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PART A: SUMMARY OF THE REPORT
INFORMATION ABOUT THE SCHOOL

Aylandsis an Enfidd LEA mixed day school for pupils with emaotiona and behaviourd difficulties
There are currently 33 pupils on roll age 7-16. There are three pupils of non-white ethnic group.
There arefour girls. One pupil has English as aforeign language. Sixteen pupils have free school
medls. Attainment on entry to the schoal is varied, but usudly very low. Many pupils have very
poor records of attendance in their previous school. Mot of the pupils enter the school with low
levels of atainment, low salf-esteem as learners and poor attitudes towards learning. Since 1996
there had been a change of headteacher and severd changes of staff. The school was inspected by
HMI in July 1998 (Section 3).

HOW GOOD THE SCHOOL IS
Thisis now avery effectively led and well-managed school. Standards of achievement are good.
Pupils make very good progressin their socia and emotiond relationships through very good

teaching. The generd climate and ethos for learning in the school has improved very sgnificantly and
isnow very good. The school provides good value for money.

WHAT THE SCHOOL DOESWELL

Thereis very good teaching with excellent strategies for managing behaviour.

The headteacher provides inspirationd leadership, and there is very good commitment from all
gaff to high standards.

There are very good relationships with pupils showing very good attitudes to school, good
behaviour and personal development. These qudities are particularly well supported by the very
good links with parents.

Pupils spiritual, moral, socia and cultura development is very good, and very well supported by
ardevant curriculum and in particular by very good extra-curricular activities.

There are very good procedures for monitoring academic and socia achievements.

Asaresult of improved behaviour and performance, many pupils gain grades at GCSE, and
pupils achieve very well in art, physical education and musc.

WHAT COULD BE IMPROVED

The co-ordination of information technology and design and technology across the school
Facilitiesfor art, design and technology, physical education, pupil changing rooms, toilets.

The areas for improvement will form the basis of the action plan prepared by the appropriate
authority.
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HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

The school has made very sgnificant improvementsin al areas: the curriculum, teaching, and in
facilities Snce the ingpection of 1996 when specid measures were required. 1t has made further
improvements since the HMI Inspection in 1998. In particular teaching and learning has improved
from being poor in1996, to very good now. Attainment has increased with pupils now making good
achievement and progress overdl, with many attaining GCSE passes. The curriculum has been
improved and is now satisfactory overal with some very good features, such as extra-curricular
opportunities. Facilities have been congderably enhanced and classroom resources improved.

STANDARDS

The table summarises ingpectors judgements about how well pupils achieve in rdation to their
individua targets by the time they leave the schoal.

Progress by age | by age Key
in: 11 16

gpesking and listening B B very good A
reading B B good B
writing C C satisfactory C
mathematics B B unsatisfactory
persondl, sociad and health education B B D
other personal targets set at annual B A poor E
reviewsor in |EPs*

* |[EPs are individual education plans for pupilswith special educational needs.

The emotiond, behaviourd and learning difficulties of the pupils for whom the school caters make it
ingppropriate to judge attainments against age related nationa expectations.

Since the inspection of 1996, when standards and progress were reported as being poor across all
age groups, there has been atotd reversal. By the time of the inspection of 1998, improvement had
been made to standards and this has continued to the present time. Pupils on admission to the
school have very low leves of achievement mainly due to poor atendance, low sdf-esteem and
emotiond difficulties. Achievement is now good a each key stage and progress over time is dso
good. The numbers of pupils gaining grades at GCSE has increased. In the GCSE examinations for
2000, pupils gained A to C grades in art; D to G grades in English, mathematics and science,
expressve arts, and French. Achievement and progress is very good overdl in art and design,
physcd education and music. It is good overdl in English, mathematics, science, humanities,
French, and religious education. It is saisfactory in food technology, and information and
communication technology. Progressis unsatisfactory in design and technology.
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PUPILS ATTITUDESAND VALUES

Aspect Comment

Attitudes to the school Attitudes to school are now very good. Pupils are keen to come to
school and they are enthusiastic participantsin lessons, sustaining
interest and moativation. They lisen carefully and follow ingtructions
well. There are numerous examples of collaborative work. Pupils

show respect to staff.
Behaviour, inand out of | Good overdl. In 80 per cent of lessons behaviour was good, very
classrooms good or excellent. Pupils play together well intheir freetime. They

learn to improve their sdf control. When on visitsto the locdl
community, behaviour is exemplary.

Persond devel opment Relationships are very good, characterised by trust and respect.

and relationships Pupils get on with one another and the adults around them very well.
They develop a sense of persona responsibility and are proud of their
achievements. By the time they leave school, they behave as mature
young people, ready to move to the next stage of their education.

Attendance Satisfactory.

TEACHING AND LEARNING

Teaching of pupils: aged 8-11 aged 11-16
L essons seen overal Good Very good

Inspector s make judgements about teaching in the range: excellent; very good; good;
satisfactory; unsatisfactory; poor; very poor. ‘Satisfactory’ means that the teaching is
adequate and strengths outwei gh weaknesses.

Fifty lessons were observed. Teaching was excellent in 12 per cent of lessons, very good in 38 per
cent, good in 38 per cent and satisfactory in 12 per cent. No unsatisfactory teaching was seen.
Teaching is therefore very good overdl. Teaching isexcdlent in physica education, very good in
music and art and design. 1t isgood overdl in English, mathematics, science, humanities, French,
food technology, persond and socid education and religious education. Teaching of communication
skillsisgood. Teaching of literacy an numeracy is never less than satisfactory across the school and
isoften good. Teachers planning is good, and relevant activities are provided which simulate
pupils interest. Behaviour management is exceptionally good and congstently applied across the
schooal; it involves close collaboration between teachers and learning support assstants. Adults
relationships with pupils are very good.
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OTHER ASPECTS OF THE SCHOOL

Aspect Comment
The qudity and range of | The curriculum is satisfactory. Good provision for English, maths and
the curriculum science, French and art, including GCSE accreditation at Key Stage 4.

The literacy and numeracy drategies are being introduced imaginatively.
There are very good extra-curricular opportunities including residentia
vidtsand adaily breskfast club. Good use is made of the local
community to support the curriculum. The schoal is successful in
ensuring that girls and boys have equa opportunities to learn and make
progress. The provison for work related education is satisfactory, but
could be extended further. Thetime for pupilsin Key Stage3and 4 is
dill sgnificantly below nationd guiddines and this reduces the time
avallable for teaching some foundation subjects. All statutory
requirements are not yet met in design and technology, information and
communications technology and physical education.

How wdll the school
works with parents

Parents are kept wdl informed and gaff involve them well to help their
child to make progress. Very good support is given to parents. Annual
reviews and reports give detailed information about achievements and
progress. Overdl the information provided to parentsis good.

Provison for pupils
persond, including
Spiritua, mord, socid
and cultural development

Very good. In particular, teaching focuses extremely well on promoting
mora and socid development through the use of the behaviour reward
scheme. Teachers create awedlth of opportunities to foster spiritual and
culturd development.

How wdl the school
caresfor its pupils

There are excdlent arrangements for improving behaviour. Staff provide
high quality persond support and academic guidance. Procedures for
assessment are good. Pupils progressis reviewed daily by parents and
teachers through a very good system of home-school books.
Arrangements for child protection are satisfactory. Monitoring of
attendance is good.
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HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and The headteacher has exceptional qudlities of persond leadership, and
management by the these give very clear direction for the school. The headteacher isvery
headteacher and other well supported by a committed staff team. He has motivated staff and
key staff pupils dike, restoring confidence in the school as a successful place of

learning. The ethos of the schoal is now very postive.

How well the appropriate
authority fulfilsits
respongbilities

The governors give very good support to the headteacher and staff. They
have a sound committee structure. The chair of governorsvidtsthe
school regularly and isvery well informed. The requirements for
performance management are being implemented.

The school’ s evauation
of its performance

The headteacher and the governors have a very good knowledge of the
school’ s strengths and weaknesses, and have demonstrated that they can
set and secure targets for sgnificant improvement. Thereisavery strong
commitment by staff and governors to school improvement and they have
demondtrated a very good capacity to succeed.

The drategic use of There are good procedures for managing the school’ s finances. Clear

resources priorities and good planning mean that money is spent whereit is most
needed.

Accommodation and Resources have been considerably improved since the 1996 ingpection

resources and are now at least good in each subject area. A great deal hasaso

been done to improve facilities. Further developments are planned to
enhance the food technology room, and externd maintenance. Thereis
no design and technology workshop or gymnasium, which restricts the
range of learning opportunities that can be provided, and remains
unsatisfactory.

PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases par ents most What parentswould like to see improved
Teachers are gpproachable, meet parents - A smdl minority of parents want more
promptly and difficulties are resolved swiftly. information and involvement.

Good targets are set, and met, for behaviour.
Steff are very receptive to parents views.
Annud reviews are efficient and well managed.
Home-schoal diaries are particularly useful.

The ingpectors agree with the very positive comments of parents. The amount of information given
to parentsis good, and involvement through the use of home-school booksisimpressive.
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PART B: COMMENTARY
HOW HIGH ARE STANDARDS?
The school’ sresults and pupils achievements

1. Theemoationd, behavioura and learning difficulties of the pupils for whom the school caters
make it ingppropriate to judge attainments againgt age related national expectations. Judgements are
therefore made in relation to their achievement, progress and capabilities.

2. Since the ingpection of 1996, when standards and progress were reported as being poor across
al age groups, there has been atota reversal. By the ingpection of 1998, improvement had been
made to standards, and this has continued to the present time. On admission to the schoal, pupils
have very low levels of achievement, mainly due to poor attendance, low sdf-esteem and emotiona
difficulties. Analyssof pupil’swork, individua education plans (IEPs), annual reviews and reports,
teachers records and evidence from lesson observations shows that the achievement of pupilsis
now good at each key stage and progress over time is good, with good progress against targets set.
There are no differences in achievement between the mgority of pupils and the two minority groups,
girls, or the one pupil with English asaforeign language. Very good teaching helps most pupilsto
make dramétic increases in their learning by improvements to their behaviour, raisng sdf-esteem and
confidence. Thus, pupils are better able to concentrate better on their academic attainments.

3. There has been adramatic increase in the numbers of pupils gaining grades at GCSE. Inthe
GCSE examinations for 2000 under the AQA/NEAB  (Assessment and Qudification Alliance, and
Northern Examinations and Assessment board), pupils gained A to C gradesin art, D to G gradesin
English, mathematics and science, expressve arts, and French.

4. Achievement and progressis very good overdl in art and design, physica education and music.
It isgood overdl in English, mathematics, science, humanities, French, and religious education. It is
satisfactory in food technology, and information and communication technology. Progressis
unsatisfactory in design and technology.

5. InEnglish, by age 11, most pupils use spesking and listening skills well, listen attentively and
follow ingtructions. Many are good readers and know that books have a title and author.
Hanawriting skills tend to lag behind and some pupils have difficulty with letter formation. Writing
kills are improving, and higher attaining pupils understand smple rules of grammar. At age 14,
pupils are able to discuss and give opinions on topics and take part in role-play. They answer
questions confidently. Reading skills continue to improve in accuracy and fluency and pupils have a
sound understanding of the books they have read. They produce thoughtful and imaginative
responses to the literature they have read, athough punctuation and grammar are ftill wesk. By age
16, pupils use language appropriately to suit different audiences, and produce more varied forms of
writing for both formal and informal occasons. Mogt are fluent readers. They use word processing
wall.
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6. Inmahematics, by age 11, pupils know the times tables and the principles of multiplication and
divison. They solve problems using length, weight and volume, and understand equivaent fractions.
Some lower ataining pupils remain unsure of number bonds. By 14, pupils caculate areas and plot
graphs. At 16, most pupils calculate using percentages, recognise and name two and three
dimension shapes, and understand the properties of isoscelestriangles. They understand and use
ample agebra and investigate probability.

7. Inscience, by age 11, pupils undertake observations and experiments and understand what is
meant by afar test. They name parts of plants and know what is needed for plantsto grow. They
understand the principles of gravity. By 14, pupils know that an organismisaliving thing. They
make predictions and set up experiments to test them. They understand the differences between
soluble and insoluble materids. At 16, pupils andyse and draw conclusions from their experiments,
presenting them in scientific language and in graphicd form.

8. Pupils make spectacular progressin art and design, with achievements up to A grade at GCSE.
They work in arange of mediums, and use information and communication technology to produce
an excdlent range of paintings, drawings, computer-generated pictures and animations. They
compare the work of famous artists, and copy and adapt their stylesto creete their own art work.
They co-operate with one another, and with staff, to produce large-scale pieces of collective work,
many of which are on display around the school.

9. Inphysca education pupils achieve well and make very good progress during Svimming
lessons, with many achieving water skills and distance swvimming awards. In Judo they quickly
achieve good levels of kill to pass grades and demonstrate sufficient confidence to take part in
external competitions. However, progress in gymnastics is thwarted by the lack of suitable facilities.

10. During music lessons pupils make very good progressin singing with good diction and a sense
of pitch. They improve in thair understanding of rhythm.

11.  All pupils make good progressin their literacy and numeracy skills. Lower attaining pupils
make good progress in their reading skills, often from a very low base level when they arrivein
school. Redligtic, yet chalenging targets are st for numeracy and literacy in pupils individua
educeation plans (IEPs).

12.  All pupilsin Year 11 take part in and sustain work experience placements with loca
employers.

Pupils attitudes, values and per sonal development

13. Attitudes and behaviour have been transformed since the inspection in 1996, when very
serious problems both in classrooms and around school were reported. There has been further

improvement since the HMI inspection in 1998 when behaviour was reported as being aways
satisfactory and frequently good. Attitudes to school are now very good, and behaviour is
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good. In eght per cent of lessons seen, attitudes and behaviour were judged to be excdlent, in 34
per cent they were very good, in 40 per cent good, in 16 per cent satisfactory and in two per cent
unsatisfactory. Therefore, in 80 per cent of lessons behaviour was good, very good or excellent.

14. From the moment they arrive in the minibuses, pupils show their enthusiasm for the school and
what it offersthem. They spontaneoudy tell vistors their high opinion of their school, and are
courteous and helpful. At breskfast club they exhibit good manners and engage in pleasant socia
conversation.

15. Pupilsrespect the staff. Pupils know that they are there to learn and that saff are there to
teach: bad behaviour or other problems are not alowed to get in the way of this central purpose of
the school, and pupils recognise and respect this. The persond interest taken in every pupil, by the
headteacher and staff, is a strong motivating force for pupils to improve. Pupils are proud of their
achievements, whatever these may be.

16. Every opportunity is used to help pupilsimprove their behaviour, socid adeptness and
learning skills. In activities where trugt, fair play or the ability to accept unwelcome decisons are
required, such asfootbal, pupils show that they are learning the self-control required to work
productively within agroup. Relationships between staff and pupils are of very high quaity. With
their peers, pupils show an increasing ability to resolve conflicts in afair and peacegble manner, by
using agame of Ching Chang Chong to settle a dispute, for example.

17. Pupilsare eager to settle to work at the start of lessons. They are keen to learn: their interest
and mativetion is high and usudly sugtained through the long lessons. They listen carefully and follow
indructionswell. In some instances their behaviour is excdlent, asin an English lesson where the
whole classwas totdly involved in afarcica scene from Twelfth Night. Examples of good
collaborative work were seen in art and design and judo. Even when pupils are excitable, this can
often be channelled into productive work, asin aKey Stage 2 English lesson, where pupils were
congtructing an argument for or againgt school uniform. When there are lapsesin behaviour, pupils
response to avery short period in the interna exclusion room isimpressve. Mos pupils return to
class quickly, apologise for disrupting the lesson, and settle to productive work. During off-ste
activities, a a swimming lesson for example, pupils behave well. There was no discernible
difference between the management needed for Aylands pupils and that for a mainstream group of
amilar age.

18. Pupils make good progressin persond development as they move through the school. They
become confident participants and performers in many spheres of activity. They are well supported
by the frequent opportunities for self-evaluation, which they accept readily. They respond well to
the critical evauation of their behaviour at the end of each lesson by staff. By the time they reach the
senior class, pupils are capable of behaving as mature young people, ready to move to the next
dtage of their education. They give each other good support. The persond statements, in thelr
records of achievement, show reflection on their experiences, and pride in their successes.

19. Permanent exclusons areinfrequent. Fixed period exclusons are ill quite high, but records

show that they arefdling thisyear. Thereisgood involvement of parents where excluson is used.
Incidents are fully recorded, and there is good monitoring by governors of
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the use of exclusons. Most exclusons are rdated to asmall number of pupils. There has been
satisfactory progress on this key issue since the ingpection of 1998, but there is ill further progress
to be made. The school has nearly reached its own target of ‘one exclusion or less per week’.

20. Attendanceis satifactory. Overal atendanceis 83 per cent, which is very dightly above the
average for amilar schools nationdly. In the last year, attendance has improved, with afal in both
authorised and unauthorised absence. Thefigures are till affected by three long-term absentees.
The school has st itself atarget of 90 per cent attendance, which should be achievable once
problems surrounding these pupils have been resolved. There has been satisfactory progress on this
key issue since the 1998 report, and substantia improvement since 1996 when atendance was
reported as poor. There is now no evidence of interna truancy, and registers are well kept and
annotated, fully supporting the school’ s attendance figures.

HOW WELL ARE PUPILSOR STUDENTSTAUGHT?

21. Sincetheingpection of 1998 there has been sustained improvement in the quality of teaching.
During the present inspection fifty lessons were observed. Teaching was very good overdl. In 12
per cent of lessons teaching was excellent; very good in 38 per cent; good in 38 per cent and
satisfactory in 12 per cent. There was no unsatisfactory teaching.

22. Teaching isexcdlent in physica education and very good in music and art and design. Itis
good overdl in English, mathematics, science, humanities, French, food technology, persona and
socia education and religious education Teaching is satisfactory in separate lessons of information
and communication technology (ICT), but good when ICT is taught through the subjects.

23. Teaching isvery effective because it possesses many strong festures with rardly any
wesknesses. The strongest feature is the behaviour management of pupils which is exceptiondly
good. This determines whether pupils are going to be receptive to learning and in a position to make
progress and improve their achievements. All teachers follow the school’ s behaviour policy very
closely and consstently. They have very high expectations of good behaviour and performance.
They use the system of tokens and rewards very effectively to reduce unacceptable behaviour and
to emphasise required behaviour. At the start of lessons teacherstell pupils what the targets for the
lesson are and how they may achieve them. During alesson reminders are given to pupils of the
expectations for participation and performance. Clear warnings are given when behaviour
deteriorates, and individua support is provided to bring pupils back on to task. If poor behaviour
continues, it isrecorded by alearning support assstant, and leads swiftly to atemporary excluson
from the lesson to the withdrawa room. Here, ateacher supports the work of the class room
teacher, and the aim isto return the pupil to the lesson as soon as he or sheis prepared to continue
learning. Good behaviour earns tokens that may be spent at the school tuck shop or certain retail
outlets. At the end of each lesson, teachers give an evauation to each pupil of their behaviour and
achievement, and this often includes pupils making their own sdlf- evauations or evauating others.
Pupils understand and accept the behaviour management system and respond to it very favourably,
rarely dlowing the disruptive behaviour of another pupil to distract them from their task.
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24. Anexample of many of these qudlities of teaching was seen in a very good mathematics lesson
on mentd arithmetic at Key Stage 2. A very good question and answer session alowed pupilsto
test their knowledge, learning from their own mistakes and those of others. The teacher directed
questions well to lower and higher ataining pupils. Pupils were chalenged to perform well and
progress to a good degree of accuracy. A learning support assistant supported the behaviour of one
pupil closdly, deducting points for behaviour that was not on target. She aso recorded homework
marks, and removed another disruptive pupil to cool off. Other pupils did not let this incident
interrupt their own learning. Within five minutes the disruptive pupil had returned to lesson,
gpologised and settled to work. Throughout the lesson very good relationships were maintained
between staff and pupils. The teacher responded to pupils keennessto reply to questions but
maintained congtant control, alowing time for pupil self-evauation a the end of the lesson.

25. Teachers operate the behaviour management system very effectively, thereby cresting a more
positive learning environment in lessons. They do so with enthusiasm, good humour, and a greet
ded of patience. They know and understand pupils needs very well, and establish very good
relationships with them. Teachers dso create a climate of successin lessons and foster seif-
confidence and sdlf -esteem amongst pupils, which breaks down many barriersto learning. Very
good one-to one support is given, according to need. Teaching involves close collaboration
between teachers and learning support assstants, who provide excellent support to pupils. Learning
support assstants aso maintain pupils records and keep home link books up to date very
conscientioudy. This provides an invauable source of information for parents.

26. Teachers have good and sometimes very good subject knowledge. Planning is good, and
includes short, medium and long term planning focussed on ensuring that pupils needs are met as set
out inther IEPs. Preparation is good, with arange of rdevant activities, which stimulate pupils
interest. Work set is challenging but redigtic in its demands on pupils. Homework isaregular
feature of teaching, and is frequently followed up in lessons and used by teachersto gauge
knowledge and understanding gained by pupilsin lessons. Recording and assessment is used well to
inform |EPs and annual reports.

27. These fegtures of teaching were seen in an excdlent art and design lesson. The lesson was on
‘animation’ and used a specid information technology art program. The lesson was very well
prepared and effectively planned to build on previous work. The teacher’s subject expertise was
evident, and learning support assstants were very familiar with the program and the computer
systlem. The teacher’s enthusiasm was infectious and there was a buzz of activity from pupils, totaly
immersed in working individualy on computers. In the lesson observed most pupils had dready
crested 2 part animations and were then adding more effects to extend their animation to multiple
images, and including moving backgrounds. There were very high expectations of participation and
behaviour, and excdlent relationships between dl those in the room. Pupils had very postive
attitudes, from the moment they entered the information technology room. The teacher and staff had
created a climate of success that inspired confidence of pupilsin their own abilities. He encouraged
discussion of what they were doing, and self and group evauation. Homework was set on
continuing the project. Learning was excellent.

28. Theteaching of literacy and numeracy across the subjects is never less than satisfactory and is
often good. In mogt subjects teachers plan for the use of literacy and numeracy and there is good
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emphasis on this during their lessons. In science, for example, thereis good use of number work for
making graphs and in information technology, for sequencing animated pictures. Writing skills are
encouraged in humanities and religious education with good progress made in the use of different
styles of writing. In expressve arts, very good useis made of poetry.

29. Teachers make good use of resources, vigitors to school, and visitsto the loca community as
well asresdentia vists to support their teaching.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO PUPILSOR STUDENTS?

30. Ovedl the curriculum is stisfactory and includes the study of dl the subjects of the Nationd
Curriculum and religious education. The emphasisis appropriately placed on the core subjects of
English, mathematics, science and persona and socid education. Subject planning in English,
mathematics and science is particularly good. Improvement since the 1998 are good. Schemes of
work are not yet fully in place for dl subjects, notably informeation and communication technology
and design and technology, so that pupils do not yet receive their full entitlement; the abbsence of co-
ordinators in these subjects compounds the weakness. Within subjects, pupils are offered a suitable
and relevant range of opportunities and experiences, though breadth and balance in design and
technology is affected insufficient opportunity for work on resstant materids, and in physica
education gymnadticsis not taught, primarily as a result of inadequate facilities. The school provides
good opportunities for pupils at Key Stage 4 to obtain accreditation in the Genera Certificate of
Secondary Educetion in English, mathematics, science, art, expressive arts, religious education and
French. Although improvement in the length of the taught week has taken place since the last
ingpection, the time for pupilsin Key Stage 3 and 4 is il significantly below nationd guiddines and
in comparison with the maority of Smilar schools. This reduces the time available for music and
food technology, in particular at Key Stage 3.

31. TheNationd Literacy and Numeracy Strategies have been well adapted to the needs of the
pupilsin Key Stage 2 and are enhancing the curriculum and improving pupils achievementsin
English and mathematics. They are both suitably and imaginatively extended to pupilsin the
secondary phase of the school. Further work is being continued by teachers to increase the qudity
and impact of these sessions across the schoal.

32. Good provison is made for pupils with specific specid needs, with a planned programme of
support on aone-to-one basis. For example, separate lessonsin reading and literacy skills. Also a
pupils, who isaschool refuser, receives a planned programme of lessonsin literacy off-dte taught by
amember of saff.

33. Extracurricular activities are curtalled by the trangport requirements of the pupils. However,
the school has a good number and variety of activities, as well as opportunities for pupils who have
difficulty completing their homework tasks to have assstance from staff. The school is open from
before eight till after four for pupils to make use of itsfacilities. The computer suite, where pupils
have access to the internet, is most popular. At 8.30 abreskfast club isin sesson, where pupils
may exchange good behaviour tokens for toast and jam and drinks. There are severd visits,

Aylands Special School. 11



including annud trips to the opera or ballet, and resdential opportunities, such as outdoor pursuitsin
Scotland. Sport and physicd activities are encouraged by lunch-time pursuits,

34. Although there are only four girls on roll, the school is very aware of equa opportunities for al
and meets this aspect of curriculum entitlement satisfactorily. Girls take part in dl activities and
subjects. A good exampleisto be seen in the Judo lessons during physical education where, both
girlsand boys take part in lessons together and compete against each other.

35. Persond, socid and hedlth education isa daily part of the life of the school and includes sex
education and drugs avareness. Overdl provison for this aspect of the curriculum is good.

36. Theprovison for work related education is satisfactory. Pupils are provided with appropriate
opportunities for work experiencein avariety of settings. There is a satisfactory programme of
careers education. There are good links with the careers service who support both pupils and their
parents when the time comes to transfer from school. Regular links with colleges of further
education could be increased to better prepare pupils for the transition to further education.

37. Thelocd community plays an important part in the learning opportunities of the pupils. There
are good links with the Variety Club, loca churches, some local businesses and the local
professona association and rugby football clubs. There are satisfactory links with partner
ingtitutions. Pupils attend a nearby college for ashort course in an aspect of design and technology
and participate in the various group events organised by the Area Special Schools Sports
Asociaion. Two Advanced Skills Teachers visit other schools to support mainstream teachers.

38.  The curriculum provides very good opportunities for extending pupils spiritua, mord, socid
and culturd awareness. Thisareais centrd to the work in the school and the school has made
ggnificant improvementsin its provison snce the last ingpection.

39. Spiritud development has been strengthened by the high profile of rdigious education in the
school and the strong policy and planned programme for collective worship. These, and the recent
development in subject areas, ensure pupils are given time for reflection and for prayer.

40. Inlessons, pupils are encouraged to express their reactions and fedings to art, music and
literature and to the beauty around them in the naturd world. Teachers express spiritudity in smple
direct terms. They aso help pupils to know and vaue themselves, and each other, so that they can
celebrate their own achievements and uniqueness, and gppreciate these quditiesin others. Regular
assemblies also cdebrate achievements, big and small, of individua pupils, classes and the whole
school. Pupilsgain ared understanding of other peoples’ lives and beliefs through visits to places of
worship.
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41. Mora development is strongly supported by an effective behaviour policy and pastora
system. Teachers promote mora and socia development very effectively through the use of the
behaviour reward scheme. Pupils understand right from wrong and the consequences of their
actions. They are encouraged to admit wrongdoing and are given ussful opportunities to gpologise
and make amends. They learn to vaue each other and respect property. The staff are quick to
acknowledge good behaviour and attitudes and do so consistently, providing very good personal
examples of the respect to be shown to all.

42. Pupils develop teamwork and leadership qualities through regular residentid trips where they
have the opportunity to develop socid skills by living in asmal community, away from home. In
school, there are many socid activities in which the pupils can participate, both during the school
day, and as extra curricular activities.

43. The strong connections with local churches and religious communities ensure a range of
vigitorsto the school and visitsto rdigious and charitable centres. These links provide regular
opportunities to develop the socid skills necessary to be able to mix successfully with a variety of
people. Pupils collect regularly for anumber of charities, and they give careful congideration to the
best way to collect the most money, and which charity they will support.

44. The school council provides pupils with agenuine voice in their school and they use thiswell
to make positive changes. Members aso run abreskfast and tuck club, with staff support, and
these are very pleasant occasions with afamily atmosphere. There are many opportunities for pupils
towork in pairsor in smal groupsin lessons. This helps them to co-operate with others and to
learn the team skills needed for working in agroup. Senior pupils successfully complete work
experience.

45. Pupilslearn about the work of artists and musicians from arange of continents and there are
regular viststo the theetre, the ballet, and the opera. Pupilstak about past vists, recalling the plot
or lines from a production with great enthusasm. The school welcomes musicians, dance and
thestre groups and artists on aregular basis. Pupils aso learn about other beliefs, cultures, and
ceremoniesin religious education, and celebrate festivals such as Diwali, Harvest and Eadter.
Representatives from different cultural groups come into the school to run workshops and support
celebrations.
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HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

46. Staff provide high quaity persond support and academic guidance for pupils. The
management of behaviour is excdlent, and ensures that pupils improve in thisvita area.

47. Monitoring of attendance is good, with thorough follow-up of absence. Registers are well
kept, totalled and annotated. There are clear plans to re-integrate long-term absentees, and good
support for them while they are not in school. There is satisfactory liaison with the Education
Welfare Sarvice.

48. The rewards system motivates pupils right across the age range. Tokens are very well used to
support behaviour management, and linked to a critical evauation of pupils behaviour at the end of
each lesson. Learning support assstants play a very vauable role in monitoring and improving
behaviour, incdluding promoting congtructive activity at lunchtimes.

49. The headteacher and staff manage pupils skilfully, both through positive encouragement and
interest, and aso through calm and reasoned approaches when behaviour is disruptive or aggressive.
The arriva and departure routines, with a persond interest taken in each pupil, give a secure
framework to the trangtion between home and school, aswell asincreasing pupils self-esteem.

50. Clear expectations of work and behaviour are set throughout the day, and pupils know what
they haveto do. Follow-up, for example on homework, ensures that pupils meet these expectations
successfully. Staff put the respongbility on pupils for managing themselves, and they respond
positively. Activities, such as breskfast club and football, encourage pupils to behave in a self-
disciplined and mature manner. The time-out room, caled the ‘front room’ by pupils, hasa CD
player, and soft furnishings, and is congtantly supervised by a member of gaff. Itsuseis particularly
effective, with pupils returning to lessons within avery short time, and in a productive frame of mind.

51. Proceduresfor assessment are good. They are particularly good in English, mathematics and
stience. Student self-evauation is a strong feature of assessment, both in lessons and in written
reports. An assessment process to evauate pupils portfolios of work has recently been introduced.

52. Themonitoring of progress, both academic and in persona development, is very good.
Governors monitor attendance and behaviour, and have close involvement with individua exclusons.
Classteachers records and pupils link books show daily monitoring of targets, lesson by lesson.
Individua education plans have good qudity targets for behaviour, literacy and numeracy. The
qudity of behaviour targets has improved in the past year; they are now more specific and broken
down into smaller seps.
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53. Educationa and persond support and guidance is very good. Pupils are extremely well
supported by staff to reach the targetsin their individua educetion plans, with regular detailed
review. Senior pupils have good preparation for interviews in their careerslessons. The school
receives good support from the educationa psychologist, both at trategic and individual case leve.
However, there is no speech and language therapy available, even when pupils have such needs,
which are sometimes identified on their satementsin Section 5 (non-educationd needs). At present,
this lack affects two pupilsin the school.

54. Procedures for hedlth and safety are satisfactory. Risk assessments are carried out for trips,
including residentid vists. A recent health and safety audit showed suitable practice and
procedures, with first aid and accident reporting well covered.

55. Arrangementsfor child protection are aso satisfactory. There is good awareness within the
school, and suitable arrangements for attending case conferences. However, the training of the
named person needs updating, to meet requirements. In the week of the inspection, a presentation
about Childline was held in school, which supported pupils own awareness of how to keep
themsdlves safe.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

56. The school gives very good support to parents and involves them closdly initswork. The
magority of parents fed well satisfied with the school, and believe it benefitstheir children
sgnificantly. Pupils who have previoudy been disaffected and disinterested at their previous schoal,
soon begin to improve their behaviour and want to learn.

57. Parents praised the approachability of staff, the useful targets set for behaviour and the good
quality information received about their child's progress. The regular information in the daily home-
schoal diary, and the hel pfulness of annual reviews, were particularly appreciated. Ingpection
evidence supported these very positive comments.

58. The school works very hard to create and sustain a productive partnership with parents. Itis
very successful in doing 0. Links are forged through positive contact, by phoning home when a
pupil achieves wdl or improves, and through reporting positively, yet redidticaly, in home-school
books. Thereisgood involvement of parents when behaviour is causing concern, especialy when
exclusonisinvolved. Learning support staff make an important contribution to parentd links
through the contact they have. One member of the learning support team has recently begun to
work in amore structured way as a parent-liaison person, and thisis a vauable devel opment.
Parents find the school very approachable and, if there are concerns, the response is thorough.

59. Aswadl asthe excdlent daily contact through home-school dairies, parents attend consultation
meetings, each term, where progressis discussed. They are well involved in the review of individua
education plans, and in annua reviews. Parents who may not attend consultation evenings do
maintain contact with the school through socid events. I they cannot attend a review mesting they
receive information on the changes to the individua education plan.
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60. Annua reports are detailed, cover each subject area, and give parents good information, the
highest quality reporting being in core subjects, epeciadly English and mathematics. The prospectus
and governors annud report are accessible and informative. Overdl the information provided to
parentsis good, with rea excellence in the use of home-school dairies.

HOW WELL ISTHE SCHOOL LED AND MANAGED?

61. Theexcdlent leadership qudlities of the headteacher have been insrumenta in moving the
school forward, firgt to take it out of special measures and then to further improved standardsin
most areas. He has motivated staff and pupils dike, restoring confidence in the school asa
successful place of learning, increasing the whole ethos of the school immeasurably. He has
enhanced the learning environment by securing better facilities, improved teaching and learning by
Setting out the criteria for the management of pupil behaviour, and raised expectations of pupils
behaviour and performance. In these tasks, the headteacher has been very well supported by the
gaff team, the governors, and by the Local Education Authority (LEA).

62. Senior gaff each have well defined delegated responsibilities, and carry these out diligently
and conscientioudly, providing further support to staff and pupils. Theroles of subject co-ordinators
are also well established. However, it has proved difficult to recruit teachers to co-ordinate
information and communications technology and aso design and technology. The headteacher has
had to lead in these areas, as wedl as carrying out dl his other repongibilities. Asaresult, these
subjects have not been co-ordinated as well as others. However, he has consstently sought to
improve the facilities for design and technology, by providing afood technology room, for example,
and has been ingrumentd in providing basic training in information and communications technology
for dl Saff.

63. Thekey issuesfrom the 1998 ingpection have been systematically and carefully addressed.
Mogt, but not al have been fully resolved. However, the school development plan (SDP) provides
aclear indication that further developments to premises and the curriculum are planned for with
redigtic targets for success within spending limitations. Strategic planning is now good.

64. Thegoverning body has changed in composition severa times since the earlier ingpection.
Whilgt in specid measures, the number of governors was increased to give extra support to the
school, and this proved very effective. Now the numbers have assumed their proper proportions
and recruitment of parent governors has proved problematic. There are a core of governors,
including the chair of governors who have given undtintingly of their time and efforts to ensure that
the headteacher, staff and pupils have the support needed to effect improvements. The chair isa
very knowledgeable about the day-to-day running of the school and makes frequent visits, during
which informa monitoring and evauation of the curriculum, and of teaching, is undertaken.

65. The requirementsfor performance management are being implemented. Thereisapolicy in
place, members of the senior management team have been appointed as team leaders and objectives
have been set for individual teachers. The headteacher has had his objectives set by the governors,
with the guidance of an externa advisor. The inspection has interrupted the current phase, whichis
the lesson observations to monitor teaching, but these are now set to take place after Easter.
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66. The headteacher and the governors have a very good knowledge of the school’ s strengths
and weaknesses and have demonstrated that they can set and secure targets for significant
improvement. Thereisavery strong commitment by staff and governors to school improvement,
and they have demonstrated a very good capacity to succeed.

67. Thenumber of teachers and learning support assstantsis dightly higher than average for
amilar schools, and they are effectively deployed. For example, there are sufficient teachersto
alow senior managers opportunities to support other colleagues with behaviour management, by
gaffing the ‘front roon’. A non class-based teacher is able to given additiona support to literacy
for lower attaining pupils, and aso to give part-time individud tuition, off the school Ste, to a school-
refusing pupil, in the hope that he may be enabled to return to full time attendance. Two Advanced
Skills Teachers are dlocated time to share their expertise with other teachers at the school, and dso
with colleagues in maingtream schoals.

68. Thereisathriving programme of in-service training for teachers, which is successfully co-
ordinated by the second deputy head teacher. This ams to meet the training needs of al staff, but
epecidly to meet the development of specific skills linked to the key issues, such asimproving
teaching in literacy and numeracy. There are sound informal procedures for the induction of taff.

69. Resources have been considerably improved since the 1996 inspection and are now at least
good in each subject area. A great ded has dso been done to improve facilities, with two new
teaching bases, a science [aboratory, art room , food technology and information and technology
rooms, added to facilities. The school offices and staff room have aso been improved.

70. Condderable care has been taken to enhance the interna environment of the school, and this
is enhanced by the many excellent displays of pupils work. Further developments are planned,
including improvements to the food technology room and externd maintenance. Thelack of a
design and technology workshop, and a gymnasium, restricts the range of learning opportunities that
can be provided in these subjects, and was a criticism at the last ingpection. Some toilet
arrangements for pupils are unsatisfactory; they are too few in number with some that compromise
pupil’s privacy and dignity, because they open directly on to the school hall.

71. The school makes good use of itsfinancia resources. Specific grants, including those
received for Advanced Skills Teachers, make asignificant, postive impact on the quality of teaching
and learning. Thereisaclear rationae for the use of resources, focussed on improvement. There
are effective financid systems. The minor recommendations of the last audit report have been
addressed. Strategic planning isgood. The school has prudently planned to reserve money to be
used for premises, repairs and improvements. The governors finance committee monitors
expenditure carefully, and reviews services to ensure that they meet the required standard. The
school buys into a service for monitoring energy prices and obtaining bulk purchase discounts.
Procedures for obtaining competitive quotes and tenders are in place.

72. Theschool appliesthe principles of best vdue well. The heedteacher is chdlenging in his

thinking about how resources are to be targeted. Comparisons are made with nationa data asfar as
possible, and GCSE results are compared with other smilar schools. Exclusions and attendance are
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compared with national benchmarks, and targets set for improvement. Pupils are consulted through
aschool council, and parents are consulted informally through regular contact on matters such as
behaviour management. Specific projects, such as the breskfast club, are evaluated againgt relevant
criteria. When services are purchased, they are monitored to ensure that they give best value. The
school is active in obtaining value from suppliers. For example, when the catering contract needed
to be re-negotiated, the school was insrumenta in negotiating a better service.

73.  Unit cogts are higher than average, but thisis partly due to the school’ s success in obtaining
grants, for Advanced Skills Teachersfor ingtance. The quality of teaching is very good, leading to
pupils achievements being good. The schoal is very successful a improving pupils atitudes and
behaviour. The provison for spiritud, mord, socid and cultural development is very good, and the
school isvery well led and managed. Taking al theses factors into account, the school gives good
vaue for money.
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WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?
The following items should be included in the school’ s action plan for improvement:

Appoint co-ordinators for design and technology and information and communications
technology, and extend the Sudy of resstant materials in design and technology.
(Paragraph 112)

Provide facilities for desgn and technology and gymnastics, and improve fecilities for art and
the standard and number of toilets for pupils.
(Paragraph 70)

The following are minor areas of weskness that the school might consder for incluson in its action

plan:

Ensurethat dl pupils at Key Stages 2 and 3 get their entitlement to music and food
technology.
(Paragraph 30)

The number of exclusions should be further reduced to meet the target set in the school
development plan of one per week or less.
(Paragraph 19)

Extend opportunities for vocationa education.
(Paragraph 36)

Introduce schemes of work for physical education, design and technology, and information
and communications technology, and include gymnadtics in the programmes of study for
physical education.

(Paragraph 30)
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed 50

Number of discussons with staff, governors, other adults and pupils 40

Summary of teaching observed during the inspection

Excellent | Very good Good Satisfactory | Unsatisfactory | Poor | Very Poor
12 38 38 12 0 0 0

The table gives the percentage of teaching observed in each of the seven categories used to
make judgements about lessons.

I nformation about the school’ s pupils

Pupilson the schoal’sroll No of
pupils
Number of pupils on the school’sroll 33
Number of full-time pupils known to be digible for free school medls 16
English as an additional language No of
pupils
| Number of pupils with English as an additiond language 1
Pupil mobility in the last school year No of
pupils
Pupils who joined the school other than at the usud time of first admission 6
Pupils who left the school other than at the usud time of leaving 8
Attendance
Authorised absence Unauthorised absence
% %
| School data 9.6 | School data 7.4

Both tables give the percentage of half days (sessions) missed through absence for the latest
complete reporting year.
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No of Fixed | Permanent
pupils period
Black — Caribbean heritage 2 Black — Caribbean 11 1
heritage
Black — African heritage 1 Black — African 0 0
heritage
Black — other 1 Black — other 5 0
Indian 0 Indian 0 0
Pakistani 0 Pakistani 0 0
Bangladeshi 0 Bangladeshi 0 0
Chinee 0 Chinese 0 0
White 29 White 42 0
Any cther minority ethnic group 0 Other minority ethnic 2 0
groups
Thistable gives the number of exclusions,
which may be different from the number of
pupils excluded.
GCSE EXAMINATIONS 2000
Pupilsdigible=5
SUBJECT GRADES
ART 1A*
3B
ENGLISH 4F
1G
MATHEMATICS 2F
2G
SCIENCE 1D
2E
1F
1G
EXPRESSIVE ARTS 2D
2E
1F
FRENCH 1F
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Teachers and classes

Qualified teachersand classes:
Y4-Y11

Tota number of qudified 8.5
teachers (FTE)

Number of pupils per qudified 3.8
teacher

Average classsze 6
Education support staff:

Y4-Y11

Total number of education 7
support staff

Tota aggregate hours worked 198

per week

FTE means full-time equivalent.
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Financial information

Financid year 2000/2001
£

Totd income 546,887.00
Totd expenditure 517,949.00
Expenditure per pupil 12948.00
Baance brought forward from 27,428.00
previous year

Bdance carried forward to next 53,140.00

year




Results of the survey of parents and carers

Questionnairereturn rate

Per centage of responsesin each category

My child likes school.

My child ismaking good progressin
school.

Behaviour in the schoal is good.

My child gets the right amount of work to
do a home.

The teaching is good.

| am kept well informed about how my
child is getting on.

| would fed comfortable about approaching
the school with questions or a problem.

The school expects my child to work hard
and achieve his or her best.

The school works closely with parents.

The school iswell led and managed.

The schoal is helping my child become
mature and responsible.

Number of questionnaires sent out 32

Number of questionnaires returned 20
Strongly | Tendto | Tendto | Strongly | Don’t
agree agree | disagree| disagree| know

55 30 15 0 0

58 42 0 0 0

25 60 10 0 5

67 28 6 0 0

75 25 0 0 0

75 20 5 0 0

75 10 5 5 5

80 20 0 0 0

60 25 10 5 0

74 16 5 0 5

70 30 0 0 5

70 30 0 0 0

The school provides an interesting range of
activities outsde lessons.
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PART D: THE STANDARDSAND QUALITY OF TEACHING IN AREASOF THE
CURRICULUM, SUBJECTSAND COURSES

ENGLISH

74. Standards of achievement in English are good overal. They are very good in Key Stage 3,
where the imaginative introduction of Shakespeare and the implementation of aspects of the National
Literacy Strategy (NLS) is very successful. Since the last ingpection, there has been good
improvement in teaching, in particular the establishment of good planning. This, together with the
adoption and implementation of the NLS, is having a positive impact on standards, and should
increase future progpects for pupils gaining A-C Grades, and improve on the current F and G
grades, at GCSE.

75. Mos pupils enter the school with avery low leve of literacy, and make rapid and sustained
progressin both reading and spesking and listening skills. They make dower but steady progressin
writing, and achieve sound results. Pupils achievement in reading is good because teachers give
gpecific and detailed instruction and make literacy lessons exciting experiences. Resources are
atractive, and pupils want to use them. Pupils aso make good gainsin their spesking and listening
skills through formally structured sessons where they learn to spesk in avariety or different
Stuations, for different audiences, and to present their opinions and judtify them. Pupils make dower
progressin thair writing skills. Although there are examples of good progressin writing in dl key
stages, many pupils have difficulty in producing writing of any length thet is accurate and fluent.

76. By thetimethey are 11, most pupils speak with confidence in arange of Stuations and listen
attentively to the teacher. They follow ingtructions carefully, and have learnt to co-operate within
smdl groups and pairs, dthough for afew this remains difficult. Higher attaining pupils are fluent and
accurate readers. Many pupils have an extensve sight vocabulary and are steadily building phonic
skills. They can use these sKills to decode new words. Most pupils know abot title, author and
illugrator of books. They usejoined writing but a Sgnificant minority has difficulty in managing the
sze and shgpe of some letters. Similarly, athough most pupils spel common words correctly and
have a good sense of sentence punctuation, afew have difficulty in using capita letters and redrafting
work after correcting errors. Some higher ataining pupils know how to use speech marks, and
write extendvely and accurately.

77. Atage 14, pupils construct arguments and clearly state reasons, advantages and
disadvantages for their opinions. For example, in one lesson pupils were asked to name the
suspects in the shooting of a popular television soap opera character. They warmed to the task and
showed a good awareness of audience in using convincing and persuasive language to present their
theories. Higher attaining pupils show, in their role-play and improvised drama, their understanding
of theatrical devices. For example, they used language and actions clearly associated with farce
when learning about its importance in ‘ Twelfth Night'.  Pupils listen with good concentration and
respond to each other with maturity and confidence in conversationd activities. 'Y ounger pupils are
clear and concise when giving ingtructions or descriptions, and they answer questions confidently
and a length. Pupils continue to build up phonic skills and to develop accuracy and fluency in
reading. Most are confident and keen readers and take to new books with grest delight.
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78. Pupils enthusasmisfired by the sengtivity and imaginative way that teachers present classica
literature, and they take to the language and storiesin Shakespeare and Dickens with great delight.
Pupils extend the range and depth of their reading and have a sound understanding of the books they
read. Higher ataining pupilstak about their reading with clarity and excitement, often urging others
to read their favourite books. Pupils writing, in response to literature, is thoughtful and imaginetive.
Some good examples were seen in response to Macheth, where pupils rewrote famous soliloquies
in every day language, showing a good understanding of both plot and character. Pupils are aware
of their audience, and begin to understand literary devices used to gain the desired effects. For
example, in devisng beginnings and endings of stories they use short sentences and rhetorica
questions to engage their audience and make their sories exciting. However, many il write with
inaccuracies in spalling, grammar and punctuation, particularly confusing the use of capitd letters,
which spoilstheir work. Pupils use word processing well to present work ettractively.

79. At age 16, pupils discuss topics clearly and confidently using accurate terminology. They use
language suited to their audience and respond well in both forma and informal Stuations. Higher
attaining pupils use more extensive vocabulary and use language well. For example, one pupil
described a personal, mystica experience, using words like ‘awe and ‘sensation’ accurately. The
majority are fluent readers with a good understanding of what they read. Pupils with specific reading
difficulties make good progressin learning strategies to manage their reading, and in using the
techniques they have been taught to develop good reading skills. In preparation for their
forthcoming examination, pupils produce more varied writing, focusing on style and purpose. Al
pupils need support to spot and correct grammatical errors such as mixed tenses and punctuation.
Their writing is persuasive, and they use questions well as a device to engage the reader, but most
have difficulty in extended writing.

80. Teachingisgood overdl. It wasgoodin al lessons seen at Key Stage 2, good in one and
very good in three lessons at Key Stage 3, and good in lessons seen at Key Stage 4. A feature of
the best teaching is the very good planning that supports highly imaginative and stimulating lessons.
Teachers and learning support assstants work very effectively to bring lessonsto life with role-play,
language games, and exciting resources. Pupils are usudly totally absorbed and highly motivated,
and so behaviour and their attitudes to work are good. Teachers have clear gods for learning and
provide good modes of work so pupils know exactly what they have to do to achieve good results.
Thisraises their self-esteem, and they work hard to produce the best work they can. Work iswell
matched to pupils abilities, and detailed, expert individud teaching enables even those pupils with
the mogt severe difficulties with reading to access and enjoy texts at dl levels, including Shakespeare
and Dickens.

8l. Teachersusetimewdl. Lessons move at the right pace to keep up interest and assure good
concentration. They use high qudity questioning techniques that chalenge pupilsto think for
themsalves. They encourage pupils to put forward ideas about how to do things, such as how to set
scenes, or create atmosphere. Pupils are asked what might happen in astory, or to recall a story
line. Pupils respond with enthusiasm, and in voicing their ideas and listening to others, they develop
confidencein their ord skills and a good understanding of their own learning.
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82. Teachers provide good opportunities for pupils spiritua, mora socid and cultural
development through arange of activities designed to enable pupils to work together to see the
beauty and excitement in arange of texts from different cultures.

83. Thegood progress made in English since the last ingpection is partly due to the good joint
planning and collaborative work of the two co-ordinators. They have implemented a suitably
adapted form of the NLS in Key Stages 2 and 3, which has had a positive impact on standards of
achievement and progress. Work has begun on monitoring teaching, and an imaginative use of
daffing has enabled team teaching and collaborative work among steff to take place. This
encourages the sharing of good practice and is effective in producing good standards of teaching and
learning. Development planning is good, with literacy suitably emphasised. Future prioritiesarein
line with current educationd thinking and government directives.

84. Resources are now good, with awide range of texts of high qudity providing a good baance
of simulating fiction, non-fiction and multiculturd books. Literacy in subject aressis a an early
stage of development. Although some subjects give agreat ded of atention to literacy
development, practiceisincongstent overal. The school isaware of this and is beginning to plan
gaff training to develop a coherent whole school gpproach to literacy in subject aress.

MATHEMATICS

85. Standards of achievement and progress are good in al key stages. The much improved
progress since the previous ingpection is areflection of the frequently very enthusiagtic and
imaginative teaching that the pupils now receive throughout the school. This, together with the
introduction of a suitably adapted National Numeracy Framework in Key Stages 2 and 3, and
accreditation through the Generad Certificate of Secondary Education a Key Stage 4, means that
since the last ingpection in 1998 there has been further improvement in this subject.

86. By thetimethey are 11, higher ataining pupils are sure of most of the times tables and begin
to use mathematical language correctly. They know that divison isthe inverse of multiplication and
have a good awareness of place value for thousands, hundreds, tens and units. They generaly work
very quickly and confidently. They solve problems involving measurement of length, weight and
volume. They understand equivaent fractions as far astenths, and tell the time to a least the nearest
five minutes. They usetaly charts, and can show ther resultsin the form of a pictogram. Lower
attaining pupils are unsure of the number bonds and use their fingers for more accurate counting, but
make clear progress in working accurately.

87. By age 14, higher attaining pupils know how to caculate area by counting squares, and by the
multiplication of width and length, giving the answer in square centimetres. Pupils understand co-
ordinates. They know that know difference between the horizontal and the vertical axis, and that
graphs have four quadrants. They are accurate and perceptive when plotting graphs from co-
ordinates derived from an equation. Pupils recognise patterns and use these to help them work
more quickly. Lower attaining pupils complete smilar tasks, but are dower and need much support.
88. By age 16, most pupils are able to calculate ten per cent and 20 per cent of awhole number
correctly without the aid of acdculator. They know the difference between two-dimensond and
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three-dimensiona shapes and can recognise and name the cube, cuboids, sphere, and cylinder.
They know that the four faces are shaped in the form of isosceles triangles in a square based
pyramid. They aso name accurately the triangular based pyramid, cone, hexagona pyramid,
triangular prism and pentagond prism. They understand the generd rules for naming three-
dimensiona solids. Higher attaining pupils discover the rule about ‘faces and ‘vertices when
investigating solids. All pupils complete work involving adgebraic equations. They can cdculate a
mean, and higher attaining pupils understand what is meant by a quartile. They investigate
probability, and caculate the circumference and area of circles and the volume of cuboids. They
can use Pythagoras' theorem to caculate the length of asdein aright-angled triangle. Inlast year's
examinations pupils achieved F and G grades.

89. Theschool provides satisfactorily for mathematics throughout the school day. For example, in
science pupils practice their measuring skills and use graphical representation; in both science and
food technology they measure weight, volume and temperature. In French they count to twenty and
tell thetime. More examples of mathematicsin other subjects were observed in history, geography
and design and technology.

90. Ovedl, the qudity of teaching and learning isgood. It is often very good and never less than
satisfactory. Of the seven lessons observed, one was satisfactory, two were good and four were
very good. Teachingisgood at Key Stages 2 and 3, and very good at Key Stage 4. 1n the best
lessons, teachers are enthusiastic and there isalively, prompt start with awell planned and executed
mental exercise to focus the pupils on the subject. In the main body of the lesson, activities are
included which interest and help dl pupilsin the classto learn. Learning is reinforced at the end of
the lesson by a plenary sesson, where pupils are praised and rewarded for their efforts. An
important part of the plenary is the review of behaviour and effort, which encourages the pupilsto
participate with positive attitudes, and actively involves the learning support staff.

91. Learning support Saff make avery postive contribution: they know the pupils very well, and
often pre-empt Stuations arising, thus avoiding confrontations or problemsin class. Very
occasondly alesson isdow and not well timed, so thet the plenary session is either too short or
missng dl together. Indl lessonsthereis very good teamwork between teachers and learning
support staff. There are good relationships between pupils and adults and pupils display good
attitudesto their tasks. Pupils are well managed, and resources used effectively to raise the pupils
sdf-esteem. Changes from dlassto individua or group work are well timed, resulting in highly
motivated pupils, participating fully in their tasks.

92.  Pupils have the opportunity to explore their mathematical skills using the computer suite both
through published software and as atool to describe their own investigations. Through the very
good role modds of aff, and the many activities which demand working together by co-operating
and collaborating, mathemetics contributes well to the mora and sociad development of pupils.

93. The co-ordinating team are dynamic and forward-looking. They fulfil their roles effectively.
Since the last inspection, the development of the subject has been managed well. A new scheme of
work has been introduced and is being effectively used. Resources have been considerably
improved and are now good. Teachers have been supported effectively with the introduction of the
Numeracy Hour through monitored teaching and training. Teachers keep accurate records of
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pupils atanment againg Nationa Curriculum Levels, and use thisinformation when planning future
work, and to recognise progress over time. Pupils progress in mathematicsis reported clearly to
parentsin the pupils annua review reports, which show clearly what pupils understand, know and
can do.

SCIENCE

94. Standards of achievement and progressin science are good overdl and in each key stage.
Thereis very good improvement since the previous ingpection. Pupils have good opportunities for
investigative kills, which effectively enhances their knowledge and understanding of science, and
they make good progress. The subject is taught in modular form with a test, assessed againgt
Nationa Curriculum Levels, which enables progressto be evauated effectively. Thereis
accreditation through the Genera Certificate of Secondary Education at Key Stage 4, which
motivates pupils to achieve standards that approach nationa averages.

95. By theageof 11, pupils undertake the scientific observation of decay. From an experiment
begun two weeks earlier, they remember how they set up a‘fair test’ and use terms such as natura,
man-made and biodegradable to describe matter such as leaf, twig, metal and plastic. From their
observations of the changes, they draw a conclusion that natural matter decays much more quickly
than man-made materials. They know that roots take in water and nutrients and anchor plants firmly
inthe soil. They name the main parts of a plant such as, sem, flower and root. They know that
plants need air, sun, water and nutrients to grow well. They recognise the forces of push, pull and
turn and know that gravity pulls down, and friction makes it harder to pull an object over a carpet
than awooden floor.

96. By theageof 14, pupils know that an organismisaliving thing. They understand why the
same species of organism may differ in severa ways, citing differences in westher, food, genes and
disease as some of the possible reasons. They make predictions, with reasoning, about how quickly
evaporation may occur and then plan and set up an experiment to test them. They know that a
hedlthy diet contains protein, fat, carbohydrate, vitamins and minerals. They understand the
difference between soluble and insoluble. They classify vertebrates and invertebrates.

97. By thetimethey are 16, pupils know maost of the important body organs. They redraft and
carefully condruct an andysis and conclusion to a previous investigetion. As part of their
examination coursework they conduct an investigation to answer the question ‘how does length
affect resstance? They draw relevant circuit diagrams using the correct symbols and present their
andyss and concluson using scientific language, and with graphica representations. In last year's
examinations pupils achieved gradesin therange D to G.

98. During ther gudy of science pupils improve ther writing of English in scientific form, and use
and improve their understanding of mathematics by measuring length, weight and volume and
drawing and interpreting graphs.

99. Teachingisgood overal. During the inspection, four lessons were observed, and of these,
three were judged to be good and one to be very good. Subject knowledge is very good. The
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teacher makes effective use of questioning to promote the pupils spesking and listening skills, and to
encourage the pupils to estimate, measure and weigh in order to develop their numeracy skills.
ilful questioning also enables the pupils to recall what they aready know, particularly when
reviewing what they had dreedy discovered and learnt in previous lessons. Planning is clear, and
lessons set learning outcomes that are well-structured for each pupil. Lessons are very well
prepared, with arange of activities that stimulate the pupils.

100. Asaconsequence of the good teaching, pupils display positive attitudes. They are keen to
learn and the behaviour of most pupilsis usudly good, and occasiondly very good in lessons. They
maintain their interest well and remain occupied throughout. In dl lessons, the teacher has high
expectations of the pupils by usng scientific terms, such as biodegradable, when investigating and
talking about the decay of matter. Praise and encouragement are used well, and the management of
the groupsis very good. In particular, the management of ingppropriate behaviour is effective in
ensuring thet dl the pupilsjoin in the activities,

101. Learning support assistants are used well to support individua pupils, both to encourage good
behaviour, and to ensure that pupils are able to do the work. Relationships between adults and
pupils are good. Resources are carefully chosen to reinforce learning. For example, alesson on
variation was made exciting because the pupils were given awide variety of speciesto investigate,
from whitebait and shrimps, to mushrooms, leeks and carrots. Each pupil had to decide upon,
justify and use the best form of measurement to show differences and then the group collated dl the
results and drew conclusions. Assessment is effectively used to inform the pupils of the progress
they are making and to plan for the next lesson. In dl investigative lessons there is agood balance
between what the pupils are expected to plan and do, and the support that is offered by the staff.

102. Leadership of the subjectisgood. Thereis a suitable scheme of work, carefully linked to the
Nationa Curriculum and the requirements of the preferred examination board, which istaught asa
series of modules. Assessment and recording in scienceis very good. The curriculum is well
planned and enables dl pupils to enter the Generd Certificate of Secondary Education with the high
likelihood of success. Resources are good and carefully stored. Accommodation is good, with the
science laboratory, added since the inspection of 1996, well used. However, not enough useis
meade of the information and communication technology facilities to assst and further motivate pupils
inlearning science.

ART AND DESIGN

103. Art and design istaught extremey well across the school and has a strong influence on the
gpiritud and cultural development of pupils, as well as very actively promoting an ethos of success
and excdlence. Thisleadsto ahigh standard in art with most pupils gaining a good grade at GCSE
and some pupils achieving up to A* Grade. There has been a continuing improvement in the quality
of teaching, and of pupil learning and performance since the previous ingpection.

104. By age 11, achievement and progressisgood. Pupils recognise and name the differences

between fired and unfired clay and understand the function of akiln. They moded animals and
patterned tiles in clay and understanding that they can create a reverse image when they make casts
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in plagter. They use sketch-books very wdll to plan their drawings and designs. They draw on
photographs and pictures to generate ideas, successfully transferring these ideas accurately to their
work, when making a collage using textiles, for example. They show an awareness of proportion
and colour, when they cut and glue shapes.

105. By the age of 14, achievement and progressisvery good. Pupils use information technology
to create a project on animation, with atheme of ‘By mysdf’. They very confidently and
successfully use the Adobe Photoshop program to create two-part and multi-frame animated stories
with moving backgrounds. They demonsrate an understanding of how ICT can be used in art, but
inits use, they also demonstrate skilful use of form, repeeting patterns, perspective, and colour.
Thereis excdllent use of sketchbooks, often for homework, in which pupils plan and prepare a
design brief for work to be completed in the classroom.  This supports work in investigating, making
and evauating. Pupilswork in avariety of mediums and materids. In aproject on ‘Change of
Style,” ingpired by a catalogue on sport, a pupil designed a soccer gtrip, tracing various designs on
A3 paper and enlarged them using an overhead projector. Another pupil worked with avariety of
textile fabrics, gtitching, cutting and gluing them to create alandscape.

106. By age 16, pupils are well prepared for their GCSE examination, and achievement and
progressis very good. They prepare coursework of ahigh standard on the theme ‘Inside Spaces .
They consider, compare and evauate the work of famous artists such as Van Gogh, Hockney, and
O’ Kesfe, and discuss how these artists got their own ideas for their work. They conduct research
using art books and draw on their viststo art galeries as sources for their own ingpiration.

107. At each key stage, pupils portfolios of work are extensve and of a good qudity, giving a
clear indication of the good progress that is made over time across arange of mediums and
techniques. Similarly, the art displayed throughout the school shows a high sandard of work and
effort, and is testament to the success of the subject in promoting pupils saf-confidence and sdif-
esteem. Some of thiswork is spectacular!

108. Teaching was very good in four of the lessons seen and excdlent in thefifth. The art co-
ordinator has excellent subject knowledge and he is very supportive of other non-specidist
colleagues. Teaching iswell planned and prepared. The teechers enthusiasm and positive
approach, combined with a challenging range of interesting activities, relevant to pupils needs,
keeps pupils interested and motivated. Management of behaviour isvery good. The teacher carries
out good evauation of pupils achievements, effort and behaviour at the end of each lesson, which
encourages pupils to evauate their own work and performance.

109. Pupils show agood dtitude to their learning, particularly at Key Stages 3 and 4, and
behaviour is generdly good. They understand the rules and routines of the art room. They know
what they have to do to succeed, and they work hard, and sustain a good rate of work and
concentration for long periods. They work collaboratively and cooperate well with each other and
with gaff.

110. The subject isvery wel co-ordinated and managed. There is a sound scheme of work and
detailed assessment and recording procedures.
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DESIGN AND TECHNOLOGY

111. Desgn and technology is not taught as a discrete subject. Resources and provison overal
remain unsatisfactory. Thisis principaly because there is no workshop. Progressin the resistant
materials agpect of the subject is therefore unsatisfactory. Despite greet efforts, the school has been
unsuccessful inits attempts to appoint a specidist teacher for design technology and it does not have
the facilities to teach those aspects of the subject which use resstant materials in aworkshop setting.
However, the provision and teaching for food technology hasimproved. Some further aspects are
taught in other subject areas. For example, in expressive arts at Key Stage 4, pupils use design to
support their course work. They design and produce sets and costumes for theatre productions,
working from a design brief and evauating their work carefully. In art and design, pupils make
models and drawings and test out their ideas. In working with arange of materids, such as
ceramics, wood and textiles pupils learn the characterigtics of these materids, how to use the most
suitable tools, and to evauate their finished products. Older pupils attend the college for a short
course in design technology. Some pupils learn to maintain and re-build the schools computers.

112. At present there is no co-ordinator for design co-ordinator although the headteacher has
generd oversght of thearea. The school is aware of the need to gppoint a subject speciaist and to
provide adequate accommodation and resources for al agpects of the subject. Thisisahigh priority
in the school development plan.

Food technology

113. There has been sound improvement and satisfactory progress since the last ingpection. The
school has appointed a speciaist to co-ordinate food technology in the school and there are
schemes of work and sound planning to underpin teaching. Resources have improved, and pupilsin
Key Stage 4 take a GCSE examination course.

114. Although only limited evidence was seen in the subject, pupils work and arange of
photographic evidence shows that standards of achievement and progress in food technology are
sound in dl key stages.

115. By age 11, pupils know the main ingredients of a hedthy diet. They are awvare of the different
forms of nutrients required for hedthy living and how they can be used to prepare meds for hedthy
living. They aso recognise that hedlthy fast food snacks or meals can be prepared easily a home.
They improve their skillsin using arange of kitchen tools, both dectric and manud, including graters,
knives and food processors. They perfect skills in blending, rubbing and rolling techniques. They
compare their finished product with smilar shop bought foods for taste, texture, fat content and
nutrients, recording their findings carefully. A good example of this was seen when Year 5and 6
pupils prepared vegetarian burgers with vegetables, nuts, herbs and spices. They prepared and
cooked them at the same time as some frozen Soya burgers, and then compared both products,
evauaing the results in terms of food for hedthy living. Higher attaining pupils plan their work well,
and talk about the sequence of their activity. They evaluate a given plan and, with some support,
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give sensble ideas for improvement. Pupils pay good attention to the rules of hygiene, and work
safdly in the kitchen.

116. At age 14, pupils use and write menus for meals for avariety of occasions, and research for
recipes and food combinations, linking this with their lessons in other subjects. On one project, ‘Dig
for Victory’, pupils researched wartime cooking and eating, producing food using severd recipes
from the last war. Thelir written work is atractively presented, and often word-processed. It shows
agood understanding of the processes they have used, and includes evauation of the finished
product. Pupilslearn how to make aroux to form the basis of avariety of sauces and understand
the changes that take place in various ingredients when they are combined.

117. By age 16, when preparing for their GCSE course, pupils know about the various chemical
reections that occur in food when it is cooked, and the natura chemical raising agents that are used
in preparing certain foods such as bread and cakes. Pupils make good progress in whisking, mixing,
cutting and folding, when making cakes. They aso become skilled in kneading and rolling
techniques when making different kinds of bread. Precise and interesting teaching, tailored to meset
the individua needs of pupils, leads to significant success in the classroom.

118. Only two lessons were seen in food technology. Teaching was good in one and very good in
the other. Teaching is characterised by very good subject knowledge and skilled demonstrations of
the processes being taught in the lesson. The teacher provides a good range of materials and
resources, and pupils soon develop an understanding of the materias and tools they work with. She
works particularly well with classroom support assstants, who are well briefed and competent.
They manage pupils learning and behaviour well. Pupilslearn to listen to ingtructions and follow
them carefully. The teacher uses praise well to encourage and appreciate each individud’swork,
and pupils learn from this good example. When they work in pairs, they vaue each other’ swork,
and they are respectful to the teacher. They help clear away carefully after the sesson and they
share materids sengbly. Lower attaining pupils are very enthusiastic and co-operative.

Humanities

119. Higtory and geography are taught in the school as acombined coursein the humanities. The
curriculum is written to emphasise the strong links between subjects, and this hdps pupils learning.
Nether subject istaught in Key Stage 4, so that opportunities are lost for pupils to develop their
learning further or to acquire externdly recognised accreditation before they leave school. Since the
last ingpection, there has been agood leve of improvement in the subject. Achievement and
progress over time are now good.

120. By age 11, pupils have looked at the changes in the areain which they live. As part of awell-
planned lesson, they have looked &t a video emphasising recent changes in a\Welsh town, afarming
area, and the centre of alarge city. Some pupils were able to take notes as they watched, but
others were unable to do this effectively. Pupils were able to discuss the issues raised by the video
clip and comment on open spaces being used for housing. They could say what effects an out of
town shopping mall would have on the traders in the town centre. In another lesson, pupils designed
aplayground area. They discussed the problems of where to locate it and explored the possibilities
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of aplayground being developed as an adventure area, apicnic area, or askating rink. When
planning their playground, pupils worked well together. Their standard of spesking and listening to
each other in smdl groupsis a strong feature of their learning.

121. By age 14, pupils have studied weather and climate, comparing Britain's climate with those of
other lands and presenting their findings in the form of grgphs which show variations to temperature
and rainfdl. In history lessons, pupils have studied family life in England and Germany during the first
years of the century, and use smple research skills to conclude that a German family was better off
than its English counterpart. In their sudy of Edwardian family life, they have learned the names of
common household items, such as cod-scuttles and aspidistras. Pupils contrast the lives of wedthy
people of the Edwardian erawith the lives of their servants. An excellent festure of pupils learning
at thiskey stageis pupils strong and empathetic understanding of life in the trenchesin the First
World War. Thisis reflected in well-constructed pieces of writing.

122. Teaching and learning is good overdl. Pupils make good progress at Key Stages2 and 3
because they are well taught. Lessons are carefully planned so that interesting activities gradualy
build on previous learning. For example, the lesson on environmental change in Key Stage 2, began
with an opportunity for pupilsto recdl previouswork. Thisformed the basis for some productive
discussion of the new, associated problem, which they had to solve. Learning was supported by
prompts, worksheets, and the well-directed activities of support assstants, which alowed al pupils
to succeed. Skilful questioning by the teacher dicited an articulate and helpful ora response from
pupils. Pupils were interested, well motivated and prepared to work hard and concentrate for
comparatively long periods of time. Asaresult, they were able to make good progress.

123. InaKey Stage 3 lesson on trench warfare, abrisk initid question and answer sesson alowed
the teacher to see how much the pupils had retained from a previous lesson. Learning was
supported by an imaginative board game in which the dice decided the fate of the players. Pupils
came to a greater redisation of the tragedy and suffering of the soldiers when the teacher channelled
enthusiasm for the game into sober reflection on wheat losing aleg, or losng dl ones friends, actudly
meant. Thislesson was further supported by a good writing frame that hel ped pupils complete a
regimentd diary, ‘My lifein the trenches. Thisdeveloped pupils strong fedings for the different
peoples who fought in the war, and the dangers and deprivations they suffered. In this lesson, good
learning was assured by the well -managed behaviour of the pupils and their largely self- motivated
attitudes to work.

124. The subject iswell managed and literacy initiatives have improved standards and made the
teachers more aware of the literacy needs of some pupils. Asaresult, pupils are better able to read
the smple learning materids put before them in lessons and this has improved their basic research
skills. Teachers have provided word frames and other aids, and now give additiona help to pupils
to generate and Structure ambitious pieces of descriptive, and at times, andyticd writing. Thisis
drength of pupils attainment. Assessment is good and leaves pupilsin no doubt asto what they
must do to succeed. Schemes of work are now satisfactory. Cross-curricular links with such
subjects as food technology improves pupils
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understanding of history as they cook authentic recipesin use during the Firs World War. In art
and performing arts, there are further opportunities for pupils to empathise with those who suffered
inthewar. The curriculum is further supported by a strong programme of visitsto places of interest,
and vidts from locd historians.

INFORMATION AND COMMUNICATION TECHNOLOGY

125. Information communication technology is taught as a separate subject to pupilsin Key Stages
2 and 3. Standards of achievement are good at Key Stage 2 and satisfactory at Key Stage 3.
Achievement is good in Key Stage 4, where information and communications technology is taught
across the subjects, in art for example.

126. Thesubject isadso taught in dl key stagesin arange of subjects. Here progress is satisfactory
and sometimes good. Planning existsin some subjects but not in dl. There has been no recent audit
of what is being taught in the curriculum asawhole. Teachers have done their best to organise the
subject in a coherent fashion, but there is no co-ordinator at present. Plans are well advanced for
the provision of data logging, monitoring, modelling and control technology, but the requirements of
the Nationa Curriculum in the subject are not yet met. All teachers will begin specidised training in
September. The school sees this as crucia to further development of the subject.

127. By age 11, pupils open, close and save files. They have agood understanding of how to use
the mouse. They use programs successfully to assist with their learning in English and mathemeatics.
By age 14, pupils are familiar with computers. With varying degrees of help, they log on and off,
access their files, save their work and print it. Inlessons, with help, they were able, using software,
to sdlect an image from a given folder, create a page of text and insert a photographic image. They
designed new pages of appropriate size, adding photographs to text. Pupils were encouraged to be
critical of the pagesthey made. They evauated their work effectively to improve their design.
Pupils were not able to work independently at this activity.

128. By age 16, pupils have used the word processor to present their work in arange of subjects.
In English they have used cut and paste to design the front page of a newspaper. In mathematics,
they have learned about spreadsheets. They have produced graphs in geography and mathematics.
Pupils use the internet to look up factsin arange of subjects, in the study of volcanoes in geography,
for example. Pupilslook up types of insectsin science. They have studied examples of art nouveau
inart. Intechnology and food technology they use digita camerasto record finished work. In art,
pupils produce surred animations as part of their work for GCSE. Pupils look up authors as part of
their sudy of English. They are familiar with and use Email. Informeation from the internet plays a
useful part as pupils begin to decide on their future careers.

129. Teaching in the information and communication technology lessonsis satisfactory. Teachers
know the programs they are teaching well, and take the trouble to train their support assstants so as
they can make a positive and confident contribution to the lessons. Attitudes are frequently, but not
universdly postive. When pupils experience success, their behaviour improves. Assessment and
recording in the subject are not yet centralised. Thereis not yet a coherent scheme of work. Co-
ordination of the subject is, at present, unsatisfactory.
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130. Sincethe previous ingpection there has been some improvement, particularly in resources
which are now very good. Attitudes to the subject are now more positive, with some good
examples of sdf-motivation seen during the week of the ingpection. Pupils confidence in their ability
to tackle information communication technology work in arange of subjects has improved grestly.
All the teaching of the subject seen was at least satisfactory. Accommodation is now pleasant and
functiond, and it is planned to improve this further. Since the last ingpection, important targets in the
school development plan, to ensure that dl staff and pupils can email and use the internet, have been
met.

MODERN FOREIGN LANGUAGES
French

131. Pupils make good progress in spoken and written French. Pupils now have good
opportunities to study for GCSE during Key Stage 4. Last year, one pupil achieved a GCSE grade
F. Itislikey that two pupilswill achieve GCSE grades thisyear. Since the last ingpection, there has
be agood leve of improvement. Statutory requirements are now fully met. Progress hasimproved
from satisfactory to good.

132. By age 14, pupils, with prompting, tell the time using correct French. They know how to
describe some of the times of the day in French such as morning, after lunch and afternoon. They
know vocabulary and basic French congtructions for ordering food in a cafe and paying the bill.
Pupils write smple didogue, usng good French. They have conducted smple surveys amongs their
friends, using French, to find out their preferences and opinions. They present their findings using
hand drawn graphs. Pupils use aword processor to present their writing to a high standard, but
other opportunities to do this are Sometimes missed, such as using information communication
technology to present their graphs, for example.

133. By age 16, pupilsread and can say the smple words and phrases that enable them to
describe, in French, weekend activitiestypical of ateenager. They listen to arecorded conversation
between native French speakers about what they do at the weekend. They understand the dialogue
at leest a abadic leve, and can answer questions on it, using very smple French. Heavily
prompted, pupils enter into Smple but productive dialogue about their weekend activities and are
able to present some of the mgjor features confidently to the class, using the correct French words
and very smple phrases. Pupils know terms such asfirst, second and third person, and understand
fully what sngular and plurd is. Thishdpsal pupilsto make progress, particularly those studying
for GCSE. By thetimethey leave school, dl can use a glossary to trandate French wordsinto
English and English wordsinto French.

134. Pupils make good progress because they are well taught, and teaching is good overal. The
teacher spesks good French, and much of the lessons are conducted in the target language. Asa
result, pupils become used to listening carefully to good French, and are able to respond using
French in their turn. Lessons contain frequent opportunities for pupils to listen to recordings of
French people speaking the language and this trains their ear and improves their accent. Lessons
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arewd| planned. This enables pupilsto remember previous work, and then build new knowledge
systematicaly on previous attainment. Lessons hold pupils interest and attention because they
contain avariety of activities, including educational games, which are highly motivating. For
example, agame of noughts and crosses, played in French, formed the basis of an activity in which
pupils were able to improve their ability to tell the timein French. Through hard work and
determination, higher attaining pupils were able to extend their knowledge to include what people
did at certain times of day, such as, ‘1 go home from school,’ or, ‘I have my dinner,” using good
French. Pupils usualy behave wdl and rdationships are excdllent.

135. Co-ordination of the subject isvery good. The scheme of work shows good and systematic
attention to pupils progress. A well-chosen textbook and recordings of native French speskers
support learning. However, opportunities to provide pupils with authentic French texts and artefacts
aremissed. An annud opportunity to shop in France, in company with pupils from other Enfield
schoals, is highly vaued by pupils.

MUSIC

136. Musicisonly taught in Key Stages 2 and 3. In these key stages pupils achievement and
progressin music isvery good. Thisislargdy dueto the high quality of specidist teeching. There
has been steady improvement since the 1998 inspection.

137. By age 11, pupils can copy rhythmic patterns. They sing tunefully and unselfconscioudy.
They understand the musical term *ostinato’ and recognise how a crotchet and a quaver are written.
They know their notational value: that is that two quavers are equd intimeto acrotchet. They
quickly learn the sign for a crotchet rest.

138. By age 14, pupils recognise aten beet pulse and perform this rhythm on drums and shakers,
athough they require support to keep going for along time in unison. Most can copy rhythmic
patterns, and afew pupils have a strong rhythmic sense. They have good diction and some have an
accurate sense of pitch when singing, with the exception of some of the higher notes.

139. Overadl, the teaching of musicis very good. Of the two lessons observed one was very good
and the other excellent. The teacher’ s very good preparation and planning ensures that pupils learn
and practise musica skills systematicdly, building on previous learning. The teecher’ s energy and
enthusiasm spreads to the pupils, with the result that a good amount of work is covered in lessons
and they are inspired to work hard and react to awide range of musical experiences. Pupils
maintain ahigh level of interest and concentration. They respond very well to these high
expectations, showing very good behaviour and attention.

140. The very effective methods used in teaching ensure that dl the pupils have opportunities to
improve their skills of lisening, playing, turn taking, and expressing preferences and fedings. There
isavery effective use of arange of methods and Strategies, together with careful planning and
management of resources to ensure that pupils have the best possible chances to do their best.
When pupils create musical pieces of their own they are encouraged to evaluate their performance
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and suggest possible dterations and improvements. Pupils efforts are praised and careful questions
are asked to extend learning.
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141. Clear assessment, including salf-evauation, is part of each sesson. The teacher makes very
good use of time and staff resources. Learning support staff help manage behaviour well, through
structured approaches and a very good knowledge of the pupils. Pupils respond appropriately to
the teaching they receive and to the music they create and listen to, sometimes with spontaneous
body movements and obvious pleasure while Snging, and at other times with a reflective quietness,
which shows congderable maturity.

142. The subject iswell co-ordinated, and good forward planning isin place, including schemes of
work with medium and short-term goals. The employment of a specialist teacher ensures that the
quality of subject knowledgeisvery high. Assessment isgood, and it is used effectively to build on
pupils learning experiences. The performing arts syllabus has a satisfactory eement of dance. Pupils
are involved in music workshops, sometimes with mainstream peers, and occasiondly have visitsto
the operaand ballet. The resources for music are good. However, thereis no adedicated music
room and this places retrictions on teaching.

PHYS CAL EDUCATION

143. The ggnificant improvement in pupils achievements and the teaching of physca education has
been sustained since the last ingpection. Achievement and progress over time is now very good at
each key stage. Thisisthe result of better organisation and a more positive approach to the subject
to make it more relevant to pupils needs. Consequently pupils attitudes to the subject are very
good, which isin marked contrast to that recorded in the earlier report. However, gymnastics is not
taught due to lack of suitable facilities.

144. Only threelessons were available to be observed. These included one session of swimming
for pupils at Key Stage 2, a the loca pool taught by loca authority swimming ingtructors, and two
sessions of judo for Key Stage 3 pupils, taught at the school by a specidist judo ingtructor. The
ingtruction was excellent in each case and very ably supported by close supervision from school
gaff, who contributed particularly well to the management of pupils behaviour. No lessonswere
seen at Key Stage 4.

145. By age 11, dl pupils can swim. They make very good progress in lessons and over time.
They have achieved a great measure of water confidence. They work towards a series of water
skillsawardsin the Loca Education Authority’s swimming award scheme. All can enter and climb
out of the pool safely and swim &t least fifteen metres. Higher attaining pupils swim using correct
style for front and back crawl. They can tread water and swim underwater to complete a
handstand. They practice and refine parts of their strokes using floatation aids and make progress
with certain skills, such aslearning to keep fingers closed whilst using the front crawl. Lower
attaining pupils aso make good progress by practicing stroke skills, such as swimming on their
backs using afloat for buoyancy, and regulating breething for the breast-stroke.

146. Pupils are enthusiagtic svimmers. They change dothing with minimum delay, ready for the

lesson. They approach the lesson with agood attitude and behaviour. Learning is very good,
characterised by good concentration, hard work and the ability to follow ingtructions very well.
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147. By age 14, most pupils are proficient in the basic skills and throws of judo. They make
excellent progressin lessons and over time. They know and understand the routines and rules,
following ingtructions very well. Some use and recognise Japanese names for movements and
routines. They practice skills and secure improvements according to their grade of belt, with severa
pupils having attained an orange belt. They respond well to the excellent tuition from the judo
ingtructor. They learn to co-operate with one another in order not to cause injury. They work
extremely hard and there is evident enjoyment. Pupils take part in an annua martia arts week, and
enter local competitions.

148. Thereis sound management of the subject, athough the joint co-ordinators are non-
specidigts. There are programmes of study, but no scheme of work that covers al key stages, or
formalised assessment and recording system. Opportunities for games activities are good, with
touch rugby, short tennis, badminton and soccer dl taught on aregular bass. Athleticsistaught in
the summer term. Danceis offered to dl Key Stage 2 and 3 pupilsin the performing arts curriculum.
All activities are equaly available to boys and girls. The absence of a suitable gymnasium and
Specidist teacher, means that gymnadtics in not available to pupils, thus Nationa Curriculum
requirements are not fully met. However, progressin gymnadtics is thwarted by the lack of suitable
fadlities and is unsatisactory.

149. An excdlent range of adventurous activities is organised with annual resdentia tripsto specid
outdoor centresin Scotland. These include, climbing, abseiling, canoeing, kayaking, salling, gorge
walking, mountain biking, and orienteering. There are good sporting connections with severa local
soccer and sports clubs.

RELIGIOUS EDUCATION

150. Improvement since the last inspection has been good. Religious education is now taught as a
discrete subject at dl key stages and schemes of work are in place, which meet the requirements of
the Enfield Agreed Syllabus. Lessons are well structured and teaching has improved. The school
has introduced a GCSE short course for pupilsin Key Stage 4. These changes are having a positive
impact on pupils standards of achievement. Statutory requirements are now being met.

151. Pupilsof al abilities achieve well and make good progressin religious educetion. They make
particularly good progressin Key Stage 4, where pupils prepare for public examinations. They
receive very effective, thought provoking teaching which simulates holds their interest, and they
produce good work.

152. By age 11, pupils recognise a pattern and order in established religions. They understand the
forms and times of prayer that Mudims undertake and can understand and use some of the language
of Idam. They learn about the traditions of Chrigtianity and Hinduism. All pupils touch and look at
artefacts, hear stories, and explore the sights and sounds of different faiths. They know the
importance of Ramadan and how and when it takes place. Higher attaining pupils link the idea of
fasting, sacrifice and giving dmsto smilar eventsin other religions, such as Lent in Chridtianity.
Older pupilsin the key stage connect the ideas of persond sacrifice with the theme of fairness, and
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know about groups of people who work across the world to combat unfairness. For example, they
learn about Chrigtian Aid activities and help to raise money to support them. Pupils hear Bible
stories and know characters of the Old Testament such as Abraham, Isaac and David. They learn
about the life of Jesus, and know that the Bible is a specid book. They have many opportunities to
share in specid times, and they enjoy birthdays, Chrisimas and Easter celebrations. They
experience times of quiet and reflection in the classroom. They understand about people who help
othersless fortunate in today’ s world, and can rdate this to parablesin the Bible. They begin to
understand how we make the decisions on how we live, and how the choices we make are based
on our own beliefs and values.

153. By thetimethey are 14, pupils sudy awider range of religions and degpen their knowledge of
Idam and Chridtianity. They know that Judaism and Chrigtianity share a belief in one God. They
know each religion has its own holy book and treat holy books with respect. They have agood
understanding of the work of such people as the Gideons, in spreading knowledge of the Bible.

154. At 16, pupils begin to look more deeply at those issues, which are central to human
experience, such as wedth and poverty and the way the mgor world religions respond to them. In
their GCSE course work, ‘Believing in God,” they give reasons for their own persona beliefs, and
describe with perception and clarity religious or mystical experiences they may have had, or know
about. Pupils know and can explain the various theories for belief in God, and higher attaining pupils
can give reasons why some people do not believein God. Pupils understand both Christian and
Idamic responses to evil and suffering. They continue to study different world faiths.

155. Teaching isvery good overdl. Inthe four lessons seen it was very good in two, good in one
and satisfactory in one lesson. Teaching is particularly good in the senior class where expert
questioning and secure knowledge enables pupils to share and reinforce previous learning. This kind
of questioning aso promotes the use of good communication skills as teechers encourage the pupils
to engage in discussion. Higher attaining pupils are led to a degper understanding of religious
concepts by effective prompts. Teachers have good understanding of what is to be taught, and of
the needs and abilities of the pupils. Lessons are well organised, with learning support assstants
playing a postive role in the pupils learning and ensuring that pupils enjoy their work. All staff are
aware of the desired outcomes of the lessons and work together to enable success. Pupils respond
well with attitudes and behaviour that are usualy good and occasondly very good. Some younger
pupils find reflective activities difficult and occasondly lose focus and misbehave. Mogt pupils are
interested in the subject, and a feature of much of the work for older pupilsisther ability to share
relevant experiences and respect the ideas of others.

156. The co-ordinator has played amgor part in the good improvement in religious education
gncethe last ingpection. Sheis an efficient and enthusiastic manager and has a good overview of the
achievements and future needs of the subject. She worked promptly to put policy and schemes of
work in accord with the new local Agreed Syllabus into place after the last ingpection. Thisis now
being restructured in the light of present practice and to ensure the content selected and taught at
Key Stage 3 provides agood basis for pupils to undertake the examination course in Key Stage 4.
She has developed very good educationd links with loca faith communities, which have led to
effective experiences for pupilsin the
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school. Good examples of this are the links with the loca church which led to pupils preparing and
serving food at aloca ‘dropin‘ centre for the homeless. This helps pupils get ared view of how
Chrigtians put their beliefsinto practice. There is a sound assessment checklist in place for recording
pupils attainment, which is being linked to nationd standards.

157. Rdigious education now has a high and visble satus in the school and strongly supports
pupils spiritua, mord, socia and cultura development. Resources are particularly good and of a
high quaity. There are very effective diplays including projects in which pupils have been involved
in every classsoom. Artefacts are displayed sensitively and used with respect.

EXPRESSIVE ARTS

158. Thissubject isonly offered at Key Stage 4. Only one lesson was observed. Teaching was
excdlent with very good preparation and infectious enthusiasm.  Pupils make very good progress
over time and achievement isgood. They prepared for a controlled test in the GCSE Expressive
Arts course, with the theme of the ‘the environment’. One pupil prepared, and delivered with
confidence, a monologue she had written, which aso contained her own poem. She had memorised
the piece and was dmost word perfect in her recall, and the delivery was very good, with
gppropriate mannerisms. She discussed her work and could evauate it. Another pupil was working
to create alarge scale modd of acoketin, usng recycled paper as the props for avideo film that he
was making on recyding.

159. Pupilsare very aware of the criteriafor the course work and understand what they have to
do. Anaysisof pupils work in both Years 10 and 11 shows some very good achievements, and
exciting work either completed or in progress. Some work is displayed in the classroom, such as
the collaborative collage using recycled paper on the theme ‘New York, New York’. Pupils have
made very imaginative short video films, usng storyboards, themsalves as actors, and also by
cregting animations. They visited alocal newspaper for the day and made up their own ‘front-page
successtully using desk-top publishing. Their work is on target to produce good grades at GCSE.
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