marking is
regular but variable in quality since it only occasiondly identifies the next steps for pupils to
take to improve. Most pupils are aware of their progress and their target grades. Clear
parameters for behaviour are set by all teachers and understood by the pupils who respond

positively.

The science curriculum meets statutory requirements and there is equal access for al pupils
including those with specia educational needs. The curriculum provides opportunities for
pupils socia development through paired and group work. The very popular and effective
science club enhances these. Some planned opportunities promote pupils mora development
through the exploration of socia and mora dilemmas in science, and their spiritual awareness
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ART

119.

of the implications of science and the cultural heritage of present and past scientists are
addressed as they arise without an overall plan to ensure these aspects are methodically
addressed. No examples were seen in lessons observed.

The departmenta systems for monitoring pupils attainment and progress are good. They
have improved since the previous inspection. Teachers track the progress of individua pupils
and groups over time. They take prior attainment in the primary schools and at Key Stage 2
into account and work from these indicators to set individual targets for pupilsto achieve.
Pupils are expected to assess their own performance of the expected learning outcomes for
each unit. The outcomes of monitoring should now support the identification and planning of
further improvements.

The leadership and management of science are very good. There have been substantive
changes in staff since the previous inspection. The department is clear about its aim to
support the senior management to provide academic excellence. It has identified areas of
weakness and as a team has put into place strategies that have significantly improved
standards in all key stages. Improvement since the last inspection is very good. Teaching is
now clearly stronger and a system of monitoring its effectiveness has been introduced in
which the head of department observes some lessons. Changes introduced have been
planned systematically, for example, new teaching courses, improved assessment, monitoring
and tracking pupils performance and the increased use of new technology with attention to
their impact on learning and progress. Departmental planning is broader than the one-year
summary committed to paper and the links with monitoring are stronger in science than in
other subjects.  The department should both build on this further and share the strengths of its
approach with other colleagues. Pupils enjoyment of scienceis evident from classroom
observations, attendance at the science club, the analysis of a questionnaire of Y ear 10 pupils
and the increasing interest in Sixth Form science courses. The accommodation has been
improved and is to be further enhanced by the provision of another laboratory. Thiswill
enable al Sixth Form lessons to be taught in appropriate science accommodation.

The department is aware of the following priorities for improvement:

- to develop further marking and assessment to guide pupilsS next stepsin their learning;
to plan and alocate time to share good practice and the range of effective teaching
strategies;
to broaden strategic planning combining test and examination targets with interim criteria
drawing on monitoring of teaching and learning to inform progress in implementing
change.

Standards in art across the school are very high. At Key Stage 3, the majority of pupils meet
the national expectationsin art and a significant mgjority achieve well beyond this standard.
At Key Stage 4, standards have remained consistently above national expectations, with
amost three quarters of candidates entered for examinations achieving A-C passes. Entry
numbers for GCSE courses have been around 35-40% of the year-group in recent years.
Comparing points scores in art with al pupils average points score, pupils generaly do
dightly better in art than in other subjects. In observed lessons in Key Stages 3 and 4,
standards were high. At A-level, standards are even higher. Candidates achieve high grades
in art and design, A-level art, historical and critical studies, and photography. Standards of
work displayed around the school are excellent. Pupils develop increasing confidence in the
use of different media and the visua elements as they progress through the school.

Pupils understand the vocabulary of the visua language - line, tone, colour, pattern, texture,
shape, form and space - and apply this language with increasing effectiveness in their work.
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At al key stages, pupils use the work of other artists effectively to support the development
of their own work. Pupils show curiosity, interest, and a willingness to investigate with
enthusiasm and a sense of discovery. Pupils show a readiness to question their own ideas
and adapt and modify their work. Analytica and research skills are good.

One of the art rooms is rather cramped and desks need refurbishment. With the exception of
information and communication technology, pupils throughout the age range have ample
opportunity to work with the range of materials and the breadth of activities specified in the
nationa programmes of study and examination syllabuses. There is balanced coverage of
activities and materials. Pupils are given enough lesson time and depth of experiencein
lessons to master techniques, media and concepts, and then the opportunity to re-apply and
consolidate established knowledge and techniques. There is a balance of opportunities to
investigate and solve problems within the contexts of art, craft and design, and aso to explore
and experiment with expression and communication.

The quality of teaching and learning in lessons seen at al key stages were aways good and
often very good. Teachers have a very secure knowledge of the subject and are able to
challenge pupils effectively in order to develop their skills. Good demonstrations and
expectations ensure that pupils are clear about what they have to do and, as a result, they
progress well. Relationships between teachers and pupils, and between pupils themselves,
are dways good and positive, based on high expectations and the energetic and enthusiastic
approach of teachers. A sense of humour, good class control and effective use of questions
and answers ensure good progress.

The department’ s leadership is good and has achieved high standards. The department has
successfully maintained the strengths identified in the previous inspection report and has
made good progress, particularly in the introduction of history of art. The department’s
schemes of work provide arange of varied, interesting and chalenging art activities at all key
stages. There are currently few formal procedures to monitor the quality of teaching or of
pupils work and to build on the outcomes of such monitoring in planning to develop the
subject further. The introduction of the art history course demonstrates the strengths of
management on which the department can now build. The current departmental development
plan recognised, for instance, the priority of reviewing the Key Stage 3 curriculum but
planning seen is unclear about the interim criteria used to judge how progress towards a new
curriculum is to be tracked. The school has a good range of visual resources and books to
support teaching about the work of artists, craftspeople and designers. From age 11 to 16
and beyond, pupils have ready access to books and other materials encouraging persona
research into a diverse range of art, craft and design. While one new computer has been
acquired, there is a need to provide further opportunities for using new technology and access
to the Internet to build upon the good work already undertaken. The pupils would aso benefit
from more vigits from artists in residence, particularly from a greater diversity of cultures.

The department is aware of the following priority for further improvement:-

- to extend the range of information technology equipment to enhance further the work
done to promote subject skills,
to broaden strategic planning beyond one year developments, combining test and
examination targets with interim criteria drawing on monitoring of teaching and learning
to inform progress in implementing change.
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The overdl ability of pupils coming into the school in Year 7 is considered to be above
averagein nationa curriculum terms but is very variable in terms of their capability in design
and technology. Some pupils come to the school quite well versed in the concepts of ‘design
then make then evaluate’ but others have little idea and some have poor skillsin drawing.

In 2000 standards based on teachers assessment by the end of Key Stage 3 were well
above national averages. Ninety per cent of pupils were assessed at Level 5+ compared to
86% in 1999. This estimation seems somewhat optimistic when compared with the
attainment of the current pupilsin Year 10, which were judged to be in line with or dightly
above, national averages.

Standards of attainment in the 2000 GCSE examination at the end of Key Stage 4 were very
variable. Sixty three per cent of pupils entered for Textiles gained grades A*-C which is
above the national average. Fifty per cent gained smilar grades in Food and Nutrition and
55% achieved A*-C in Resistant Materials, both close to the national average. However,
only 33% of those entered for Graphics achieved A* to C which is below the national
average. The mgority of pupils taking the subject at GCSE in 2000 were boys. Textiles and
food and nutrition maintain high standards whilst the trend in resistant materials and graphics
isimproving, but these comparisons are based on below average rates of entry, since haf the
year-group is not entered for GCSE in any design and technology subject. Compared with
their attainment in other subjects, pupils taking this subject achieve dightly lower grades.
Standards of attainment for pupilsin the current Y ear 11, based on their work seen in lessons
and folders, is dightly above nationa averages overal and this indicates a potential
improvement in attainment this year.

Standards of attainment in the Sixth Form are high with most students entered achieving
grades A-E, which is consistently above the national average. From a scrutiny of the work of
students in the present Sixth Form, standards reflect the 100% achieving A-E gradesin the
2000 A-level examinations. Students studying textilesat A and AS level are producing work
in line with achieving high grades whilst students studying design and technology a A and AS
level are at a standard in line with grade C or above.

Pupilsin both Key Stage 3 and 4 achieve wdll in the make e ements of the design and
technology curriculum. All classes use tools and equipment well, especialy hand and
machine sewing in textiles and woodwork hand tools. In Key Stage 3, pupils demonstrated
good skillsin food preparation, as for instance in making a vegetarian quiche. In Key Stage
4, graphics skills were good in representing shapes orthographically and hand skills were
particularly apparent in a class of low attaining pupils taking a basic skills course who were
making a wooden coffee table.

Not al pupils receive their entitlement to design and technology in Key Stage 4 due to limited
accommodation and there are weaknesses in the planned opportunities for pupils to develop
skills and understanding in the design element of the design and technology curriculum.
Design idess are limited and functional, producing a smple but well made project. In the
textile room, a good range of exemplar materia on the walls gives pupils the advantage of
explanations of why an article was considered to be well designed and why others had design
or congtruction faults. In Key Stage 3, lesson planning and teaching limit opportunities for
lower attaining pupils to explore their understanding of different design issues, as the designs
they work to are pre-determined. More able pupils develop only a basic understanding of the
design pitfalls to be avoided for smilar reasons. More able pupilsin Year 8 have very limited
time for design and technology and opportunities for teaching computer aided design are
limited.
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Pupils are benefiting from the departments’ contribution to the schools' literacy project with
technical words on the walls in the classrooms. This enhanced knowledge of subject
vocabulary is helping to increase the standard of work in pupils folders, but sometimes
responses to worksheet questions are limited to short phrases rather than more extended,
reasoned answers. There are many instances of pupils having opportunities to practice the
gpplication of number skillsin measuring, estimating, weighing, reading scaes and using large
and small numbersin eectronics. Thereisagood selection of reference books and
magazines in dl the classrooms and in the library and they are used well.

Teaching and learning in Key Stage 3 lessons seen were good or better and in Key Stage 4
and in the Sixth Form most lessons were good. Lessons and resources are well prepared.
Teachers have good subject knowledge, and their considerable powers of persuasion and
enthusiasm get the best out of pupils. In Key Stage 3, where learning was good it was
generaly in the practical skills in drawing, food preparation, textiles and hand skills in resistant
materials and electronics. Projects were chosen with care to interest girlsin resistant
materials and boys in textiles, for example with projects on clocks and masks. Lessontimeis
used well and efforts are made to divide appropriately a double lesson into practical and
theory. The working environment is good and in the best lessons teachers set appropriate
goas and have high expectations, especially in Key Stage 4 and the Sixth Form. In atextile
lesson in the Sixth Form the teacher was able to explore ideas with the students and develop
innovative designs using sk painting. In Key Stage 4 the strengths were again in the make
elements of the subject athough good skills were also seen in researching fashion trends.
Pupils are very responsible and come to school well prepared for work. They do the
homework well and bring the correct ingredients for practical lessons in food technology.

Pupils with specia educationa needs are well supported by the active participation of support
assgtantsin lessons seen in Key Stage 4 and individual help given to a student in the Sixth
Form. Teachers made good, regular use of individual education plans for pupils with specia
educationa needs. Pupilswith specia educational needs showed standards of practical skills
above the written and drawing skills in their folders.

Teaching and learning were less good in the transition from initia ideas, through developing
the design into choosing the final version to make. Insufficient attention was paid in teachers
planning to how tasks match different pupils abilities and prior learning, especidly in the area
of design. Asaresult high attaining pupils were insufficiently chalenged, athough the pupils
with specia educational needs were given extra help.

In the A-level classes the emphasisis on designing and developing projects and making them
to ahigh standard. Students respond to this, especidly in textiles, but the complexity of the
design and make element in design and technology classesis inhibited by alack of
engineering skills which are not taught sufficiently in Key Stages 3 and 4. The students
attitudes in Sixth Form classes were very positive with good interaction between the pupils
and teachers.

Pupils attitudes to learning during Key Stage 3 are good largely due to their positive response
to questions, their attention levels and concentration throughout the lessons. Pupils’ attitudes
to learning in Key Stage 4 were also good due to the development of an individual approach
to learning which meant that a teacher could alow pupils alot of freedom in their work in the
classroom. Pupils behaviour was mature, courteous and trustworthy.

Other than the insufficient attention to the design element of the subject, the curriculum is

generally broad and balanced athough there is alack of work on control technology and
metalworking skills. Statutory provision for design and technology is not met in Key Stage 4
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due to insufficient accommodation, which a building programme is due to address. The
scheme of work is designed to ensure that the work given to pupils builds well on what they
have previoudy done, and challenges them increasingly as they get older. Changes have
been made to the GCSE and A-level course to make them more relevant to pupils needs.
Exercise books and folders containing projects and coursework for GCSE are marked well so
that pupils know their standard and the effort they have put in. Marking conforms well to the
school’s marking policy. Recently, a self-assessment form for pupils has been successfully
introduced. Thereis an excellent system for audit of health and safety and for risk
assessment. Thereis a successful lunchtime club for Year 11 pupils to complete their
coursework and the resources for resistant materials (wood) are very good due to the
acquisitive abilities of the teachers.

There is now good use of information technology for word processing, graphs and Internet
research in all areas of the subject, which is ared improvement from the previous inspection.
There are, however, gill few opportunities for pupils to gain understanding and skills in control
technology.

The department has improved considerably since the last inspection. A new head of
department has initiated many changes including improved documentation and introducing a
system to monitor teaching and pupils progress, which should make more use of on-going
assessment of how pupils develop all aspects of the subject, especially the design element.
Many links have been forged with outside agencies.

The department iswell led and has the real capacity to improve further. The departmental
development plan is closely linked to the schools development plan, but only plans over one
year, with the focus on the new classroom which is to be built soon rather than on how to
address and track progress towards ensuring the full ‘design and make’ requirements of the
subject are offered and that pupils make progress in line with their abilities. The finances of
the department are well controlled. Resources are well managed and there is good technical
help available for the resistant materials area. but there is no ancillary help for food and
textiles, which does not however appear to detract from standards of attainment, particularly
in textiles.

The department is aware of the following priorities for improvement:

- toimprove planning to provide appropriate learning opportunities and progression in the
use of control technology and in the design element of the subject;
to implement entitlement provision for design and technology in Key Stage 4 as soon as
accommodation permits;
to use the recent assessment scheme to monitor pupils progressin all aspects of the
subject curriculum and to use the outcomes of monitoring in identifying and broadening
the department’ s planning and management of change.

GEOGRAPHY

142.

Standards of attainment in geography are in line with and at times above the expected
national standard. 1n Key Stage 3, teachers' assessments in 2000 judged standards to be
above the nationa average. Judged by work seen in lessons and pupils books, standard of
work in Key Stage 3 ishigh. Pupilstake apridein their work and it is presented very well.
They can draw accurate maps and diagrams. Pupils have good map skills and can accurately
identify features of an Ordnance Survey map in Year 7. For example, a class was observed
using a 3-dimensional mode to show how contour lines indicate the shape of the land. Pupils
know and can use both four and six figure grid references. Their knowledge of placesis
good. For example, pupils can discuss the physical features and economic and socia
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conditions in both Brazil and Japan. By the end of the key stage, the clear mgjority of pupils
understand key concepts, such as the interdependence of countries throughout the world.

Standards of attainment in GCSE level over recent years are in line with or at times above
the nationa average. In 1999, 61% of those entered for GCSE achieved the higher A*-C
grades and that year’s results were above the national average. Resultsin 2000 were
however below the nationa average and were in line with those achieved in 1997 and 1998.
The proportion of the year group entered for GCSE has varied between athird and a haf and
in 1999 geography points scores rose to be in line with or dightly above pupils overdl
average points score. More able pupils produce outstanding coursework. For example, one
pupil had carried out an investigation into the effects of rainfal on discharge and depth of the
river Windrush, which showed a very high degree of research skill and analysis of datistica
data. Pupils have a particularly strong knowledge and understanding of physical geography.
They understand and use speciaist geographical language very well when answering
questions. For example, pupils talk about denuded landscapes and impermeable rocks. They
have well-developed skills in extended writing, as for example, in the work seen by pupils
explaining the reasons for flooding in the Ganges delta in Bangladesh.

At A-level, pupil numbers have been very low in recent years, so nationa comparisons are
unhelpful. In each of 1999 and 2000, only four students took A-level geography. Two
students are presently studying geography in Year 13. One hundred per cent of students
entered for the examination over the last eleven years gained grades A-E. There are
presently sixth form students whose work indicates their potential to gain these higher grades.
The geography department also offers geology A-level. Of the sixteen students who have
taken the subject in the last three years only three have achieved an A or B grade and al
have gained grades A-E, indicating that teachers should use assessment more systematically
to track the progress of more able students and challenge them to reach those higher grades.

The geography department has improved well since the last ingpection. The strengths
identified last time have been sustained and some progress has been made on issues
highlighted in the previous report. The quality of teaching and the resulting standards of
pupils atainment have improved. Examples of pupils underachievement have been
addressed adequatdly, dthough able pupilsin Key Stage 3 have insufficient opportunities to
develop the skills and understanding required for higher levels. The department has recently
made some progress in integrating the use of new technologies in geography lessons, but this
remains an issue for further development.

Teaching and learning were at |east satisfactory in all lessons seen and were good or very
good in 40% of lessons overal and in 66% of Key Stage 4 lessons. The foundations liein the
very positive relationships that teachers form with their pupils. Teachers have excellent
subject knowledge that they use to convey difficult concepts in an understandable way to all
pupils. Lessons seen were all purposeful and productive. Teachers have high expectations
of the pupils and they do not shy away from introducing pupils to speciaist geographical
language at an early stage. For example, classrooms have displays of geographica words
and pupils make use of these. In one class, Year 9 pupils discussed indicators of nationa
wealth and poverty and they were familiar with terms such as life expectancy and “GDP”
(Gross Domestic Product).

In the better lessons pupils are actively engaged and have scope to develop their own idess.
For example, a'Year 10 class was observed debating the environmental problems associated
with the expansion of a quarry in The Peak Didgtrict National Park. They did this task with
enthusiasm and a high level of geographical skill and ord ability. Teachers use arange of
resources very well. For example, one teacher used an overhead projector effectively in a
Year 7 classto explain contour lines. When a Y ear 10 class was watching atelevision
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programme, the teacher illustrated key learning points about the features of granite landscape
by engaging the pupilsin awell-managed sequence of viewing, discussion and questioning.
There is good use of up-to-date data, particularly to develop pupils understanding of their
own local areain reference to other regions and countries. For example, Year 12 students
used a recent newspaper article to discuss government policy towards rural deprivation.
Homework is used effectively to support classroom learning. A range of successful practice
was seen in the homework teachers set for pupils, including use of information and
communication technology to modd landscapes in three dimension by Year 7 pupilsto
develop their map skills. In dl classes pupils are well motivated and keen to learn.

Behaviour in lessonsis very good.

Severd aspects of teaching and learning in geography are similar to those reported in the
previous inspection. Where teaching was less successful in the majority of Key Stage 3
lessons, the teacher spent too long talking to the pupils as reported previousy. Wheretimeis
not planned and alowed for pupils to reflect on the issues and think for themselves, their
opportunities to develop deegper understanding are constrained and they derive less benefit
from completing the exercises set for them. In some classes an over-reliance on workshests,
some of which are undemanding, limits pupils opportunities to develop their understanding of
issues or concepts. Where there is more effective practice, this should be shared to address
these issues and enhance the consistency of pupils learning to tackle geographicd issuesin
more independent and creative ways, drawing on the principles set out with resources, date
and examples from the good range of sources available.

Pupils are given regular feedback on their work, and the marking policy of effort and
attainment grades is efficiently put into practice. In Key Stage 3 teachers record pupils' test
results on the inside front cover of their books, and they aso include their attainment targets
for the end of key stage. Thisis helpful to the pupils because it enables them to judge their
progress in the subject. What is less successful is the guidance given to pupils about what
steps they should take to improve in the subject. Thereis little evidence of the sort of written
comments that give the pupils guidance on how to improve in this subject.

Pupils make good progress in geography in both key stages and in the Sixth Form and pupils
with special educationa needs make good progress, as teachers pay particular attention to
supporting them, and they are well aware of their learning targets set out in their individua
educationa plans. Thereis no discernible difference between the progress of girls and boys.
More able pupils do particularly well in Key Stage 4.

Geography is a popular subject in the school. There is good coverage of the National
Curriculum and examination syllabuses. A particular strength of the department is the
emphasis on fieldwork with opportunities for al year groups for learning outside the
classroom. There are good resources for learning including a sufficient number of atlases
and textbooks. The school library provides supplementary resources including topic books

and newspaper clippings.

The department has benefited over many years from the expertise and enthusiasm of the
head of department, who fully supports the school aims of maintaining high standards of
academic achievement for pupils of dl abilities. Monitoring at departmental leve of teaching
and learning remains more informal than methodical and the outcomes of assessment are
variably used to enhance the consistency of pupils opportunities to explore and deepen their
understanding of subject issues. Departmental development planning projects priorities and
plans over one-year only and lacks indications of progress towards reaching planned targets
in tests and public examinations. Monitoring should combine the outcomes of on-going
assessment with the analysis of test and examination data in informing the department’ s work
and devel opment.
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The department is aware of the following priorities for improvement:

- to share effective practice and enhance the consistency of planned teaching and learning
opportunities to develop pupils independence and understanding in the subject;
to improve the quality of guidance provided in assessment and written feedback for pupils
to see more clearly how and where to improve their learning and attainment;
to use the outcomes of monitoring, including the analysis and use of performance data, to
identify and sharpen the focus of the department’s planning and management of change.

HISTORY
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At the end of Key Stage 3 attainment is significantly above the national average. In 2000
78% of students reached Level 5 or above compared with 63% nationally. Fifty one per cent
reached Level 6 compared with 31% nationally. These standards are reflected in work seen
during the ingpection in lessons and in pupils work. In lower ability groups, pupils are
enabled to access challenging written and visual sources through very good literacy support.
Pupils across the ability range are capable of producing extended writing in a range of genres
involving good use of source analysis to explain key features of the past. More able students
can use the knowledge gained from other topics studied to anadyse and interpret sources and
make clear connections between different periods of history.

Results at GCSE are significantly above the nationa average and this position has been
maintained consistently for the past four years, but numbers entered are low (about 20% of
the year-group over recent years). In 2000, 77% of 22 students entered achieved passes of
A*-C compared to a national average of 62%. Forty one per cent of those students in 2000
(9 students) achieved either an A* or A grade compared to 23% nationally, with only 5% of
students achieving below a grade E compared to a national figure of 13%. This represents a
significant and sustained improvement since the time of the last inspection. Attainment in
lessonsisin line with thislevel of examination performance in the subject. In Year 11
students make good use of awide range of stimulating source materials. They are able, for
example, to explain that superpower rivalry is stereotyped in some school textbooks and
clearly understand and can explain the complexity of the relationships between the
superpowers at the time of the Second World War.

Since the previous inspection, the numbers of students entered for A-level have fluctuated
considerably with very small groups in some years. In recent years, these numbers have
been steadily growing. 1n 2000, 71% of students achieved a grade A-C compared to the
national figure of 60% with 29% achieving grade A. Standards of work seen in lessons and
students' books are high and corroborate the levels of results achieved. Students produce
well-developed analytical writing at considerable length and are skilled in interpreting and
evaluating complex sources within an historical context. They are articulate and can clearly
express their findings and points of view regarding the historical material they are using.

Throughout all key stages the quality of teaching and learning seen was always good and in
most lessons very good. This indicates significant improvement since the previous ingpection,
especiadly at Key Stage 4. A key feature of the very good quality of teaching and learning is
the clear planning, high teacher expectations and very good explanations of work to pupils.
Teachers make very good use of awide range of resources, including the Internet. Their
subject knowledge is very good and often excellent. Behaviour and relationshipsin al lessons
are exemplary. All these features promote very good learning and high standards of
attainment.

Provision for lower attaining pupils, particularly in Key Stage 3, has substantially improved
since the last ingpection. Very good use is made of awide range of literacy strategiesto
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support pupils learning and enable them to make good progress. Lower attaining pupils have
successfully learned how to access complex historical sources and to use key historical
words in context. Teachers also make effective use of relevant targetsin individua
education plans. In one lower ability Year 9 lesson, for ingtance, students studying the
experience of black soldiers in the American civil war were confident in using terms such as
discrimination and racia harassment within the context of the historical period to make their
own independent judgements. In more able teaching groups, the degree of support is tailored
to match their differing needs in line with individua education plans. The most ablein al key
stages can write at length in arange of genres. The improved provision, linked to
improvements in standards of teaching, indicates that students are making better progress
than at the time of the previous inspection. Thisis particularly the case with lower ability
students in Key Stages 3 and 4 and with al studentsin Key Stage 4. Thereis no discernible
difference between the progress of girls and boys.

All teachers make excellent use of awide range of appropriate source materials to support
learning. Internet web site addresses are a common feature on school-produced resources.
Very effective use is made of microfilm newspaper material and origina 19th century
American newspapers at ASlevel. This generates enthusiasm and enables students to
develop a deegper understanding of the views of contemporary Americans in the civil war

period.

Current assessment practice is well developed in the Sixth Form and at Key Stage 4. Oral
feedback and day-to-day informal monitoring of students' work satisfactorily supports
students' learning in al key stages. In Key Stage 3, methods of assessment rely mainly on
half-termly tests for tracking pupils progress. The current assessment policy as awhole has
yet to resolve the balance between marking and written comments that are informative for
pupils and its inconsistent application due to the workload involved.

The subject is taught by a very strong team of dedicated teachers who have an excellent
command of their subject and are firmly committed to promoting the ethos of the school.
Significant improvements have been made since the time of the last inspection.

Leadership for history is undertaken jointly with the head of humanities. The history team
has made substantial improvements from the time of the last ingpection report and is a
committed and enthusiastic team. Monitoring is, however, inadequately addressed as a result
of alack of clarity on whose responshility it is within the faculty structure. Developing
clearer and more manageable assessment procedures is vital to resolve this obstacle.
Development planning in history is similarly short-term and insufficient attention is given to
tracking progress in reaching declared targets.

They are aware of the following priorities for improvement:
to develop more manageable procedures for on-going assessment in Key Stage 3;
improve the consistency of guidance provided in assessment and written feedback so
pupils can see more clearly how and where to improve their learning and attainment;
to clarify responsibilities and procedures for monitoring teaching and learning.

INFORMATION AND COMMUNICATION TECHNOLOGY

164.

Standard of attainment by the end of Key Stage 3 are high. Eighty per cent of pupils achieve
Nationa Curriculum Level 5 or higher, compared with 56% achieving the same standard
nationally. The standard achieved in lessons is comparably high and has improved since the
previous inspection. The range of opportunities available and the variety of activities
undertaken by pupils are now much wider, including the use of e-mail and the Internet.
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During Key Stage 3, pupils develop their capability in the subject and by Year 9 most pupils
are autonomous users of computers, able to transfer skills learned in one application to
another. For examplein Year 8, pupils are able to take the skills learned in desk top
publishing and use them to develop their skills in web authoring. In Year 9 information and
communication technology is taught as part of the design and technology curriculum and here
pupils are able to chose and use appropriate computer software to enhance their design work.
They have opportunities to use a range of computer applications and are particularly
competent at transferring skills between applications. Whilst standards in computer control
are more limited due to alack of resources, pupils make good overdl progress through this

key stage.

Standards of attainment in GCSE are high. Currently around half the pupilsin Key Stage 4
take an examination at this level in information and communication technology. Though there
are annual variations, over the last three years around 75% of pupils have gained the higher
grades of A* to C. Thisiswell above the national average of around 54% during the same
period. Pupils attainment is on average three quarters of a grade higher in information and
communication technology than in the other examinations they took. Boys did particularly
well in this respect and the school may wish to analyse more closely this success. Since the
previous inspection the standard of work has improved, having been described as ‘sound’ at
that time and is now good, on the basis of work seen in lessons and pupils portfolios. Pupils
do particularly well in their coursework, producing high qudity, individua portfolios of their
work. They are competent in many information and communication technology applications,
but show particularly good skillsin the creation of databases.

Those pupils not taking a GCSE examination are able to take a short RSA CLAIT coursein
basic computer applications. While this may be appropriate for some pupils, it does not alow
others to demongtrate higher levels of information and communication technology skills and
the course does not adequately cover the National Curriculum programmes of study for
information and communication technology. Therefore, while the progress of pupils taking
GCSE coursesis good, it is less than satisfactory for more able pupils taking the CLAIT
course.

Pupils with specid educationa needs in Key Stages 3 and 4 do well in information and
communication technology lessons, largely through the individual support given by teaching
and support staff. The department recognises that some of the standard tasks in the
information and communication technology courses insufficiently match the abilities and
learning needs of pupils with particular learning difficulties. Gifted and taented pupils dso do
well, with many opportunities for them to extend their work into exciting aress.

A smadl, but increasing, number of students take an A-leve in information and communication
technology, with the majority of pupils getting passes at higher grades. The work of current
students, including coursework is of a congstently high standard. Sixth form students who
are not taking information and communication technology A-level also make good use of the
computer resources and the overal progress of Sixth Form studentsis good. The recent
provision of an information and communication technology resource suite within the Sixth
Form area allows al students ready access to up-to-date equipment which includes e-mail
and Internet services.

A key issue of the previous inspection was the lack of a sufficient quantity and quality of
information and communication technology equipment. Since then, school funds, alarge
private donation and grant from the National Grid for Learning, have been used to increase
the number and range of computers considerably. However, the school does not currently
have an explicit strategy for the continued replacement and enhancement of these resources.
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At the time of the previous inspection, little use was made of information and communication
technology to support teaching in other subjects. The use of information and communication
technology is now rapidly increasing across the curriculum with good examples seen, for
instance, in the use of data logging in science and extensive use and reference to the Internet
in history. Teachers are currently undertaking training in the use of information and
communication technology through a New Opportunities Fund grant.

The qudlity of teaching and learning for al pupils in lessons seen was good overal with one
third very good. Teaching and learning have improved since the previous inspection. Group
sizes are large, but teachers have well-planned and well-structured lessons. In Key Stage 3,
teachers make good use of the exemplar teaching materials produced by the Qualifications
and Curriculum Authority. Relationships between staff and pupils are excellent, which
promotes a positive attitude to learning and encourages pupils to develop their understanding
of the subject and their autonomous use of information and communication technology. In all
lessons seen the pace of work was good. Pupils stay on task and are not easily distracted.
Teaching iswell supported by the use of a data projector which alows al pupilsto see and
participate with on-screen demonstrations. Whilst some tasks reinforce the development of
pupils numeracy and literacy skills, opportunities are missed as for example through requiring
the more regular use of technica vocabulary. Good marking of pupils work, indicating to
pupils their successes and development points, is enhanced by regular and effective oral
feedback which involves pupils effectively in the formative evaluation of their work.

The teaching is well matched to the different ages and genders of pupils and acknowledges
well the different experiences of pupilsin primary school and their access to computers at
home. The ready access by pupils to the computer rooms and library in lunchtimes goes a
long way to addressing the needs of pupils without home computer access. In Key Stage 3
some teachers are not specidists in information and communication technology, but their
contribution to teaching is good. The school has an information and communication
technology technician who maintains the equipment, but also offers valuable direct support to
pupils, in and out of lessons.

The previous inspection report noted that the main emphasis of the management of
information and communication technology within the school was upon the delivery of
timetabled courses. Whilst this continues to be the situation overal, there isincreasing use of
information and communication technology by other departmentsin school. With increasing
cross-curricular use of information and communication technology, the role of co-ordinating
its use throughout the school changes the functions of the information and communication
technology department. Other than monitoring of examination results with senior
management, responsibilities and procedures for monitoring information and communication
technology outside the work done within the department itself are unresolved. Thereisaso
no regular forum for debate and co-ordination of the use of information and communication
technology across the curriculum. Management within the department, however, is good,
with developing strategies to monitor and evaluate the department’s own performance.

The department is aware of the following priorities for improvement:
to clarify responsbilities and procedures for monitoring the use of information and
communication technology across the curriculum,;
to use the outcomes of monitoring to identify priorities for both departmental provision
and provision in other subjects with particular attention to:-
raising girls standards of attainment;
a strategy for the continued replacement and enhancement of these resources,
developing opportunities for understanding and using control technology;
broadening monitoring to include information and communication technology provison
elsawhere in the subject curriculum
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reviewing the Key Stage 4 non-GCSE course to match the capabilities and potential of
the full ability range.

MODERN FOREIGN LANGUAGES
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Standards of attainment are above the national average in al key stages and continue to rise.
In the last school year, on the basis of Key Stage 3 teachers assessments, 80% of pupils
attained Leve 4 or above, compared with a national figure of 67%. The number of pupils
gaining Level 5 and above was a so higher than the national average.

Ninety pupils, around 95% of the year-group were entered for a full-course GCSE
examination in 2000, which is well above the national average. All of these achieved a pass
grade, and 61% achieved grade C or better, well above the nationa average. A small
number of pupils continue to A-level each year. In the last three years, dmost al students
entered for A-level have achieved a pass grade, with amost half of them gaining grades A to
B. Overdl pupils attainment isin line with results achieved in other subjects.  Whilst girls
attained dightly better than in other examinations they took, boys achieved above the national
average in both French and German. Over the last three years, standards for similar
numbers of pupils entered for public examinations have been in line with or well above
national averages.

Teaching and learning were satisfactory or better in all lessons seen, and good or very good
inmogt lessons. Thisis an improvement since the last ingpection, particularly in Key Stage 4,
where one-third of lessons was unsatisfactory at that time. In the best lessons, teachers have
agood knowledge of their pupils ability and of how they learn most effectively. They plan a
variety of activities to develop pupils skillsin al attainment targets. They explain the
objectives of the lesson, and measure progress againgt those objectives. In one very
effective example, the objectives were on the board in English, but explained to the Year 7
pupilsin French. Pupilslearn reading skills, including using clues to deduce meaning: this was
observed with both Year 12 A-level students and Y ear 8 pupils of below average ability.
They listen attentively to the teacher and to taped material, and are determined to respond if
they can. They persevere with difficult tasks such as listening to recorded conversations.
They remain on task in pair work, making efforts to communicate with each other in the
foreign language, which contributes positively to the development of their social and
interpersona skills. Pupils attainment is similarly high in each of the four attainment targets
or language skills. Pupils evidently like and respect their teachers, and the excellent
relationships in lessons are a significant factor in ensuring that pupils make good progress.

Teachers teach grammar directly, and then ensure that pupils apply it in practical activities.
They maintain pace and use lesson time well. For example, one Year 11 lesson began with
quick revision of the future tense, requiring pupils to use arange of verbs in sentences
describing their own plans for the evening. This was followed by a reading exercise requiring
some comprehension skills, but mainly focused on grammar and sentence structure.

Teachers subject knowledge is good. They provide good models of accuracy and
pronunciation. Where teaching is very good, the foreign language is used as much as
possible, which helps pupils to use it confidently for different purposes. There are occasions
when trandation is unnecessarily used to ensure comprehension, not of complex grammatical
points, but of smple words and phrases that could be conveyed by mime, gesture or avisua
prompt. Thiswas aso observed in the last inspection.

The department sensitively organises class-groups by ability to ensure that pupils of al

abilities make good progress. The policy of setting at the start of Year 9 helps to ensure that
progress is maintained from Key Stage 3 into Key Stage 4. Although pupils with specid
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educational needs are mainly taught in smaller groups, activities are insufficiently planned to
match the varying abilities of the pupils. Where learning support is available, it iswell used to
meet the needs of individuals and groups of pupils. Outside the classroom, the department
offers an annud trip to France for Y ear 8 pupils, and encourages older pupils to take part in
French and German exchanges. This makes a positive contribution to pupils cultural

devel opment.

The head of department provides clear leadership for the team. There are regular meetings
at which teaching strategies and the performance of pupils are discussed. Examination
results are analysed in detail. Monitoring of the quaity of teaching is, however, mainly
informal. The very clear department handbook summarises issues, palicies, routines and
guidance. Schemes of work are well supported by published materials. Whilst they are
clearly linked to the requirements of the GCSE examination syllabus, there are less clear links
with Nationa Curriculum requirements. One conseguence is that objectives shared with
pupils appear more focused on language content, such as the different forms of the verb ‘to
travel’, than on the pupils ability to learn through experience how to communicate their own
meanings, as in successfully asking and answering where others are going on holiday in a
Year 9 German lesson. Reviewing these links with statutory requirements in planning should
aso provide a clearer basis for more methodical monitoring of teaching and learning.

As ameans of tracking progress in developing this competence, assessment is satisfactory at
best in Key Stage 3 in that it addresses the language context more effectively than pupils
developing skillsin communicating. Assessment improves with the links to GCSE and A-
level examination requirementsin Key Stage 4 and in the Sixth Form. The requirements
relating to use of information and communication technology are insufficiently addressed.
The department is reviewing its provision for the early years of Key Stage 3 and is planning
to remedy thisin line with Curriculum 2000 requirements.

The department is accommodated in a suite of rooms that are suited to their purpose, though
in need of some refurbishment. The rooms are equipped with the basic requirements for
language teaching, and satdllite television is available within the department. Resources are
managed with economy in mind. This ensures that best use is made of the resources
available, but it does mean that some of the materials offered to pupils are less attractively
presented than they might be. The department might consider making greater use of
information and communication technology in the production of more attractive teaching
materials.

The department is aware of the following priorities for improvement:

- toreview schemes of work, particularly at Key Stage 3, to include the full range of
Nationa Curriculum requirements, including opportunities to use information and
communication technology;
to improve on-going assessment of pupils developing competence in the subject and to
use the outcomes to devel op monitoring of provision and pupils progress,
to develop more methodical procedures for monitoring teaching and learning in line with
revisions of schemes of work.

The Cotswold School - 60



MUSIC

186.

187.

188.

189.

190.

191.

Attainment at Key Stage 3 isin line with or dightly above standards achieved nationdly.
Those pupils who do not achieve the nationa expectation achieve standards that are not far
below it. A small number of pupils took GCSE in 2000 and most achieved higher gradesin
music than in their other subjects. Small numbers of examination candidates at both GCSE
and A-levels mean that a valid judgement about trends since the last ingpection cannot
reliably be made.

The music department is undergoing a process of change. The head of department has been
in post for less than two years and during that time the number of pupils taking examination
courses has increased substantially, as has the uptake of instrumental tuition. Currently about
20% of Year 10 pupils are taking GCSE music. Thisisvery highin relaion to current
national figures. Standards of work seen in all classesin Key Stage 3 and Key Stage 4 were
in line with expected standards.

The quality of teaching and learning, especidly at Key Stage 4 has improved since the last
inspection. Teaching at Key Stage 3 is at least satisfactory, and sometimes good or very
good. Lessons have good pace, are purposefully planned and delivered with a clear focus on
individual support. These features, combined with positive relationships between teachers
and pupils, encourage motivation and promote their respect for each other’ swork. For
instance, in a'Year 7 lesson based on composing short pieces in ternary form using the
pentatonic scale, pupils learned from each other’swork by listening in silence with a high
level of concentration. When asked to do so, pupils are articulate in appraising one another’s
work and are able to use musical language appropriately.

In lessons, teachers provide individua encouragement when pupils are working in pairs and
small groups. They intervene to chalenge the more able and to support the less able. Where
class sizes are larger, however, this approach is less effective because the teacher cannot
give each pair sufficient attention. As aresult some pupils lack focus on the task, and
achieve lesswell. In some cases pupils do not have sufficiently well-developed keyboard
skills to put their ideas into practice, and this issue, raised in the last ingpection report, needs
further attention. Whilst some singing takes place, there is insufficient emphasis on thisin the
curriculum. The use of information and communication technology at Key Stage 3 meets
statutory requirements but is currently rather limited.

At Key Stage 3 pupils are taught in broad ability banded classes. The same broad concepts
are taught to al, and the teacher adapts the content in terms of depth and support
accordingly. Inan upper band Y ear 9 group, pupils were appropriately challenged to consider
in some detail how composers used resources to create musical moods when writing for
films. They were then able to apply this knowledge to their own work. In alower band
group in the same year, the language and detail used were simpler and the lesson was much
more tightly structured to enable pupils to achieve effective results. Boys and girls are
equally well motivated.

Teaching and learning at Key Stage 4 and A-level are good and sometimes very good. A
significant strength lies in the planning of lessons and activities based on diagnosis, through
assessment, of the needs of the group and of individuals within it. For example, in aKey
Stage 4 lesson observed, the teacher was focusing on an identified weakness in composing,
and through a very structured approach, addressed techniques which pupils would then be
able to apply to their own work. In an A-leve folder there was evidence that work had been
carefully marked and that in the next piece of work, the teacher had planned a strategy,
which had addressed the weaknesses identified.
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Whilst departmental resourcing is currently unsatisfactory, there are plans to rectify this
through a new building programme. Some examination groups are taught in a non-specialist
room with portable equipment. The range of instruments which pupils use to support their
music making istoo narrow. During the inspection al instrumental work at Key Stage 3
involved the sole use of keyboards. Pupils who take instrumental tuition would have

benefited from being able to apply their performing skills to the new contexts being taught in
the lessons. In one lower band Y ear 8 lesson, the demands of using keyboards, synchronising
their parts with each other and with the pre-set accompaniment proved too high. The
department has a very limited range of acoustic instruments and few instruments which are
representative of other cultures.

The timetable provision for post-16 coursesis poor. Studentsin Years 12 and 13 are taught
in one group and two different syllabuses are taught concurrently. By rigorous planning and
by providing a wide range of materials that support independent learning, the head of
department is effectively managing this situation.

The department is piloting a published scheme of work in Key Stage 3, but has begun to plan
and introduce an ongoing evauation process with aview to developing an agreed scheme
tailored to the context of the department. There is an in-house scheme of work for Key
Stage 4. A developing scheme of diagnostic assessment is a very promising feature of the
department’ swork. Inits current form, it is used well in class to encourage pupilsto share
and appreciate each other’s work and teachers' feedback is clear and appreciated by pupils.
Whilst this needs to be consistent with school policy in giving attainment grades in line with
expected levels, this requirement can prove demotivating for lower attainers, although it
provides information to support judgements at the end of the key stage. Monitoring of
teaching and learning is largely informal and requires a more resolved assessment scheme to
improve its effectiveness.

The department is supported by a number of visiting teachers, who provide a wide range of
opportunities for pupils to learn to play instruments and sing. In order to ensure that these
opportunities are maximised and that parents receive value for money, the school needs to
take steps to ensure that the quality of the tuition provided is effectively monitored. Music
plays avery positive and growing part in the cultural life of the school and regular school
concerts and productions draw together large numbers of pupils.

The department is very efficiently managed, and the head of department has a clear vision
for the development of the subject. The department is aware of the following priorities for
improvement:
to extend planned learning opportunities with awider range of instruments and through
increased use of information and communication technology at Key Stage 3;
to develop the evolving scheme of work and assessment, especially to support and track
pupils abilitiesto express their musica ideas in practice at Key Stage 3;
to develop clearer monitoring procedures, particularly for visiting instrumental teachers,
linked to on-going assessment.

PHYSICAL EDUCATION

197.

GCSE has been introduced successfully and standards of attainment over the last two years
of entry are significantly better than the national average grade A*-C pass rate of 48% (57%
in 1999 and 77% in 2000). Entry numbers have been around 25% of each year-group and in
1999 pupils entered attained about half a grade below their average for other examinations
taken.
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Standards in lessons have continued to rise and in Key Stage 3 atainment is in line with or
dightly above the national expectation, except in gymnastics. Girls make a great effort to
improve the quality of movements, are able to select and repeat extended actions with control
and some continuity and they carry and site equipment safely. However, weaknesses exist in
the limited range of travelling actions and gymnastics movements they used. Pupils
understand rugby and netball positions and are able to organise themselves tacticaly. Pupils
review of action and feedback are generally accurate. Boys are able to work together as a
team understanding possession and recycling in rugby. Girls understand the rules relating to
landing and pivot foot and can identify areas for improvement. All boys are able to take their
pulse with accuracy, record it onto recording sheets and they can use appropriate language to
describe the effect exercise has on the body and why it reacts differently to avariety of
different types of activity. In al these features of the subject, attainment isin line with
expected standards.

At Key Stage 4 attainment in lessons seen was judged to be better than nationa expectation.
Pupils are able to evaluate strengths and areas of weakness and provide feedback to peersin
a constructive manner. Pupils made acceptable progress in handling skills and tactical
awareness in what were very difficult weather conditions. Skill levels were appropriate, boys
were able to create width in practice game situations and the more able performers were
able to show a good command of the skills of defending play under pressure. Attacking
teams were able to retain possession and create effective attacking moves building on skills
acquired in Key Stage 3. GCSE groups achieved appropriate standards in note taking, their
work showing grammatical accuracy, good punctuation and spelling.

High standards are the norm in Sixth Form lessons. As part of the Sixth Form physica
education programme, some students are taking the Community Sports Leader Award
(CSLA). Students show a good understanding of isometric and isotonic muscle contraction.
The majority of students are able to recognise where and which muscle groups are being
used during a game situation. Their planning and evauating skills indicate a good level of
tactical understanding. All students seen were able to make a variety of passes with good
accuracy, timing, correct weighting and consistency. Close control is acceptable, marking
and anticipation of movement enables the better players to jockey correctly and put an
opponent under pressure. Community Sports Leader Award students show a good
understanding of passing concepts and rules when creating practices for their peers. They
aso are able to take control of skills based shooting warm up and can officiate with
accuracy. Their progress in respect of the requirements of the award scheme is good.

The introduction of an A/Slevel course during the current academic year (2000 — 2001) will
further enhance the status of the department. These developments complement the existing
very successful GCSE course, the Community Sports Leaders Award and Duke of
Edinburgh Award Scheme. In dl years, the department provides a broad range of
worthwhile opportunities, which meet the aptitudes, and particular needs of al pupils including
those with specia educationa needs. Extra curricular provision isrich and varied and
ensures equality of access for all pupils. The department makes clear links between sport
and local clubs and the community to encourage pupils to take responsibility and show
initiative. Residential adventure weeks, sports tours and skiing trips play amgjor part in
enhancing the way the department contributes to pupils spiritua, cultural, moral and socia
development. Extra curricular activities are well attended. Many individuals gain national
and representative honours and both boys and girls teams have continued to be successful in
league and cup competitions.

All teaching and learning seen at Key Stages 3, 4 and in the Sixth Form were satisfactory and

in the mgjority of lessons were good or very good. Teachers questioning skilfully probes
understanding and develops independence. Clear links are made with earlier learning,
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objectives are set in dl lessons and instructions are clear and informative. Expectations are
high and these promote high standards. A wide range of teaching stylesis used to enhance
learning and good use is made of demonstration. In the best lessons, verbal targets are set
for future work and good use is made of formative assessment. Marking in GCSE is detailed
and helpful. Efficient organisation, good behaviour management and pace al enhance
learning.

In both key stages and in the Sixth Form there is clear evidence that al pupils make good
progress as a result of most teaching (75%) being good or very good. Teaching successfully
pitches demands at the appropriate level for most pupils to develop their skills, knowledge and
understanding. Pupils become fully involved in their work, directing their efforts appropriately
to clearly shared, required outcomes. They generally understand what they are trying to
achieve and are able to explain what they have done, using specific technical language asin a
Year 8 volleyball lesson recalling earlier learning and the criteria for higher level
performance. Listening skills are well developed. Whilst learning is never less than
satisfactory and frequently good or very good, insufficiently matched demands within sets
restrict the learning of a small minority of more able children, as occurred with aYear 7
lesson warm-up session.  Pupils with special educational needs are well catered for either
with more information or time to compl ete tasks; and these strategies enhance their progress.

Pupils al show good sporting attitudes and put a great deal of energy and effort into their
activity. Pupils are willing to work within the rules and etiquette of the game, both co-
operating and competing with equa enthusiasm. They listen to ingtructions and take
responsibility for their own action at dl times willing to abide by the conventions of safe and
fair play. Relationships are very good. Their participation levels, atitude, behaviour and
enthusiasm are a credit to themselves and to their teachers. Good behaviour is the norm both
in changing rooms, moving to the playing area and during games and practices. All these
positive features are all the more impressivein light of the atrocious weather conditions
during the week of the ingpection and limited indoor space for aternative lessons. Modified
work sheets are aso provided for pupils with reading difficulties. However on occasions,
teacher’s planning fails to identify work at different levels as when limited practice activities
were used to challenge more able girlsin a'Year 8 netbal session.

At both Key Stages 3 and 4, the Nationa Curriculum statutory requirements are being met
and al Sixth Form students have the opportunity to participate in physica activity through a
structured programme, which includes the Community Sports Leader Award (CSLA) and
A/S leved accreditation. The quality and range of learning opportunities are acceptable, but
restricted by the limited availability of indoor space and by the loss of the swimming pool.
The curriculum is also hampered by the requirement to teach German as a second foreign
language in place of one of the Year 9 physical education lessons. This causes difficulty for
upper band students who wish to follow GCSE physical education.

The department monitors attendance at the start of every lesson. Progress and achievement
are assessed at the end of each unit and reported annually. These assessments now take
attainment as well as effort into account and use is made of assessments to monitor and
improve curricular planning. For example, consideration is being given to the time alocation
for specific subjects in order to ensure that pupils receive a balanced entitlement, that they
can build on those experiences and progress to higher standards of attainment in the subject.

Thisis a department that has continued to make very good progress since the previous
inspection. Leadership and management are very effective. A culture of high expectation in
both teaching and pupil attitude pervades the whole department. The quality of teaching has
improved. It was satisfactory in al lessons seen, with 75% being good or very good.
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L eadership and management of the department are very effective and drive the vision to
ensure that standards continue to improve and good relationships and equality of opportunity
exist for al. Financial management is effective. Risk assessments are completed and
regularly updated. Safety policies are in place and are adhered to. Resources are well
managed and the department is beginning to use information and communication technology
in daily management and administration. GCSE groups and those starting the new AS level
course are aso starting to use new technology to support learning. Development planning
over the short-term isin place but lacks clear indications of how progress in implementing
prioritiesis tracked, other than through limited evidence in GCSE examinations. Schemes and
the comprehensive assessment system have yet to be updated in line with the new National
Curriculum requirements for physica education, athough this is not included in the current
development plan.

The department has addressed al the issues from the last inspection and has made significant
improvements to the quality of curriculum, teaching, accreditation and sixth form
opportunities. Strengths of the department are the team ethos, caring relationships, quality of
teaching, extra curricular and house sports programme. All teachers are fully committed and
have a high regard for the qudities the students bring to the school.

The department is aware of the following priorities for improvement:
to extend planned learning opportunities to match the varying needs and abilities of pupils
within the subject, particularly the more able;
to develop monitoring of provision and pupils progress through the review of schemes of
work and the assessment system, to bring them in line with the new National Curriculum
requirements,
to broaden dtrategic planning beyond one year developments, combining test and
examination targets with interim criteria drawing on monitoring of teaching and learning
to inform progress in implementing change.

RELIGIOUS EDUCATION
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From observation of lessons and pupils work, standards in religious education at the end of
Key Stage 3 are above average and are similar to the judgements made in the last inspection.
Nearly al students achieve in line with the expectations of the new Gloucester Agreed
Syllabus, with many exceeding them. The less able do particularly well against these
expectations.

The mgjority of pupils demonstrate good subject knowledge, with a particularly impressive
command and understanding of the specidist language and vocabulary associated with the
religious traditions they study. Unusualy, there is no difference between the standards
attained in the two attainment targets of ‘Learning About Religion’ and ‘ Learning From
Religion’. All pupils demonstrate an ability in the latter that exceeds the expected level, with
pupils showing that they can apply what they have learned to their own lives as well as
developing an ability to empathise with others. For example, some Y ear 9 students began to
give sgnificant insights into the anticipation a Hindu feels at Diwali, whilein Year 8 others
began to appreciate the conflicting fedings and emotions that a figure in authority would have
experienced, when encountering an act of passive resistance as encouraged by Gandhi.

There has been a marked improvement in results in the two years the school has entered
candidates for GCSE religious studies. In both years they were significantly above the
national average for A*-C grades for al pupils and for girls. The small number of boys
involved must be borne in mind in making any comparison. By the end of Year 11, pupils
show in their written work and oral response to questions, a growing ability to identify the
impact that religious beliefs has on behaviour, supporting their argument with appropriate
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examples. Reatively smal numbers have entered for GCSE religious education in 1998 and
2000 and standards of attainment are above the average nationally at grades A*-C.

For those not taking the full GCSE course, standards exemplified in written work, including
that of the less able, are far higher than the expectations of the Certificate of Achievement
course they are following. Students demonstrate a sound grasp of Buddhist beliefs,
explaining for example the importance and significance of prayer and meditation. The most
able can also suggest reasons for certain practices, such aslifein a‘sangha’, supporting their
ideas with valid evidence. No comment can be made of attainment in the Sixth Form as no
candidates were entered for examinations over this period. However, good progress is being
made by al those currently in their first term of the newly introduced A/AS course.

Teaching and learning have improved since the last inspection and are now a clear strength
of the subject, with very high standards of work and behaviour being expected. All teaching
and learning seen was at least good and often very good or excellent. There was no
dgnificant difference in the quality of teaching between the subject speciaist and non-
specidist colleagues. In the best lessons, planning is detailed and matches the needs of al the
pupils present. The aim of the lesson is shared with pupils and referred to throughout so
ensuring that al gain maximum benefit from the lesson, asin the case of a'Year 9 group
giving presentations on a range of Hindu festivals. The exemplary use of questions degpens
pupils understanding, chalenges their thinking or encourages personal reflection. Asaresult,
pupils of al ages and abilities make good progress, asin the case of an A/AS class looking at
textual sources of the resurrection narratives, or alow ability Year 7 exploring the feelings,
hopes and fears behind some of the more popular miracle stories.

Asal teachers explanations and instructions are clear and often humorous, they both
increase pupils motivation and enjoyment as well as ensure that al pupils are clear about the
task they have to complete or the information they require. The helpful and ingtructive oral
comments given to students in lessons add to and enhance the quality of written comments
givenin pupils books. The homework set is often imaginative and develops logically from
the lesson, as in the case of the Year 7 group writing an imaginary diary on the miracle they
had investigated.

The positive response of pupils towards the subject identified in the last report is now
reflected in increasing numbers of students choosing to study the subject at examination level.
Relationships are excdlent, and enable students to speak honestly and often sensitively about
their thoughts or feelings without embarrassment or fear of ridicule, as in the case of the
Year 10 GCSE group discussing Christian marriage.

As aresult of the very good resources created by the teachers, and the personal help and
guidance in lessons, good progress is made by pupils with specia educational needs.
Opportunities for the development of the pupils' literacy skills are present in dl lessons, and
are actually planned as a part of the aim of many. There are fewer opportunities for the
development of the pupils numeracy skills.

The school has responded positively to the issues raised in the last inspection by increasing
the time for religious education in Key Stage 4 and by introducing religious studies in the Sixth
Form. Although the way the non-GCSE course is taught offers the students an appropriate
level of chalenge, thereis a clear need to consider whether it offers an appropriate level of
accreditation for the work done or the standards achieved. The introduction of anew A/AS
Leve rdigious studies option in the Sixth Form has proved successful and recruits very good
numbers. Some provision is now aso offered for those students not opting for the full A/AS
level course, but sufficient time is not currently given to ensure that the course can ddliver the
required number of study units included in the agreed syllabus.
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The departmental scheme of work reflects the requirements of the agreed syllabus and
covers the range of religious traditions that is expected, athough there is insufficient emphasis
on the differences between faiths for the most able to meet the higher expectations.
Insufficient use is currently made of assessment information to monitor pupils progress and
to identify weaknessesin their learning or underachievement. To achieve this, assessment
and monitoring should make full use, as indicated above, of the expectations for religious
education that have recently been published in the new agreed syllabus.

Some good use is made by the department of information and communication technology, as
in the case of the Diwali e-mail exercisein Year 9 and in the presentation of work.
Accommodation is good and resources adequate but the best are those produced by the
teachers to meet the needs of individua pupils or groups. The teachers active promotion of
the spiritual, moral, socia and cultura development of pupilsis exemplary and continues to be
amajor strength of the subject, as wall displays and lessons testify. Day-to-day organisation
of the department is satisfactory and the support for non-specidistsis good. Thereis
insufficient monitoring of the effectiveness of the department and its provision through, for
example, more methodical use of assessment strategies. Development planning is
consequently insufficiently focused on how to tackle specific weaknesses identified by such
monitoring, plots priorities over one year only and lacks progress criteria to indicate if
developments are on track.

Religious education is a popular and successful subject that is outstandingly taught and well
led. The department is aware of the following priorities for improvement:
- to extend planned learning opportunities to match the varying needs and abilities of pupils
within the subject, particularly the more able in Key Stage 4;
revise assessment in line with recently published expectations,
to develop monitoring of provision and pupils progress,
to use assessment information to identify potential weaknesses and underachievement.
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