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PART A: SUMMARY OF THE REPORT
INFORMATION ABOUT THE SCHOOL

The schoal is Stuated in, and drawsiits pupils from Little Horton, an area close to Bradford' s city
centre and among the most disadvantaged areas of the country. It has changed significantly due to
recent school reorganisation in Bradford. It receives additiona resources through a Government
funded Excdlencein Citiesinitiative. There are 275 full time pupils aged between five and deven
organised into eleven dasses. It isbigger than other primary schools. Older pupils are mainly taught
in mixed-age classes, but single-age teaching groups are organised in some subjects. There are 47
children attending nursery on a part-time basis. The school is a CE (controlled) church school. Itis
over cgpacity, accommodating a‘bulge’ of pupils of primary school ageinthearea. Almost 17% of
pupils leave or enter the school during theyear. Thisisvery high. There are more boys than girls
with some teaching groups having a sgnificant mgority of boys. Nearly 43% of pupils are digible
for afree school med. Thisiswell above average. Almost 85% of pupils have English asan
additiond language. Thisisvery high. Mot pupils are of Asian descent, principaly of Pakistani
heritage, but a Sgnificant minority have family links with Bangladesh and India. An average number
of pupils have specid educationa needs, mostly moderate learning difficulties. Attainment iswell
below average on entry to the nursery. During the haf term prior to the ingpection, extensve
building work began a the school.

HOW GOOD THE SCHOOL IS

The school provides an acceptable standard of education but, due largely to temporary
circumstances, there are weaknesses, particularly in some junior classes. The schooal is effectivein
ensuring that younger children learning English as an additiond language are supported and make
good progress. Standards in English, mathematics and in science arerisng and are a least in line
with, and in some respects better than, those in smilar schools by the by the age of deven. Good
progressis made in mathemétics in the infants and in science across the school. Pupils' attitudes are
good and most are keen to take responsibility. However, temporary instabilities due to Bradford
Schools Reorganisation have adversely affected the school in severd ways, most notably in
teaching. Whereas teaching is good in the infants, it is incongstent and too frequently unsatisfactory
in the juniors among a number of gtaff who will not be present at the school from September. The
curriculum is unsatisfactory overdl. Coping with the increased age range and integrating and
supporting many new staff has been managed, but at the expense of other priorities. Proceduresto
ensure pupils health and safety are currently aconcern due in part to the impact of the
accommodation. Leadership in difficult circumstances is satisfactory. Overdl, the school provides
satisfactory value for money.
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What the school doeswell

Standards atained in English and in mathematics are improving. They are a least in line with,
and sometimes better than, those attained by smilar schools by the time pupils leave the
school.

Standards in science reach those expected nationaly and provision through the schoal is good.
Pupils attitudesto learning are good.

Teaching in the infants and Foundation Stage is effective and the children learn well.

Provison for the socid development of pupilsis addressed well.

Progressin history, music and rdligious education leading to pupils reaching the expected
sandards by the age of eleven.

What could beimproved

- Standardsin English and mathematics could gtill be higher.
Progress through the juniors in information and communication technology (ICT), at and
design, geography and design and technology is unsatisfactory.
Arrangements for assuring the hedlth and safety of pupils are unsatisfactory.
The curriculum lacks breadth and ba ance with some statutory requirements not fully met.
Assessment and its use are unsatisfactory overdl.
The school’ s gaffing in the juniors lacks stability and is affecting the overal qudity of teaching.
Accommodation isinhibiting the school’ s ability to provide an effective curriculum.
Attendance isimproving, but is sill below average.

The areas for improvement will form the basis of the governors’ action plan.

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

The school was last ingpected in March 1998 by HMI when it was removed from Special
Measures. Since then, the school has faced a number of chalenges due to amgor reorganisation of
local schoals. Increasing rolls, athreat of closure, planning for the additiona age-range and
integration of severd new and temporary staff into the school, have had a sgnificant impact. Dedling
with these issues has taken priority at the expense of other developments. Reasonable progress has
been made in addressing issues from the last ingpection. Teaching and learning in the nursery have
been improved. Thereis better provison for children’s language communication skillsin the nursery.
Standards have continued to rise, particularly in mathematics. Development planning has been
sustained. Class szes have been reduced but the temporary nature of teaching arrangements has
weekened the overdl qudity of teaching in the short term.
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STANDARDS

The table shows the standards achieved by pupils a the end of Y ear 6 based on average point
scoresin Nationa Curriculum tests.

compared with
Performancein: all schools smilar Key
schools
1999 2000 2001 2001

English Dueto re- D B well above average

organisation, the above average
mathematics school did not have E C average

Year 6 pupils below average
sience present during these D B well below average

years

mooO o>

Results of the 2001 nationa assessments show that, by the time pupils leave the school, dthough
they achieve below the nationd average, compared to Smilar schoals, they achieve wdl in English
and science and in line with smilar schoolsin mathematics. However, this comparison does not teke
into account the added chdlenge of sgnificant numbers of pupils who enter school with limited use
of English. Standards of work seen in the ingpection were not significantly different in English to
thosein Year 6 last year. They are better in science and now reach the national average. Standards
in mathematics for the oldest in the school are Smilar to those achieved by eeven-year olds last year
but are improving e sewhere. Thisisduein part to the previous low attainment of current Year 6
pupils. Appropriate targets have been set for tests in 2002 based on previous attainment. The
schoal ison line to meet these in English but not in mathematics. Results of last year’s nationd
assessments for seven year olds were well below average in reading and writing, but in linein
mathematics. While standards were below smilar schoolsin reading, they werein line in writing and
well above in mathematics. Progress in mathematics in the infants has been very good in recent
years with standards catching up with the national average. Appropriate progress has been madein
reading and writing but this reflects the high percentage of younger pupils in the school who are
learning English for thefirgt time.

In the infants and juniors, sandards in history, music and religious education are broadly average.
They are below average in design and technology. Although standards are average in ICT, art and
design, geography and in physica education by the end of the infants, progress dows and they are
below average by the end of the juniors. Thisisduein part to alack of time given for pupilsto
develop the skillsthey need. Although pupils reach appropriate standards in many aspects of
physica education, the accommodation restricts full coverage of al dements of the curriculum,
paticularly in gymnadtics.

Standards on entry to the nursery are well below average. Good progress is made through nursery
and reception classes, in English and in mathematics but sandardsin Year 1 are fill below average
in many areas. Mogt pupils, including different ethnic groups, boys, and girls achieve well through
the infants. Progress through the juniors however is varidble, reflecting inconsistencies in teaching
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and provigon of work that is not dwayswel matched to pupils needs. Those learning English asan
additiona language achieve wdl in English in nursery, reception and infant classes. Satisfactory
progress continues overdl through the juniors. Those pupils with specid educationa needs make
satisfactory progress through the school.

PUPILS ATTITUDESAND VALUES

Aspect Comment

Attitudes to the school Attitudes of pupils are consstently good in the infants and mostly
good elsewhere.

Behaviour, inand out of | Behaviour in lessonsis generdly good. Although mostly good
classrooms elsawhere in the school during the ingpection, pupils and behaviour
records indicate that the behaviour of aminority can sometimesbe a
concern a play and at lunchtimes.

Persond development Pupils have respect for each other’ s fedings and beliefs. They readily

and relaionships take on respongbility. Relationships and the degree of racid
harmony are good.

Attendance Improving, but ill below average. Unauthorised absence is ill too
high.

The school has not formally excluded pupilsin recent years adthough some have been sent home for
parts of school sessions when their behaviour has been a concern. Pupils from al backgrounds
generdly work hard and want to succeed. They are keen, interested, and willingly take up
responsibilities when provided and encouraged.

TEACHING AND LEARNING

Teaching of pupilsin: | Nursery and Reception Years1l-2 Years3—-6

Qudlity of teaching Good Good Unsdtisfactory

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory; poor; very
poor. ‘ Satisfactory’ means that the teaching is adequate and strengths outweigh weaknesses.

Teaching is satisfactory overal, but with too much variaion in the juniors. It isgood in the infants
and reception dlasses and is at least satisfactory in the nursery. Too much of that seen during the
ingpection was unsatisfactory in the juniors. Due to the reorganisation of Bradford schools from a
three to atwo-tier system and closure of middle schools, a number of teachers were redeployed to
the schoal, either on atemporary or permanent basis. The contracts of some teachers, and the
school’ s temporary staffing arrangements, come to an end this term. No unsatisfactory teaching was
observed during the ingpection among those who are permanent to the school and who will be
teaching in the school from September 2002. Therefore, although a sgnificant amount of teaching in
the juniors was observed to be unsatisfactory during the ingpection week, these weaknesses are of a
temporary nature and are being appropriately addressed. Teaching in English, mathematics and
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science is good in the infants and both nursery and reception classes. It isincondstent and too
vaiableinthejuniors. Literacy and numeracy skills are generdly taught well. Teaching in the upper
juniors dlows for gpecidigt teaching in some subjects. Thisworkswdl in literacy and in science with
the oldest in the school. However, esewhere, notably Year 5 literacy and numeracy, and in Year 6

mathematics, it is often not effective. Weaknesses in subject knowledge, the pace of teaching and
insufficient use of assessment lead to some groups not making sufficient progress becauise teaching
fallsto meet their needs. Much support has been provided for teachers but this has not been
sufficient to address these weaknesses. Pupils are therefore not achieving as well as they might.
Teaching takes gppropriate account of the variety of pupils ethnic and cultural backgrounds. Thelr
needs, particularly of those learning English as an additiona language are well addressed in the
infants, but are inconggtently so in the juniors.

Pupils are generdly co-operative. They work well and without distraction, particularly in the infants
where they show interest, listen well, and offer suggestions and ideas in response to the teacher.
This continues through the juniors but there is often too great a reliance on teachers guiding pupils
and directing the work they do. Consequently, as pupils progress through the juniors, they do not
develop greater independence or take initiative and responsibility. They become too rdiant upon the

teacher.

OTHER ASPECTS OF THE SCHOOL

Aspect Comment
The quality andrangeof | Unsatisfactory overdl. Thereisinsufficient coverage in some non-
the curriculum core subjects through the juniors, restricting progress and affecting

dandards. Subject timetabling and the accommodation redtrict the
qudity and range of pupils work in someareas. The curricullum is
good however in both nursery and reception classes.

Provison for pupils with
gpecia educationd needs

Satisfactory. Pupils are appropriately supported. Additional
initiatives to boost pupils' reading and mathematics are used well.

Provison for pupils with
English as an additiond

languege

Satisfactory overdl. Provisonisgood in the nursery, reception and
through the infants where early intervention is targeted well and is
effective. Inthejuniors, support is not dways well focused on where
the need is greatest.

Provison for pupils
persond, including
spiritua, mord, socid
and culturd development

Provison is adequate overall. Good opportunities are provided for
pupils from different ethnic backgrounds to work together. More
could be done to promote pupils spiritua, mora and cultura
understanding through planned work in lessons.

How wdll the school
caresfor its pupils

Unsatisfactory overdl. Appropriate child protection procedures are
in place but there are too many hedth and safety concerns around the
school ste. Assessment and the monitoring of pupils progress are
inaufficently rigorous.

Statutory requirements in design and technology, ICT, art and design, geography and e ements of
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physica education are not met, due in part to the limited time given to the subjects, inconsstent
implementation of planning, and accommodetion issues. The school works well with parents. The
role of the home-school liaison teacher is particularly effective in developing links with the
community. Arrangements for the overal hedth and safety of pupils are a Sgnificant concern.

HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and The schoal is soundly led and managed. The headteacher is
management by the supported by avery able deputy headteacher. Together with the
headteacher and other senior management team, they have implemented appropriate plansto
key Steff support improvements following the school’ s re-organisation.

How well the governors
fulfil their reponghilities

Governors are supportive but they have not ensured that al statutory
requirements relaing to hedth and safety, and to the curriculum, are
in place.

The school’ s evauation
of its performance

Evauation of performance is adequate. School strengths and
wesknesses are generaly well known to the senior management but
some co-ordinators do not always have a clear picture in their own
subjects. Ther rolein monitoring tandards and qudity is
unsatisfactory.

The drategic use of
resources

A good planisin place to address known weaknesses over the
coming year. Staff are mostly deployed appropriately. There are
adequate learning resources in most aress.

Staffing is adequate dthough the temporary nature of staffing over the current year has created
pressures on the school. The school accommodation is poor. Although building work is taking
place to improve accommodation, there are too many concerns of a heath and safety nature, and
building developments will not be complete for sometime. The principles of best vaue are
gopropriately used. Thereis good consultation on financid decisons.

PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases par ents most

What parentswould like to see improved

Children like school.

Children make good progress.
Children are expected to work and achieve

their bedt.

Behaviour in the schodl.

There are inconsstenciesin the provison of
homework .

Communication from the school could be
better including information about children’s
progress.

There are alimited range of extra-curricular
activities.

I ngpectors agree with parents that behaviour is generdly good in classsooms. However, it is
incong stently the case in the playground. Pupils themsalves recognise this. Inspectors agree that
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pupils make good progress through nursery, reception and through the infants where pupils are
expected to work hard and achieve their best. However, they do not fed that good progressis
congstent through the juniors, and teachers expectations of pupils do vary. Although ingpectors fedl
the amount of homework provided is satifactory overdl, there are inconsstencies across the
school. An adequate range of extra-curricular activitiesis provided. The qudity of information for
parentsis satisfactory with appropriate trandations into community languages.
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PART B: COMMENTARY

HOW HIGH ARE STANDARDS?

The school’ sresults and achievements

1.

Standards on entry to the nursery are well below those typically found across dl aress of
learning. Many enter with little or no English and with limited experience of playing together
and sharing toys and equipment. All children make good progress through the nursery
including the most able and those with specid educationd needs. However, those learning
English as an additiond language make sgnificant gainsin their ability and confidence to
communicate and use English. Many others make significant progressin their persond, socid
and emotiond development. Progressis good through the reception class. By thetime
children leave reception, many are achieving just below the national expectations acrossthe
nationally-defined areas of learning. In some aspects of their development, notably in thelr
persond, socid and emotiond development, communication, language and literacy skills, and
in their mathematical, and physica development, some are reaching those sandards expected
nationdly for children at the end of their Reception Year. This confirms the good progress
meade through the nursery and reception classes and is the culmination of clear planning, good
teaching and effective support for those children learning English for the first time.

All pupils achieve well in theinfant dasses. Although many are reaching Sandards thet are il
below average in English as they enter Year 1, the good progress made in English through the
Foundation Stage continues. Despite this, many are ill not reaching the nationa benchmark
of Levd 2in English by theend of Year 2. However, they are beginning to read with
confidence and accuracy, discuss the stories and books they have read and are writing with
increasng accuracy and understanding. Progress made in mathematics through the infantsis
consgtently good. Standards attained by the end of the infants show that pupils have caught
up and achieve the nationdly expected Leve 2. Pupils do well in mathematics through the
infant classes due to the effective teaching of mathematics and the successful implementation of
the National Numeracy Strategy. Good support ensures that those with specia educational
needs make solid progress, and the large number learning English as an additiond language
continue to make good gains in their confidence and understanding and achieve well. Boys and
girlsdo equally well. All pupils are given appropriate support and included in lessons. Where
pupils have been absent, or begin their schoal life part way through the infants, good support is
provided and therefore they make good progress in catching-up with their peers. Those of
different ethnic groups do equally well due to the effectively targeted support provided by
teachers.

Reaults of last year’ s nationd assessments for seven year olds were well below averagein
reading and writing, but in line in mathematics. While standards were below those of smilar
schools in reading, they were in line in writing and wel above in mathematics. Progressin
mathematics in the infants has been very good in recent years and standards are catching up
with the nationd average. Appropriate progress has been made over timein reading and
writing over the same period but the lower results than in mathematics reflect the high
percentage of younger pupils in the school who are learning English for the firgt time.
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In other subjects, infant pupils achieve well and reach the standards found nationdly by the end
of theinfantsin science, ICT, art and design, geography, history, music and in physicd
education. They fdl below the national standards in design and technology due to the limited
time given to the subject and to alack of coherence in planning that leads to teachers not
building sufficiently upon the skills and tasks which pupils have dready experienced

Achievement through the junior classesistoo variable. 1n some classes, the teaching
chalenges pupils effectively and provides work that is well matched to the needs of the group.
In others, the pupils needs are not sufficiently well known to the teachers. Thisleads to work
sometimes being provided that is either too easy or too hard. This affects the progress pupils
meke and their achievement through the juniors. Thisaffectsdl groups of pupils equaly and
therefore there is no significant progress made by different groups of pupilsincluding able
pupils. By the end of Year 6, dandards in English are fill below the nationa average but with
some pupils writing effectively for arange of purposes, usng punctuation confidently in their
work and reading with fluency and understanding. Standards are rising in mathemetics through
thejuniors. Although the standards being attained by the oldest in the school are till below
average and not significantly different to those attained by last year’s Year 6 group in the
nationa assessments, progress made elsewhereisgood. The current Year 5 are achieving
dandards thet are not significantly different to those being achieved by pupilsayear older. In
science, dl pupils continue to make effective progress due to the good curriculum planning,
effective teaching, and good support from the co-ordinator. The oldest in the school have built
upon their successes of last year and are now working at the level expected of pupils nationdly
by the age of eleven. The percentage of pupils entering or leaving the schoal through the
juniorsissgnificant. Appropriate steps are taken to provide support and ensure that they
quickly settle and make progress smilar to that of other groups. The learning mentors provide
good support and, as pupils return to school after absence or extended time abroad, they are
generdly well supported and integrated back into the school leading to them catching up with
the work they have missed.

Reaults of the 2001 national assessments show that, by the time pupils left the school, dthough
they were attaining below the nationd average, compared to Smilar schools, they were
achieving wdl in English and science and in line with smilar schools in mathematics. However,
this comparison does not take into account the added chalenge of significant numbers of pupils
who enter school with limited use of English. Due to the locdl reorganisation of schools, 2001
was thefirg year in which pupils at the school took the national assessmentsfor eeven year
olds. It istherefore not possible to comment on progress in the national tests at the school
over time. Appropriate targets for improvement were set by the school for 2002 based on
pupils previous attanments. The schooal ison line to meet these targetsin English, but not in
mathematics due to the cohort and weaknesses in teaching in Y ear 6 mathematics this year.

Achievement and progressin other subjects in the juniors are inconsstent and sometimes
unsatisfactory. Where good progress is made in one class, it is not aways sustained in
another. Specific wesknesses in some teaching through the juniors, particularly in some Year
5 and 6 teaching groups leads to pupils not making the progress of which they are capable.
Therefore, through the juniors, the pace of progressistoo patchy between subjects and
classes. Although assessment is undertaken as part of a planned programme, too little account
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Is taken of the outcomes of assessment when planning work for pupils. Therefore, too
frequently through the juniors, teachers are not clear what pupils are capable of achieving, and
work provided that ingppropriately meets their needs. Wesaknesses in curriculum planning and
in timetable arrangements both affect the quality of work being undertaken. Consequently, in
severd subjects, where standards reached the nationd average by the end of the infants, thisis
not sustained and leads to standards being below those found nationdly by the time pupils
leave the school. Thisis seenin thework pupils doin ICT art and design, design and
technology, geography and physical education. Thisisduein part to alack of time given in the
subjects for pupils to develop the skills they need. Although pupils reach appropriate
standards in many aspects of physica education, the accommodation restricts full coverage of
dl dements of the curriculum, particularly in gymnagtics. Standards in music and history meet
those found nationdly by the time pupils leave the school. Standards attained by the end of the
infants and juniorsin religious education are in line with those expected within the localy
agreed syllabus. The mogt able are involved in additiona challenging work through Master
Classes courses held a alocd Technology College. This provides agood leve of chalenge
for the most able.

Pupils attitudes, values and per sonal development

8.

10.

11.

Pupils attitudes to school are good. Overdl, behaviour, persona development and
relationships in school are satisfactory. Although there has been a dight improvement in
attendance recently, it remains below the average for primary schools nationdly. Pupils
atitudes and behaviour were a positive feature of the school a the time of the last ingpection.
Thisis ill the case.

Pupils like school and demonstrate positive attitudes to their lessons and specid events. They
respond well to the attitudes and vaues that the school promotes. Pupils chat in afriendly way
with each other, and respond very well to opportunities given for them to act independently.
For instance, those chosen as monitors are proud to show that they can carry out their duties
conscientioudy. Extra-curricular events are well supported.

Pupils persond development is satisfactory. Mogt saff have effective relationships with
pupils. They praise and encourage achievements and usudly intervene quickly and
congtructively when pupils require guidance. Pupils gpproach teachers confidently and
respectfully to exchange news, show work and ask for help when it isrequired. They show
pleasure at their own and others' successes and receive rewards with pride. Thereisagood
degree of racid harmony with pupils showing respect for each others fedings and beliefs.
They talk positively about each other and about their shared experiences, playing together well
in the playground and working pogtively with each other in lessons. The school’ s links with
the church, seen through the specific ethos promoted by the school, leads to pupils responding
well and practisng the values of mutua respect and empathy. They take notice of each other,
work co-operatively, and are polite and responsive towards staff. Pupils are friendly towards
visitors and are keen to talk about their school and work.

Pupils behaviour throughout the schoal is satisfactory overdl. In lessons boys, girls, and
pupils of differing abilities work together in a co-operative and friendly way, supporting one
another and sharing materids when necessary. Pupils from different culturd traditions work
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12.

well together and they behave gppropriately with each other. Thereis no digtinct misbehaviour
between different cultural groups. Pupils are willing to learn and quickly settle down to work.
They pay atention to teachers and concentrate effectively in group tasks as well as when
working done. They lisgten wdl and join in when necessary, offering sensible questions and
suggestions. They are keen to share what they know and are dways prepared to try out ideas
and respond well to ingtructions and guidance. Pupils behaviour is generaly good in lessons.
However, some pupils showed signs of restlessness or were over-boisterous at times, not
concentrating on their work or keegping to the classroom conventions, for instance by calling
out instead of waiting for thelr turn to contribute. During assemblies pupils show greet respect
for the nature of the occasion. They are well motivated to contribute publicly and they take
pleasure in recelving recognition for their efforts. No bullying was seen during the ingpection.
However, the school’ s records of behaviour and comments from pupils include severa
references to disputes between pupils that are serious enough to warrant firm action by staff.
The school has not formally excluded any pupil during the last year. However, the school
operates a system for pupilsto ‘cool off’ a homeif their behaviour becomes amgor concern;
and pupils perceive excluson as a part of the range of behaviour management strategies which
could be employed by staff. Pupils generdly move in an orderly way between areas of the
building and grounds. During playtimes and lunchtimes they co-operate with staff and each
other and spend their time usefully in pairs or groups playing or chatting.  Pupils are happy that
behaviour has improved sgnificantly now thet older pupils are provided with games equipment
and smaler play areas are in use for pupils of different ages. Parents are generdly satisfied
that behaviour in school is good mogt of thetime.

Pupils attendance is below the average for smilar schools nationdly. Many achieve agood
rate of attendance but a sgnificant number of pupils have long absences or patterns of irregular
attendance. Thisisnot helpful, but the school makes good use of its learning mentors and
targeted support on their return to minimise the longer term impact on their progress and
achievement. Pupils are pleased to receive awards for good attendance, as individuas and as
acdlass and this makes a positive contribution to their persond development and attainment.
However, many are taken out of school by their parents for vidts to family overseas, some for
long periods. The great mgority of pupils arrive a school on time and go quickly to thelr
classrooms. Registers are called at the beginning of each session and lessons begin promptly.

HOW WELL ARE PUPILSTAUGHT?

13.

14.

In the Foundation Stage children are taught in separate nursery and reception classes. Pupils
in the infants are taught in classes with other pupils of the same age, but in the juniors most
pupils are taught in classes with more than one age group. Thisis particularly the casein the
upper juniors. However, additiond gtaffing is used to provide smaller sngle-age teaching
groups in some subjects, notably English and mathematics. Pupils are dlocated to such groups
according to their ability in mathematics. Pupilsin the upper juniors are dlocated to a science
group according to their ability in science. Some specidist teaching takes place in the schooal,
mainly in science, English, physicd education and music. Thisis particularly, but not solely the
case in the upper juniors.

The quality of teaching is satisfactory overal, but with some weaknesses in the juniors. Overal
the qudity of teaching in the Foundation Stage is good with some very good teaching seenin
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the reception class. Teaching seen was good in the mgority of lessonsin the infants and was
satisfactory in the remainder. No unsatisfactory teaching was observed in nursery, reception
or infant classes.

The qudity of teaching through the juniorsistoo variable and is currently unsatisfactory overal.
Although teaching observed in nearly two lessons out of every five seen were at least good and
sometimes very good, nearly one in five was unsatisfactory. Thisleve of inconagency is
unacceptable and leads to pupils not achieving aswell as they might. However, following
Bradford Schools Reorganisation from a three to atwo tier system and the closure of middie
schools, a number of teachers were redeployed to the school, either on atemporary or
permanent basis. In addition, due to the school taking additiond pupils to cater for the ‘bulge
in the number of loca pupils of primary school age, additiond temporary saff are currently
employed by the school. The contracts of some teachers, and the school’ s temporary staffing
arrangements, come to an end at the end of the current term. No unsatisfactory teaching was
observed during the ingpection in those teachers who are permanent to the school and who will
be teaching in the school from September 2002. Indeed, among permanent staff who will be
present beyond the end of this school year, the quality of teaching observed was at least
satisfactory in dl lessons, and good in over ahdf. Therefore, athough a sgnificant amount of
teaching in the juniors was observed to be unsatisfactory during the ingpection, these
weaknesses are largely of atemporary nature and are being appropriately addressed with the
future capacity of the teaching in the school being secure.

The overdl qudity of teaching in English, mathematics and science in the infants is secure.
Panning is effective and teaching is consstently at least satisfactory and with somethat is
good. Thisensuresthat pupils make good progress. This sustained qudity of teaching, along
with the good and focused support of pupils learning English as an additiond language, has led
to pupils achieving very wdl in mathematics, making good progress in English from alow gart,
and ensuring secure improvement in science. In the juniors, teaching in English and
mathematicsis inconsistent and ranges from good to unsatisfactory. Specidist teaching takes
place in some subjects, for example, in Year 6 English. In order to manage this, pupils are
organised into two teaching groups alowing the specidist to take each group in turn.

However, where a specidist takes one group, this sometimes leads to another group being
taught by teacher who is not a specidist in the subject they are delivering. Where thisworks
wedl in some cases, for example in English with the oldest pupils in the school where the
teacher’ s effective subject knowledge ensures that pupils are provided with a good range of
work that meets their needs and chalenges them, particularly in writing, it does not dways
work elsewhere. Some teachers own subject knowledge is not secure in some subjects or
the needs of pupilsin their teaching groups are not sufficiently well known because of week
assessment arrangements. Pupils are consequently provided with work that isingppropriately
matched to their needs. For example, alower ability group of Year 5 pupils, including some
pupils rdaively new to English, were working on aspects of English usage including main and
subordinate clauses. The work wastoo difficult for many, led to confusions, and consequently
achievement was limited. Smilarly in Year 6 mathematics, work on rotational symmetry, pupils
were provided with work that they had undertaken previoudy and were aready confident
with. Consequently, too much time was spent with pupils practisng work that they could
aready do. They consequently underachieved. However, the quaity of specidist science
teaching is generdly good and is ensuring that pupils achieve well and maintain ther interest in
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the subject. Teachers permanent to the school and who will be teaching at the school from
September have a good understanding of the national strategies for literacy and numeracy.
Regular and thorough teaching of letter sounds and spelling patterns helps pupils gpproach new
texts with developing confidence. Their planning is effective and agood range of work is
provided to meet pupils needs and to chalenge improvement. However, this was not dways
the case among temporary staff and those relatively new to the school. Some had limited
confidence in usng the nationd Strategies effectively. They too frequently took key ideas from
the nationa frameworks, guiding pupils through smilar work without first consdering whether
it met the needs of different pupils and groups of pupils. Consequently, some were not
chalenged appropriately with work being provided that was ether too easy or too difficult for
them.

Overdl the quality of teaching in the Foundation Stage is mainly good. In the nursery, planning
ensures agood range of learning opportunities are provided that encourage the children to
explore and experiment. Where teaching is good, the adults intervene sengitively in the
children’s play, providing good modds of language and play, which support and build upon the
children’sinterests. Thisisan improvement since the last ingpection where teaching in the
nursery was identified as an area of development.

Good teeching in the infantsis due to a number of factors including teechers high expectations
of good behaviour. They give clear explanaionsto pupils, leading to pupils being very clear
what they have to do and what is expected of them. Pupils respond well to these
expectations, respect the teacher and want to do their best. In al lessons, teachers are clear
what they expect pupilsto learn and understand. Work is gppropriately chalenging and
consequently learning takes place at agood rate. Lessons are well structured and paced and
teachers have secure knowledge of the curriculum. This helps them to ask arange of
questions and encourage pupils to respond and extend their learning. For example in ascience
lessonin Year 2, the teacher’ s persistence in their questioning and encouragement enabled
pupils to describe in detail the differences and similarities between bean seeds, and appreciate
the variation and diversity in living things.

Where teaching isgood in the juniors, there is a brisk pace to the lesson, the focus is clearly
understood, and questioning iswell targeted to individuds to ensure they are involved in the
discusson. For exampleinaYear 6 literacy lesson, pupils were able to discuss the setting of
the sory Marianne Dreams, and use some of the key ideas from the story in cregting their
own opening to agtory in a setting of their choice. Thiswas well supported by the teacher
providing pupils with agood set of promptsto guide their story writing dlowing the soriesto
flow with appropriate structure and with appropriate detail. However, too frequently, teachers
do not know the specific needs of their pupils well enough and therefore work is not dways
appropriate. Sometimes teachers are not secure in their subject knowledge and lack
confidence in explaining ideas to pupils, leading to confusion and limited explanation before
pupils atempt the work. Therefore some are not secure, become distracted and achieve little.
Occasondly thisleads to difficultiesin managing the behaviour of aminority which affectsthe
progress others are able to make.

Teachers are beginning to use ICT well to reinforce and extend pupils learning. For example
aYear 2 lesson focused on improving text by inserting line bresks to present a previoudy
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drafted piece of writing based on the book Going on a Bear Hunt. InYear 4 pupils created
arepesting pattern for some wrapping paper following appropriate explanations from the
teacher. However, it isnot yet planned with sufficient rigour in dl subjects. Thereislittle
evidence of teachers directly teaching ICT in lessons, or using it effectively as atool to support
learning in other subjects, for examplein researching or devisng adatabase. Thus pupils
learning in ICT isredtricted by the limited opportunities provided.

Teaching in religious education is at least satisfactory and teachers have gppropriate
knowledge of the aspects of religious educeation they teach.

Teaching seen in dl other subjects across the school was generally satisfactory. It was
sometimes good in design and technology, art and design, and in music, with some very good
teaching being observed in geography and art and design. Teachers have gppropriate subject
knowledge and lessons are generdly well planned with clear objectives for what pupils areto
learn. These are shared at the start of lessons and ensure pupils are clear asto what is
expected of theminlessons. Generdly timeiswdl used in lessons.

Despite this sound teaching of many individua lessons, the quality of teaching is sometimes
disrupted by the timetabling and organisation of some subjects to facilitate specidist teaching.
Pupils taught in ability groups in the juniors work with teachers who are not their class teacher.
Their needs and abilities are not dways well known and when pupils are not giving of their
best, it is not dways recognised by the teacher. These teaching weaknesses combine with
wesknesses in the planned programmes of work in some subjects to limit the progress made
by pupilsin the juniors, and the standards reached.

The teaching of pupils new to English in the infants and in both the nursery and reception
classesis good and ensures effective progress in developing confidence to use and
communicate in English. Some work for those ‘ new to Engligh’ in the juniors is inappropriate
to their needs. For examplein Year 3, asmal group of pupils new to English were listening to
the teacher’ s description of the differences between nouns and adjectives when they earlier
Sruggled with recognising initid letter sounds and names. The pupilsinvolved lost
concentration and interest. Opportunities for bi-lingua support staff to explain and reinforce
ideas and meanings of words and phrasesin pupils heritage language are not aways taken,
resulting in pupils not dways understanding the purpose of work. Generdly dl staff work well
asateam.

Classroom support assistants are used well and are clear about what is to be taught and
learned in each lesson. For example, ina'Y ear 6 science lesson focusing on the decay
process, good support was given to two pupils, securing their interest and understanding.
Teachers use resources gppropriately to help pupils understand and remember what is being
taught. Resources are used wdll to bring life to pupils learning. For example, where pupils
were studying rocks, they made rock cakesto illugtrate the particles in metamorphic rocks.

The teaching of pupils with specid educationd needsis satisfactory overal. Support assstants
are generally well deployed and support pupils well. Teachers sometimes prepare work that
meets the particular needs of those with specia educationd needs. Thisis sometimes done
successfully with appropriate guidance given to support assstants to ensure that the work is
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successful. Older pupilsin the school are set according to their ability which reduces the range
of ability in some groups in English and in mathematics. This alowsfor the needs of the least
able to be carefully supported in lessons where work can be more specificaly linked to thelr
learning needs. However, it is not dways successful, with teachers sometimes not taking
aufficient account of the specific difficulties of individuals or the targets they are working
towards when planning work.

Teachers, particularly in the Foundation Stage and in the infants, make observations and
assessments of pupils learning at the point of teaching. More rigorous and forma assessment
of pupils learning across dl subjectsis aweakness throughout the infants and juniors. This
prevents some teachers from planning and matching work accurately to the needs of
individuas and groups of pupils. Up-to-date records of how pupils are progressing are not
conggtent. The use of assessment and setting of targets for pupilsto improve, arein the early
stages of development. Work is regularly marked, and sometimes clear guidance is provided
on how pupils can improve their work. Pupils are often encouraged with positive feedback on
their work. However, thisis inconsstent across the school and does not reflect the agreed
marking policy. Occasondly, marking does little to promote quality and conastency. For
example, it does not always pick up poor presentation and effort, doing little to encourage
pupilsto produce their best efforts. This often results in presentation and the qudity of work
going into decline,

Teachers are not congstent in their provison of homework. Thereis no diary system
established enabling parents to make comments on how homework contributes to pupils
overdl learning. Where homework is set, it makes an gppropriate contribution to pupils
learning.

The teaching of pupils with gpecid educationa needs and English as an additiond language is
satisfactory overdl.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO PUPILS?

30.

31.

32.

The qudity and range of the curriculum offered by the school are unsatisfactory overal. The
main weeknesses occur in the curriculum for the juniors.

Although an appropriate range of opportunities for pupils to learn and develop interest across
subjectsis provided in the infants and both nursery and reception classes, in the juniors
provisonisinconsstent. It isgood in some classes with good opportunities provided for
pupilsto investigate, to work together, and to develop an interest in the subjects they study.
However, in others there is too great a reliance upon pupils being given information without the
opportunity to question, investigate, or experiment for themselves, affecting the overal
progress pupils make.

There are too many gaps in learning in some subjects through the juniors which affects the
progress pupils make and consequently the sandards they achieve. The planning and
timetabling of subjects has not been thought through sufficiently to alow pupils to make
congstent progressin dl subjects. Asthe time given to some subjects is S0 tight, some units of
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work are covered too briefly and therefore do not sufficiently build on what pupils have
aready learned.

Provison for the high proportion of pupilslearning English as an additiond languageis good
through the nursery, reception and the infant classes, with planned support and devel opment of
English across dl subjects. Such provison is variable through the juniors. However, where
additiond language support is planned, it is not dways well focused on the language needs of
individuas and is sometimes too generd, soread too thinly and not sufficiently focused where
the need is greaetest. Sometimes, pupils are grouped for additiona English support through
ICT or science lessons. However, the support is not dways sufficiently focused upon the
language gains required and is too heavily focused upon the ICT or subject skills being taught.
Those entering the schooal in the juniors who are new to English receive appropriate support
from specidig teaching.

The curriculum is planned to ensure that al pupils, including those with specia educationd
needs or with specid talents are included equaly. Some good opportunities are planned for
pupils outside the schoal day to further their particular skillsin mathematics, ICT and design
and technology through workshops a aloca Technology College.

The nationa Strategies for literacy and numeracy have been fully implemented through the
school and have had a positive impact on standards in English and in mathematics dthough
some temporary and recently gppointed staff are not yet fully confident initsuse. Planning and
provison for science through the schooal is good.

Although a broad curriculum is planned through the schodl, it is not well balanced. Thisleads
to time for some Nationa Curriculum foundation subjects, for example art and design, design
and technology, geography, history and ICT being squeezed. This limits the breadth of
coverage of the national programmes of study in these subjects, and consequently the
standards pupils achieve. Not al the statutory requirementsin these subjects are met. For
example, in ICT pupils are not provided with opportunities to prepare multimedia
presentations, monitor conditions in the environment using the computer, or to control
movement using a computer.

Following Bradford Schools Reorganisation and the introduction of Year 5 and 6 pupilsinto
the schooal, the curriculum has had to be amended to take these additiond year groups into
account. This change has not been well handled. Although appropriate planning guidance and
support were provided to staff, subject leaders have not been sufficiently proactive in ensuring
that the origind plans have been followed through into practice. The school isaware of this,
and isin the advanced stage of refining the curriculum baance and planning for a better
sequence of work in al subjects, ready for implementation from September 2002. Nationa
schemes of work are being used to guide planning in dl subjects. Religious education is
gopropriatdy taught in line with alocaly agreed syllabus but planning is being reviewed from
September 2002 to take account of revisonsto the syllabus.

Curriculum problems are not helped by the school’ s timetabling and by its accommodation.

Timetables are too redtrictive. Whilst some subjects are covered in one long, two-hour lesson
per week, some other practica lessons, for example in art and design, are sometimes too short
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for pupils to prepare and complete work. Occasondly, literacy and design and technology
lessons of one hour in length are split with pupils going swvimming, undertaking physica
education or going to use the library part- way through the lesson. This reduces the lesson’'s
effectiveness as pupils have to refocus and recal what they had started previoudy on their
return. The accommodation equaly restricts curriculum opportunities. For example, it is not
possble to use the large fixed gym equipment in the school hdl due to its proximity to the
learning mentors work area and the positioning of the piano. Therefore pupils do not have the
opportunity for planned use of the equipment and so have restricted access to gymnastics.

The school has organised the curriculum well for the Foundation Stage through the nursery and
reception classes. Lessons are wdll planned for children to follow the ‘ stepping stones
suggested in the curriculum. Activities are chosen carefully, and provision in the nursery has
shown improvement since the last ingpection. A good range of activitiesis planned through the
reception class which fully takes into account the needs of children across the curriculum.
However, opportunities for children to have free access to planned and safe outdoor play is
restricted by the accommodation for reception children.

The provison for extra-curricular activities, both at lunchtimes and after school is adequate.
Learning mentors run homework clubs for some pupils and an gppropriate range of sport and
some music activities take place. Through linkswith aloca technology college and through
Excdlence in Cities funding, Master Classes are organised along with opportunities for
particularly able pupilsto teke part in ICT training. This provideswdl for those able pupils
involved in the project. In addition, older pupils take part in aresdentid vidt funded partly
through grants from the community.

The content and organisation of the curriculum adequately ensure that al pupils are included
and have equa opportunity to experience dl that the school hasto offer. The school has an
appropriately planned programme for persond, socid and hedlth education which uses
guidance from the locad education authority. Topics about hedthy living are taught in science
lessons, in personal, socid and health education lessons and through visits by the school nurse
and other people. The curriculum includes a sengtive gpproach to sex education and drugs
awareness. This has been developed wdl with the involvement of theloca community and
parents.

Appropriate arrangements are in place for the transfer of pupilsto secondary schools. Good
curriculum links are made with aloca Technology College. Linkswith other local secondary
schools are developing. This hel ps the mgority of pupils to make a smooth transfer to
secondary school. However, links with some schools where aminority of pupils transfer each
year could be further developed to ensure effective transfer of information and preparation for
the changeover.

Sound links are established with the local community. Thereisagood partnership with the
loca church including the regular involvement of the locd vicar. This reffirms the specid
nature of the school as a church foundation. Good links are made with aloca spiritud centre
through the regular involvement of ther *childrens' pastor’. However, where some links are
meade between the curriculum and the loca community, these links could be Stronger. The
school is dted in aconservation areawith arichness of history and wedth of culturd
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experience within the immediate locdity of the school. Hidoricdly, the areaimmediatdy
surrounding the school was an area of importance both in the Bradford woollen trade, and
Victorian affluence. Migration and settlement in the area has along tradition with Polish and
Ukranian links. With more recent settlement of families with cultura links with the Asan
subcontinent, the area provides arich culturd diversity. However, dthough such opportunities
and experiences are used in religious education to support teaching, for example, in finding out
about the religious practices of different groups within the community, opportunitiesto link with
the local heritage and community in other subjects are often missed.

Provison for pupils persond development, including spiritud, mord, sociad and culturd
development, is satisfactory overdl. At the time of the last ingpection it was judged to be
good. However, a present, the curriculum is not used to actively and widely promote these
aspects of development.

Provison for spiritua development is satisfactory. Assemblies are used well to provide time
for persond reflection and to celebrate pupils achievementsin arange of activitieswithin
school, for example, in dance as well asworking hard in reading. The school organises
worship that promotes the vaues and attitudes thet al religionsfogter. This ensuresthat dl
pupils, with parents' consent are included in a spiritua experience. In addition, due to the
nature of the school as a Chrigtian church foundation, specific Chrigtian worship is provided.
A calm aimosphere is created at the start and end of assemblies by pupils orderly and quiet
entry and by the use of music. The specid nature of worship iswell promoted by the school
and dl pupils of different faiths respond well to this ethos. In some classes, for example,
religious education in Year 2, lessons gart with the teacher providing a good caming and
spiritud ethos. There are al'so occasond examples, during lessons, including aYear 3 at and
design lesson, where pupils were given an opportunity to consider natura forms, sculpted by
the wind and to compare them with the work of human sculptors. There are some
opportunities for reflection at the end of the day where pupils are invited to consider what they
have achieved, reflect on some of the messages and thoughts of the day, and to reflect in
prayer. Thisisapowerful demongtration of the specid nature of the school as a Chrigtian
foundation serving a school community where Chridtianity is the minority rdigion. Pupilsare
taught to respect the morals and values of care and respect. However, where some teachers
promote spiritudity well in some areas, provison is not consstent and opportunities for
promoting spiritua development across al subjects are not taken or developed in a planned or
srategic way. Requirements for collective worship are met and worship provides a good
opportunity for pupils to focus and reflect on the stories and messages they hear.

There are clear classroom and school rules which dl pupils know and understand and to which
most pupils are learning to conform. Thisis encouraged by areward system involving stickers
and treats. Through this, pupils are learning to distinguish acceptable and right actions, from
the unacceptable and wrong. To this extent provison for pupilsS mord development is
satisfactory. Opportunities, both structured into their work and through the informd initiative
of ateacher, for pupils to reflect upon ther actions and to consder the impact of them upon
others are incons stently developed.

Provison for pupils socia development is good. Pupils fundraise to support a variety of
charity events. Some good opportunities are provided in lessons for pupils to work in pairs
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and in small groups. For example, inaYear 1 science lesson pupils co-operated with a
partner to investigate the turning of awindmill and in a'Y ear 3 science lesson they worked in
threes to make rock cakes deciding amongst themsalves how to take turns. Some pupils have
respongbilitiesin schoal, for example as playground friends, supporting and caring for other
pupils. A hal display, linked to the Football World Cup asks, “ Are you a good team
member?’ Wider opportunities for pupils to be involved in running the school are more
limited, although there are plans to establish a school council. Teacherswork hard to
encourage friendships and provide opportunities for different groups to work together. In
lessons, pupils are paired together to share tasks and work together. The identification of
playground friends and pupils with responsibility to look after other pupilsin the playground
does much to encourage pupils of different groups to work and play together.

48. Provisonfor pupils cultura development is satisfactory overdl. During the inspection, a
World Cup display and competition acknowledged pupils interests and conveyed the
internationd nature of the event. In an assembly Year 5 and 6, pupils were encouraged to
share with younger pupils a series of dances they had developed, based on popular Asian
music and dance. Greetings were given in arange of languages, including pupils own heritage
and other languages. During lessons, pupils offer examples from their own cultures and these
are recognised and respected by adults and class members. For example pupils referred to
chapattis, dahl and sag in alesson on food from plants. However, the school has not
undertaken a systematic approach to identifying opportunities and resources across the
curriculum which can be drawn from the wide range of cultura backgrounds, represented in
the school and morewiddy. To this extent, the rich cultura diveraity of pupilsin the schoal is
underused, so that the wide ranging opportunities for pupils to see themsdves and their
communities reflected in the school’ s curriculum and work are missed.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

49. Although there are some good features in the school’ s provision for the hedlth, safety and
welfare of pupils, the school’ s procedures overdl are unsatisfactory. Staff know their pupils
well. They are clear in their expectations of behaviour. Some opportunities are provided for
pupils to take on added respongibilities and a recently introduced programme of persona and
socid education is encouraging pupils to congder issues related to their persona development.
A good gtart has been made but this work could be further developed to include issues of
bullying and racism. Good support is provided for pupils with special education needs and the
work of learning mentorsis very effective in supporting targeted pupils. Procedures for the
assessment of pupils work and the setting of individua targets for improvement are
underdeveloped. The marking of work and giving feedback to pupils are inconsstent and
therefore not effective overal. There are serious concerns on some issues of hedlth and safety
linked to both the school accommodation and aso to procedures adopted by the school.

50. The recent building work in and around the school Site has resulted in some significant, but
temporary, organisational changes to the school day in order to improve safety for pupils.
Some of these are effective. The building Site is very secure and the path through the siteis
secured by a gate which is only accessible to pupils under supervison. Changesto the
timetable have limited the number of pupilsin the playground to improve their safety a
playtimes. The school has given good consderation to the safety of pupils at these times.
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However, a the beginning and endings of the school day parents drop and collect children
from the school dong the road in front of the school. It isnot unusua for carsto be double
parked and vehicles to be reversing on to the main road where the crossing patrol is Stuated.
Thisareais not supervised by staff a the beginning and end of the day, however, two
members of saff supervise the playground at the start of each school day. Ddivery vehicles
also use thisroad as the building work has restricted their access to the rear of the school.
Thisisaggnificant concern to both the school and governors but they have been unable to find
asolution. Inspectors aso noted some issues concerning the security and escorting of pupils
and have made the school and governors aware of them.

Additiond hazards are posed in some play aress, including glass in grassed play aress, unsafe
surfaces in the playground, and uneven steps and pathways around the school. A climbing
framein the nursery is Sited on an unsuitable surface and the nursery geteis not dway's secure.
The school playing field used for gamesis some distance from the school and has to be cleared
of debris before pupils can useit. ThelCT suiteislocated in an areawhich is poorly
ventilated. These provide a potentia hazard for pupils. Toilet facilities in both the main school
building and mobile classrooms are barely adequate. Some lack hot water, soap, and alock
for pupilsto ensure privacy. A recent risk assessment carried out at the school identified some
hazards which the school has dedt with. However, amore detailed risk assessment is

required to cover broader aspects of the pupils health and safety.

The school has developed an appropriate policy to manage arrangements for child protection,
and the gtaff handbook includes guidance for dl staff members. Not al new and temporary
daff are clear of the procedures and recent training has been limited. However, children are
confident that they know who to turn to if they need help in schoal.

The school makes effective use of learning mentors, funded through the Excellencein Cities
Initiative, to provide targeted support for pupilsto raise ther self- esteern and improve their
learning opportunities. Their work is carefully monitored and itsimpact on pupils learning is
evauated regularly to ensure they benefit from the extra support. Parents are involved at dl
stages and are supportive of the programme. Relevant training has been provided for the
learning mentors who are d o involved in other aspects of schoal life, running extra-curricular
clubs and supporting the monitoring of attendance. Thisis having a positive impact upon the
work pupils do, and the progress they make. They make good links with teachers and pupils

to provide support. They organise homework clubs for those who need that extra support or
who do not have the space and facility to do their work at home.

Pupils generdly receive good support from additiona adultsin the classsoom. Thelarge
number of pupils with English as an additiona language are given good support through the
infants. Thisiswell targeted and supports pupils well. However, the effectiveness of support
inthe juniorsis not effectively monitored. Some pupils throughout the school who are
identified as needing extra help with their reading are offered additional support using ‘reading
partners as part of the * better reading project’. Progress of these pupilsis carefully monitored
in order to evauate its effectiveness. Assessment of pupils with specia educationa needsis
thorough. All gaff have detailed information about their programmes and targets, and thelr
progressis carefully reviewed.
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The schoal has clear procedures for managing behaviour which are shared with pupils and
parents. These are carried out effectively in most lessons and around school. However, there
Is some inconggtency in deding with pupils behaviour through the juniors with misbehaviour
not aways being dealt with appropriately. For example, Y ear 4 pupils were too frequently sent
to face the classroom wall and exclude themsalves from the lesson whilst in Year 5 asmall
number of pupils refused to follow the teacher’ s commands and the teacher had difficulty
maintaining order for atime. This confirmed the view expressed by some of the parents.
Pupils are very clear about the school rules and the rewards and sanctions that are used. They
generdly respond well to those expectations. Pupils are dso rewarded for good behaviour
with letters sent home.

There have been no forma exclusons for behaviour in the last year but pupils perceive
excluson and missing physica education lessons as part of the sanctions used by the schooal.
The headteacher confirmed that serious misbehaviour can result in pupils being sent home
immediately and remaining out of school until parents and the headteacher meet to discussthe
dtuation. In addition to their broader role, learning mentors are use to provide support for
pupils who need help to improve their behaviour. Some pupils expressed the view that
behaviour has improved recently particularly in the playground since the reorganisation of
playtimes following the recent building work and reduction in playground space which has led
to fewer pupils being in the playground a any onetime. The parents view of behaviour in the
school isthat it isgood. No incidents of bullying or racism were seen during the ingpection
week. However, the behaviour log records a significant number of incidents a playtime or
after school and pupils talk about fights and bullying taking place. Thereis no indication that
behaviour issues in the playground are racidly linked. The school monitors this gppropriately.
Follow up of incidents in the behaviour log is inconsstent.

Procedures for monitoring and promoting attendance are good. The schoal’ s atendance
policy and targets for attendance are made clear to parents. The school has effective
procedures in place to encourage attendance, including regular summaries of atendance being
sent home, rewarding the best classin assembly and giving certificates of attendance to
individua pupils. Completion of registers meets datutory requirements, although entries for
pupils marked late do not aways correspond with entriesin the late book. Absenceis
followed up on the first day by the learning mentors and they meet regularly with the home
school liaison teacher and the education socia worker to follow up problems. These
procedures have resulted in small improvementsin attendance this year. An attendance action
planisin place and arecent bid has been made for an attendance officer to further support the
work. Long-term absence leads to pupils missing significant amounts of work. However, the
roles of the home schoal liaison teacher and learning mentors are important in ensuring that
absenceis discouraged and that pupils settle quickly back into work on their return and
recelve the support they require.

Procedures for the assessment of pupils progress and the use of thisinformation to guide
curriculum planning are unsatisfactory. A formal assessment policy has recently been drawn
up but this has not yet become embedded into teachers practice. Good practiceis
developing in some subject areas such as science and good use of target setting is being
piloted in some classes. However, the school’ s assessment palicy is developing and too much
isas yet being left for teachersto pilot and to introduce gradualy. This leadsto huge
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inconggtenciesin its gpproach through the school. Assessment in most Nationd Curriculum
foundation subjectsisin the early stages of development. The overall approach to usng
assessment istoo variable. Hence, assessment is not effective in ensuring that dl pupils are
provided with the appropriate work and support to enable them to achieve well and make
good progress. The school is aware of this and has identified awhole-school approach to
assessment as an areafor development.  Effective systems for the tracking and analyss of the
progress of individual pupils across the school are not yet in place. Consequently, the school
is unable to identify where support for particular pupils should be targeted, and which subject
areas need a greater focus. Lesson objectives are shared with pupils a the beginning of dl
lessons, are generally revisited at the end of lesson and are to be used as a framework for
marking. However, the marking palicy is not gpplied consstently and few teachers give
feedback to pupilsthat sets targets and suggests ways in which they can improve their work.
Pupils are encouraged to evauate their own learning but individud targets for improvement are
not yet consstently used or shared. However, pupils are not systematicaly provided with
regular, clear pictures of their strengths and weaknesses, and of what they need to do next in
order to improve. Pupils are hence not being well guided or supported towards the next stage
in their education.

Pupils persona development is enhanced by events such as celébration assemblies that
highlight and reward significant achievements and provide opportunities for them to
demonstrate their own talents. For example, some pupils created their own Asian dance
routine which they performed in assembly. This did much to raise esteem and value the taents
of individuals. The school has recently adopted a structured program of persona and socia
education, which is used to encourage pupils to express their views and fedings. Respect for
the beliefs of othersis evident from discusson with pupils. Teachers do tackle issues of
bullying and racism in discusson with individuas and classes, but largely on an ad hoc basis a
their own initiative. Discusson around such are not yet systematicaly embedded within the
planned programme of work.

Some limited opportunities are provided for pupils to take on added responsibility which they
respond to well, for example, they take care of younger children a playtime by acting as
playground friends, act as monitors at lunchtimes and for assembly and sdll toast and biscuits at
break, but other opportunities to promote responsibility are missed by the school. However,
opportunities for pupils to take responsibility and show initiative in lessons, research and take
responghility for their own learning, are limited.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

61.

The school has established satisfactory links with parents to enable them to become involved in
their children’s education. Parents are supportive of the school and vaueits placein ther
community. Most fed that the school works closely with parents and fed comfortable about
gpproaching the school. Parents are particularly pleased that their children like school and that
the school expects children to work hard and achieve their best. They are satisfied that their
children make good progress and that good teaching and good standards of behaviour are
maintained. However, in the parents meeting with the ingpectors and questionnaire returns,
severd were disstisfied with the amount of homework set by the school and of the limited
range of extra-curricular activities.
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The school provides parents with a satisfactory range of information about schoal lifein
generd. Parents receive adequate reports on their children’ s achievement through a annua
written report. The school is conscientious in providing most information in community
language trandations as requested. Urdu, Punjabi, Bengai and Gujarati languages fegture
predominantly in some homes and the school tries to accommodate trandations where parents
request them. The prospectusis clear about the attitudes and values that the school promotes,
providing an outline of school life, with agood section on parenta involvement. Written
reports on pupils progress are clear and pecific to individuas and include significant aspects
of pupils academic progress and personal development. The schoal invites parents to meet
teachers twice each year for discussions on how wdl ther child is doing, and class teachers
are available for parents each day if necessary. Parents receive newdetters and other bulletins
that keep them up to date with school events. The great mgority of parents are satisfied that
the school keeps them well informed about how their children are getting on. However,
parents express dissatisfaction with the way in which some information or requests for support
give parents little time to prepare. However, the school does provide appropriate information
and endeavours to provide sufficient notice of events and costs. Parents are consulted if
problems arise concerning their child, with aview to home and school working closely together
to help the child. This generdly works wdl. Bilingud members of saff and trandators enlisted
from the local community are available daily in school and during specid events such as
teacher consultations and parent workshops to ensure that dl receive the information they
need. The school does much to reach as many parents as possible, providing information in
community languages, and through vidts to the homes of younger and potentid pupils. This
makes avery sgnificant contribution to the quality of information and support that parents
receive in order to help them support their children at school.

The school welcomes parental involvement and provides a satisfactory range of opportunities
for parents and staff to work in partnership. The school has drawn up an agreement of the
respongbilities of staff and parents which both have entered into as a framework for working
together in the best interests of children. Parents are involved through supporting their child
with homework. However, inconsstencies in the setting, amount and marking of homework
are gpparent. These limit the potentid of this aspect of school life towards an effective home-
school partnership. However, information sessions and courses for parents run by the school
meake a Sgnificant contribution to their understanding of the curriculum and to developing their
own skillsin order to help their children. The school frequently invites parents to see the
school in action. For instance, parents are invited to specid events, such as assemblies,
concerts and sports days. Many take up the invitation. As part of its commitment to working
with parents, the school employs a home-school liaison teacher who seeks parents views on
possible activities and support parents would welcome from the school. She usesthiswell to
arrange courses that help parents get to know the schoal, to improve their English and
numeracy skills, and to learn how to help their child succeed in school. In addition, parents
have the opportunity to attend a weekly book club. Parents support the school well by taking
up the offers of courses, and attending consultation sessons and specia eventsin great
numbers. In particular, parents demonstrated their support for the school by working hard to
retain the school for their community when local reorganisation plans proposed its closure.
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HOW WELL ISTHE SCHOOL LED AND MANAGED?

64.

65.

66.

The leadership and management of the schoal by the headteacher have been satisfactory
during the current period of sgnificant chalenge. The headteacher has a clear vison for the
school and what she wants the school to achieve. She has sustained a positive atmosphere
and has given the school clear direction through a period of Sgnificant change. In the last
Inspection leadership and management were deemed good. However, re-organisation of
schools acrass the local authority, development of the school building, and ingability in Saffing
have dl had a g9gnificant impact upon the school’ s key priorities and initiatives, for example
assessment, becoming embedded in its work during the last year. The headteacher is
developing the role of the senior management team and has a clear focus upon raising
gandardsin the core subjects which isimpacting pogtively through the national assessments
for seven and deven year olds. Sheiswdl supported by her very able deputy headteacher
and key stage co-ordinators. All staff are consulted in the decision-making process and
subject leaders have clear roles and responsibilities. However, the school has wesknessesin
teaching, the use and effectiveness of assessment, and in curriculum balance and progression
through the school. Theimpact of subject leaders on addressing these weaknesses has been
incong stent with some not being sufficiently proactive in leeding and supporting improvement.
Therole of subject leadersis stronger in the Nationa Curriculum core subjects and this reflects
the focus since the last ingpection. However, it is underdeveloped in most other subjects, with
few having the clear view of sandards and the overd| qudity of provison in their subject
required to enable support to be effectively targeted and standardsraised. Clear roles and
respongbilities are now in place for subject co-ordinators but they have had little opportunity
for training and have not been sufficiently proactive in seeking out a clear picture of their
subject across the school.

The school sets appropriate aims and vaues, and works to implement these across the school.
The schoal’ simprovement plan supports the further development of these ams through clearly
identified priorities. It shows a clear understanding of the school’s areas that require
development and appropriately plans to address these through carefully constructed action
plans. However, some developments, for example on assessment, are taking too long to
become embedded in the school’ s practice. Assessment isakey areafor the school that
needs addressing urgently if stlandards are to rise; but progress and plans to address
assessment weaknesses are taking too long to become embedded in practice. The school
linksfinancid support to its planned developments, but costs are not dways explicit in the plan.
Criteria through which the school can measure its success are identified but these could be
sometimes linked more closaly to the impact of the different actions upon improvementsin
sandards and the quality of teaching and learning.

Subject leaders have developed action plans for their subjects, and these are incorporated into
the school’ s improvement plan. Priorities have focused on developing teachers planning for
the subjects through the school. However, the monitoring and eva uation of teaching, learning
and standards need greater prioritisng if subject leaders are to redlly understand where the
strengths and weaknesses in their subjects are, and where the need for their support is

greatest. Few have had the opportunity to monitor and evauate their subjects and, beyond the
core subjects of English, mathematics and science, its practiceis limited.
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The governing body is supportive of the school and is appropriately involved inits
management. Governors are aware of the school’s aims athough these have not been formaly
reviewed recently. Governors have great confidence in the leadership and management of the
headteacher and have a srong belief that the schoal is continually striving to improve. Regular
reports from the headteacher keep the governors well informed. They have the opportunity to
discuss standards and receive an analysis of the school’ s nationa assessments for seven and
eeven year olds to identify how well the schoal is achieving against smilar schools and nationa
benchmarks, and to help them in setting targets for improvement. They have agreed targets for
the national assessment results of each cohort of pupils. Thereisacdear outline to the way the
governing body organises itself through sulb-committees but, with the mgor issues surrounding
the renovations to the school building, some sub-committees have not met on aregular basis
and issues have generally been discussed at full meetings. The finance committee does meet
on aregular basis to monitor the budget and the chair of governors has ahigh level of contact
with the headteacher. Thisisgood. However, dthough the governing body meets many of its
datutory duties, it has not ensured that al statutory requirements governing the curriculum have
been met. Wesknesses in the coverage of the National Curriculum in ICT, art and design, and
in design and technology mean that provison fdls below satutory requirements and this has
adversdy affected standards. A number of hedlth and safety issues relating to the care and
well-being of pupils have not been effectively addressed by the governing body. The chair of
governors has a good understanding of the strengths and weaknesses of the schoal.

Governors are involved in the regular monitoring and evauation of school priorities and the
post-ingpection action plan. Governors have alimited role in monitoring and evauating
teaching and learning. However, the chair of governorsis fully avare of where strengths and
wesknesses exigt.

The headteacher and deputy headteacher have introduced a programme of monitoring and
evduation. Thisisin its early stages of development. Behaviour, the classroom environment
and the implementation of the recently devel oped assessment policy have dl been formaly
monitored. The headteacher has a clear overview of the strengths and weaknesses in teaching
and learning. When issues have been identified, appropriate support has been given to try and
improve the stuation. The significant weaknessesin teaching currently being experienced
among some Saff relatively new to the school, have taken significant effort on the part of the
senior management team to manage and support.  Although support has been good and well
targeted, there has been insufficient time since the period of reorganisation to address
fundamenta weaknesses in some teachers subject knowledge and in classroom management.
Senior gaff are involved in monitoring and andysing standards in English, mathematics and
science a the end of the infants and juniors. However, andys's of assessment results has not
been used sufficiently to identify that which works well and to address curriculum weaknesses.
Andysis of standards across the other subjects of the Nationd Curriculum is underdevel oped,
largely because of inadequate arrangements for defining and assessing the progress that pupils
make. This hasresulted in subject leaders not having a clear picture of andards within their
subject and across dl year groups. They are not sufficiently proactive in seeking aview of
strengths and weaknesses in thelr subjects across the school and are unclear where
wesknesses exis. They are nat yet fully involved in monitoring the quality of teaching and
learning. Although some have scrutinized teachers' planning records and have recently
developed longer term planning to ensure coverage of al dements of the subject through the
schooal, lesson observation, moderation of standards across the school and regular scrutiny of
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72.

pupils work are dl ill areasidentified for future development. Targets are set to improve
pupils performance in nationd assessments in the core subjects. However, the tracking of
pupils progress through the school towards these targetsis inconsistent and does not dways
inform future curriculum planning.

The school has worked hard to improve its financid position. The previous deficit budget has
been dedlt with rigoroudy and thereis now a substantid credit balance. The school has
accurate accounts, knows its budget and has clear plans for future expenditure. The finance
sub-committee regularly checks the budget and monitors spending closdly. Spending is linked
to identified prioritiesin the school’ s improvement plan.

The schoal is participating in the government’ s Excellence in Clugtersinitiative in order to
improve pupils attitudes to school and enhance opportunities for parents to be more involved
in their children’s education. Funding for such initiatives are carefully alocated and the
effectiveness of their spending is monitored. The school makes good use of the grants for
Excdlencein Cities and Bradford Trident (New Ded for Communities). This has funded
learning mentors and educationd vigts for pupils. Funding for specid educationd needs and
ethnic minority achievement are dlocated and spent gppropriately to enhance overdl provison.
The school is developing its use of new technology, and staff carry out day- to- day
adminidration effectively.

The school has experienced difficulties in Saffing during the last few years. The school hasrun
for some time without a deputy headteacher. The current deputy headteacher istemporarily
covering amaternity leaveina Y ear 3 dlass due to gaffing difficulties. This sgnificantly
reduces time for her to focus on leadership and management issues. The outcomes of
Bradford School Reorganisation has led to additional teachers being redeployed to the schoal.
Some of these have had limited experience in teaching across the subjects of the Nationa
Curriculum or in working solely with pupils of primary school age. Although it has worked
well and dlowed the schoal to offer some specidist teaching in the juniors, it has dso provided
achdlengeto the school in reation to the training of teachers delivering the nationa Srategies
for literacy and numeracy, and a broad curriculum within the primary school context. Some
additional language support teaching has been deployed to reduce the size of teaching groups
and dlow for angle-age teaching groups in English and in mathematicsin Years 5 and 6.
During the week of ingpection the school employed two additiona teachers from loca schools
to support teaching in some classes. Theingahility and changes in saffing in recent times have
clearly had an impact on the ddlivery of the curriculum and the quality of teaching and learning,
particularly inthe juniors. Overdl, additiond staffing support has been well targeted where the
need has been greatest. Classroom assistants, staff supporting pupils with specid educationa
needs and English as an additiond language, are generaly used well and have a pogtive impact
on pupils learning; and they support class teachers effectively.

Accommodation in the schoal is poor. Mgor building work began at the school during Easter
2002 to replace temporary accommodation and to extend the schoal in light of additiona
numbers. Thisis ongoing and will be so until the building and refurbishment is complete in
2005. Current building work is having asignificant impact upon the school both in relation to
accommodation but also upon organisationd issues. Playground space is very limited and has
required reorganisation of lunch and play arrangements to reduce the number of pupils outsde
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a any onetime. The current condition of most temporary buildingsis poor and the ventilation
inthe Year 4 classroom and the ICT suite isinadequate. Steps and pathways around some
temporary buildings are uneven and raised edges to play areasform arisk to safety. Some
temporary buildings have little access to hot water and some floors and window frames above
toilets are rotten. Thelibrary is used as ateaching space and this restricts the organisation and
use of the library for research. Large fixed gymnastic equipment in the school hal is
inaccessible and therefore restricting provision to the full range of physica education activities.
Reception children have restricted access to outdoor play activities and therefore their
entitlement to outdoor learning experiencesis limited.

Arrangements for the induction of new saff are satisfactory. However, the school will bein a
sronger position from September 2002 following staffing changes taking place during the
current term.  Implementation of performance management is satisfactory and the school has
agreed its policy with governors. The governors are involved in setting performance targets for
the headteacher. All teachers have job descriptions and access to appropriate professiona
development. The school has an Investors in People award and is working towards
reassessment.

Overdl learning resources are satisfactory. The core subjects are generdly more effectively
resourced and this reflects the school’ s recent priorities. However, provison for ICT remains
an areafor development as the schoal is currently under-resourced, athough appropriate
finances have been dlocated to improve resources as the new accommodation becomes

ble to pupils. The school recognises the need to enhance teaching and learning
resources for subjects other than English, mathematics and science. Library resources,
particularly non-fiction are limited as are texts in duad English and heritage languages. Where
pupils may have access to some non-fiction books in their classrooms, resourcesin the library
are bardy sufficient for pupils to research independently and follow up their own interests and
enthusasms.

Congdering the very low attainment on entry to the nursery and the progress made by the
school, in spite of the sgnificant chalenges provided in recent years, the school gives
satisfactory vaue for money. The governing body and senior staff use the principles of *best
vaue’- comparison, chalenge, consultation and competition - systematicaly in their decison
meking.
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WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

76.

In order to improve standards, quality and the hedth and safety of pupils, the school governors
in conjunction with the headteacher, staff and loca authority should:

Continue to raise sandards in English and in mathemétics through:

improving teachers subject knowledge; (see paragraph 16)

using andlysis of data more effectively to identify and implement targets for
improvement; (see paragraphs 58;68)

improving teachers use of assessment to set gppropriately chalenging targets
for improvement, (see paragraph 58)

Improve progress through the juniorsin ICT, art and design, geography and design
and technology through:

providing sufficient support and guidance to teachersin addressng wesknesses
and incondgstenciesin provison;

(see paragraphs 4;7;142;152;157;172)

implementation of effective planning for progresson and coverage of dl dements
of the Nationa Curriculum programmes of sudly;

(see paragraphs 36;142;151;156;172)

enauring that sufficient time isidentified for pupils to study the breedth of
programmes of study in each subject; (see paragraphs 38)

Improve curriculum breadth and baance by:

implementing revised planning structures and schemes of work in dl subjects,
(see paragraph 37)

ensuring that al statutory requirements are met; (see paragraph 22)

reviang timetabling arrangements to ensure that :

appropriate time is given to each subject; (see paragraphs 32;36)

al lessons are of an gppropriate length, interruptionsto learning in

subjects are avoided, (see paragraphs 36;38)

Improve assessment and its use by:

implementing a condstent gpproach to assessment through the school and
across al subjects; (see paragraph 58)

implement awhole-school system for tracking and monitoring each pupil’s
progressin Nationd Curriculum subjects across the school and for informing
teachers of pupils needs, (see paragraph 58)

raising the quality and accuracy of teachers assessments and teachers use of
as=ssment to inform thelr planning; and (see paragraph 58)

improving the quaity and congstency of marking and target setting for individua
pupils, in order to identify the next steps pupils need to make. (see paragraph
58)

Improve the qudity of teaching in the juniors by:

improving the role and management of subject leadersin providing effective
support in planning, resourcing and delivering an effective curriculum; (see
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paragraphs 64, 66)

raising teechers subject knowledge, (see paragraphs 15; 16)

ensuring effective mentoring and support for al Seff;

(see paragraphs 15;16)

implementing arigorous gpproach to monitoring and evauating teaching and its
impact on learning, and providing effective feedback on points for improvemernt,
(see paragraphs 66; 68)

Improve arrangements for heath and safety for al pupils through rigorous risk
assessment and through:

ensuring effective supervison for dl pupils as they move around the school Ste;
(see paragraph 50)

providing effective ventilation in classsooms and in the ICT suite; (see
paragraph 50;51)

improving privacy in toilet areas and access to sogp and warm water in dl
cloakroom areas; (see paragraphs 50;51)

addressing issues of accessto parts of the school site by members of the public
and removing the hazards caused by vehicles outsde the school entrance at the
beginning and end of the schoal day; see paragraphs(50;51)

improving safety and security for the under fives, and (see paragraph 51)
removing hazards caused by uneven play surfaces, steps and pathways, and the
potentid risks to health and safety arising from some of the school’ s temporary
accommodeation. (see paragraph 51)

OTHER ISSUESWHICH SHOULD BE CONSIDERED BY THE SCHOOL:

Continue to improve attendance and reduce unauthorised absence to meet
national averages, (see paragraph 12)

Address weaknesses in curriculum provision brought about through restrictions
of the school’ s accommodation; (see paragraphs 38;72)
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed 63
Number of discussons with staff, governors, other adults and pupils 51
Summary of teaching observed during the inspection
Excdlent | Very Good Satisfactory | Unsatisfactory | Poor Very
good Poor
Number 0 5 25 27 5 1 0
Percentage 0 8 40 43 8 2 0

The table gives the number and percentage of lessons observed in each of the seven categories used to make judgements about
teaching.

I nformation about the school’ s pupils

Pupils on the school’sroll Nursery | YR-Y6
Number of pupils on the school’sroll (FTE for part-time pupils) 235 275
Number of full-time pupils digible for free school meds N/A 118
FTE means full-time equivalent.
Special educational needs Nursery | YR-Y6
Number of pupilswith statements of special educationa needs 0 3
Number of pupils on the school’ s specia educationa needs register 3 83
English as an additional language No of
pupils
Number of pupils with English as an additiond language 275
Pupil mability in the last school year No of
pupils
Pupils who joined the school other than at the usud time of first admission 38
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Pupils who left the school other than at the usud time of leaving 56
Attendance

Authorised absence % Unauthorised absence %
School data 6.5 School data 0.2
National comparetive data 5.6 National comparetive data 0.5

Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting year.

Attainment at the end of Key Stage 1

Year | Boys | Girls | Tota
Number of registered pupilsin find year of Key Stage 1 for the latest | 2001 28 23 51
reporting year
National Curriculum Test/Task Results Reading Writing Mathematics
Boys 22 23 26
Numbers of pupils at Girls 17 21 19
NC leve 2 and above Total 39 a4 45
Percentage of pupils Schooal 76 (76) 86 (79) 83 (89)
a NC leve 2 or above National a4 (83) 86 (84) 91 (90)
Teachers Assessments English Mathematics Science
Boys 24 25 26
Numbers of pupils at Girls 20 19 1/
NC level 2 and above Total vV} 44 43
Percentage of pupils School 86 (76) 86 (79) 84 (79)
a NClevel 2 or above National 85 (34) 89 (88) 89 (89)

Percentages in brackets refer to the year before the latest reporting year.
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Attainment at the end of Key Stage 2

Year | Boys | Gitls | Tota
Number of registered pupilsin fina year of Key Stage 2 for the latest | 2001 24 16 40
reporting year
National Curriculum Test/Task Results English Mathematics Science
Boys 16 10 19
Numbers of pupils at Girls 13 n 14
NC level 4 and above Total 29 21 33
Percentage of pupils School 73 (n/a) 53 (n/a) 83 (n/a)
a NClevel 4 or above National 75 (75) 71 (72) 87 (85)
Teachers Assessments English Mathematics Science
Boys 20 20 23
Numbers of pupils at Girls 14 16 17
NC leve 4 and above Total A 36 40
Percentage of pupils School 67 (75) 71 (75) 78 (85)
a NC level 4 or ebove National 72 (70) 74 (72) 8 (79)

Percentages in brackets refer to the year before the latest reporting year.

Ethnic background of pupils

Exclusionsin the last school year

No of pupils Fixed period | Permanent

Black — Caribbean heritage 1 Black — Caribbean heritage 0 0
Black — African heritage 0 Black — African heritage 0 0
Black — other 0 Black — other 0 0
Indian 13 Indian 0 0
Pakistani 148 Pakistani 0 0
Bangladeshi 51 Bangladeshi 0 0
Chinese 0 Chinese 0 0
White 38 White 0 0
Any other minority ethnic 3 Other minority ethnic 0 0
group groups

This table refers to pupils of compulsory school age only.

This table gives the number of exclusions of pupils of compulsory school
age, which may be different from the number of pupils excluded.
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Teachers and classes

Qualified teachersand classes. YR-Y6

Financial information

Total number of qualified teachers (FTE) 12 Financia year 2001-
2002

Number of pupils per qualified teacher 184

Average classsize 255 £
Tota income 938663

Education support staff: YR-Y6 Tota expenditure 826373

Total number of education support staff 10 Expenditure per pupil 2527

Total aggregate hours worked per week 206 Balance brought forward from -18714
previous year
Balance carried forward to next 117190
year

Qualified teachers and support staff: nursery

Total number of qualified teachers (FTE) 1

Number of pupils per qualified teacher 24

Total number of education support staff 1

Total aggregate hours worked per week 32

Number of pupils per FTE adult 12

FTE means full-time equivalent.

Recruitment of teachers

Number of teachers who left the school during the last two years 1

Number of teachers appointed to the school during the last two years 3

Tota number of vacant teaching posts (FTE) 2

Number of vacanciesfilled by teachers on temporary contract of aterm or more (FTE) 2

Number of unfilled vacancies or vacancies filled by teachers on temporary contract of less 0

than oneterm (FTE)

FTE means full-time equivalent.
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Results of the survey of parentsand carers

Questionnairereturn rate

Per centage of responsesin each category

My child likes schooal.
My child is making good progress in school.

Behaviour in the schoal is good.

My child gets the right amount of work to do at
home.

Theteaching is good.
| am kept wdl informed about how my child is

Qgetting on.

| would fed comfortable about gpproaching the
school with questions or a problem.

The school expects my child to work hard and
achieve hisor her best.

The school works closely with parents.

The school iswdl led and managed.

The school is hdping my child become mature
and respongible.

The school provides an interesting range of
activities outsde lessons.
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Number of questionnaires sent out 275
Number of questionnaires returned 101
Strongly | Tend | Tendto | Strongly Don't
agree to |disagree | disagree know
agree
77.0 16.0 3.0 3.0 1.0
66.0 28.0 3.0 10 2.0
63.0 25.0 6.0 2.0 4.0
53.0 20.0 10.0 12.0 5.0
69.0 21.0 5.0 0 5.0
67.0 16.0 9.0 5.0 3.0
62.0 22.0 5.0 10 10.0
79.0 16.0 10 10 3.0
57.0 29.0 8.0 4.0 2.0
63.0 22.0 3.0 4.0 8.0
66.0 24.0 4.0 2.0 4.0
50.0 25.0 4.0 6.0 15.0




PART D: THE STANDARDSAND QUALITY OF TEACHING IN AREASOF THE
CURRICULUM, SUBJECTSAND COURSES

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE

77. Theschool organises provison for the youngest children through separate nursery and
reception classes, admitting up to 30 children full time in the reception class each year. The 26
place nursery offers part-time placements for either morning or afternoon sessons. Mogt of
the children move from the nursery into the school, though some transfer to other local schools.

78. Overdl, the Foundation Stage provision provides a good basis for the children’ s learning, and
prepares them well for statutory schooling. The Reception Y ear was considered a strength of
the school in the last OFSTED ingpection and this has been maintained. The early years co-
ordinator has played a significant part in securing the improvements in the nursery. Good
progress has been made in addressing dl the issues for action arising from the last ingpection
within the nursery. Closer links have been made between the nursery and Reception Y ear,
though further work needs to be done to ensure children make good progress across the
Foundeation Stage. Teachers are now clear what they want children to learn in the nursery,
providing clear direction and focus for the teaching and improved deployment of gaff. Asa
result, the quality of language experiences the children receive has become more focused.
Sgnificant gains have been made in children’s communicative abilities in English, particularly
for those who enter the nursery with little or no English. The school’s policy for early yearsis
in draft form, and reflects current nationa practice. However, it does not contain sufficient
guidance for developing the monitoring role of the early years co-ordinator.

79. Standards on entry to the nursery are well below national expectationsin al aress of learning.
Many children enter with little or no English, and with limited skills to enable them to play
purposefully. The children make steedy progressin al areas of learning in the nursery, with
sgnificant gainsin their communicative abilities in English and in their persond, socid and
emotiona development. They enter the Reception Year till well below average, but make
good progress so that by the end of the Reception Y ear many children are achieving just
below, and with some achieving in line with the nationa expectations.

80. Overdl, the quaity of teaching in the Foundation Stage is mainly good. In the nursery, the
teachers' planning of work to be done ensures that a good range of learning opportunities are
provided that encourage children to explore and experiment, usng dl their senses and building
upon their naturd curiosty. Where the teaching is good, adults intervene sengtively in the
children’s play, providing good modes of language and play, which support and build upon the
children’sinterests. Lack of clarity regarding the boundaries of acceptable behaviour,
particularly when children work in smdl groups, hinders the effectiveness of some teaching.
Adults within the nursery observe children’s play and learning, and are using thisinformation
well to develop useful portfolios of work. However, the observations do not sufficiently
identify what learning has taken place in order to monitor the progress children make. The
regular observations form a good bass for discussing the next steps to take in order to
intervene in children’s play. This practiceisgood. In the reception class, teaching seen was
never less than good, and sometimes very good. The care and attention given to planning
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ensures that the needs of dl children are being met effectively. Avallable resources are used
well to support the provision of arange of carefully structured play opportunities, thus ensuring
that children progresswdl in their learning. The high qudity of teaching is congastent
throughout in the way the adults listen to children, provide correct language models, build upon
their interests, and question them to extend their thinking, use of language and play sequences.
Good support for children to develop their language and vocabulary comes from the way
teachers encourage didogue and involve children in conversation, providing good modds for
them to follow.

Per sonal, social and emotional development

81.

82.

Many children enter the nursery lacking confidence and the skills to enable them to effectively
play and learn together. However, good progress is made within the Foundation Stage. By
the end of the Reception Y ear, many children have made sufficient gainsin their confidence,
concentration and independence, and thus are ataining in line with the early learning godls.

The care, atention and warm welcome given to the children on their arrival by the adults
provide good role models for the developing relationships between the children. Specia
friendships are forged as children enter the nursery looking for their friends, and then join them
in play activities. Behaviour in the nursery isalittle boisterous at times, with one episode seen
of severa boys forming aroving gang. Behaviour expectationsin the nursery are less defined
than in the reception where children more clearly understand what is acceptable and
unacceptable, and the quality of behaviour isgood. Children are learning to become aware of
each other and to work co-operatively. Severd children were playing with alength of
guttering fixed to the outside fence. One child lifted it so that another could roll her bal down
it. In the reception this sort of active co-operation is more frequent with children working
together on arange of tasks including matching numbers from a bag to the numbers on their
number squares. Children are learning to become independent as they sdlf-register on arrival
at school, or choose when to help themselves to a snack during the sesson. Their confidence
increases as they choose activities and the materias or resources to complete self-initiated
tasks. The concentration span of many children in the nursery isfairly short and thisis sensbly
reflected in the unfolding range of activities as the sesson progresses. However, inthe
reception class, children’s concentration and attention to stories, tasks and play activitiesare
good, with many children perggting in their play asthey sruggle to achieve. They are curious
and anxious to learn and please the adults, who respond with pleasure and shared pride.

Communication, language and literacy

83. Many children enter the nursery with poor levels of communication in English. It isasgnificant

achievement that many make such good progress and, by the time they leave the Reception
Year, are attaining just below national expectations with some even aitaining the early learning
gods.

The emphasisin the Foundation Stage is upon developing spesking and ligening skills. Very

good opportunities are provided for building up the children’s English vocabulary in arange of
activities. The range of fruit a snack time introduced children to new words for types of fruit
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they ether knew in thelr home language or perhaps had never encountered before. The
hospital play and builders role play provide opportunities to explore new vocabulary,
moddlled, supplied and encouraged by adults joining in with the children’s play. Good
opportunities are provided for children to hear familiar stories with repetitive refrains, and to
joinin rhymes such as Five little ducks went swimming one day. In one Stuation, where the
teacher was working with some children with limited use of the English language, the use of
finger puppets and soft toys was used extremely well to capture thelr attention, and assist them
in acquiring confidence in the use of English. Children were shown how to negotiate through
the language used by the teacher and encouraged in work at the water trough as severd
children argued over sharing the equipment. This gpproach was a common occurrence as
adults helped children to take turns and resolve conflicts. Listening to everyday sounds as well
as music and the Singing of songs and rhymes underpin the structured opportunities provided
for children to hear the sounds in words. Children are encouraged to ligten to initid and end
soundsin words. They are provided with good opportunities to encounter stories and books,
and therefore are familiar with handling books. In reading, children are well aware of the
difference between words and pictures, many are recognising the letters of the aphabet, and
more able children are recognisang some familiar words. Children are given good opportunities
to explore marks in arange of play and creative contexts. In the reception they are aware of
the difference between drawing and writing, and many are beginning to form the letters
accurately. Some are beginning to use letters to represent words, and some arejoining letters
together to form words, particularly their own names.

Mathematical development

85. The gtandardsin mathematica development by the end of the Reception Y ear are below
expectations. However, the progressis steady in the nursery increasing in pace in the
Reception Y ear, 0 that some children are achieving in line with nationa expectationsin thelr
knowledge and use of number.

86. Themain strength of the mathematica experiencesisrelaed to number. Children arelearning
to count accurately numbers up to 10, both forwards and backwards, in the contexts of play,
sanging of rhymes and in retelling of sories. More able children are beginning to count in twos,
‘2,4,6,8. They explore numbers and develop their understanding of what happens when, for
example, the number 19 isreached, or 29, and the associated language of ‘twenty’ and ‘thirty’
respectively. Children are exploring the mathematica ideas related to capacity through their
play in the water and sand trays, and are learning the associated language of ‘full’, ‘empty’,
and ‘haf full’. They arelearning about weight in the sand tray and use buckets of sand on a
pulley system, and the language of ‘light’ and ‘heavy’. They are learning about shape in their
encounters with the hollow blocks and wooden blocks used in their congtruction play. They
incidentally match equipment they are returning to the shelves againgt the outlines or slhouettes
of the corresponding equipment. Children are encountering the language related to subtraction
and addition in arange of play contexts, for example, in retdling the story of Ten in the bed,
where they are responding to the question, “if onefdl out, how many areleft?, or in rhymes
“one current bun in the baker’ s shop... how many left?’
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Knowledge and under standing of theworld

87.

88.

Children make steady progress across the Foundation Stage but standards attained at the end
of the Reception Year are still below those expected of pupils at the end of reception and
identified in the nationd early learning gods.

Children are provided with arange of good experiences which encourage them to experiment
and explore using dl their senses. For example, their experiment with the guttering and rolling
balls enabled them to experiment with the force of gravity and to observe the varying speeds of
descending bdlls as the angle of dope was increased or decreased. Interactive displays, for
example on tadpoles, are used by children to observe closely and experiment with using
magnifying lenses to enlarge the view of tadpoles that they were observing, and to discuss
changesin the tadpoles’ development. The variety of naturd materias, such aswet and dry
sand, gravel, peat and water enables the children to explore the properties. However, thereis
insufficient access to the outdoor provision to enable the outdoor environment to be used
effectively with the reception children. Accessto hollow blocks and smdl building bricks,
aong-sde commercialy produced sets of materials, provides opportunities for children to
congtruct, join and make models. They use this materia well to create structures. However,
the range and quality of congtruction materials are limited. Accessto appropriate ICT isaso
limited athough children use listening centres and cassette recorders to listen to stories.

Physical development

89.

90.

The progress children are making is steady across the Foundation Stage. The standards being
attained are below nationa expectations at the end of the Reception Y ear, with only some
children ataining the early learning gods.

The children are learning to move around the environment and outdoor space safely and with
increasing confidence. Access to bikes and some larger apparatus is dlowing them to acquire
co-ordination skills. However, there is insufficient access to the hal or outdoor provision for
this aspect of their physca development to be more fully extended and therefore few are
showing the agility and confidence to dlimb, run and jump using equipment and the space
around them. They use smdl goparatus generdly well and make good progress in their co-
ordination skills, such as aming, throwing and receiving bean bags and bals. There are
appropriate opportunities to use tools, such as in woodwork as they drill holes to make key
holders for their parents, and dough play as they use rollers and cutters to make cakes. Their
fine co-ordination is developing wdl. Maleable equipment such as dough and clay, and
access to arange of condruction materias supports the development their fine motor skills.
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Creative development

91.

92.

The progress children are making is Steady across the Foundation Stage but the standards
attained at the end of the Reception Y ear do not meet those expected in the early learning
godsfor children at the end of the Reception Year.

Children explore materids in their collage work, and learn to express their ideas and fedings as
they draw, paint and creaete modelsin clay and recycled materids. They explore and
experiment with sounds, notably seen during the ingpection through playing with arange of
metd objects strung up on aframe for them to strike and clang together. They do thiswith
curiosty. Ther credtive efforts are strongest in their imaginative play, both in the home-corner,
hospitd play and building sSte aress, aswdl asin the ‘smdl world’ play with the garage, cars
and dolls house. In one instance the teacher was working with the children to build awall
with hollow blocks. She was encouraging them to observe closdy the pictures on the wall,
and to consider how they put the blocks together and use the builder’ stoolsin role play. This
play was continued later by the children, when they repeated some of the teacher’ s actions and
words they had heard earlier. The opportunity to play with dough lent itsdlf well to role-
playing cooking, and creating imaginary cakes and chappattis.

Linkswith parents

93.

The staff have developed good links with the children’s parents and carers. In addition to the
usua welcome and consultation meetings during the year, the saff have engaged in a number
of highly successful projects over the past few years related to Family Literacy and Family
Numeracy. This has resulted in increased awareness on the part of parents as to how they can
help their children learn and progress, and it has contributed towards the raising of standards
among those involved. Good links have been made with the support of the home school
liaison teacher who has worked hard to draw parentsinto the school and raise their avareness
of the importance of the nursery, particularly for the many children who are not exposed
aufficiently to the English language in their pre-school experiences a home.

The nursery does not at present meet the children’ s entitlement to five sessons of two and a
half hours per week. With the permission of the local education authority, the school has
shortened the sessons to two and a quarter hours, so dlowing time for teachers and nursery
assgants to share their observations of children and to plan the next stepsin their learning.
However, thistime is not being consistently utilised. Access to the main street in the nursery is
sometimes inadequately secure at the beginning of sessions. The use of larger apparatus on
concrete presents a safety hazard, particularly when the heavier reception children have access
to the equipment, which affects its stability.
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ENGLISH

95.

96.

97.

98.

99.

100.

The overdl qudity of provison in English and in the development of literacy is good.

Overd| standards of attainment in the 2001 nationa assessments for seven year olds were well
below the national average in reading and in line in writing. Standards in reading, when
compared to Smilar schools, were above average and well above in writing. The trend over
the last few years has been inconsigtent. It has been generaly upward since 1999 but fell in
2001 due to the particular ability range in that cohort. Standards overal at the end of the
infants in reading would not gppear to be making sgnificant ground toward reaching the
nationa average with very few pupils reaching the higher level of performance. Standards
reported in the last ingpection were judged to be broadly in line with nationa averages but well
above smilar loca schools. However, this was not mirrored in the school’ s national
assessments in 1998.

Standards in English work in the infants during the week of ingpection, were broadly in line
with those expected in both reading and writing and were higher than those achieved in the
national assessmentsin 2001. This reflects the range of ability within the cohort but also the
impact of work in continuing to raise standards.

Standards attained by eleven year olds in the 2001 nationa assessments were below the
nationa average. However, they were above those achieved by schoolswith asmilar
percentage of pupils eigible for free school meds with a higher than average number of pupils
achieving the higher levels than seen in Smilar schools. Last year’ s reults of nationd
assessments for eleven year olds were the first for the school following the reorganisation of
local schools from athreeto atwo-tier system. It istherefore not possible to judge trends
over time. The school sets targets for improving the results of eeven year oldsin nationa
assessments. The school met itstarget in 2001. An appropriate target for 2002 has been set
by the school, based on pupils' attainment so far, and the school is on track to achieveit.

Standards in English work in the juniors during the ingpection week were not Sgnificantly
different to those seen in the nationa assessments for eleven year oldsin 2001. They are
below average but represent a broad range of ability, and higher than those achieved by smilar
schools.

Ovedl performancein the infants reflects the prior attainment and significant learning that has
to take place in English for the many pupils whose initid grasp of English iswesk or where
they have had very limited experience of usng English to communicate. Although some are
reaching the expected standards in English when they leave the reception class, many others
are dill a levels below those expected despite the effective progress made in English through
the Foundation Stage. Good progress is generdly maintained throughout the infantsin
gpesking and ligening, reading and writing skills. The schoal receives additiona funding to
provide additiond language support for those learning English as an additiond language. It
usesits support well through a mixture of support in classrooms with targeted groups of pupils
and through additiond literacy and numeracy initiatives. Thisis having an impact on the rate of
progress pupils make in English.
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101. Currently thereistoo much variagbility in the sandard of work and achievement of pupils
across clasesin thejuniors. Thisisduein part to variaionsin teachers expectations of what
pupils are capable of achieving, confidence in usng the nationa framework for literacy, and
incongstency in the use of assessment to plan work that meets the needs of dl pupils. The
grouping of pupilsinto smal teaching groups in the upper juniorsis based on pupils &aility in
meathematics and does not dways match the linguistic needs of pupils. Therefore, the range of
ability and language needs in these teaching groupsis dill very wide. Teachers do not dways
take this into account when planning work and consequently work does not dways meet the
needs of different groups. For example, in writing, one class were focusing upon persuading
others through writing a pamphlet. However, for some in the class, the ideawas too difficult
and they recaived very little help or guidance from the teacher other than that which had been
shared with the whole class. However, for some, this guidance was too difficult to read and so
pupils struggled to do the work and achieved little.

102. Thereis some variation in the progress of groups of pupils with different needs and abilities.
Pupils with specid educational needs make satisfactory progress through the school and
receive gppropriatdy targeted support. Higher attaining pupils are usudly well chdlenged in
the infants but inconggtently so in the juniors where work does not away's provide sufficient
chdlenge. Whereas support for those learning English as an additiond language in the infants
workswell and ensures good progress, it isless effective in the juniors. Sometimes support
given istoo generd with insufficient condderation given to pupils individud language needs.
Support is provided to enable pupils to access the work given in the class but sometimesthis
work is not gppropriate for those who are new to English. In supporting language across
subjects, insufficient opportunities are provided to reinforce vocabulary and language
dructures including sentences, questions and explanations.

Speaking and listening

103. By theend of Year 2, most pupils listen well. Teachers ensure they have pupils' full atention
and speak clearly. Asaresult pupils make an effort to listen to dl that issaid. Teachers
congtantly check pupils understlanding through arange of questions. Pupils often respond with
short answers due to their limited vocabulary. Some teachers, however, are skilled in
encouraging pupilsto extend their answers. For example pupilsin Year 1, discussng the story
of Farmer Duck were able to offer extended explanations as to why the animas in the story
fet asthey did. Teachers offer awide range of opportunities to develop spesking and listening
skills. They organise pupilsin avariety of ways to enable them to communicate in large and
amdl groups aswell asin pars. This hepsthem to gain confidence in gpesking and listening,
both with adults and their peers. Satisfactory progress takes place through the juniors and, by
the age of deven mogt pupilsincluding those learning English as an additiond language, spesk
with confidencein arange of Stuations. When discussing the text Marianne Dreamsthey
offered ideas and discussed the setting of the Story in detall. They offered suggestions and
opinions, ligtening carefully to the contributions of others. They answer questions thoughtfully
and some gave extended and detailed responses. Most are good listeners and follow
indructions well.
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Reading

104. Mot pupils by the age of seven read confidently and accuratdly. Systematic teaching of |etter
sounds and patterns enables pupils of al abilities and backgrounds to read smple texts by
themsalves. They discuss characters and predict what might happen next in the story. Pupils
sound out unknown words and use clues from the illustrations in the book and the context in
which they read to understand and gain meaning from atext. More able pupils read with
expression and take account of speech marks, question marks and different phrasing. They
are beginning to use non-fiction books and locate information using the index and contents
pages. Pupils are developing an enjoyment of reading. They are keen to read and share
books with adults. Thorough records of infant pupils progress in reading are kept and books
are generaly well matched to pupils reading ability through the infants. Progressis
satisfactory through the juniors and by the age of eeven, pupils are reading with increased
confidence and accuracy. They read fiction and non-fiction and understand how to locate
information from books. Mogt read with meaning and can find information from the text to
answer questions. They use arange of drategies to identify unknown words but till rely
heavily on their knowledge of letter sounds. Pupils are developing expresson in their reading
and beginning to pay attention to the punctuation in the text. Some more able pupils recognise
humorous phrases and understand the meaning and inferences by the author. Recent changes
to the assessment and record keeping of progressin reading through the juniors still need time
to become consgtent in practice. Some teachers use the syssiem well to group pupils for
reading activities and to keep a clear check on the progress pupils make. However, others
record what pupils have read and are not using the system effectively to plan reading activities
thet help pupils overcome reading difficulties. Those learning English as an additiond language
areintroduced to a broad range of reading books and talk about some of ther favourite
authors and reading interests. A good supply of reading books have been purchased for
pupilsto read in class groups. These are wdll presented and represent arange of interests and
backgrounds.

Writing

105. Inwriting, the youngest pupils write Smple sentences and are beginning to have an awareness
of capitd letters and full stops. By theend of Year 2 most pupils writing is developing well.
They put their ideas in sequence and are beginning to use awider range of interesting
vocabulary. They are usng smple punctuation gppropriately and the spelling of common
wordsis usudly accurate. Good attempts are made at the spelling of unknown or difficult
words and they have regular opportunities to improve their handwriting which isusudly legible
with good letter formation. By the end of Y ear 2 the quaity and quantity of written work is
improving and isusudly wdl presented. ICT is sometimes used well to support their learning,
for examplein Year 2 where pupils used ICT to improve the presentation of their own version
of We're going on a Bear Hunt. By the end of Year 6 pupils write for arange of purposes.
Their interest is sometimes captured well, for example where pupils are asked to write a report
on the World Cup. They write with enthusasm and use awide range of interesting
vocabulary. For example, an able writer used the words * campaign’ and * devastated’
naturaly when describing the clash between two teams. They use Sory planners effectively to
develop the plot and charactersin a story and when comparing poems about whales they
comment on the setting, imagery and persond fedings towards the poems. Pupils are usng
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106.

107.

punctuation with increasing effect and accuracy. Handwriting is generdly joined and legible.
Some pupils have agood style of handwriting and work iswell presented, however, thisis
incons tent between classes. Older pupils do not receive sufficient opportunities to use ICT
to support and develop their skillsin English particularly in word processing and publishing
their work.

The qudity of teaching in theinfantsis a least satisfactory and sometimes good. No
unsatisfactory teaching was observed. Teachers know how to develop spesking and listening,
reading, and writing skills. Great emphadisis placed on the teaching of literacy, particularly for
those pupils with English as an additional language. Lessons are well prepared and planned to
meet the needs of pupils. Additiona classroom support iswell used. Teachers manage pupils
and organise activities very effectively. A good range of resources are used well to interest
and motivate pupils. Lessons are wdl paced and time is generally used to good effect. Work
Is marked regularly and some marking gives clear guidance on how pupils can improve their
work. However, assessment in writing isincongstently used by teachersto plan for the next
steps each pupil isto achieve. Teachers mark work and assess what pupils have done, but
seldom use this to identify what pupils generdly have not understood and to plan follow-up
work to give more opportunity for pupils to practise or to revist where they have
misunderstood.

The qudity of teaching in the juniorsisinconggtent, ranging in the lessons seen from very good
to unsatisfactory, athough mostly satisfactory. Where unsatisfactory teaching was observed
thiswas directly linked to the teacher’ slack of subject knowledge. For example, in explaining
clauses and subordinate clauses, the teacher was uncertain and confused pupils through her
explanations. However, in most cases teachers have gppropriate subject knowledge with
some having a very good knowledge of how to stimulate interest and achieve high sandards.
Work is usudly well matched to pupils abilities and questioning is used to good effect.
However thisis not consstently the case, with teachers sometimes providing the same work
for dl pupils and dlowing little discusson of the task before pupils began to work.
Consequently, for some, the work was too hard and they had received insufficient help to
make it asuccess. The effectiveness of assessment istoo dependent upon individua teachers
and therefore too varigble. Work is therefore not dways well matched to the range of ability
within teaching groups, leading to limited progress being made overdl with work thet is
sometimes too challenging for some. For examplein aclass of eight year olds, pupils were
involved in sorting words for afary and ghost story. However, four out of the Six pupils
involved in the group could not read the words without significant help. This had not been
foreseen by the teacher who had migudged the abilities of pupils due to ineffective use of
asessment. Teaechers generaly organise and manage pupilswell. Pupils are given
opportunities to work in smal groups and pairs and generdly work well together. Marking of
work isinconsistent through the juniors and feedback to pupils on what they need to do to
improve their work isvarigble. The use of bi-lingua support is not aways effective in ensuring
that pupils with limited skillsin English understand key idess and make gppropriate progressin
ther learning. They are not dways well deployed and are not dways given sufficient guidance
from the teacher on what to they should be aiming for and developing with the pupils they
support.

108. The school has implemented the Nationa Literacy Strategy well. Some teachers rdlatively
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109.

new to the school have had sgnificant training needs in relation to teaching using the Nationd
Literacy Strategy. Generdly agood baance of work at text, sentence and word leve is
covered by each class. However, teachers often miss opportunities to use a‘big book’ or text
at the beginning of alesson to explain how the words and writing styles being learned are used
in practice. Some opportunities are provided to develop and apply literacy skillsinto other
subjects, for example, in researching as part of geography, or in consdering captions and
phrases to describe fedingsin rdigious education. However, thisis not consstently planned
across al subjects. Pupils use the library and thisistimetabled. However, its use as a planned
sesson for the development of library and research killsis very limited. Thereisno overdl
plan for this through the school and much is down to the skills and interests of individua
teachers. The range of non-fiction books is limited asis provison of booksin dua languages.
Limited use of such resources leads to missed opportunities for pupils to broaden their
language experience and vaue the range of heritage languages within school. The school is
aware of thisand is planning to enhance library resources in the near future. “Better Reading’
and “Family Literacy” projects have been implemented well and have a clear impact on
improving standards among the pupils involved.

The English co-ordinator has worked hard to guide staff in the implementation of the literacy
drategy. Good liaison exists between the nursery, reception and infant classesto ensure a
consistent gpproach to teaching through the juniors. Whole school gpproaches to planning
work and to the teaching of handwriting have been implemented. Thereisaclear focuson
improvement and raising sandards. The monitoring of the subject however is
underdeveloped. The co-ordinator does not yet have afull and clear picture of standards and
quality across the school through lesson observation and scrutiny of pupils work. Although
some andysis of the national assessment results for seven and eeven year olds takes place, its
usein planning for more effective provison is underdeveloped. Assessment is not used
conggtently to plan the next stepsin learning for pupils. It needs to be addressed more
formally across the subject to ensure that work is dways well matched to the very varied
needs of pupils, and that al pupils make the expected progress.

MATHEMATICS

110.

111.

The overdl quality of provison for mathematics and the development of numeracy inthe
school isgood. Standards and the quadity of provision have improved since the time of the last

Ingoection.

Overdl, the attainment of pupilsin mathematics is average by theend of Year 2. Reaults of
nationa tasks and testsin 2001 werein line with those found nationdly, and well above
average compared to Smilar schools with more pupils attaining above the average Leve 2 than
seen nationdly. Therate of improvement is greeter than that nationdly, with year on year
improvement since 1998. Resultsin the nationd tests for eeven year oldsin 2001 were wdll
below the national average but in line with schools where there are a smilar number of pupils
eligible for free school meds. Due to the recent re-organisation at the school and 2001 being
the firgt year in which even year olds a the school took national assessments, it is not
possible to judge trends over time. An appropriately chalenging target was set for
mathematics resultsin 2001, based on the prior attainment of pupils but was not achieved.
The target for 2002 is appropriate but equdly is unlikdy to be achieved.
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112.

113.

114.

115.

116.

Standards observed in the ingpection indicate standards at the beginning of Year 1 to be below
those expected nationdly. However, by the end of the infants, attainment in mathematicsis
broadly in line with those standards seen nationdly. All groups of pupils, including those with
gpecid educationd needs and the large number for whom English is not ther first language,
make good progress through the infants. In the juniors, andards areimproving in Years 3to
5, and amore challenging target for nationd test results set for 2003 islikely to be attained.
The progress pupils are making across the juniorsis generdly sound. A drop in andardsin
the current Year 6 isduein part to the previous low attainment of the cohort, seen through
their achievement in the nationa assessments for seven year olds, and to some weaknessesin
teaching in mathematics during the current year.

Improvement since the last ingpection has been consistent. The schoal is particularly
successful in supporting pupilsto achieve the higher levelsin the nationd tests and tasks a the
end of Year 2. The current teaching arrangements for ability-related groupsin the juniorsis
effective asit is helping to reduce the Sze of the teaching groups, and raise sandards.

In Year 1, pupils are learning to count forwards and backwardsin order. They are becoming
familiar with numbers on a 100 number square. By Year 2 they have made good progress and
mogt are confident with tens and units, with some showing confidence with numbersin the
hundreds. They use addition and subtraction well, and some of the more able pupils use
multiplication and divison with underdanding. By the end of Year 2 pupils are writing sums
accurately, usng correct notation. In lessons, they show increasing confidence in counting
forwards and backwards, for example, usng their knowledge of tablesto count in threes.
They use gppropriate mathematica vocabulary in lessons to explain whet they are doing.

Mogt are gaining a good knowledge of the properties of shapes, and use thiswdl in their work
on symmetry. Some good links are made with other subjects, notably the recording of atraffic
survey in geography in Year 1, which pupils presented in asmple bar graph. In Year 3 pupils
are building on their knowledge of their two, five and ten times tables, and gpply thisto
practical everyday work, including measuring, usng money, adding, subtracting, and drawing
upon their knowledge of multiplication and divison. Further work on shapes is undertaken,
and their knowledge deepened in their work on symmetry and reflection. InYear 5and 6
their knowledge of number operationsis extended into work with long divison including
decimd places, and seeing the links with multiplication. Work on fractions and percentages
indicates an increasing level of understanding in applying their knowledge of number. Work on
shapesis extended to cdculating and estimating angles, and working out perimeters to shapes.
A range of methods for digplaying and interpreting datais explored. Some good links with
other subjects are made with science, for example in some work where different rates of
evaporation were presented in bar graphs.

The qudity of teaching is congstently good in the infants. In the juniors the qudity is more
variable ranging from very good to unsatisfactory. It is satisfactory overdl but with dl the
unsatisfactory teaching seen being in Years 5 and 6. The Nationd Numeracy Strategy has
been effectively implemented and is having a pogtive effect on pupilS progress in mathematics.
However, some teachers relatively new to the school have needed significant training in relation
to using the Nationd Numeracy Strategy.

Where the teaching is good, the planning is thorough, with gopropriate use being made of the
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framework provided by the Nationa Numeracy Strategy. Learning objectives are clear, and
pupils understand what it is they have to do and what they areto learn. Teachers knowledge
of mathematics and how to teach it is generdly good, which enables them to provide clear
explanations and focus their questioning of pupilsin order to encourage them to explain their
drategies and move them forward in their understanding. Regular opportunities to practise
recalling number facts is sharpening their speed &t recal and solving mental problems, aswell
as encouraging their use of key mathematica vocabulary.

The qudlity of investigation work is good. In one lesson, the teacher provided awarm- up
session on devising further number facts from agiven number. Thisled well into an effective
sesson on investigation and problem solving, which generated a great ded of discusson and
co-operative working using number facts, recognisng number patterns and relaionships. In
addition to recelving effective teaching of basic numeracy skills, pupils have opportunities to
apply their mathematical knowledge and understanding to work on shape, space and
measures, and in data handling. In another very good lesson, the teacher effectively built upon
arecd| of multiplication and divison operations in the opening session, then set up red-life
problems, usng money and measures, where pupils had to gpply that knowledge.

Where the teaching is unsatisfactory, particularly in some of the older classes, insufficient
explanation is provided and there are missed opportunities to extend pupils thinking and
reasoning. Sometimes the pace of learning and challenge provided by the teacher istoo low,
with pupils practisng mathematics that they already know. In these lessons, the qudity of
classroom management and the management of pupil’ s behaviour isinconsstent and less
effective, disrupting the quality of learning and the progress pupils are making.

Some good work on display and in pupils books show good use of mathematics in geography
and science, to support pupils knowledge of presenting and interpreting data. Support staff
are deployed gppropriady to those who find mathematics more difficult, or who need extra
support particularly because of language difficulties. Work is usudly provided that takes
account of the range of ability in classes. The ends of lessons are generally used well to assess
what pupils have achieved and to check progress againgt the objectives for the lesson.
Homework is given regularly, and used to support and consolidate work undertaken in the
classroom.

The role of the mathematics co-ordinator is well established and effective in supporting work
through the school. The school’ s policy for mathematics has been recently updated and
provides appropriate guidance to teachers for developing the subject across the school. A
number of relevant strategies are in place to support continuing improvement in standards.
Assessments of attainment are used to group pupils by ability, both in the infants and the
juniors, enabling teachers to narrow the ability range in their teeching groups. Andysis of test
papersis used effectively to identify gagpsin the teaching and to inform future planning.
Tracking of pupils attainment and progress across the school is being developed. However,
greater use could be made of the school’ s assessment data to target support where the need is
grestest. The approaches to how pupils present work in their mathematics books and how
teachers mark pupils work are inconsstent across year groups, resulting in some work being
poorly presented, incomplete and, when inaccurate, mistakes not aways being sufficiently
explained to pupils. The co-ordinator has recently worked with staff on developing the use of
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number in investigations. There is further scope for links between ICT and mathematics to be
developed.

SCIENCE

121.

122.

123.

124.

125.

The overdl qudity of the provison for science is good.

Standards achieved overdl in science arein line with those achieved nationaly. Thisisaresult
of carefully developed curriculum planning for science, which is reflected in the qudity of
teaching provided and in pupils work over time and in lessons. The school has adopted the
revised Nationd Curriculum in science and has organised effective units of work to accompany
this.

Results of the 2001 Nationd Curriculum teachers assessments for pupils at the end of Year 2,
show performance to have been well below average. Compared with schools with asmilar
number of pupils digible for free school med's, performance was average overal but with
fewer pupils achieving beyond the expected Levd 2. Current sandards however, are higher
than those attained in 2001 with pupils currently in Year 2 achieving well. During the current
year, further work has been undertaken to devel op the school’ s science curriculum and
teaching, and this has had a positive effect on the standards achieved. Appropriately, more
work is planned to improve the assessment of individua pupils progressin science, which
should aso help to raise stlandards.

Reaults of the nationa assessments for eeven year oldsin 2001 were well below the nationa
average but with asmilar number of pupils achieving the higher levels (Levd 5 and above) to
that seen in schools nationdly. Compared to smilar schools, results were average at the
expected Level 4 and above average a the higher levels. Last year wasthe first year in which
pupils took the nationa assessments for even year olds and so it is not possible to examine
trends over time. However, evidence from lessons and from pupils work indicates that
gdandards are improving due to the carefully planned curriculum, well-organised practical work
and good teaching qudlity. They are now broadly in line with those expected nationaly. There
are no sgnificant differences in lessons and work seen in the achievements of girls and boys.
The emphasis on practica investigation and the teaching of scientific language aso ensures the
inclusion and progress of pupils from al ethnic groups and of those for whom English isan
additiond language, so that pupils of dl abilities and backgrounds generaly make equally good
progress.

By the age of seven, most pupils can observe closdly and use dl their senseswell. They are
able to judge amilarities and differences and recognise variation in living things and changesin
materials when heated. They know that living things change and grow and that animals grow,
move and breathe. They recognise sound and light sources and the factors which affect how
well sounds and light may be heard or seen. The higher atainers are beginning to use arange
of methods of recording, including written sentences and labdlled diagrams. Pupilsin Year 1
are gaining in their understanding of forces. They know the difference between pulling and
pushing. They recognise that blowing with air is a push and can predict and describe how to
make atoy windmill turn faster or to change direction. InYear 2, they know that whilst broad
bean seeds grow into broad bean plants, both seeds and plants will show differencesin sze,
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colour and pattern, for example, and that thisis known as variation. They can draw
comparisons with the smilarities and differences between people. These pupils can observe,
gather and record their data, usng appropriate vocabulary. They make comment about how
ther findings are different to their predictions.

By the time they are dleven year old, pupils generdly use scientific vocabulary with confidence.
They understand the meaning of afar test and know what avariableis. Whilgt they arein the
juniors, pupils consolidate their knowledge of light sources, gain in understanding about how
light travels and how shadows are formed, and they understand key terms such as opaque and
transparent. They know the functions of skeletons and recognise a relationship between
growth from child to adult and skull Sze. Pupils recognise that materids may be solid or liquid
and that some changes are reversible whilst others are not. They make good progress in their
understanding of forces, learning about the friction crested on different surfaces and about air
resstance. In Year 3 they learn that rocks may be formed from molten lava or from particles
joined together. Pupilsin Y ear 4 recognise plants as sources of food and know about the
place of fruit and vegetablesin a hedthy diet. These pupils can name the parts of a plant and
recognise that plants come in many forms, including the largest trees on the earth. By thetime
they reach Y ear 6, pupils have a good knowledge of micro-organisms and know there are
bacteria, viruses and fungi. They can describe the useful functions of these and the harmful
effectsthey may have. Pupils have agood understanding of afair test, they can describe
factorsinfluencing the rate of reproduction of micro-organisms and can identify that to
investigate this, they will need to dter one varigble a atime. Examination of pupilS previous
work shows that they have carried out interesting and gppropriate investigations covering al
aress of the science curriculum.

Girls and boys work well together and achieve at Smilar rates, as do pupils from across the
ethnic groups. Pupilswith specid educationa needs make suitable progress. Thisis because
work is planned at the right levels for them and staff support activities well.

Science was not reported upon in full at the last ingpection, dthough it isreferred to briefly in
the previous report, where progress is described as sound. Teaching and learning in science
are now good and the curriculum planning is more systematic to secure good coverage of the
national programmes of sudy. Therefore improvement in science provison since the last

ingpection is good.

Overdl, the quality of teaching in scienceisgood. Most teachers have sufficient subject
knowledge to plan their work effectively. They have had training and support particularly to
develop investigative work in science. This aspect is now well-embedded in the teaching of
science. Lessons are carefully planned, with clear objectives shared with and understood by
pupils. The best teaching is characterised by the active engagement of dl pupilsin apractica
investigation and by the quality of the questions posed to pupils, enabling them to think and to
exploreideas. For examplein aYear 1 lesson on forces the teacher used humour to engage
pupilsin establishing whether they were pushing or pulling when putting clotheson. Shedso
used resources of interest to the pupils, for example toy windmills. Because they were
interested, they started to spontaneoudy explore variables and commented: “The harder you
blow the fagter it goes” Thiswas then extended with a Smple question from the teacher of:
“How do you make it change direction?” which rapidly led to hypotheses, prediction and
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active investigation by the pupils. InaYear 6 lesson arange of activities were used to
encourage planning of an investigation and forming a hypothesis. These included discusson,
use of avideo and practicd activity. Asaresult of this, pupils were able to work sengbly in
pairs, to plan an invedtigation into the growth of mould. They were gble to identify the
variables they wished to manipulate in this experiment. In dl the lessons seen, teachers gave
an gppropriate emphasis to hedth and safety in practica work. Generdly pupils are managed
well, ensuring they know what they have to do and how they will gpproachit. Because of this,
the pace of lessonsis suitable. On occasion carefully planned and successful team work
amongst adults enables a gresater coverage of work and more practica activities than might be
possible with just one adult. This enables learning to be productive throughout some very long
timetabled science lessons of up to two hours duration.

Most lessons start with recdl of what pupils aready know. This enables teachers to build on
this and to match work to the needs of both the higher attainers and those with specia
educationd needs. Thisis asssted by effective use of adults to work with groups, pairs and
individuals, thus enabling them to make progress. Most lessons conclude with areview,
involving pupils, of what has been learned. However, timetabling of the curriculum leads to
some lessons being rather long and difficult to manage in reation to keeping pupils interested
and motivated.

Pupils enjoy their work in science, in particular the opportunities to engage in practica
investigetions. They are interested and well motivated, often putting careful effort into
discussion, practica work and recording. At times, the best teaching dicits imaginative
thinking and predictions. Behaviour is generdly good and pupils are sensible and responsive.
Occasiondly the rate of progressin lessonsis dowed because the teacher has to intervene
regularly to reduce noisy or ingppropriate behaviour. In general, science makes a postive
contribution to pupils persona development, because of the opportunities given to them to
work collaboratively and also to be independent. Pupils are al'so encouraged to apply their
scientific knowledge to red life Stuations, for example ,in thinking about food and in
congdering the effects of micro-organisms. However, opportunities to explore cross-culturd
agpects of science and the contributions of scientists around the world, particularly in light of
the multicultural context of the schoal, are less well-devel oped.

The subject iswell led. The careful curriculum planning for science and the co-ordinator’'s
guidance and support have improved teachers knowledge and the emphasis on investigative
work. Thisisraisng pupils atainment. Resources are adequate and are used very well.
Their organisation in boxes according to the work being taught is effective in ensuring that
teachers have access to materias to help them teach effectively.
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Monitoring and evaluation of work in science are limited. A system to evaduate pupils learning
at the end of a unit of work has recently been introduced. Thisis passed to the next teacher to
assg in ther planning of the next stage of work. However, the progress of individud pupilsis
not monitored and tracked. Nor are the results of assessments analysed asawhole. Asa
result, individud pupils difficulties may not be identified, and gaps or wesknesses in curriculum
coverage or teaching are not sufficiently recognised and tackled. The potentia of this
assessment information is not therefore used to improve pupils progress and the standards
atained. Theuseof ICT to support learning in scienceis aso limited.

ART AND DESIGN

134.

135.

136.

137.

138.

The qudity of provison for art and design is unsatisfactory.

Strengths
Pupils respond well and are interested in art and design.
Teaching and learning are good when the subject is taught.

Areasfor improvement

- Coverage of the nationd programmes of study is limited.
Standards achieved by the end of the juniors are below those that are expected of
eleven year olds.
The monitoring, evauation and development of teaching in the subject are too limited.
Pupils progressin art and design is restricted by inconsstencies in the times dlocated to
the teaching of art and design.

During the ingpection, three lessons or part lessons were observed and pupils work in
sketchbooks and on digplay around the school was examined.

Standards achieved overdl in art and design are below those that are expected of deven year
olds, by the time pupils leave the schoal.

By the time they are saven years old, pupils produce work that is Smilar to that seen in most
other schools because they have a satisfactory amount of experiencein art and design. The
standards achieved by eleven year olds are below those you would expect to see for pupils of
thisage. Thisisdueto alack of sufficient coverage of the nationd programmes of study which
affectsthe overal progress pupils make. There are no sgnificant differencesin the rates of
progress of the various groups of pupils in the school, including those with specia educationd
needs and those for whom English is an additiond language. Art and design was not reported
upon in the last inspection.

By the age of saven, pupils can draw things they see from first-hand experience, for example
buildings, plants and vehicles. They aso work from imagination, drawing mongters linked to
the story Where the Wild Things Are and explore pattern through paintings linked to the
Elmer Stories, weaving paper, and through symmetrical paint blot prints. They use alimited
range of materids, including paint, pencil, collage, textiles and chaks. Thereislittle evidence
of three-dimensional work or of reference to the work of other artists. Pupils do have some
opportunities to review, evauate and improve on their ideas. For example, ashort Year 1 art
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and design lesson was used well to review some drawings and paper collage work on arches.
Pupils could identify successful features of their own and others work.

Thereislimited progress overdl through the juniors. Pupilsin Year 3 recdl earlier learning
well and use key vocabulary appropriatdly, for example when looking at pictures of naturd
forms and of sculptures by Gormley and Moore. They understand the difference between
shape, texture, space and form. These pupils are dso learning to communicate their ideas
through discussion and through sketches. Y ear 4 sketchbooks show some careful
observationd drawing of facid features, shoes and plants and there is al'so evidence of work
on irregular and repesting patterns in sketchbooks and classrooms, the latter using ICT.
However, thereisless evidence of pupils commenting on their own or others work or of
adapting and improving their idess. In Years 5 and 6 thereis little evidence of work in art and
design; and lessons in the subject were not timetabled during the inspection. A hdl display
showed some good observationa drawings of football boots, linked to the World Cup theme,
but otherwise progress of pupilsin art and design islimited, due to the restricted opportunities
provided.

In the few lessons seen during the ingpection, the quality of teaching was good. Teechers have
auitable knowledge and explain the tasks clearly. Lessons are carefully planned and organised,
athough the structure of the schoodl’ stimetable is disruptive to pupils learning. InaYear 1
class, one of the two weekly art and design lessonsis only timetabled for an inadequate
sesson of 15 minutes. The teacher used thistime well to review and evauate pupils work.
However, pupils have to then wait until alesson later in the week before they can develop their
ideasfurther. InYear 3 and 4 lessons a group of pupils are withdrawn from art and design
lessonsto work in the ICT suite. Inthe Year 3 lesson observed it was the classteacher who
took these pupils out and the very good teaching and learning she provided in art and design
was logt for the bulk of the class. In lessons, teaching meets the immediate needs of dl pupils
gppropriately and those with specid educationa needs are included effectively. In the best
lessons good feedback is given to pupils on the success of their work and ideas for future
development are explored. Resources are suitable for the tasks and are well organised and
prepared. Teachers secure pupils interest and this results in them working well, productively
and, at times, imaginatively.

Pupils respond well inlessons. They are eager, enthusiadtic and interested in thework. Thelr
behaviour is good overdl and they are respectful of others work. They listen well to others
ideas and comments. They handle tools and materials with care and contribute to clearing
away a the end of alesson.

Although the teaching seen was generdly good, it iswesknessesin the art and design
curriculum that restricts progress over time and results in sandards that are lower than they
should be by the time pupils leave the school. Restricted coverage of the full nationd
programmes of study inhibits the development of kills over time. Whilst planning for individua
lessonsiis effective, planning of what pupils are expected to learn over timeisinconsstent. As
aconsequence, not al skills and techniques are taught systematically. Checking on pupils
progress and on the qudity of work in art and design in the schoal islimited. Asaresult,
actionsto bring about the necessary improvements are not in place. Links with other subject
aress, in particular the use of ICT could be better. Teaching about the work of artists,

All Saint’s CE Primary School - 60



particularly those from non-European cultures and from the pupils own culturesislimited, asis
the use of rdated resources. Thisis a sgnificant weakness of the curriculum consdering the
culturd diversty of the school’s population. Art and design therefore plays a very limited role
in promoting the richness of pupils culturd development. Whilst in some of the lessons seen,
pupils had opportunitiesto reflect on what they had learned, thisis not well developed through
the school asawhole. The contribution that art and design makes to pupils spiritua and
culturd development istherefore restricted. The unsatisfactory accommodation aso impairs
the range of work undertaken and limits overal progressin the subject.

DESIGN AND TECHNOLOGY

143.

The qudlity of provison for desgn and technology is unsatisfactory overal.

Strengths

Pupils attitudes and involvement in group and paired activities.
Teachers subject knowledge and lesson planning.

Areasfor Improvement

144.

145.

Standards.

Panning for effective coverage of the nationa programmes of study and for progressin skills
and knowledge, particularly working with tools and evaluaing and improving designs.

Useof ICT.

Timetabling of design and technology.

Therole of the co-ordinator in monitoring standards and quality.

Standards in design and technology are below those seen in most schools at the end of both
the infants and juniors with unsatisfactory progress made overdl| through the school.

Standards in design and technology were not reported in the last ingpection. Limited examples
of design and technology were available during this ingpection and records of teachers
planning for the subject were limited. The school is not yet covering al dements of the nationa
programmes of study in the subject and there is insufficient development of pupils skillsand
knowledge, with work provided in one year not necessarily being built upon in subsequent
years. Consequently pupils do not make the progress they should and there are too many
gapsin the skills and knowledge they possess.

By the end of Year 2 pupils are developing their communication of ideas. They evauate, for
example arange of puppets and identify the materias used and how the puppets are made.
They are beginning to produce labelled drawings to record their idess. They work in pairs
discussng and sharing their ideas. While most have an gppropriate understanding of how to
join pieces of materid usng arange of resources including blu-tac, pins, glue, staples and
sring, some aso show gppropriate confidence in explaining which isthe mogt effective. The
different units of work in design and technology undertaken through the school do not neturdly
build upon the skills and knowledge pupils have aready learned in other units. Where Year 4
pupils design smple rain gauges in response to the teacher’ s ingtructions and guidance and
have a generd understanding of the need to use waterproof materiads to join the parts together.
By the end of Year 6, pupils investigate toys using cam devices and explore the different
working of toys. However, they do not build upon the design work undertaken previoudy but

All Saint’s CE Primary School - 61



146.

147.

148.

149.

150.

draw smple labdled diagrams to record their findings. Consequently, as they progress through
the school, they are not sufficiently refining and developing the skills they need.

Few pupils are confidently developing their design ideas beyond the initial drafts, considering the
gppropriateness of the designs or refining them in light of practical consideration. Older pupilsin
the juniors draw simple mechanisms used to create movement in toys but the range of coverage
isnarrow. Consequently, they are not able to draw upon a broad range of knowledge and
experience of different ways of creating movement in their designs. They are therefore often
lost for creative ideas and become too reliant upon the teacher’ s suggestions.

The limited teaching seen was satisfactory overall. However, due to the gapsin pupils
knowledge and understanding, teachers find it difficult to plan work that builds upon what pupils
already know. Therefore, where pupils generally make reasonable, and sometimes good
progress in lessons, progress over time is unsatisfactory. Where there is good teaching,

teacher’ s confidence and knowledge in the subject are strong, with probing questions being
asked that encourage pupils to think hard. In one lesson, pupils were given opportunities to
describe and give reasons for the effect of the cam on the follower and guide, and used technical
vocabulary appropriately.

Teachers plan individua lessons reasonably well. Longer term planning reflects nationd
guidance for design and technology, but thisisin the early stages of implementation and is not
yet reflected consgtently in the work actualy done across dl year groups. The nationd
programmes of study for design and technology are not fully covered. Thereis evidence that
pupils do reasonably adequate work to develop and communicate their idess. However,
working with tools and equipment to make quality products and eva uating processes and
products are both aspects of work that are not addressed fully. Linkswith ICT are limited
and pupils currently have no opportunity to use the Internet for research, or to use the
computer to support work in the controlling of movementsin their models. Literacy is
developed through discusson and labelling diagrams. However, there is no evidence that
pupils have engaged in forma evauations of their work and design proposas.

All pupils participate in lessons but val uable opportunities are missed to use the skills of bi-
lingual support assstants to develop the language needs of individuas and ensure
understanding. Teachers sometimes provide them with insufficient guidance or direction on the
language focus to be covered, or the support individuals need. Consequently, their support is
often too generd. Pupils collaborate well in smal groups. However, discussionsin lessonsin
the junior classes tend to be dominated by boys at times. Pupils with specia educationd
needs make satisfactory progress.

Pupils generdly behave well in lessons particularly when teachers' expectations of behaviour
and attitudes to work are clear and reinforced. Most work hard and collaborate productively
in small groups. During one lesson in the juniors, pupils were beginning to engage in group
discussion about a selection of toys but this was then interrupted by atimetabled vigt to the
library. Thisinterrupted the flow and continuity of the lesson. As pupils returned to the design
and technology activity following the library sesson, many had logt the focus and interest in the
activity. The teacher consequently had to revisit some of the work aready donein order to
review and refocus pupils on the am of the session and of the task in hand. It therefore
reduced the time available and led to few completing what was intended during the lesson.
Timetabling dearly impacted on the time available for pupils to complete the planned work.
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The schoal is beginning to use national schemes of work to guide teachers planning of work in
design and technology, which is organised in blocks of time across the school year. This
sometimes crestes lengthy gaps when pupils are not taught the subject and units of work do
not dways build upon the skills and knowledge pupils have dready learned. This affects the
consistency of progress over time, and affects achievement.

The co-ordinator has recently developed anew long term plan for teachers identifying how
and when design and technology will be taught through the school. Thisisto be implemented
from September. She lacks a knowledge of how the subject is taught through the school and
of the standards being attained. Formal assessment isnot in place. Some teachers assess their
pupils but thisis ad hoc and often too subjective to be of any rea value. There are no
opportunities for the co-ordinator to monitor the subject through lesson observation or scrutiny
of work. No portfolio of evidence or assessed work, photographs or pupils work was
avalableto illugrate that the programmes of study are covered. The school has apolicy for
the subject but it is not currently reflected through practice across school. Resources are
adequate and stored centraly. The school has plans to re-organise the storage of these into
classesto facilitate easier access for pupils and ensure they have the opportunities to select and
make choices when involved in making modds.

GEOGRAPHY

153.

The qudity of provison overdl is unstisfactory.

Strengths

Lesson planning and effective use of resources.
Links with mathematics and investigative work.

Areasfor |mprovement

154.

155.

Assessment

Provison of sufficient time to study both breadth and depth of study within the units of work
Theuseof ICT

The monitoring role of the subject leader

Standards and progress through the juniors

Standards in geography are broadly smilar to those attained in other schools by the end of the
infants but they are below by the end of the juniors. The pace of learning is steady and
satisfactory across the infants, but dows down through the juniors.

Where pupilsin Year 1 are beginning to identify landmarks and the types and uses of buildings
in ther locdity, older pupils in the infants build on this and examine photographs and picturesin
brochures in order to compare and explain some of the smilarities and differences between
their town and aseaside location. This then develops further through the juniors with younger
pupils comparing their locality with other parts of the United Kingdom. Older pupils use this
knowledge and widen their study through looking into climates around the world and its affects
on the landscape. They use secondary sources of evidence to identify features in alandscape
and to interpret information to ascertain economic activities. This shows an dement of
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progress in the subject across the school. However, time dlocated to the subject isinsufficient
and therefore pupils are not developing their knowledge and skills across the breadth of
knowledge required of the nationa programmes of study.

Overdl, the qudity of teaching seen in the ingpection was sound. In severd lessons older
pupils were being prepared well for afieldwork vist to Hebdon Bridge. Lesson planning was
clear and outlined gppropriate progression through the lessons. The good use of questioning
moved the pupils forward in their thinking and understanding of geographicd idess, asthey
examined and sought to interpret a range of secondary sources. Resources are used well to
support the teaching. In al lessons seen, the pupils worked well, and were eager to contribute
to topics under discusson. Some good links are made in the younger classes with
mathematics, for example, as the pupils carried out a traffic survey and presented the datain
bar graph form to asss them in drawing conclusions from ther investigation. However, limited
use is made of ICT to support geography. Opportunities for pupils to research for information
independently using the Internet are very limited. Support for those learning English asan
additional language is satisfactory but opportunities are sometimes missed to explore the
breadth of persond experience many pupils have had in rdation to their journeys and
experience of vidtsto other countries and climates.

The co-ordinator for the subject is knowledgeable and offers good support to other teachers.
A policy to guide the development of the subject isin draft format. Geography is currently
taught in units of work, timetabled dternately with history. Revised planning for teachersto
build carefully on what has aready been taught and the use of materiad from national schemes
of work isin draft form. Resources have been audited and some gaps identified to support the
new scheme of work. Thereis currently no forma assessment system in place to assess pupils
at the end of atopic or at the end of the infants or juniors. The monitoring role of the co-
ordinator is under-devel oped.

HISTORY

158. Overdl, the quality of provison in the subject is satisfactory and this promotes gppropriate

Sandards overdl.

Strengths

Coverage of the programmes of study in the infants
Provision of resources to match curriculum plans
Subject knowledge of the co-ordinator

Revised long and medium term plans for the subject
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Areasfor improvement

159.

160.

161.

Curriculum coverage in the upper juniors

Useof ICT in the subject

Teaching of historica enquiry and interpretation of source materid
Assessment and record keeping

Monitoring role of the co-ordinator

Standards are broadly in line with those achieved by other schoaols by the end of both the
infants and juniors. However, recorded work in pupils work booksin Y ears f5/6, shows
limited recorded coverage of the breadth of the history curriculum. Little teaching of history
took placein history during the inspection week. There is therefore insufficient evidence to
make a judgement on the qudity of teaching. This subject was not reported on in the last
ingpection; therefore it is not possible to comment on changes since that date.

The scrutiny of pupils work provides evidence that pupils in the infants cover dl aspects of the
nationa programmes of study for history and broadly achieve the standards expected by the
end of Year 2. Pupils congder differencesin the lives of people in the past compared with
today; construct family trees, make comparisons of how toys, houses and holidays have
changed over time. They find out about the lives of famous people, such as Mary Seacole and
Forence Nightingale and aso about events in the past such as the plague and the fire of
London. Pupils usethe Internet to research information about some of the topics covered, and
are developing an ideaof chronology through cregting atime line of important events. Each
topic is resourced with information books and arange of artefacts to support pupils looking at
first hand evidence. Pupils are developing an understanding of the passage of time.
Satisfactory progress is made by most pupils. Inthe juniors, pupils are acquiring an
understanding of a number of different historica periods. In Years 3 and 4, they learn about
invaders and settlers, including the Romans. Pupils study aspects of Tudor England, including
Henry VII1 and his wives, differencesin Tudor houses, and the lives of famous sailors. They
make comparisons between lifein the past and today. In beginning anew project, for example
the study of life in ancient Egypt, pupils are encouraged to think about what they aready know
about Egypt and relate this to other eventsin the past by placing them on atimeline.
Discussion with pupils shows they have a good understanding of chronology and eventsin the
past. Pupilswork well together in smdl groups and are interested in contributing information
drawn from their own knowledge to the topic.

Older pupilsin the juniors make gppropriate progressin their knowledge of key ideasin the
topics they study. They have an gppropriate understanding of life in Victorian times, make
comparisons between past times and the present day; and describe life in Victorian schools
and work in the mines and factories. However, samples of work show inconsstent coverage
of the topics across classes. Pupilstalk of some aspects of local history they have studied but
thereis limited recorded evidence of thisin pupils books. Some investigation and historic
enquiry is undertaken but the use and interpretation of information from arange of sourcesis
limited. Little opportunities are provided for pupilsto use ICT. Some older pupils have
limited recall of higtoricd investigations they have undertaken. Although the history curriculum
shows a planned baance in coverage across the breadth of programmes of study in the upper
juniors, coverageis not yet firmly embedded in al classes.
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162. The co-ordinator is very knowledgeable about the subject, and has recently reviewed the
policy and curriculum planning to ensure that from September &l aspects of the programmes of
study will be covered through the juniors. The revised materids provide clear guidance for
daff with some specificaly written study units covering loca history and based on the houses
around the schoal. A whole-school audit of resources has been completed and aralling
programme of purchases planned to ensure that sufficient resources are available for each area
of sudy. Resources are supplemented from aloca museum loan service. Opportunities for
using ICT areincluded in the plans. Currently there is no assessment of hitorical knowledge
carried out and teachers knowledge of pupils standards and the progress they have madeis
not used well. The co-ordinator has no opportunity to monitor work in the juniors and so has
limited knowledge of how well the subject is taught and how well pupilslearn. Limited use of
the immediate locdity, or of pupils own cultura experiencesis made to enhance pupils
higtorical study, to plot journeys ancestors or family members have made and led to their
Setlement inthe area

INFORMATION AND COMMUNICATION TECHNOLOGY
163. The qudity of provison in information and communication technology (ICT) is unstisfactory.

Strengths
Ddivery of the programmes of study for ICT a Key Stage 1.
Teaching, particularly in the ICT suite,
Staff training, which has supported the development of teachers kills.

Areasfor improvement
Standards in the juniors are too low.
The nationa programmes of sudy are not fulfilled in the juniors.
There are insufficient to support the curriculum through the juniors
ICT isnot used sufficiently to support learning in al subjects of the curriculum, particularly
literacy and numeracy.
Assessment is not used well.
Too littletimeis given to ICT in the juniors to enable pupils to develop their ICT capability.
The co-ordinator’ s role in monitoring the subject through the school is underdeve oped.

164. Standardsin ICT are smilar to those in other schools by the end of theinfants. They are
below for pupils by the end of the juniors. Opportunities for usng computers have improved
recently with the opening of asmdl ICT suite but this has not yet had a ggnificant in the juniors
where the school is not meeting statutory requirements for the delivery of the Nationd
Curriculum for ICT.

165. This subject was not reported in detall in the previous ingpection therefore it is not possbleto
comment on progress made since that date.
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166. By theend of Year 2 pupils confidently use the keyboard and mouse to write and make
pictures on the computer. They move confidently around the keyboard. Most improve the
presentation of their work by changing fonts, use the return key to make new lines for a poem
and use arange of tools for different effects when creating pictures. Nearly al can save ther
work and understand the advantages of using acomputer for improving the presentation of
their work. Pupils enter datafrom ataly chart into the computer to make a graph and they
find information from a CD- ROM and the Internet to support work in history. Some give
indructions to move a programmeable toy and have some understanding of how computers are
used outside school. Good progressis made by most pupils through the infants. Mot usethe
computer in other subjects for example in literacy and numeracy where Year 1 pupilsusea
talking book on the classroom computer as part of their work in literacy and in Year 2 pupils
use the computer to draw shapes to support work in numeracy.

167. The progress pupils make through the infants is not maintained into the juniors. In the lower
juniors pupils cregte pictures to support work in art and design, using arange of toolsto create
repeating patterns and drawings with different textures. Where older pupils word-process
their work, insufficient experience in using the programs leads to some pupils needing to be
taught how to produce a capitd |etter, make anew line and delete text. Pupils have some
understanding of the different tools and menus in the software and make good progress once
the skillsthey require are taught. However, learning lacks continuity and isrestricted by the
limited access pupils have to computers. This affects their overadl progress and attainment
over time. Pupils know their work can be saved and the presentation improved, but limited
opportunities are provided for them to practise or demongtrate thisin lessons.

168. In discussion with older pupils they describe their work using the computer to present data as
agraph; create a poster with words and pictures, send e-mails and use the Internet to find
information. Pupils have no experience of creeting multimedia presentations; usng a
Soreadshest or entering and searching information in adatabase. No opportunities are given to
older pupils to monitor conditions in the environment using the computer or to control objects
by giving commands through the computer. Although they are aware of some uses of
computers outside schoal, they have limited understanding of the use of computers to control
equipment in their environment. Where some opportunities are taken to use computers to
support learning in other subject areas, these are not planned systematically or condstently
across year groups. Consequently, pupils are not devel oping the breadth of skills and
knowledge that is expected by the age of eleven years.

169. Further opportunitiesin ICT are provided out of school hours for agroup of more able pupils
at thelocd City Technology College, where they learn how to create web pages. Other pupils
experience work in using computersto aid their design and technology work. Some pupils
wereinvolved in an email project with the subject co-ordinator outside lesson time. However,
these experiences are provided for asmal minority of pupils and most do not receive this

opportunity.

170. The qudlity of teaching of the limited range of ICT taught is satisfactory overal and with some
good teaching inthe ICT auite. Some lessonsinthe ICT suite effectively support work in
other subjects, for example children make charts about their favourite glove puppets for design
and technology; write poems to support literacy work and create pictures to support work on
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171

172.

173.

petterns and design in the environment for art and design. Inthe ICT suite, teachers make
effective use of an overhead display to teach basic kills, give clear explanations to the pupils,
use and explain the correct vocabulary so that dl are clear about the purpose of the activity.
Further support is offered to individud pupils as they work, ensuring that they al make good
progress, many rapidly acquiring new skills during the lesson, for example, in alesson for older
pupils who needed to be taught basic awareness of the keyboard and in the lower juniors
when pupils are shown how to enlarge and flip shapes and create different texturesin thelr
pictures. Where teaching is wesker, it does not give pupils the opportunity to achieve work at
higher levels. For example, none of the pupilsin the juniors save their own work and they are
not encouraged to develop, refine or evauate their ideas when working.

Pupils working in the suite, and in the reception class, showed high levels of interest and
concentration in their work. They were encouraged to help each other during the lesson which
they did willingly. Behaviour was good. They were eager to learn new skills and showed a
positive attitude to the subject. Where concentration levels dipped this could be attributed to
the poor ventilation and lighting in the suite.

The co-ordinator has worked effectively in providing staff with comprehensive training in the
use of the computer and support for using the ICT suite, including working aongside steff.
Thisis clearly seen in the confidence of teachers using the suite. However, the co-ordinator’s
effectiveness in improving the curriculum for pupilsin the juniorsislimited due to the focus on
developing basic computer skills to overcome earlier weaknesses, and due to the timetabling
arangements. Thisleadsto pupilsin the juniors recaiving insufficient time for ICT.
Opportunities for developing the control and monitoring aspects of the curriculum are
restricted by alack of resources. Further training for staff in the skillsto ddliver dl aspects of
the national programmes of study in the juniorsisrequired. Thereisno forma system of
assessing and recording pupils progressin ICT which means that teachers do not have a clear
picture of what a pupil needsto do in order to make progress. Opportunities are missed to
identify and systematicaly plan for usng ICT in other subject aress, particularly literacy and
numeracy. At present the co-ordinator has no opportunity to monitor the impact of ICT
teaching and the support given to teachers on standards through the juniors.

The school has a computer to pupil ratio of one computer to thirteen pupils but this figure
includes severd machines which are more than five years old and not capable of running the
latest software. Computers have been stolen twice from mobile classrooms, affecting
provision for older pupils. There are good plans for future developments which include using
the funding from the Nationd Grid for Learning (NGfL) to provide an additiond, much larger
ICT suite as part of the building dterations. The schoal is connected to the Internet and has
recently upgraded the speed of the connection. An e-mail and Internet policy isincluded as
part of the ICT policy. The ICT development plan has clear actions for developing the
resources provided through NGfL but lacks afocus on the impact these will have on pupils
learning. It does not identify how the school plans to improve ddivery of the ICT curriculum
and raise standards at Key

Stage 2.
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MUSIC

174.

The qudity of provison in mudc is satisfactory overdl, with some strengths.
Music was not an area of focus in the previous inspection and therefore it is not possible
to judge improvement made since that time.

Strengths:

The breadth and bdance within the music curriculum.
The qudity of specidigt teaching.

Areasfor development:

175.

176.

Ensuring consstency of progress and teaching qudity across the school through more
rigorous monitoring of quality and achievement.

Opportunities for pupilsto plan and perform their music, and refine what they have crested
in order to improve its quality.

Standards attained by pupils are smilar to those attained by other schools by the end of the
infants. Satisfactory progressis made overdl through the infants and juniors with most pupils
reaching standards that are broadly in line with those seen in other schools by the end of the
juniors. Thisisdue to appropriate planning for a broad and balanced music experience,
particularly in the upper juniors, and good use of specidist teaching with the oldest pupilsin the
school. All pupils are appropriately included in lessons, and make gppropriate gains overal
through the juniors. Successin music is due to the expertise of some key staff in the school
who plan and teach music using effective support from nationa schemes of work. Where this
happens, thereis clear evidence of achievement and progression with pupils showing interest
and enthusasm. Thereislimited evidence available of the musical experiences of pupils who
are not taught by the school’s specidists. Moreover, due to the lack of monitoring of progress
and qudity through the school, there is not a clear picture within the school of the quaity and
congstency of musica experiences pupils receive.

Y ounger pupilsin Year 1 can clap and imitate smple rhythms played by the teacher. They
lisen well and are able to Sng Smple songs generdly intune. They move gppropriately to
different music and are beginning to sng smple musica rounds with help. In ligening to music
using theideaof arain sorm, some pupils suggested different ways they could recregte the
sound of gentle rain and wind. Suggestionsincluded dowly rubbing hands together and
whispering sounds using the voice.  Although some pupils are keen to generate ideas and
suggestions, many younger pupils till lack confidence to talk openly and suggest ideas without
support. Some who are learning English as an additiond language lack confidencein
expressing themsdves usng the English language as the means of communication. All pupils
make appropriate progress and by the age of saven, many sng with enthusiasm in assemblies
and generdly intune. They kegp a seady pulse in their rhythm work and diap smple rhythms
with accuracy. Some are beginning to recognise the need to write down the music they
compose and are beginning to do this usng smple pictures and symbols. However, pupils
firg efforts on musical tasks are too often accepted by their teacher without chalenge to
review and develop them. Hence they lack the opportunity to listen to what they have
produced and then refine and improve their snging and music making.
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177.

178.

179.

180.

By Year 3, under the direction of aspecidigt, pupils understanding of rhythm is developing
into reading smple rhythmic phrases from musicd notation. They confidently clap smple
rhythms using crotchets and quavers. They use musica instruments well and respond to
changes in volume and speed by playing their insruments graduadly louder and more quietly as
the teacher raises or lowers her hands. 'Y ounger pupils generdly sing with confidence and thelr
snging follows the rise and fall in smple melodies generdly well. Older pupilstalk confidently
about some of the music they have heard. They improvise smple music and suggest ways they
can work together and combine different instruments to cregte different effects. They record
their music usng sgns and symbols and can explain what these represent. Some older pupils
have a good understanding of beat and rhythm and both boys and girls confidently create their
own dance movements based on popular Asan music. Singing of some older pupilsis
generdly in tune and accurate. Some are developing a knowledge of some musica
vocabulary, but they lack the confidence to refine and suggest improvements to the quality of
their music due to the lack of opportunity created for them.

Pupils enjoy music. They lisgten well and are keen to be involved. Levels of concentration in
lessons observed and in assemblies where music provided afocus ether for reflection,
listening, or for singing, were conastently good. Pupils understand how to use instruments
correctly and treat them with care and respect. Behaviour is good and, where opportunities
are provided for pupils to work together, they respond very well. They share resources well,
take turns and are supportive of each other.

The qudlity of teaching observed was good. Teaching in theinfants and in some dassesin the
juniorsis undertaken by teachers with specidist music knowledge. Teaching observed during
the ingpection was undertaken by those with specidist skills. In such lessons, teachers have
clear objectives and maintain appropriate structure to the lessons. They plan well and work
appropriately meets pupils needs and allows them to make progress. Resources are used
well and a good baance is provided between the teaching of new ideas and between the skills
or ligening, snging and practicd music making. However, beyond the specidist teaching, the
schoal isless secure on the quadlity of teaching of and provison in music in aminority of classes
and there is an acknowledgement that there are inconsstencies. Too few opportunities are
provided for pupilsto use ICT, to record the music they produce using a cassette recorder, or
to ligen to each other’ s performance. Consequently pupils are not developing the ability to
refine and improve their work or recognise how the quality of their performance could be
improved.

The schoal has limited opportunities for pupils to become involved in music beyond the music
lesson. Some instrumental tuition has been arranged and a recorder group has been
established. However, the numbersinvolved are smal. Resources are adequate overdl, but
with wesknesses in provision of ICT resources to support music and in tuned instruments that
pupils can use as part of their music making. Thereis limited development of the breadth of
musica experience linked to the cultura traditions of many pupils and of the resourcesto
promoteit. Curriculum planning isintroducing units of work taken from a nationd scheme of
work. However, these are in the early stages of implementation. Some support and guidance
has been provided to teachers by the subject co-ordinator to help with planning and provision
of activities. However, she has not had the opportunity to monitor implementation of this
guidance or gain abroader view on standards and quality beyond her own class teaching.
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Consequently the school does not have aclear picture of standards, progress or quality
through the school and cannot be confident that al pupils are receiving a broad and baanced
musica experience.

PHYS CAL EDUCATION

181. The qudity of provison in physicd education is satisfactory overal. Physical education was

182

183.

184.

not an area of focusin the last ingpection and therefore it is not possible to judge how the
subject has improved since that time.

Strengths

- Active participation of dl pupilsin lesson.
Range of extra curricular opportunities provided.
Good links made with other schools.
Recently improved resources for games.
Knowledgeable co-ordinator.

Areasfor improvement

Opportunities to develop skillsin gymnagtics.
Opportunities for pupilsto consder and evauate their own and others performance,
The opportunities for monitoring by the co-ordinator.

. Standards in physicd education are average and Smilar to those expected nationaly by the
time pupils reach the end of the infants and juniors. Although opportunities are provided for
older pupilsto take part in gport outsde the school day, time for physica education and the
fecilities available in the school hdl, the playground and the field are restricted. This reduces
opportunities for pupils to develop their skills and affects their achievement in some aspects of
the curriculum.

By the end of Year 2 pupils have a good understanding of the need for exercise. They
describe why it is good for them and how they should fed before and after physica activity.
Pupilsin Year 2 show good control when moving around, particularly in the restricted space
avalable; they listen well to ingtructions and respond wll to the teacher. They show good
control of the ball, throwing and catching accuratdly and when using abat. Pupils work
together co-operatively, with enjoyment and make satisfactory progressin lessons. Because
pupils are given little opportunity to demondrate their skillsto others, they are not able to
suggest improvements to the work of others or to how their own work could be improved.
Opportunities for gymnastics, dance and games are planned for dl pupilsin the infants, but the
lack of dimbing apparatusin the hdl limits pupils development in gymnastics.

In the juniors, pupils are introduced to a broader range of sports and physica activities. All
pupilslearn to swim in Year 5 and take part in arange of games, including football, cricket,
netbal, rounders and athletics, ensuring that they have the opportunity to progress and improve
their skills. Year 3 and 4 pupils understand the need for warming- up exercises before sarting
work and exercise vigorousy when carrying out fitness tests as part of athletics. They work
well in smal groups when practising skills. Year 5 pupils are able to explain the safety
principles behind warming- up exercises. Year 5 boys practise accurate throwing, catching and
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185.

186.

187.

188.

fidding skills prior to playing cricket and are encouraged to gpply the principles of good
gportsmanship to their game. Generdly pupils listen and respond well in the lessons.
However, timeislog in games lessons due to the time required walking to the sportsfield and
in ensuring that al pupils can hear ingructions due to the noise from the road.

The qudity of teaching is satisfactory overdl and sometimes good. Teschers are suitably
dressed for the lesson and pupils wear appropriate clothing and footwear. Teachers
emphasise the need to warm up before exercising and cooling down at the end of the session.
Pupils are expected to be active for the mgjor part of the lesson. Teachers demondtrate
gppropriate techniques to pupils and sufficient time is given to practise these. Good support is
givento individud pupilsto improve their own skills and techniques. Where teaching is good
the teacher makes effective use of pupils to demondrate techniques for othersin order to help
them evduate their own performance. This opportunity is not consstently provided however.
Teachers successfully encourage participation by al pupils and keep the lessons moving at a
brisk pace. Safety of the environment is emphasised throughout, ensuring safe practice. In
some lessons the additiona staff present are not used effectively to contribute to the lesson.

Support for lesson planning for teachersis readily given by the co-ordinator who has a good
understanding of the subject. Appropriate planning isin place to guide teachers on planning
for abroad and balanced gpproach to physica education. However, whole staff training in
physica education has been limited recently. The co-ordinator has limited opportunities to
monitor the subject and has no overview of the qudity of provisonin school. No assessment
of pupils skillsin physica education currently takes place.

Redtrictions on the use of climbing gpparatus in the hal make it difficult to cover the gymnastics
curriculum in appropriate depth. A limited range of activities can take place in the hall, dining
area and the outdoor playground due to lack of space and safety consderations. Thisaso
reduces the amount of chalenge in the activities pupils undertake. The field used for games
and athletics is some distance from the school, which takes up lesson time and dso
necessitates checking the field for debris before alesson can commence. Where most physical
education lessons are undertaken with mixed gender groups, older pupils have some lessonsin
sngle-sex groups. Thisdlowsfor girls and boys to go swimming in response to the community
and parents.

The subject co-ordinator has devel oped a good range of out of school clubs and tournaments
for the pupils, working along with the learning mentors to increase provision in the subject.
Resources for games have recently been improved and good links made with other schoolsin
the pyramid and the high school through a network training programme.

RELIGIOUS EDUCATION

189.

The qudity of provison in rdigious education is satisfactory overdl. Although religious
education was not an explicit focus of the previous ingpection it was seen to play an important
rolein promoting pupils spiritud development. Thisis il the case.

All Saint’s CE Primary School - 72



Strengths:

Pupils knowledge of aspects of different faiths.
Pupils empathy and respect for the beliefs and practices across the breadth of religious
observance in the school .

Areasfor development:

190.

191.

Implementation of the new localy agreed syllabus.
Ensuring consstency of progress across the school through implementation of more rigorous
monitoring of teaching qudity and pupils achievement.

Standards attained by pupils are in line with those expected in the localy agreed syllabus being
followed by the school. However, the schoal is the advanced stages of implementing arevised
local syllabus for rdigious education from September 2002. Therefore units of work currently
being undertaken do not fully meet the requirements of the new syllabus. By the time pupils
leave the school at the age of €leven, standards reach those expected in the locally agreed
gyllabus, with most pupils having made gppropriate progress through the juniorsin their
knowledge of the religious and cultura traditions of different faiths represented in the schoal.
However, pupils are not wholly confident in the detail of different symbols, religious writings
and rituas they have studied. They are beginning to make some connections between
amilarities within different religions and have a good understanding of the importance of
religion. All pupils areincluded equdly in dl dements of religious education irrespective of
their rdigious and culturd traditions. They make gppropriate progress through the schoal.

By the age of seven, pupilslisten well to rdigious stories and recall some detail of the Stories
they have previoudy heard. They make links between that they hear in school and their own
religious traditions. This was particularly evident in one lesson where pupils were learning the
detall of aperson’sjourney to Mecca as part of Hgjj taken directly from an ‘eye witness
vigtor to the classroom. Pupils listened intently and made references to the experiences of
members of their own family asthey prepared for the journey. They asked gppropriate
questions and were keen to improve their knowledge. Non-Mudim pupils equaly showed
interest and asked questions to find out more. By Y ear 4, pupils show confidence in asking
questions and expressing their own thoughts and fedingsin relaion to the religious topics they
sudy. In one lesson where pupils were reflecting on the fedings and emotions of a person
depicted on a pogter, they slently reflected and were able to describe their emotions and
fedings generated by the visud stimulus. Pupils were able to draw upon arange of words to
describe how the poster made them fedl. They listened well to religious stories and posed
gppropriate questions to the teacher who linked the work well with the study of Buddhism.
Quedtions of adeeply reflective and spiritua nature for example “why do we live?’, “what
futureisthere?’ and “why arethings asthey are 7’ were suggested as possible questions
Buddha was trying to answer. Satisfactory progressis maintained through the juniors with
older pupils taking confidently about the information they have learned. They have an
gppropriate knowledge of aspects of different rdigious rituals and of rdligious figures they have
sudied. They tak knowledgeably about Sikh Gurus and of both Jesus and Peter from their
knowledge of Bible stories. A sense of empathy and respect for different religious beliefsis
gpparent by the end of the juniors, but pupils are not fully secure in the links between and both
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192.

193.

194.

195.

amilarities and differences of different religions. For example, pupils lacked confidencein
comparing the ‘initigtion rites’ and Smilarities between baptism within the Christian church and
initiation ritesin Idam or Judaism.

Pupils have postive attitudes to work and talk with interest about the work they have done.
Mogt listen well to religious stories that are read to them and in assemblies. However, dthough
quiet and well behaved in lessons, some pupils are alittle passve and do not contribute as well
asthey might. Pupils of dl abilitiesincluding those with specid educationa needs are
gopropriately included in lessons. More able pupils generaly respond well when given the
opportunity to question and discuss what they have heard.

The qudity of teaching isgood in theinfants. It is satisfactory overdl in thejuniors. The
teaching arrangement for the oldest pupils in the infants involves teachers working together asa
team. Thisworkswdl with both teachers sharing their interaction with pupils and developing
teaching points raised by each other. 1t helps maintain the pace and ensuresthat dl pupils are
involved and provided with opportunities to speak and question. Relationships with pupils are
strong and agood, cam amosphere is created that marks the religious education lesson as
something specia. Teaching observed in the juniors during the ingpection provided asimilar
cadm and reflective ethos for learning in religious education. Teachers have gppropriate subject
knowledge and work to involve al pupils. However, work provided, particularly for older
pupilsin the juniors, is not dways wel matched to the needs and abilities of pupils. Smilar
work is provided for dl pupilsin mixed classes of Year 5 and 6 pupils. Too little account is
taken of the broad range of ability in al classes, and work produced isincondggtent in qudlity.
Some work isincomplete and poorly presented.

Collective worship and religious education make an important contribution to pupils spiritud,
mora and culturd development. Older pupils have a genuine respect and empathy for the
religious beliefs of each other. They repect opportunities for silent reflection both in
assamblies and where provided in rdigious education lessons. Although not explicit, pupils
response and empathy demondirate an understanding that the school’ s ethosis built on a
religious foundation. Prayer a the end of the day, provison of regular Chrigtian and non-
Chrigtian worship, and the religious education curriculum dl contribute towards this specia
feature of the schoal.

The co-ordinator has appropriatey supported staff in the planning of religious education
through the school to ensure teachers' plan for pupils to build on the knowledge they have
aready learned. Resources range from satisfactory to good, athough library resources could
be further developed to support themes identified in the revised loca syllabus for religious
education. Good useis made of visting speekers. Loca resdents and family members fredy
givethar timeto talk of their religious experiences of Hgjj and worship. Pupils vist the church
a key festivals and as part of their study of places of worship. However, the co-ordinator has
had little opportunity to monitor the quality of provison, sandards, and coverage of planned
work through the school. Therefore, inconsstencies in the qudity of teaching, ingppropriate
match of work to the needs and abilities of pupils, and the standard of presentation in the
subject are not being monitored or addressed.
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