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MAIN FINDINGS

What the school doeswell

. The ethos of the school is excellent.

.. Thevision and leadership qualities of the headteacher are key factorsin the success of this school. Staff
give very good support.

. All pupils make good progress.

.. Teachingisgood. Teachers have very high expectations of themselves and the pupils. Teachers subject
knowledge and understanding are very good. They use time and resources very well. Homework is avery
effective component of the teaching and learning programme.

. Relationships are excellent and the attitudes and behaviour of the pupils are very good. The way in which
pupils devel op as caring, confident and sensitive individualsis excellent.

. Links and relationships with parents are very good. Parents express strong satisfaction with the school.

. Financial control and budgetary administration are excellent. Financial planning is very good.

Where the school has weaknesses

I. The school has not extended and devel oped information technology sufficiently since the last inspection and
too few pupils achieve at the higher levels.

The school has many strengths and no significant weaknesses. The school was judged as a very successful
school in the last ingpection report and it has maintained the good progress. The governing body has
implemented its action plan successfully. However, matters relating to the inadequate accommodation
and safety aspects of movement between the two sites are outside the ability of the school to improve.

How the school hasimproved since thelast inspection

The school has made good progress in addressing most of the issuesidentified in the last report:

Good practice has been maintained in teaching and learning and the quality of teaching has improved. There
were less than 2 per cent of lessons which were not satisfactory compared with 9 per cent previoudy.
Assessment and recording procedures have been developed and good use is made of information and data
particularly for individual target setting in Key Stage 4. The schodl is to develop this further in Key Stage 3
using data from the Key Stage 2 tests. Since the previous inspection, attainment in English, mathematics and
science at Key Stage 3 has risen dightly. At GCSE there has been a small downward trend, but this was
reversed in 1999. Religious education has been included in the sixth form curriculum. It is a valuable and
worthwhile programme;

There has been no increase in accommodation for physical education, but the school makes good use of what is
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available. The previous inspection was during the summer and this one in the autumn. The combined
judgements indicate that good use is made throughout the year for the different activities of the National
Curriculum. The school has sustained its efforts to ensure the safety of its pupils in moving between the two
Sites. However, it is powerless to take further action and has approached the local authority for support on a
number of occasions.

Whist the school’s requirements and expectations in information technology have increased since the last
inspection and most pupils have increased their competency and level of skills, achievement has not improved
relative to other schools nationally, particularly at the higher levels.

The schoal has continued to develop in both the academic and personal areas of education. It has the capacity
to continue this improvement.

Standardsin subjects

The following table shows standards achieved by 14, 16 and 18 year olds in nationa tests, GCSE and A/AS
level examinations:

Performancein: Compared with | Compared with
all schools similar schools K
ey

well above average A

above average B

1999 Key Stage 3 Test English A* D average C
1998 GCSE Examinations A* C below average D
1998 A/AS— levels B C well below average E

At Key Stage 3, the attainment of pupils in English, mathematics and science is very high compared with
schools nationally. In the 1999 key stage tests it was below average when compared with other grammar
schools in English and science, but above in mathematics. In GCSE examinations in 1999, 99 per cent of
pupils achieved 5 or more A* to C grades. Thisis very high and well above the average for grammar schools
over previous years. The performance in science was particularly good. Pupils also did very well in geography,
modern foreign languages, design and technology and history. There were no outstanding weaknesses.
Attainment at A level is very close to the national average. In 1999, the overall pass rate was 94 per cent. In
many subjects it was 100 per cent. In 1999, it was well above the 1998 national average in English Literature,
business studies and physical education and good in mathematics, art and design and geography. It was below
the 1998 average in modern foreign languages, history and design and technol ogy.

At the time of the inspection, comparative statistics for the 1999 GCSE and A/AS leve results had not been
published.
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Quality of teaching

Overall quality Mogt effectivein: L east effectivein:

Years 7-9 Good Modern foreign languages; | Religious education;

design and technol ogy geography; art + design
Years 10-11 Very good Science; modern foreign

languages; geography
Sixth form Good Geography; modern History

foreign languages, English;

design and technol ogy;

physical education
English Good
Mathematics Very good

Overall teaching is good. It isvery good or excellent in 31 per cent of lessons and satisfactory or better in 98
per cent. It islessthan satisfactory in only 2 per cent. In Key Stage 4, the quality of teaching is especially high

and it isgood in the sixth form.

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory; poor;
very poor. ‘ Satisfactory’ means that strengths outweigh any weaknesses

Other aspects of the school

Aspect Comment
Behaviour Behaviour isvery good. Relationships are excellent throughout the school
community.
Attendance Thisisvery good and above the national average for all secondary schools
Ethos* The ethosis excellent. High expectationsin all the work of the staff and

pupils are at the heart of the school’ s success.

Leadership and management

Leadership isgood. The headteacher shows vision and strong leadership.
Thereis good support from staff. The role of the governing body in
monitoring and evaluation is underdevel oped.

Curriculum

Broad, balanced and well planned. There are good opportunities for all
pupils. Careers education and guidance are very good.

Pupils with special educational
needs

These pupils make good progress, are well supported and are valued
members of the school community.

Spiritual, moral, social &
cultural development

Thisisvery good overall. Provision for social development is excellent
and moral development isvery good. Opportunities for cultural
development are more limited.

Staffing, resources and
accommodation

The match of qualifications and experienceis good. Non-teaching staff
make a significant contribution to the success of the school. Staff
development is good with the exception of information technology. The
school uses the accommodation very well and minimises the difficulties
associated with the inadeguacies.

Value for money

Very good value for money.

*Ethosis the climate for learning: attitudes to work, relationships and the commitment to high standards.
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The parents' views of the school

What most parentslike about the school What some parents are not happy about

Il. Friendly and accessible staff. V1. Thevolume of homework in some subjectsin

[11. Good information, including annual reports and
regular newsletters

IV. Good standards of work
V. Very good behaviour

The schodl is greatly valued and respected by parents. They have very good involvement in their children’s
learning. The concerns expressed by a few parents about homework were not substantiated in discussion with
pupils and parents during the inspection. However, some pupils regquire more guidance about how much time
to spend on their work at home.

KEY ISSUESFOR ACTION

The headteacher, senior staff and governors should:

* devel op the teaching and use of information technology by:
- ensuring that it isan integral part of the teaching progranmein all subjects,
- developing skillsin depth and ensuring that all pupils reach the higher levels of competence,
- providing a programme of development and support for staff,
- producing a detailed scheme of work which islinked to that in all other subjects.
(Paragraphs 7, 15, 43, 135, 147, 170, 184, 185, 186, 187, 189, 193, 201, 223.)

In addition to the key issue above, the following less important weaknesses should be considered for
inclusion in the action plan. These areindicated in paragraphs:

* develop a structured programme of classroom observation by:

- identifying all managers who will be responsible for the improvement of teaching and
learning strategies and areto be involved in classroom observation and eval uation;

- ensuring that teachers are clear that the programme is to bring about improvement;
- agreeing the aspects of teaching and learning to be observed with each teacher;

- ensuring that time is available for feedback and setting future targets for improvement and
development;

- sharing good practice within and across subjects;
- using data and other information to measure and evaluate improvement and progress.
(Paragraphs 36, 38, 40, 82, 136, 148, 179, 225.)

* ensure that all schemes of work are of good quality and underpin excellence in the classroom by:
- agreeing what constitutes a val uable scheme of work and a format for the schooal;

- agreeing what should be included relating to subject content, teaching and learning strategies,
assessment criteria and timescal es and pedagogy;

- introducing a monitoring programme to ensure that short term planning is supported by the
schemes of work;

- linking marking and short term targets for individual improvement to lesson planning and
schemes of work.
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(Paragraphs 85, 109, 133, 148, 170, 194, 211, 226, 234.)

- INTRODUCTION

- Characteristics of the school

The Grammar School for Girls Wilmington is a selective schoal for girls aged 11 to 18. It has complementary
timetabling arrangements in the sixth form with Wilmington Grammar School for Boys. It is situated on the
outskirts of Dartford in an area of high socio-economic advantage. It has good relationships with the local
community and commerce.

It was a Grant Maintained school for 10 years before becoming a Foundation school in September 1999. The
pupils are from mixed socio-economic backgrounds both rural and urban and most livein private housing. The
number of pupils from the ethnic minoritiesis higher than in many similar schools and the percentage of pupils
speaking English as an additional language is higher than in most schools. Approximately three quarters of the
students enter higher education when they leave school and almost al the others obtain employment.

The rall has increased steadily since the last inspection and the schoal is consistently oversubscribed. The
catchment area is wide and this year pupils were admitted from 66 different primary schools. The number of
pupils entitled to free schools meals is well below the national average. There are no students with statements
of special educational need.

Attendance is good and parents are very supportive. There has been no unauthorised absence and no pupils
were excluded last year.

The aims of the school are shared with pupils and parents. They are appropriate and focus upon high
achievement and the development of the whole pupil as an individual within a changing and challenging
world. The school judges its pastoral care and support programmes to be particular strengths and these are
reflected in the daily life of the school.
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Key indicators

1
Attainment at Key Stage 3

Percentagesin parentheses refer to the year before the latest reporting year

The Grammar School for Girls Wilmington

-12

Number of registered pupilsin final year of Key Stage 3 Year Boys Girls | Tota
for latest reporting year: 1999 0 116 116
- National Curriculum Test English Mathematics Science
Results
Number of pupils Boys 0 0 0
at NC Leve 5or Girls 114 114 109
above Total 114 114 109
Percentage at NC School 99 (99) 99 (99) 94 (97)
Level 5 or above National n/a (65) N/a (60) N/a (56)
Percentage at NC School 83(99) 98 (92) 83 (88)
Level 6 or above National N/a (35) N/a (36) N/a (27)
- Teacher Assessments English Mathematics Science
Number of pupils Boys 0 0 0
at NC Level 5or Girls 116 116 116
Above Tota 116 116 116
Percentage at NC School 99 (100) 99 (100) 99 (100)
Levd 5 or above National N/a (62) N/a (64) N/a (62)
Percentage at NC School 99 (100) 99 (95) 90 (97)
Level 6 or above National N/a (31) N/a (37) N/a (31)
. 2
Attainment at Key Stage 4
Number of 15 year oldson roll in January of the latest Year Boys Girls | Total
reporting year: 1998 | © 115 | 115
GCSE Reaults 5 or more grades 5 or more grades 1 or more grades
A*toC A*t0G A*to G
Number of pupils Boys 0 0 0
achieving Girls 111 115 115
standard specified Total 111 115 115
Percentage achieving School 96.5 (97) 100 (100) 100 (100)
standard specified National 46.3 (44.6) 87.5(89.8) 93.4 (95.2)
1 Percentagesin parentheses refer to the year before the latest reporting year




3
Attainment in the Sixth Form

Number of students aged 16, 17 and 18 who were entered for GCE

A/AS examination in the latest reporting year:

Y ear

Male

Femde

Totd

1998

70

Average A/AS For candidates entered for For candidates entered for fewer than
points score 2 or more A-levels or equivalent 2 A levelsor equivalent
per candidate Male Female All Male Female All
School - 18.3 18.3 - -(1.7) -(1.7)
National N/a N/a N/a (17.6) N/a N/a N/a (2.8)
Attendance
Percentage of half days (sessions) missed %
through absence for the latest complete Authorised School 4.8
reporting year: Absence National comparative data 79
Unauthorised School 0.2
Absence National comparative data 11
- Exclusions
Number of exclusions of pupils (of statutory school age) during Number
the previous year: Fixed period 0
Permanent 0
- Quality of teaching
Percentage of teaching observed which is: %
Very good or better 31
Satisfactory or better 98
Less than satisfactory 2

The Grammar School for Girls Wilmington

- 13




Percentages in parentheses refer to the year before the latest reporting year
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PART A: ASPECTSOF THE SCHOOL

EDUCATIONAL STANDARDSACHIEVED BY PUPILSAT THE SCHOOL

Attainment and progress

Results from the end of Key Stage 2 tests indicate that the attainment of pupils on entry to the school is
well above average in comparison with all schools nationally. It is about average when compared with
other grammar schools. In each of the last three years, over 90 per cent of the new Year 7 intake have
achieved the required score in the school’ s standardised entrance test. However, of the present Key Stage
4 pupils, less than 80 per cent achieved the required score on entry. More significantly, when the 1998
and 1999 GCSE candidates first entered the school, the proportion of the intake reaching the required
score was less than 60 per cent. The attainment on entry of these pupils was below average for a grammar
school. Thisisan important factor when judging the performance of these pupils.

At Key Stage 3, the attainment of pupils in English, mathematics and science is consistently very high
when compared with all schools nationally. Since the previous OFSTED ingpection, attainment in these
subjects has risen dightly. However, over the last two years, attainment has fallen to below average when
compared to other grammar schools. Raising attainment at Key Stage 3 is an identified priority in the
present school development plan.

In English, in the 1998 Key Stage 3 national tests, 99 per cent of pupils reached level 6. This attainment
was very high, even when compared to other grammar schools. However, in 1999, the figure fell to 83 per
cent which was below average for a grammar school. The proportion of pupils reaching level 7 also fell
from 44 per cent, which was average for grammars, to 14 per cent, well below average. In 1999, there
were significant discrepancies between the test results and the teachers own assessments of the pupils.
The school has recognised the urgent need to re-establish higher levels of attainment in English at Key
Stage 3 and has agreed a plan of action to address theissue. The pupils' literacy skills are well devel oped
across the curriculum although some pupils are not at ease in using specialist language to describe their
work in subjects such as mathematics.

In mathematics, from 1998 to 1999 the proportion of pupils reaching level 6 in the nationa tests rose
from 92 per cent to 98 per cent. The 1999 figure was above average when compared with other grammar
schools. Over the same period, the proportion of pupils that reached level 7 improved from 42 per cent to
57 per cent which was below average for grammar schools. Over the last two years, the mathematics
department has introduced successful measures that are promoting higher standards, including the
introduction of setting by ability in Year 9. Pupils have sufficient numeracy skills to meet their needs
across the curriculum.

In science, from 1998 to 1999 the proportion of pupils that reached level 6 dropped from 88 per cent to 83
per cent, which is dightly below average for grammar schools. In 1998, 36 per cent of pupils reached
level 7, but in 1999, this decreased to 21 per cent, which was well below average when compared to other
grammar schools.

Overal the attainment of pupilsin Year 9 English, mathematics and science is very high and well above
the national average, but below average for other grammar schools. The school has introduced measures
to address this and from evidence seen during the inspection, these measures are raising standards
appropriately.

In other subjects, based on the end of Key Stage 3 teacher assessments, there was an increase in the
proportion of pupils reaching level 6 or higher, but a decrease in the proportion reaching level 7 between
1998 and 1999. For the last two years, in history, geography and modern foreign languages, almost all
pupils have reached the nationally expected level with about 50 per cent exceeding it. In design and
technology, the proportion of pupils reaching level 6 or higher rose from 67 per cent in 1998, to 78 per

The Grammar School for Girls Wilmington - 15



10.

11.

12.

13.

cent in 1999. However, the proportion of pupils reaching level 7 dropped from 31 per cent to 24 per cent.

In 1999, in design and technology, geography and history, a small number of pupils were assessed as
achieving levd 8. In information technology in 1999, all pupils achieved level 5 or above. However, only
36 per cent of pupils reached level 6. Attainment in art, music and physical education isin line with
similar schools. There is some under-achievement at Key Stage 3 in religious education when compared
with other selective schools.

Since the previous inspection, attainment at GCSE has remained consistently very high when compared to
all schoadls. Over recent years, there has been a dightly downward trend in the school’s GCSE results, but
thistrend has been reversed by the 1999 results.

In the 1998 GCSE examinations, the proportion of students who achieved 5 or more GCSE grades A* to
C was 96.5 per cent. All students gained at least 5 A* to G grades. These figures were very high
compared to al schools and were well above average when compared to grammar schools over previous
years. In 1999, the overal level of performance of the students at GCSE was markedly higher than it was
in 1998 with 99 per cent gaining 5 or more grades A* to C. In 1998, the proportion of candidates gaining
grades A* to B was 69 per cent compared with an average of 75 per cent for grammar schools. In 1999,
the school figure rose to 80 per cent. The 1999 GCSE results represent a significant achievement for the
students and the school and are aresult of target setting and monitoring.

In 1999, all students gained at least a GCSE grade C in English language and 92 per cent gained the
higher grades A* to B. Overall attainment in English language in 1999 was similar to that in 1998 which
was close to the average for grammar schools. Results have been very similar in English literature. The
school has identified the need to increase the number of higher grades A and A* in both subjects.

Attainment in mathematics rose significantly between 1998 and 1999. In 1999, 96 per cent of students
gained GCSE grades A* to C compared with 92 per cent the year before. The proportion of students
gaining the higher grades A* to B increased from 59 per cent to 84 per cent. The policy of establishing a
smaller top ahility group to focus on higher levels of mathematics was very successful. In this group of 16
students, 10 gained the highest grade of A* while the remainder achieved an A grade. The group also
studied GCSE statistics and 13 pupils gained grades A or A*.

The performance of pupils in science improved markedly between 1998 and 1999. The proportion of
candidates gaining grades A* to C rose from 91 per cent to 99 per cent. Between 1998 and 1999, the
proportion of candidates gaining the higher grades of A and A* almost doubled to nearly 42 per cent,
bringing the schooal in line with other grammar schools. This improvement reflects a significant success
for the school.

In 1999, all candidates for geography gained grades A* to C. About 80 per cent of these gained the
higher grades. Overall attainment in geography rose significantly in 1999. It was below average when
compared to other grammar schools in 1998, but the recent results represent a significant improvement in
standards. In history, attainment has risen markedly over recent years. In 1998, 96 per cent of candidates
gained grades A* to C, compared to the average of 93 per cent for grammar schools. In 1999, the very
high proportion of candidates who achieved a grade B or above resulted in a good overall performance at
the highest levels for grammar schools.

In 1999, only 17 per cent of pupils were entered for GCSE rdigious studies, although this figure is not
untypical when compared with other schools. Most gained at least a grade C. Overall attainment in
religious studies is average compared with other grammar schools and has been consistently above the
national averagein recent years.

Attainment is varied in information technology. 1n 1999, 40 students were entered for GCSE. While nine
students gained the highest grades A and A*, there were eight candidates who only achieved a grade D.
In 1998 results were above the national target and in line with similar schools.
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20.

21

22

In modern foreign languages, al students study French or German and some do both. In 1999, all
candidates for French and al but three of the candidates for German gained at least a C grade. In both
subjects, the overall performance of pupils rose significantly between 1998 and 1999. In 1999, nearly a
quarter of candidates in French and German achieved the highest grade A*. This represents a
considerable success for the school.

In 1998 and 1999, amost all pupils who were entered for the examination in art and design gained grades
A* to C. In 1998, attainment was above average compared to other grammar schools. However in 1999,
the proportion of students achieving the higher levels A* and A fell from around 60 per cent to nearer 40
per cent.

In design and technology, the overall attainment of pupilsis generally in line with that of pupils at other
grammar schools and has improved since the last inspection. 1n 1998, 94 per cent of candidates gained
grades A* to C, compared with an average for grammars of 89 per cent. In 1999, attainment was highest
in food technology and lowest in graphics. In 1999, there were 11 candidates for GCSE sports/physical
education studies. All of them achieved at least a grade C with most gaining a grade B. In 1999, al 12
candidates in music achieved at least a grade C.

Over recent years, there has been a steady increase in the numbers of students studying two or more GCE
A leves at the school. From 33 candidates in 1993, the number climbed to 69 last year. The most
popular subjects at A level are English Literature, biology, business studies, geography and chemistry.
Some subjects are taught in partnership with the neighbouring boys grammar school.

During the period 1996-98, attainment at A level was close to the national average. In 1998, attainment
rose to dightly above the national average. The average points score per candidate at the school in 1998
was 18.3 compared to 17.6 nationally. In 1999, the points score for the school dipped sharply to 14.9
partly due to some students studying only two A level subjects. 1n 1999, the overall A level pass rate was
94 per cent. In many subjects the pass rate was 100 per cent. The average grade per entry was above the
1998 national average for all schools. In 1999, about 15 per cent of all entries gained an A grade, which
was about average for all schoolsin 1998. Raising A level attainment particularly at the highest gradesis
identified as a mgjor priority in the school’ s devel opment plan.

Attainment at A level is above average in English Literature and physical education. It is generally good
in mathematics and geography. Attainment is unsatisfactory in history.

Pupils make good progress throughout the school in most subjects. Progressis particularly good in design
and technology at Key Stage 3; in art and design, design and technology, history and modern foreign
languages at Key Stage 4; and in English literature, geography and physical education in the sixth form.
Pupils make very good progressin persona and social education.

Progress is good or better in 80 per cent and very good or excellent in 28 per cent of lessons. It is very
rarely unsatisfactory. The progress of pupilsis better at Key Stage 4 than at Key Stage 3. In 75 per cent
of sixth form lessons, progressis good or better. Progressin information technology at Key Stage 3 and
some aspects of A level history is unsatisfactory.

A key factor that contributes to the good progress is the high proportion of good, very good and excellent
teaching. Teachers work very hard, using their high levels of expertise to interest and challenge their
pupils. A second key factor is the extremely good behaviour of the pupils. They are very well motivated
and keen to learn. Theregular setting, completion and marking of homework provides a good example of
how effective the partnership is between teachers and pupils. In a number of subjects, there is very
effective developmental planning that has identified the action needed to improve standards. Good use of
target setting in many subjects has promoted higher standards. In Key Stage 4 and the sixth form, thereis
supportive monitoring of pupils by senior staff.

The Grammar School for Girls Wilmington - 17



24,

23.

24,

25.

26.

27.

28.

29.

31.

30.

Attitudes, behaviour and personal development

The previous inspection report refersto a ‘very well ordered community’ and this continues to be the case.
Behaviour of pupilsin and around the school is very good and movement between the two main school
sitesis disciplined and purposeful.

In lessons pupils behaviour and their attitudes to learning are aimost always exemplary. They settle
quickly to their work and show commitment and enthusiasm for their studies. Where pupils are given
challenging work they respond with a determination to succeed. There is overwhelming evidence that
pupils study with confidence, sustain concentration and enjoy their lessons.

Pupils collaborate well on group tasks and are mutually supportive. They listen well to one ancther and
respect each other’s points of view showing an increasingly mature attitude to the opinions of others.
They are prepared to take the initiative in organising their work with greater independence as they
progress through the school.

Relationships throughout the school are excellent and staff and pupils treat one another with mutual
respect and courtesy. An ethos of caring is a strong feature of the school with older students having a
particularly important role in nurturing and supporting the younger pupils. Staff go out of their way to
help individual pupils and thisis much appreciated by them. In most lessons teachers use praise regularly
to encourage and motivate their pupils.

Pupils participate in a number of extra-curricular activities including school drama and musical
productions, sport and clubs as well as theatre and museum visits and foreign exchanges. In addition
thereisa strong tradition of charitable activities with each class having its own charity representatives.

The high quality of pupils personal development continues to be a particularly outstanding strength of the
school. Through the systems of school and class prefects, house captains and class representatives, pupils
undertake a broad range of important responsibilities which support the smooth running of the school.
Many of these roles have written job descriptions and pupils value highly the opportunity to contribute.
Younger pupils appreciate very much the caring approach and willingness of older pupils to help them
with their lifein schoal.

Pupils take initiatives through a range of school and community activities. In a school assembly for
example, sixth form students prepared an amusing yet powerful presentation which held the attention of
the audience. Senior students organise litter duties and manage school council meetings, liaising closdly
with senior staff through oral and written reports. Prefects undertake sensitively a number of daily duties
to ensure an ordered and disciplined environment. House captains work with class charity representatives
and form captains to organise arange of sporting and charity events.

Attendance

Attendance is very good in all year groups and has improved since the previous inspection. The
consistently good attendance of amost all pupils is clearly having a positive impact upon improving
attainment. Pupils arrive punctually for morning school and registration periods are brief and efficient.
Lessons begin promptly during the day. Subject teachers are consistent in registering pupils at the start of
lessons.
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Overall the quality of teaching is good. It is good and often very good in almost three quarters of lessons
and in a quarter it is satisfactory. Exceptionally, a very small number of lessons are unsatisfactory. At
Key Stage 4 the quality of teaching is especially high and over eight out of ten lessons are good or better,
with four out of ten very good or excellent. In the sixth form, teaching is good in three quarters of lessons
and often very good. However, at Key Stage 3 there is a greater proportion of teaching which is only
satisfactory. Teaching is good in al subjects apart from religious education where it is only satisfactory.
Since the last ingpection the school has improved the existing good teaching standards. Planning is better
and there are more strategies to address the different needs of the pupils.

Throughout the school most teachers are very knowledgeable about their subjects, well qualified and
enthusiagtic. At Key Stage 4 and in the sixth form they use their expertise effectively to ensure that the
requirements of the external examinations are fully met. In Year 12 for example, studying Shakespearean
texts, high quality questioning improved students analytical skills and appreciation of language. The
deployment of teachers outside their subject specialism at Key Stage 3 in some lessons, is a contributory
factor in teaching and progress being satisfactory rather than good.

Teachers have very high expectations of their pupils and often set challenging tasks for them. In a Year
11 science lesson pupils made very good progress in their understanding of concepts and development of
high level thinking skills, as a result of clear expectations and effective questioning by the teacher.
Practical experiments advanced their learning successfully and discussion between pupils was used very
well to overcome any difficulties in their understanding. In a geography lesson, there was evidence of
very high attainment, where pupils explained the contrasts between weather patterns in different climate
zones and made detailed evaluations about the impact of tourism on Kenya. Some pupils were able to
explain the interrelationships between physical geography and population distribution in Kenya with real
understanding. In religious education expectations of the standards that pupils can achieve are too low at
Key Stage 3.

Most lessons are well planned and organised, with a good match of activities to the ability of pupils
supported by a variety of teaching methods and good pace. Some unsatisfactory teaching occurs with
lower ahility groups where the work is not at a level appropriate to their abilities. Thisleadsto a lack of
concentration and focus. Resources are well organised and there is a range of appropriate activities
provided in lessons. Where planning is particularly effective teachers set very clear aims for the lesson,
use questions and instructions skilfully and employ good quality resources to support learning. In a
Year 13 food technology lesson, students made excellent progress in their practical projects and design
folders due to challenging teaching which was very carefully matched to individuals needs. Teaching
skilfully probes and reinforces their knowledge and skills, whilst promoting independence and
responsibility. In a minority of satisfactory lessons, planning lacks clarity and detail about objectives for
learning and is not always well matched to the ability of pupils, or shared explicitly with them.

The match and variety of teaching methods to the needs of pupils and the demands of the examination
syllabus is particularly effective at Key Stage 4 and this results in pupils developing good study skills
including the use of information technology in some subjects. In a Year 11 French lesson pupils made
brisk progress in developing their vocabulary, knowledge of grammar and spesking and listening skills
through role-play, use of audiocassette recording and oral work. In the sixth form, teaching methods in
some lessons whilst sound, lack variety and restrict opportunities for students to carry out investigations
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and engage in practical activities and collaborative work.

Relationships fostered by teachers with their pupils and sixth form students are of a very high quality,
demonstrate mutual respect and are a strength of the school. Teachers manage behaviour very well and
this ensures that a positive and productive ethos for learning is promoted both in lessons and around the
school. This is valued by the pupils. However, a major factor in those very few lessons with
unsatisfactory teaching, concerned weaknesses in the management of some pupils, leading to a significant
reduction in concentration and consequently unsatisfactory progress. In the best |essons teachers provide
appropriate opportunities for pupils to exercise responsibility for their work and to be self-motivated
which leads to enthusiastic learning. Particularly good progress was observed in lessons where the
teachers were able to harness this enthusiasm through active learning that challenged the pupils
reasoning. For example, where a pupil’s understanding of a topic was questioned by a request for an
explanation (‘Tell me why? or ‘How do you know?) or when a teacher asked for a demonstration of
skills and knowledge at the board (* Show us!’).

The use of homework in support of learning in class is very effective throughout the school. A good
variety of tasks is provided by teachers which is well matched to the needs of work in class or as an
extension activity. In many lessons homework extends the opportunities available for pupils to develop
and extend their skillsin research and investigation or to reinforce their understanding and knowledge of
the subject learnt during the school day.

Marking in lessons and for homework is regular, appropriately recorded and generaly effective in
identifying for pupils their successes and areas for improvement, with some very good practice in many
subjects of the curriculum. In some books the written commentary on work lacks sufficient detail for
pupils to readily identify how to make progress. Individual feedback and encouragement to pupils in
lessons is effective, particularly at Key Stage 4 and in the sixth form and this dialogue helps them to
understand clearly how they can advance their learning and is influential in promoting good standards of
attainment. In the best lessons teachers use a good repertoire of assessment methods to encourage pupils
and students to be involved in the review of their own learning and that of other members of the class.
This strategy has proved particularly effective in some subjects to aid the sharing of ideas and alternative
views as well as opportunities to exercise responsibility for self-improvement.

The curriculum and assessment

The school aims to develop girls into confident, independent, well qualified and caring young women,
equipped to fulfil themselves personally and professionaly and to contribute positively to their
community. Theseaims are well met by the education provided by the school.

The school curriculum is good. A broad and balanced range of subjects is linked with extra-curricular
activities to support these aims. The curriculum promotes pupils intellectual, physical and personal
development and prepares them well for the next stage of their education, training or employment. The
provision for special educational needs (SEN) pupilsis good.

At Key Stage 3 the curriculum is good and includes all subjects of the National Curriculum and religious
education. A valuable programme of personal and social education (PSE) meets statutory requirements
and includes health and sex education and draws attention to the misuse of drugs. However, information
and communication technology (ICT) is not taught in sufficient depth during the key stage. There are too
few opportunities for pupilsto use ICT in many subjects. The previous inspection report indicated that the
school should extend ICT across the curriculum, which it has failed to do in any consistent way.

At Key Stage 4 the curriculum is good and meets statutory requirements. All pupils study a core of
English, mathematics, science (double science), French or German, technology, physical education,
religious studies and PSE. They can also choose two further examination courses to broaden their subject
coverage and give them the opportunity to take two foreign languages.
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Whilst the requirements of the National Curriculum are met, the breadth of activities covered in physical
education at Key Stage 4 is restricted owing to poor accommodation and the limited time available. The
quality of careers education and guidance in the school is very good and al statutory requirements are
met. A very strong partnership with the local careers adviser ensures that the needs of pupilsin Key Stage
4 and sixth form students are met effectively. The careers library is a valuable resource to complement
this guidance and it is used widely by pupils.

The programme of personal and social education is detailed and operates on arotating system of topics. It
is well coordinated and has been reviewed and amended recently following discussion with staff and an
evaluation by pupils. Lessons cover a broad range of topics including sex education, drugs awareness and
personal management and are appropriate to the age and maturity of the pupils. These lessons are well
taught and pupils make good progress. The documentation used is of good quality. Pupils participate
well in lessons and are encouraged to voice their views. Good use is also made of outside agencies and
guest speakers.

The school has a strong sixth form offering a good range of A level subjects. Good detailed planning is
underway to incorporate the proposed changes in September 2000. The breadth of subject choice is
enhanced as a result of the collaborative arrangement with Wilmington Grammar School for Boys. Sixth
form students are fully involved in the life of the school, are loyal to the school and show respect for each
other. Prefectstake their responsibilities serioudy and mirror the strong school ethos.

Students have some opportunities to enrich their curriculum beyond academic study, but are not able to
undertake sports and leisure activities as part of their programme, mainly because of lack of
accommodation. This restriction was identified in the last report. Many students continue with sporting
activities through clubs and house and school teams.

Careers education and guidance in the sixth form is of high quality and taught effectively. The statutory
requirements in respect of the provision of religious education in the sixth form are now fully met and it is
avaluable experience for many students.

The school curriculum is enhanced by arange of extra-curricular activities which, in general, take place at
lunch time and include competitive sports. Participation rates are good. In addition to sports, chair,
orchestra, Duke of Edinburgh Awards, Christian Union, French and German clubs and dance, there are
also mini-enterprise in Year 10, Years 7 and 8 end of year activities, a Year 9 production and various
charity- fund raising events. The school also has a major musical production each Easter directed by the
headteacher, involving many pupils of all ages.

The school has an appropriate and very detailed policy on reporting and assessment, which includes very
clear guidance on the role of the subject teacher, head of department, form tutor and heads of school.

Subject departments maintain their own records of pupils attainment. Whilst these are in different
formats they meet the requirements of the National Curriculum. The use of assessment to track pupils
progress is underdeveloped in some subjects in Key Stage 3, but effective in Key Stage 4 and the sixth
form. Procedures for assessing pupils attainment are good at both key stages and in the sixth form.

The marking of pupils work is good in most subjects and many teachers write comments to help them to
improve. Marking and day to day assessment procedures are good in technology, mathematics, modern
foreign languages, business studies, physical education, geography and science. Teachers use of
assessment to help them when planning future lessonsis good.

Parents receive formal reports from the school at the end of the summer term each year except Years 11
and 13 who are sent a full report in the spring term. Reports meet statutory requirements, are detailed,
very informative and include all aspects of the pupils work, attendance and behaviour. Parents also
receive a record sheet each term. A comprehensive and valuable Record of Achievement is completed in
Year 11. Pupils contact books give parents the opportunity to know what homework has been set on any
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given evening and write comments. These are valued by parents who fed they are well informed about
progress and attainment.

Pupils spiritual, moral, social and cultural development

The previous inspection report highlighted the school’ s success in promoting personal values and a sense
of responsibility. This remains a strength. The school presents itself as a caring, cohesive community
where pupils are courteous and have a genuine concern for one another.

The school places a strong emphasis upon the spiritual development of pupils. Since the last inspection it
has dealt with the lack of provision of religious education in Year 13 and now provides a comprehensive
programme for these students. There is a daily act of collective worship for all pupils and the quality of
these occasions is high, with evidence of mature contributions by pupils. In religious education, lessons
promote the idea of community in religious teachings and the spiritual messages upon which they are
based.

The provision for pupils moral development is very good. There is strong evidence of moral themes
permeating both subject lessons and the school assemblies. In business studies for example, students
appreciate the moral implications of business activity and teachers address the ethical issues. In history
lessons, pupils are encouraged to understand the moral values and attitudes underlining specific historical
events. In personal and social education pupils are able to discuss issues of teenage morality and pupils
guestions and comments are treated sensitively. In religious education at Key Stage 4 and in the sixth
form thereisformal teaching of the principles of morality and moral codes.

Pupils social development is excellent. They are extremely courteous to adults and fellow pupils aike
and collaborate particularly well in lessons. In physical education for example, individua pupils lead
others through particular activities. Older students in the junior dance club encourage younger pupils to
explore their ideas and develop their self-awareness. In music, opportunities for group composition and
performance are promoting very good cooperation between pupils. The range of whole school
responsibilities that pupils adopt and the mature way in which they carry out these functions, serve to
emphasise the strength of pupils social development. Pupils are well-known and valued by all teachers
and non-teaching staff and thereis an implicit expectation that pupilswill be polite and helpful in return.

Although some individual subjects are promoting awareness of other cultures thisis not widespread. In a
few subjects there is a planned focus upon other cultural traditions, for example in French, where a Year
12 student from Mauritius was encouraged to talk about her native culinary traditions as part of an A level
topic. Display, including interesting millennium time linesin a range of subject areas, highlight relevant
cultural developments, but there is little explicit emphasis in many subject schemes of work upon the
contribution of other cultures. A number of pupils are from a range of ethnic backgrounds, but the school
does not build upon the richness of this cultural diversity sufficiently or encourage the wider multi-cultural
community to be more directly involved with the school. This continues to be an area for development
since the last inspection.

Support, guidance and pupils welfare

The provision for the support and guidance of pupilsisin al respects very good indeed. The commitment
of the heads of school and form tutors to pupils curriculum progress, social development and well-being
isa particular strength. Teachers have a detailed knowledge of their pupils and respond immediately and
sensitively wherever there are problems. The assigning of older students to form tutors and their classes,
provides additional support to younger pupils.

The system of monitoring individual pupilsis particularly comprehensive and the documentation provides
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a very detailed profile of not only how well pupils are doing in lessons, but how they are developing as
rounded individuals. Through this system, problems are quickly identified and remedial action taken
which often involves the setting of personal targets. Pupils appreciate the in-depth knowledge that the
school has of them. There is also a very close link with the careers service to ensure that pupils are well
prepared for the world of work.

The school promotes firm discipline and good behaviour. There are detailed behaviour and anti-bullying
policies and clear procedures on dealing with any problems. These policies are reviewed regularly. Effort
and achievement are recognised through a reward system and pupils respond to the high expectations of
their good behaviour around the school.

There are very good systems for promoting and monitoring attendance and punctuality. Attendance is
checked through accurate daily completion of school registers. Where instances of non-attendance are
identified these are dealt with effectively. Punctuality to lessons is very good and teachers are quick to
check any unexplained lateness.

Staff are aware of a detailed child protection policy and there are clear lines of communication through
the heads of school, senior management and outside agencies to deal with any protection issues. Thereis
detailed guidance to staff on procedures for conducting school visits.

The detailed health and safety policy is good and the school has done all that it can to deal with the issue
of road safety between the two sites identified in the last inspection. Despite representations to the county
council the situation at the beginning and the end of the school day remains a matter of concern. The
school has written to parents to encourage parking away from the school gates and the staff and prefects
play a strong part in ensuring that pupils arrive and leave in safety. There are no other health and safety
concerns.

Partnership with parentsand the community

The schoal’ s partnership with parents and the community is very good and has improved further since the
previous inspection.

At the pre-inspection meeting for parents and in response to questionnaires, a number of parents
expressed concerns about excessive homework. These concerns were not substantiated in discussions with
parents and pupils during the inspection, but some girls may require more guidance from subject teachers
about how much time they spend on working at home and the best ways to do this. No other significant
concerns were raised by parents.

The quality of information provided for parents is very good. The school handbook is very attractively
designed and conforms with legal requirements. The most recent governors report to parents has a
number of deficiencies and does not conform to legal requirements.

Teachers annual written reports to parents are supplemented by graded termly reports. The current
report format is good and the revised version for Year 2000 is very good. Parents confirm the accuracy of
subject teachers observations and the clarity of their guidance about how their daughters' attainments can
be improved. Parents receive detailed newdetters each term and frequent supplementary information
about school events. Occasional questionnaires are sent to parents and replies are carefully evaluated.

One consultation evening is arranged each year and parents contacting the school at any time are
confident of prompt, sensitive responses. They confirm very good relationships with teachers and other
members of staff.
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Parents of primary school children are very well informed about the school. A thoughtful and detailed
induction programme prepares children for transfer and teaching staff and Year 12 students support them
fully until settled in Year 7. Parents of Year 9 pupils are fully involved in the choice of GCSE options.

Parents have very good involvement in their children’s learning. Contact books are used very effectively
in all year groups to sustain the home-school link. Subject teachers generally comply with homework
timetables and parents and pupils confirm that homework requirements are reasonable, athough
stringent.

An active association of parents and friends organises regular socia and fundraising events and
contributes significantly each year to the school’s budget. Recent purchases have included physical
education equipment, a video camera and a fume cupboard. The association co-operates very effectively
with the school’ s governing body. Some families have been active on both committees.

The school has good links with the community, including primary and secondary schools, industry and
commerce. Varied and imaginative work experience is provided each year for pupils in Year 11 and
employers confirm their abilities and commitment. Year 12 students are encouraged to use work-
shadowing opportunities to broaden their experiences and enhance their university applications. Thisis
very valuable.

The school has some good links with the local and wider communities, although multicultural and multi-
ethnic links are underdeveloped. Guest speakers are invited to contribute to the curriculum for personal,
social and health education. Day visits are arranged to galleries, museums, theatres and places of local
and national interest. Exchange links with schools in France and Germany are effective, but have not
developed to stimulate personal contacts between tutor groups or year groups.

Each year the school participates enthusiastically in a number of local engineering challenge
competitions. Many pupils are involved in the Duke of Edinburgh award scheme and in local history
projects. Close links are established with the local parish and the headteacher is chairing the organising
committee for local millennium events. Some rental income is received from occasional community use
of the school grounds and buildings.

Charitable collections are an important feature of schoal life. Very large amounts of money are collected
by pupils throughout the year and harvest parcels are distributed to over 100 senior citizens. Transport is
provided for senior citizens to attend special matinees of school musical productions. A carol service is
held each year at the parish church.

The school is greatly valued and respected by parents and the local community. Partnership with the
community is greatly beneficial to students educational attainment and personal development.

THE MANAGEMENT AND EFFICIENCY OF THE SCHOOL

L eadership and management

The school has developed an excellent ethos in which all pupils and staff are valued and respected. The
influence and vision of the headteacher is a key factor in the success of this school. Thereis shared vision
for the future, the educational direction is clear and it is embodied within the aims of the school.

The governing body is supportive, conscientious and has the best interests of the school at heart.

However, governors do not have any formal strategies to monitor the work of the school, consequently
they are not able to evaluate the effect upon school improvement of their decisions. The governing body
generally fulfils its statutory duties and has established appropriate committees to support management
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and ensure that the schoal is a safe and secure educational community. However, there are a number of
omissions of statutory requirements in the annual governors' report to parents.

Day to day management and organisation are very good and enable the school to function as a happy,
orderly and purposeful community. Staff and pupils know where they should be and lines of
communication are effective. Non-teaching staff are a important element of the community and make a
significant contribution to the success of the school. The quality of teamwork amongst all staff is high.

Data relating to pupils performance in the school, county and nationally is disseminated to staff and
generally well used to set targets for achievement. Individual target setting and mentoring at Key Stage 4
and in the sixth form is good and is valued by the pupils. There has been an improvement in academic
performance as a result. The monitoring of teaching and learning to analyse factors which bring about
good progress and identify areas for improvement by senior managers and heads of department has begun,
but is inconsistent and underdeveloped. Where it is good as in modern foreign languages and design and
technology, results have improved and the progress of pupils accelerated. In some other subjects such as
religious education, mathematics, science and advanced level history there are elements of teaching and
departmental management that should be improved. The good practice should now be formalised and
undertaken by all managers within awhole school strategy.

Overall the provision for pupils with special education needs, including the most able is satisfactory and
they make good progress in their work and personal development. Management of this provision is
satisfactory with the role of co-ordinator being shared between the head teacher and the heads of lower
and upper school. Teachers are well briefed on the needs of pupils in their classes and account is often
taken of thisin lesson planning and in teaching. Form tutors monitor the progress of pupils with specia
educational needs on aregular and frequent basis. Communication with the parents of pupils with special
educational needsis good.

This is a school where people matter. It meets its aims which focus upon high achievement, personal
development and concern for the individual. There are appropriate policies relating to all the aspects of
schooal life and the school prospectus is an informative, quality document. Development planning at all
levelsis good and in some departments for example mathematics, English and modern foreign languages,
good quality planning is bringing about real improvement. The school development plan focuses upon
how the school istoimprovein arealistic and practical way.

Good progress has been maintained since the last inspection in reviewing and monitoring departmental
policies and planning. In general the standard of subject documentation is good. Some schemes of work
show how the learning needs of different levels of ability will be met for example in modern foreign
languages. However, in science, English, art, geography, music, religious education and information
technology, they do not address the issue of quality of learning sufficiently, by not indicating how pupils
will learn and make good progress. The management of and provision for pupils with special educational
needs (SEN) is good and these pupils make good progress.

The use of accommodation is constantly evaluated and when funds permit, improved. Although it is
inadequate in a number of areas, the school makes good use of what it has. The management of the two
sitesisgood. The school meets all its statutory requirements relating to curriculum and organisation. The
management of the school has remained at the high level identified in the last inspection report. New
appointments have been integrated successfully and make a significant contribution to the school and the
management team.

Staffing, accommodation and learning resources

The provision and quality of staffing, accommodation and resources are satisfactory overall and standards
have been maintained since the previous inspection.
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Teaching staff are very well qualified and experienced and almost all departments are staffed with
specialists. The lack of some specialist teaching in art and design is affecting attainment. Support staff
are well qualified, work hard and make a valuable contribution. However, there are too few support staff
in design and technology, information technology and science. Staff responsible for administration and
for the maintenance of premises and grounds are very good and contribute significantly to the smooth
running of the school.

The programme for staff development is good. Numerous training opportunities are available each year
for teachers and ancillary staff, related to the needs of individuals, departments and the school. Ancillary
staff are encouraged to participate in the training programme. A mentoring system provides effective
support for newly appointed and newly promoted teachers. Detailed job descriptions for al personnel are
updated regularly. The system for teacher appraisal is very effective.

Learning resources are satisfactory overall and are good in business studies and science. Resources for
information and communications technology are unsatisfactory in most departments. Although the
number of computers available to students is below the national average for similar schools, modern, high
quality machines have been installed recently in a computer suite. The library is a good resource and is
used intensively by students in all year groups. Two modern computers are available in the library, but
students have poor access to the Internet.

The schoal buildings occupy two sites.  Whilst the accommodation is satisfactory overall, it is poor in
business studies, physical education and some aspects of design and technology. It is unsatisfactory in
music. In all departments, but particularly in physical education, staff minimise the effects of serious
inadequacies successfully. The standard of interior decoration is generally satisfactory and good in some
areas. Thebuildings and site are free of vandalism, graffiti and litter.

The efficiency of the school

The money is used well to support a curriculum which is broad and balanced and provides all pupils with
an appropriate educational experience. The curriculum has developed well since the last inspection to
address local and national changes and requirements. The school has received good financial support
from the parent teacher association and money has been spent wisely on audio- visual resources and books
to enrich learning.

The basic budget is supplemented by money from the Standards Fund to support staff development and
training and over the last 2 years, the school has received additional capital grants to improve the
accommodation. Prudent financial planning over the last three years has enabled the school to add to
these grants from its delegated budget. The school continues to allocate finances to subject departments
based upon detailed submissions linked to development plans. However, as identified in the last report,
thereis no formal process by which departments evaluate their own cost effectiveness.

The budget planning process is appropriate and whilst the accounting systems are still not computerised,
financial administration and monitoring are excellent. There is a good finance policy which is to be
modified to reflect the change from Grant Maintained to Foundation School status. The most recent
external audit report states that financial systems continue to operate soundly and that there are no
weaknesses. The governing body monitors spending carefully to ensure that the priorities identified in the
school development plan are met within any financial constraints. Day to day financial management is
excelent. The balance carried forward from previous years has been identified to support improvements
in accommodation and the development of information technol ogy.

The amount spent on staffing, accommodation and resources is appropriate and in the upper quartile for
similar schools. The income per pupil is aso within this range. The amount spent on books is at an
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appropriate level and provision for computers has improved significantly, supported by monies from the
National Grid for Learning project. The library and sixth form study rooms are used well. The school
occupies two separate sites, but by good management, overall spending is not adversdly affected to any
significant degree. The school manages its staff well and makes good use of the accommodation and
resources available.

Overdl, financia planning is good, administration is excellent, teaching is good and the school makes
good use of its resources, accommodation and staff. Support for pupils and concern about their welfareis
very good. Non-teaching staff make a valuable contribution to the school and give good support.
Attainment is well above the national average and almost all pupils make good progress. The school
gives very good value for money.
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95. PART B:
CURRICULUM AREASAND SUBJECTS

ENGLISH, MATHEMATICS AND SCIENCE
English

Attainment on entry is well above average when compared with other schools nationally and about
average for grammar schools. Levels of attainment at the end of Key Stages 3 and 4 are well above the
national average and above the national average in the sixth form.

The 1998 results of the national tests at the end of Key Stage 3 were very high compared to all schools and
high when compared to other grammar schools with 99 per cent of pupils attaining level 6. However, this
percentage dropped significantly in 1999 to 83 per cent and although the 1999 results are very high
compared to al schools nationally, they are below average when compared to other grammar schools.
The English department’s teacher assessments did not predict the 1999 results at Key Stage 3 and there
was a significant discrepancy between the teachers own assessments of their pupils and the test results.
The school and department are well aware of the urgent need to re-establish higher levels of attainment.
Measures are aready in place following a careful analysis of pupil performance.

Attainment at GCSE has remained consistently very high when compared to al schools. In both 1998
and 1999, 100 per cent of pupils entered for GCSE English and English Literature attained A* to C
grades. The 1998 school results were close to the national average for grammar schools and well above
those of all schools nationally. In both English and English Literature, the number of pupils attaining the
highest grades is low compared to other grammar schools and this is a concern for the school. Setting in
Years 10 and 11 has been introduced as one strategy in seeking to raise the number of pupils attaining the
highest grades.

Attainment in A level English Literature has shown a marked increase when comparing the school’s
results from 1998 to 1999 with a significant rise from 15 per cent to 41 per cent of candidates achieving
an A grade. In 1999 all candidates achieved A to C grades in the examination. The school’ s results of 97
per cent of passesin 1998 were above the national average of 94 per cent. Since the last inspection the
school has introduced the A level English coursein addition to English Literature.

Pupils consistently make good progress in both key stages and the sixth form and in some lessons make
very good progress.

Pupils attain high standards in each of the three attainment targets of speaking and listening, reading and
writing and progress in these attainment targets is good. In lessons, speaking and listening skills are
encouraged and well developed. In discussion, pupils speak confidently in a range of contexts using
language appropriately. Pupil responses to poetry are particularly good. They demonstrate knowledge
and understanding of literary terms at both Key Stages 3 and 4. In a study of war poetry, Year 11 showed
well developed oral skills, sengitivity and ability to analyse and appreciate poetry.

Reading aloud is a feature of many lessons and generally pupils read well with expression. Pupilsin Key
Stages 3 and 4 are encouraged to read widely and regular curriculum time is alocated for supervised
private reading in the library. However, the department uses only a limited number of teaching strategies
during thistime.

The presentation and content of written work throughout the school is good. Pupils are provided with
opportunities for drafting and redrafting work and progress is particularly good when pupils are able to
reflect on their work and write their own targets for improvement. This was evident from observation of
Year 7’swork on descriptive writing.
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The girls respond well in class to teachers, show respect and are courteous. They listen attentively, are co-
operative and well-behaved. They are enthusiastic with sustained concentration. Pupilsin Key Stages 3
and 4 and the sixth form enjoy their work generally and participate well in lively, relevant discussions.

The quality of teaching is never unsatisfactory and it is often good or very good throughout the school.
Where teaching is very good, the planning is thorough with clearly identified aims, objectives and
specified outcomes and a variety of strategies are employed effectively. The teachers have high
expectations of their pupils and secure subject knowledge. They use praise effectively and relationshipsin
class are very good. In Year 12, for example, studying Shakespearean text, high quality questioning
improved students' analytical skills and appreciation of language.

At both Key Stages 3 and 4, there is limited allocated time to use the computer network, but during the
time available, word processing skills are devel oped and pupils familiarised with different software. Units
of work such as the Year 8 project to produce a school brochure for new pupils, provide excellent
opportunities for research and for writing for different audiences.

The marking policy is clearly set out in the departmental handbook and this is adhered to by staff.
Teachers use a number system marking out of twenty-five which equates to National Curriculum levels at
Key Stage 3 and the quality of written comments usually provides sufficient guidance for pupils to
evaluate and improve their written work.

Representative sampling of higher, average and lower attaining pupils work and agreement trialing is
addressed at departmental meetings. Homework is used effectively to reinforce and extend topics studied
in class. Statutory requirements are met by the English curriculum. The department of English
specialists is managed informally, but effectively by an experienced head of department. The department
has a clear action plan for development within its handbook and agreed targets for improvement in
standards of attainment in Key Stages 3 and 4 and at A level. However, the departmental schemes of
work are underdevel oped, lacking sufficient detail, timescales and guidance to ensure consistency across
the department and between classes. Overall there has been satisfactory progress since the last inspection
and dtrategies are now in place to ensure this progress is accelerated.

Since the last inspection, the head of department has purchased some additional resources for the sixth
form and Key Stage 4 and workbooks to develop literacy skills at Key Stage 3. Levels of book resources
are satisfactory.

Accommodation is adequate with lessons being taught in two buildings. However, drama is not
specifically timetabled because of the restricted availability of the hall. Consequently, provision of drama
isad hoc. There has been no progress made in this area since the last report.

The annual drama productions are well received and contribute significantly to the school’s extra-
curricular provision and to the cultural development of pupils.

Mathematics

The mathematical attainment of the present Year 7 pupils on entry to the school was very high in
comparison with all schools nationally and was about average compared to grammar schools.

In the 1999 Key Stage 3 national tests, 98 per cent of pupils reached level 6 compared with 92 per cent in
1998. The 1999 figure was very high when compared with 38 per cent for all schools nationally. It was
also above average when compared with other grammar schools. Between 1998 and 1999, the proportion
of pupils reaching level 7 rose from 42 per cent to 57 per cent which was very high compared to al

The Grammar School for Girls Wilmington - 29



112.

113.

114.

115.

116.

117.

118.

schools, but was still below average when compared to other grammar schools.

Attainment in the present Year 9 reflects a continuing rising trend. Over the last two years, adjustments
have been made to the Key Stage 3 teaching programme in order to accelerate pupils learning. For
example, Year 9 pupils across the ability range are confident in the use of trigonometry and geometry.
They can manipulate algebraic expressions when solving problems. Pupils are now better prepared for the
Year 9 tests. This year, the school has introduced setting by ability in Year 9 mathematics lessons to
promote higher standards.

Generally, pupils have good numeracy skills and are well equipped to deal with the mathematical content
in other subjects. In many lessons, pupils are given mental arithmetic activities to help them develop their
number work. Occasionally, pupils turn to written methods or the calculator when a mental strategy
would be more appropriate. For example, a Year 7 pupil chose awritten method for calculating 4~ 16 and
agroup of Year 10 girls struggled to work out 180 - 124 in their heads.

At Key Stage 4, attainment in mathematics rose significantly between 1998 and 1999. In the 1998 GCSE
examinations, 92 per cent of the pupils gained a grade A* to C. While this figure was well above the
national average of 44 per cent for al schools, it was below the average of 96 per cent for all grammar
schools. In 1999, 96 per cent of students gained GCSE grades A* to C. The proportion of students
gaining the higher grades A* to B also increased from 59 per cent to 84 per cent, although too few gained
an A grade. The policy of establishing a smaller top ability group to focus on higher levels of
mathematics was very successful. In this group of 16 students, 10 gained A* grades while the remainder
achieved A grades. The top group also studied GCSE Statistics and al of them passed, with 13 gaining
grades A or A*. Attainment in the present Year 11 is similar to last year. The highest ability group is
working at very high levels covering topics such as the Sine Rule and the Cosine Rule. The lower ability
groups are on course for gaining a grade C at GCSE and are able to tackle problems related to topics such
as cumulative frequency.

In 1998, 10 students were entered for A level mathematics and they all passed. Two of the students
gained A grades and four achieved B grades. These results were above average compared to all schools.

In 1999, the school maintained its record of success in mathematics with 13 candidates of whom three
gained A grades. In the present A level groups, students, including some from the neighbouring boys
grammar school, continue to perform well both in class and through assessed work, such as their
homework assignments. The small number of pupils who study at A/S level in mathematics were very
successful in their examination.

Overal progressin mathematicsis good. The good progressis linked to the very effective work of ateam
of specialist, dedicated teachers. In many lessons, there is strong empathy between the teacher and the
pupils that promotes very positive relationships. Teachers are very supportive and encourage pupils to ask
guestions and seek help. This develops pupils understanding and helps them gain in confidence. In a
lower ability Year 11 class, the teacher expertly identified and supported a group of pupils who shared a
concern about a new piece of work. There was a strong sense of mutual respect generated by thisincident.

The good progress is closaly linked to the extremely positive attitudes of the pupils. Most are keen to
contribute in lessons by answering or asking questions. Particularly good progress was observed in
lessons where the teachers were able to harness this enthusiasm through active learning that challenged
the pupils' reasoning. For example, where a pupil’s understanding of a topic was questioned by a request
for an explanation (‘ Tell me why? or ‘How do you know?) or when a teacher asked for a demonstration
of skills and knowledge at the board (* Show us!’).

Overall, the pupils work very hard in class and at home. Particularly impressive is the quality of the
homework assignments of sixth form students. Pupils are interested in learning and are able to sustain
concentration for long periods. Many enjoy responsibility and are developing greater self-reliance in
organising their work. Most take great pride in their work. Pupils are extremely keen to contribute in
lessons mainly through question and answer activities. However, some pupils have difficulty describing
their mathematical thinking using the appropriate technical language. Occasionally, there is some noisy
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behaviour in the lower ability sets that hinders progress.

Overdl, teaching is very good. It is satisfactory or better in 90 per cent of lessons. Teaching is good in
about 30 per cent of lessons, very good in around 40 per cent and excellent in 10 per cent. It is consistent
throughout the key stages. The teachers plan extremely thoroughly and are able to teach pupils in a
challenging and sympathetic way. They have very good subject expertise that allows them to direct and
support their pupils. For example, in one Year 7 lesson, the teacher had produced three excellent
worksheets to support the new learning. In all lessons, a significant proportion of the time is devoted to
direct teaching to the whole class. There is some extremely effective exposition used and teachers use
resources well. In the best lessons, there are also strong el ements of interaction between the teacher and
the whole class. For example, in marking a mental arithmetic test, the teacher asked pupils to explain to
the class how they arrived at their answers. However, at times teachers use a limited range of teaching
strategies. There are missed opportunities to use visual aids. For example, a sixth form mechanics group
may have enjoyed and appreciated actually seeing and handling a block on an inclined plane. There is
limited evidence of practical or investigational work being used to introduce or develop concepts. For
example, finding out what happens to the tangent of an angle as the angle gets bigger or investigating the
different angles formed by lines on two intersecting planes. However, in a very good Year 10 lesson,
pupils worked in pairs investigating the properties of congruent triangles. Also, in an excellent A level
lesson, students were given the freedom to develop and extend their collaborative thinking and they
managed to generalise some quite sophisticated ideas. The unsatisfactory teaching in the subject is linked
to afailure to deal with some pupils noisy and sometimes silly behaviour, in lower ability sets.

The leadership and management of the department are very good. Much credit goes to the head of
department for being prepared to question the work of her team and to innovate. The mathematics
department has become particularly adept at analysing performance data and using it to inform target
setting and developmental planning. Adjustments to the Key Stage 3 curriculum have been made to
accelerate learning.  Setting arrangements have been chosen to maximise pupils progress. Raising
attainment has a very high profile in the department’s development plan and the actions agreed are
impacting positively on the attainment and progress of pupils. The department has recognised the need to
develop systems further for monitoring the quality and diversity of learning in lessons. There has been
good progress in the subject since the last inspection.

Science

In the 1999 national tests (SATS), at the end of Key Stage 3, the percentage of pupils attaining the
national average of level 6 or above (83 per cent), was very high when compared to al schools, but just
bel ow that of other grammar schools. However, only 21 per cent of pupils reached level 7 which was well
below the grammar school average of 34 per cent. In 1998, the proportion reaching level 6 was 88 per
cent.

At Key Stage 4 al pupils study for the GCSE double award co-ordinated science examination.
Attainment rose markedly between 1998 and 1999. The proportion gaining A* to C grades rose from 91
per cent to 99 per cent and those gaining the higher grades (A* or A) almost doubled. 1n 1998, the latest
year for which comparable information is available, the percentage of pupils obtaining A* to C grades was
similar to that of other grammar schools and well above those for all schools. Standards at GCSE in 1999
were very similar to those at the last inspection.

In 1998 at GCE A levd, al candidates achieved an A to E grade in biology and physics and 92 per cent in
chemistry. These results were above the national average. In 1999 there was a decline in the average
points score in all three subjects, but attainment was still above the nationa average

By the end of Key Stage 3 attainment is well above average and pupils have a good knowledge of the
subject. They can carry out investigations and other practical work effectively though they have
insufficient opportunities to plan and complete the whole process themsaves. Following a class
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experiment on preserving milk they could explain their findings and link this with what they know about
microbes and the effects of lactic acid. However the practical work observed was often over- directed by
the teacher and did not challenged pupils' thinking.

At Key Stage 4, lesson observations, examination of pupils work, test results and other evidence, indicate
that the proportion of pupils likely to gain an A* to C grade this year is high and similar to 1999.
Attainment overall is well above the national average. The current Year 11 are taught in sets which
allows teachers to pitch the work to match the ability of the pupils. Recently, class sizesin Years 10 and
11 have been reduced and this too has helped teachers give pupils the support they need. Pupils show
good investigative skills and a good knowledge of the work which they are doing. When questioned, they
can for example, explain how to find the resistance of an electrical component and test how this might
change with temperature. Pupils can also plan a simple investigation, record their observations and
evaluate their results though few practical examples were seen during the inspection. Attainment in Key
Stage 3 has risen dightly since the last inspection. In Key Stage 4, the performance of pupils has
improved and there was a marked improvement from 1998 to 1999.

In lessons most Year 12 and Year 13 students are attaining the levels expected at this stage in their
courses. In Year 12 in biology, for example, students can recall information from previous years and
apply it to explain how different characteristics are passed down through generations of fruit flies. In
chemistry they can carry out investigations to test the “equations of motion”. However, within these
groups there is a wide range of attainment with some students finding their course difficult, but working
hard to improve.

Although pupils progression is good at both key stages, including pupils with special educational needs
(SEN), progress is markedly better when they are given tasks which challenge them and when they are
really made to think, as for example when Year 11 pupils were asked to research topics on which they
were later to give a presentation. Similarly in another class, pupils were asked to produce from their own
research a diagram of the Carbon Cycle Whilst progress is generally good, on some occasions
insufficient provision is made to stretch the more able pupils.

At A levd, students are very attentive and have good learning skills. Though early in their courses Y ear
12 pupils have made good progress and have gained in terms of knowledge and skills. They have matured
and are now learning to put their ideas in writing and being critical about their judgements. Year 13
students are also making good progress.

Pupils attitude to their work is aways very good. They come into the laboratory expecting to work.
Levels of concentration are very good and pupils settle down quickly. The general ethos of learning is
very good. Pupils co-operate well in groups and share out practical tasks amicably. They are rarely
distracted and take care over their written work.

Overall the quality of teaching is consistently good in both Key Stages 3 and 4. It isgood or very good in
80 per cent of lessons and never less than satisfactory. Forty per cent of teaching is very good. Teachers
have a good knowledge of the subject which they are teaching. Working relationships between staff and
pupils are very good. Teachers have high expectations of their pupilsin terms of work, but at Key Stages
3 and 4 do not give them sufficient opportunities to sort out problems for themselves. Teachers use
guestions well to check understanding and to develop ideas. They know their pupils and classroom
management isgood. At Key Stages 3 and 4 the three sciences are taught separately. Sometimes, dueto a
lack of a common scheme of work, opportunities for linking ideas across subjects are lost. Teachers plan
their lessonswell. Suitable homework is set regularly.

Day to day assessment is satisfactory and sometimes good. Pupils written work is well marked with
teachers often adding extra comments to help pupils to improve. Procedures for assessing pupils
attainment are generally good and common tests are used across year groups. However, the use of these
results to monitor pupils progress needs further development.
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The use of ICT is developing and some good examples of pupils work were available for inspection.
Further and regular use of ICT by pupils needs to be built into schemes of work to raise standards at the
higher levels.

In many aspects leadership is good, but the monitoring of classroom practice and the curriculum is
underdeveloped. Day to day management of the department is satisfactory. Resources are adequate and
well managed by hard pressed laboratory technicians. Science accommodation is sufficient and in good
condition. Good use is made of display material and |aboratories are interesting and stimulating placesin
which to learn
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SUBJECTS OR COURSES

Art

At the end of Key Stage 3, attainment in art and design is above the national expectation in both National
Curriculum attainment targets and progress is usually good. The department has made sound progress in
improving standards since the last inspection. At the end of Year 9 many pupils draw well from
observation and imagination, but their skills in painting are less well developed. They use colour
effectively in graphic media. The standard of preparatory work and research into the work of other artists
ishigh.

At the previous inspection attainment at Key Stage 4 in art was above average for all schools nationally.
Since then the art and design department has maintained this position consistently as well as improving
the percentage of passes gained at the higher grades in both GCSE and A level examinations. Over the
last three years GCSE results at grades A* to C have been consistently good, well above average compared
with al schools nationally and above average compared with similar schools. In 1998, al pupils achieved
grades A* to C, with the percentage awarded A* and A well above the national average for all schools and
for selective schools. In 1999 the examination results at grades A* to C were broadly in line with the
previous year with a pass rate of 97 per cent. The department has improved the proportion of pupils
gaining apass at A*, but the proportion of A grades has declined compared with 1998.

Advanced level results in 1998 were good, with all students achieving a pass at grades A to E, above
average when compared with all schools nationally. Results at the highest grades A and B were also
above average, but well below in respect of grade A. In 1999, the examination results continued to be
good, with all students successful at grades A to E. The percentage gaining an A grade was significantly
better than the previous year due to the department’s focus upon raising attainment at the higher grades.
There was however, an increase in the proportion of grades D and E which now needs to be addressed.

At Key Stage 3, progress is usually good, particularly in Year 9 where teaching is supported by good
subject knowledge, but earlier in the key stage progress in some lessons is only satisfactory because of
limited challenge and continuity in the schemes of work and a shortage of specialist teachers. In Year 7
most pupils join the school with diverse experiencesin art and attainment on entry is often about average.
They develop good skillsin visual and written research and are increasingly knowl edgeabl e about aspects
of art history, but do not use sketchbooks as required by the National Curriculum programmes of study.
Pupils writing about art and the use of specialist vocabulary is good, but they have few opportunities to
discuss their ideas and opinions. The emphasis upon writing in the schemes of work makes a positive
contribution to the development of literacy and in some lessons encourages pupils spiritual development
through art. For example, in a Year 9 project on Surrealism, pupils speculated in their writing about the
meaning contained in examples of artists work and in their own paintings. This enriched their
knowledge and understanding of art and the relationship of their own to the work of other artists.
Progress in the use of information and communications technology (ICT) and in three-dimensional work
isrestricted by inadeguate facilities in the department.

At Key Stage 4, progressin art and design is very good and in the sixth form it isgood. Students rapidly
improve their practical skills and some achieve an excellent standard of work in drawing and imaginative
painting, often on a large scale. Preparatory studies are of a high standard informed by conscientious
visual research and effective presentation. The integration of practical work and art historical study is a
positive strength and the quality of writing about art is very good. Some pupils lack confidence in
generating a variety of creative ideas within their projects and too few pupils use sketchbooks regularly to
support their work in art

In the sixth form students continue to improve their practical skills, knowledge and understanding in art
and design in order to produce drawings, paintings and mixed media work of a good and often very good
standard. They experiment with a variety of media and different approaches to making art and are
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increasingly able to develop personal ideas informed by in-depth research into art history. Preparatory
work is comprehensive and well researched.

Pupils enjoy their art and design lessons, take pride in what they do and work hard. The take-up of pupils
on GCSE courses is good. Recruitment onto the A level course has been good until this year when
numbersin Year 12 have dropped sharply as students have moved from the school to pursue their sixth
form courses elsewhere. Pupils behave well in lessons and relationships are positive. Homework is
diligently completed and pupils and students give freely of their time to continue with their work outside
lessons.  As they mature pupils are increasingly independent learners and self-motivated. Many make
effective use of their own ICT resources to support their research and presentation of written work in art.

The quality of teaching in art is good overall and never less than satisfactory. At Key Stages 3 and 4
teaching is usually good. In the sixth form teaching is good. The subject knowledge of teachers at Key
Stage 4, the sixth form and in some Key Stage 3 lessons is very good when subject specialists are deployed
and consequently pupils make good progress in art. However, in some lessons when specialist staff are
not available lower expectations of pupils and limitations in challenge of the tasks provided, results in
pupils making satisfactory rather than good progress in art. Teachers consistently foster positive
relationships with pupils and create a purposeful ethos for learning.

In the best lessons teachers planning is detailed and the aims for learning are clear and shared with
pupils. Introductions provide a clear focus for learning. Expectations of pupils are high and lessons well
paced to ensure that they make good progress in their practical work and learning about other artists.
Lessons are ended with a clear evaluation of what has been achieved and information about the next
stages of learning. In those lessons where teaching is satisfactory the teacher’s use of these strategies is
less well marked and this impacts upon pupils progress. When teaching is sharply focused and
challenging, pupils make very good progress in improving their practical skills. Pupils are supported
very well by their teachers through individual guidance, practical advice and the quality of feedback on
the progress of their work and thisisa particular strength in Key Stage 4 and the sixth form.

Homework is used well to support class projects and marked regularly. Marking is not always consistently
informative about pupils achievements and how to improve. Pupils are involved in the assessment of
their own learning, regularly evaluate their work and set broad targets for improvement in line with the
sound departmental policy. Teachers regularly monitor and record pupil progress appropriately and meet
frequently to agree standards. Reports to parents are informative. Assessment procedures at Key Stage 3
are not fully matched to the National Curriculum statements for the end of the key stage.

The art and design curriculum meets the requirements of the National Curriculum and external
examinations with the exception of the use of ICT in Key Stage 3. Some pupils use ICT for research
using CD ROM, but few have access to the Internet for research when compared with many similar
schools. Some improvement has been made since the last inspection in increased opportunities for three-
dimensional work, but the provision remains barely adequate. Displays of pupils work in the art rooms
and around the schoal are of a reasonable standard.

The department works well as a team and the head of department provides good support to colleagues
deployed outside their subject specialism. Departmental documentation is satisfactory, but the schemes of
work at Key Stage 3 are not sufficiently challenging and do not build clearly upon prior learning. At Key
Stage 4 and A level the schemes of work lack detail beyond that provided by the examination boards.
Planning for the future development of art in the school is sound and goals for improvement have been
identified. The head of department has introduced a routine of monitoring, but as yet there is limited
analysis of strengths and weaknesses in the subject and few strategies for achieving improvement.
Resources are soundly organised and used well by teachers and pupilsin lessons.

Design and Technology
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Attainment at the end of Key Stage 3 is above that in al schools nationally and in line with similar
schools. Attainment in lessons throughout the key stage is above the national expectations and in a third
of lessons it is well above. By the end of the key stage pupils skills and knowledge of designing and
making enable them to design independently and in teams. Inventive food products are finished to a high
standard and evaluated well. Pupils construct fabric hats from a range of patterns and decorate them to
match a chosen theme. Clocks are designed in resistant materials to meet particular contexts and needs.
Pupilsin Year 7 undertake short skills building activities, which quickly build confidence and basic skills
using hand and machine tools. Structured design folders are completed successfully in all year groups.
These help ensure consistency of standards between teachers. Pupils revision notes are in good order and
help consolidate understanding.

In 1998, GCSE examination results were above those for all schools nationally and in line for similar
schools. Resultsin all four subjects within design and technology have improved since the last inspection
with more pupils taking the examination. Results in food technology have improved at a fast rate. 1998
Advanced leve results were high against national norms, but results have fluctuated over the last four
years and need to be more consistent. Resultsin 1999 were below the national average. Attainment at the
end of Key Stage 4 is above the national level and on a par with similar schools. In Years 10 and 11
attainment is excellent in 40 per cent of lessons and good in 60 per cent. By the end of the key stage
pupils can analyse a task related to a context outside school and develop a solution considering a very
wide range of possibilities. The attainment and coverage of GCSE course requirements in both attainment
targets, designing and making, are very good. Pupils select their own materials and components for tasks
and complete complex, but often small, constructions to a high standard.

Attainment in A level lessons is good in 60 per cent and very good in 40 per cent of lessons. Students
produce extensive design folders covering the full range of assessment criteria, many with great
imagination. They construct high quality textile garments, food and resistant materials products.
Products in resistant materials are often restricted in scale and complexity by the rooms and limited
facilities.

In Key Stage 3 all pupils including those with special educational needs make very good progress. Pupils
make good progress using tools like food processors, sewing machines, pillar drills and saws. Pupils draw
accurately and with appropriate use of colour to illustrate three-dimensional products. Information
technology is used in lessons, but needs to be developed further. Year 10 pupils use information
technology to produce coloured brochures for graphic products, but this also needs development and
improvement

In Key Stage 4 al pupils opt for specialist GCSEs within design and technology and progress is very good
in all areas. Practical work progresses at a high pace in all design and technology subjects. Pupils
progress in GCSE design folder development is very good and is supported by efficient homework
completion. Insufficient designing space and facilities hinder pupilsin al year groups who have lessons
in the Manor technology room. This restricts progress at times in some projects and leads to some pupil
frustration.

Design and technology is a successful and popular subject in the school. In both key stages, pupils
attitudes to learning and behaviour are excellent in lessons as well as club activities. Pupils show a very
keen interest and application in practical, problem solving activities. Pupils are eager to complete
practical tasks yet work very safely with a concern for others. Concentration rates are very high in
teacher-directed lessons, as well as periods of independent study. Tools, equipment and accommodation
arewel| cared for and respected.

Overall the quality of teaching isgood. In Key Stage 3 the quality of teaching is very good in 50 per cent
of lessons and the remainder is good. In Key Stage 4 teaching is excellent or very good in 40 per cent of
lessons, good in 40 per cent and satisfactory in the others. At A level, teaching is good or very good with
some excellent teaching. In excellent lessons, the level of activity and pupils involvement in solving a
complex range of design tasks is very high. Lessons are always very well planned and structured which
contributes to high achievement and high pupil motivation. Teachers expectations are always high, both
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in technical and design aspects. The teachers are always fine tuning their work to suit the pupils and
changing curriculum demands. This has been particularly successful in food where grades have improved
as a result of these changes. Targets are set for individual pupils and work is marked against clearly
published criteria. Assessment feedback to pupils is concise and criteria referenced against the National
Curriculum and GCSE levels which supports achievement very well.

Relationships in the department are very good, providing a secure and stimulating environment for
learning. There is much evidence in lessons and on display of pupils sustained application in practical,
theoretical and design work. Display is very good. However, despite the high quality finishes on practical
work, little is displayed outside the department. There is a good match of humber and qualifications of
teachers to the demands of the curriculum. Training opportunities are used wisely. The part-time
technicians make a good contribution to the department. They give good support to teachers and
designing and making activities within the limited time available.

The requirements of the National Curriculum are met and all pupils have equal access to a broad and
balanced curriculum with many very positive features. However, few pupils have opportunities to apply
control technology in Key Stage 3 due to a lack of development in this area. Assessment and marking of
work are excellent, pupils are set targets to point them in theright direction. Industria links and external
vigits are strong features of the pupils experiences and finished work. Pupils consider design problems
with associated moral and cultural issues and this contributes to their personal development. In food
technology, pupils consider foods from around the world and their impact on diets. In textiles, multi-
cultural images are used to good advantage in designs for garments. The staff make items for school
productions and teach on mini-enterprise activities as well as Year 8 end of year projects. This
contributes to the positive ethos in the school and department. There is a thriving textile club and other
clubs for finishing coursework. The history department contributes positively to design and technology
skillsthrough its successful project on Tudor houses.

Leadership of design and technology is good and the staff work well as ateam. The department has made
good progress in many aspects since the previous inspection. There are clear aims and objectives and the
ethos in which the subject is taught reflects the school’ s positive aims. The subject devel opment plans are
clear and link with whole schoal issues such as information technology and links with outside agencies.

The accommodation is good for three quarters of the lessons, but poor for the others. This limits design
work and the processes available to the pupils and consequently restricts some progress. Learning
resources are well cared for by the staff, technician and pupils, but limited in some aspects. Funding has
been spent wisealy and prudently on new equipment.

Geography

Standards at the end of Key Stage 3 are above the national expectation as at the time of the last inspection.

However, standards are not yet consistently high enough when compared to similar schools. This is
because in both fieldwork and classroom based research, work is not structured for pupils to develop the
investigative aspects of geography fully, athough the majority are capable of doing this. Standards vary
across teaching groups because of teachers’ different expectations.

There is some evidence of very high attainment, for example where pupils explain the contrasts between
wesather patterns in different climate zones or make detailed evaluations about the impact of tourism on
Kenya. Some can explain the interrelationships between physical geography and population distribution
in Kenya well. Where pupils are not attaining highly enough they are largely describing features or
processes rather than explaining them or using the analysis from the data to explain the reasons for
patterns, for example as shown by graphs. Pupils can produce extended writing when given the
opportunity.

At Key Stage 4 attainment is well above the national average for all schools with 94 per cent of pupils
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gaining A* to C gradesin 1998. Thisis average when compared to similar schools. Less pupils attain the
highest grades (A* to B). Attainment at the time of the previous inspection was very high, but has
fluctuated with an overall decrease in A* to C grades since 1995. However, the 1999 results indicate a
reversal of the decrease with very good results. All candidates gained A* to C. The number of pupils
obtaining the A* and A grades improved significantly and was high for the school, although A* grades
are not yet high enough when compared to similar schools.

At A level the results of students achieving grades A to E matched the national average in 1998, although
the number of highest grades attained was below those in similar schools. 1999 results have improved
with no E grades and a better percentage of the highest grades, although thisis not yet high enough.

Pupils progressin Key Stage 3 is good overall. However, in some teaching groups it is only satisfactory
because teachers' expectations and understanding of the pitch of National Curriculum geography are too
variable, so pupils are not challenged sufficiently.

Pupils make very good progress in Key Stage 4. They learn to tackle examination examples integrated
into their work and deepen their knowledge of coastal and river processes. From an initial low knowledge
base about industrial processes they understand the impact of a range of factors in the food industry very
well. Coursework enquiries relating Dartford to a particular urban mode are often of very high quality
using a very good range of techniques.

Progress in the sixth form is usually very good. Students make significant gains in knowledge about the
technical vocabulary and processes of glaciation and clearly understand the need to validate their
observations and expectations of patterns through the application of statistical techniques. They broaden
their range of knowledge of data collection and representation techniques well. They are then well
equipped to choose from a range of methods for their persona studies, some of which are very well
planned, carried out and analysed.

Pupils attitudes to learning geography are good overall. They concentrate especially well in GCSE and
A level classes. Here they discuss and clarify ideas really well, responding to the teacher and working
well with each other. All pupils are very enthusiastic about fieldwork. Year 7 for example, completes
teacher organised tasks reliably in the school grounds, working in independent groups. Year 11 pupils
demonstrate well orally and through field work projects what they have learned about the natural
processes which affect coasts as well as human attempts to control them. Pupils usually behave very well
and are courteous and helpful to each other and staff. Sixth form students have particularly good
relationships with staff. Homework is reliably completed. Work in books is usually neat and well
organised.

Teaching is good overall although it does vary widely. The strengths of teaching lie in Key Stage 4 and
A level, where teaching is very good. Here teachers use their high levels of specialist knowledge to
challenge pupils very well with probing questioning using the technical vocabulary of geography which
pushes their pupils progress and gives good feedback to them. Teaching in Key Stage 3 is less effective
although satisfactory overall. This is because of inconsistencies in expectations about the degree of
difficulty of lesson content or too long spent on talking through one aspect.

Teaching in all key stages does provide for a wide variety of approaches so that pupils learn geography in
a good range of ways. They are able to develop their social and geographical skills through the use of
videos, fildwork, computers, examination questions and research investigations. Although lessons are
usually carefully planned teachers do not clearly share with pupils what they want them to have learned by
the end of the lesson. They do work with individuals during lessons to clarify understanding and do on
occasions have extra tasks ready, but insufficient detail is paid to organising work in different ways to
extend all pupils as greatly as possible, particularly in Key Stage 3.

Work is usually meticulously marked and teachers are very good at working out what pupils are grasping
or failing to understand in lessons and modifying their teaching in current or forthcoming lessons
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accordingly. Pupils progress is particularly well tracked in Key Stage 4 and at A level. Examination
guestions are well integrated into those courses. Teachers have worked hard to produce examinations for
Key Stage 3, which train pupils and provide some confirmation of standards, although the fieldwork and
research enquiries have better potential to do this. Currently these are not finely enough targeted on the
four national aspects of geography and end of key stage level assessments are not accurate enough. The
documents evaluated as schemes of work at the time of the last inspection do not provide enough detail to
support effective planning for consistent teaching, particularly in Key Stage 3. Pupils use of computers
in geography in Key Stage 3 is being developed in a planned way through network use, although it is not
systematic enough in Key Stage 4 and A level in school time. Existing school laptops are not yet used to
improve geography classroom access. Resources are adegquate. The department makes good use of
expensive resources, for example a digital camera and some physical geography instruments, sharing
them with other departments. It lacks sufficient up-to-date maps, photographs and overhead projectors to
enhance the quality of teaching.

Staff and National Curriculum changes have increased the need for management structures since the time
of the last inspection and departmental management is good. Thereis clear evidence that monitoring of
standards and teaching takes place and effectively informs how staff are deployed and supported.

History

By the end of Key Stage 3, pupils achieve at levels that are well above the national targets. The GCSE
results are well above the national average and above the average for similar schools. 1n 1998 96 per cent
of pupils achieved grades A* to C with 45 per cent of pupils gaining the highest grades, A* and A.
Compared with the national averages these results are very good and have improved since the last
inspection.

At A level the results of students achieving A to E gradesis well below the national average. This pattern
has been consistent over the last four years. Few students gain the higher grades. These results have not
been systematically analysed so that the strengths and weaknesses of the teaching and learning can be
identified.

Pupils enter the school with levels of attainment that are well above the national expectations. At the end
of Key Stage 3 good progress has been made by all pupils. For example, in Year 9 pupils consider the
history of davery during the nineteenth century. Their work is sengitive to the issues and displays a
critical awareness of changing attitudes over time and between different societies.

Good progress is made by pupilsin a variety of different spheres of historical investigation by the end of
Key Stage 4. For example, all pupils have the opportunity to study local history, a depth study covering
the reign of Queen Elizabeth, a modern world study and a study in the development of medicine over
time. The work of many pupils is very sophisticated. For example Year 11 pupils are able to discuss
trends and important turning points in the history of medicine. They are able to support their opinions
with carefully selected evidence and show an awareness of the problems of the reliability of sources from
different periods of history.

At A level students make satisfactory progress overall. However, the lower attaining students require
more support and do not receive a sufficiently varied range of teaching and learning strategies particularly
in some aspects of the course.

Pupils are enthusiastic and show a keen interest in the subject. History is a popular choicein Key Stage 4.
In class pupils are attentive and concentrate on their work. Behaviour is very good in all lessons and
relationships with the teaching staff are positive and characterised by good humour. Pupils work
purposefully and collaborate well. For example, in one Year 8 class pupils moved quickly between
individual study, group work and working in pairs. In all classes pupils answer questions enthusiastically
although many pupils do not initiate their own questions and a substantial minority lack confidence in
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oral work.

Pupilsat all levelsfrom Year 7 to A level, persevere with difficult work and enjoy historical investigations
and problem solving. For example, in Year 7 pupils use computer simulation programmes to investigate
archaeological sites. At A level students are encouraged to analyse the different interpretations of the
motives and attitudes of people in the past and come to their own conclusions. Sensitive issues are dealt
with carefully by the department. Values and attitudes are taught and pupils are required to make their
own informed judgements. For example, issues such as revolution raise complex mora issues in the
context of nineteenth century history in Year 9.

Teaching is always satisfactory and often good in Key Stages 3 and 4. Overal the department has
maintained the high standard of teaching highlighted in the last report. However, there are aspects of
A level teaching that should be improved. The whole range of the ability of students is not adequately
catered for in a number of lessons and some of the lower attaining students are not progressing as quickly
as they should. Limited use is made of study skills and there are too few strategies that encourage active
learning. In Key Stages 3 and 4, there is an emphasis on enquiry and encouraging pupils to think about
complex issues. Where the teaching in the department challenges pupils and offers pace and variety the
standard of pupil work is often very high. In all the lessons observed good feedback was given to pupils
both in class and in most of the marking. Homework is set regularly and extensive use is made of written
tasks. Pupils of different abilities and strengths are catered for through the preparation of a balanced
range of activities. Discussion and some study skills are used to assist and devel op the strengths of pupils.
The department is sensitive to the needs of pupils of all ahilities.

The requirements of the National Curriculum are met in full. There is some good cross-curricular work
that develops a fuller appreciation of art and literature. For example, students at A level focus on the
artistic and architectural developments in the period that they study. In Year 9 pupils study The First
World War and poetry from the war years. Study visits are an important part of the curriculum for all
year groups. For example Year 7 visits the Tower of London as part of its work on the development of
castle architecture. Homework is most effective where it extends the work pupils have been studying in
class.

The department is well managed. There is some monitoring of teaching within the department. The
curriculum is well planned and the schemes of work are detailed and practical. An extensive sdlection of
resources is used with a clear sense of purpose. Considerable emphasis is placed on presenting
challenging work to the pupils using a variety of well established teaching strategies. The staff in the
department are well qualified and enthusiastic historians. Meetings are held regularly and there is very
good informal contact on a day to day basis.

Assessment is well managed and integrated into the daily work of the department. Marking is done
conscientiously and is most effective when pupils are given positive feedback followed by the highlighting
of strengths and weaknesses. This is regular, but not systematic. Pupils work is standardised in Key
Stage 3 and for GCSE, but the results at A level have not been systematically analysed. Theteachings and
learning at A level needs to be monitored more effectively so that strengths and weaknesses can be
highlighted.

The department has not taken full advantage of the opportunities available for professional devel opment.
Some consideration should be given to a planning and development programme that will support the areas
highlighted in the department development plan. Accommodation is adequate although the storage of
resources and equipment is somewhat limited. Both the history rooms are well decorated with pupil work
and posters.

The department uses a very old network of computers that has no printing facilities. These are used
mainly for computer simulation activities. The department has not developed activities using word
processing and data handling. Thereis no multimedia computer within the department and the use of the
modern computer suiteis limited.
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Information technology

Attainment at the end of Key Stage 3 in 1999, was better than the national target. All pupils were
assessed at level 5 or above with 36 per cent reaching level 6. However, from lesson observation and
extensive discussions with pupils, attainment is lower than that expected in similar schools and is below
average for a significant proportion in Years 7 and 8. Attainment overall at the end of Key Stage 4 isin
line with national expectations, but below that expected in similar schoals.

In 1998, GCSE examination results were above those for schools nationally and in line for similar
schools. In 1999, the passrate for grades A* to C was only 80 per cent, which is very low when compared
to other subjects in the school and in need of improvement. There were no advanced level information
technology or computing resultsin the past two years.

The majority of pupils in Key Stage 3 are not being stretched in the development of information
technology (IT) skills, in line with their capability. Some IT skills have improved since the last
inspection, but not at the same rate as those nationally. Whilst pupils have a broad experience of the
statutory programmes of study, much of that is limited in depth and is not sufficiently progressive across
year groups to raise and consolidate achievement. In English, pupils produce an informative brochure in
Year 8 yet only asimilar level of IT skillsis demanded in Year 10. In mathematics, the situation is being
reviewed, but the use of IT isweak at present. Overall, attainment is not high enough

Attainment at the end of Key Stage 4 is above the national average for the pupils who opt for the specialist
IT GCSE subject. Pupils who do not, are working only at the national average and are not being stretched
sufficiently.  Most pupils have started to use industry standard software programmes such as word
processing, databases, spreadsheets and desktop publishing and standards achieved in GSCE courses are
often good. Attainment is not currently improving with each successive year group due to limited
involvement of some subject specialists and temporary staffing problems. Consequently the programmes
of study in art and design, design and technology, modern foreign languages and music are inadequately
covered.

In Key Stages 3 and 4, pupils use computers to complete science investigations and standards are good in
these projects. Spreadsheets are used to help pupils in science to interpret experimental data quickly and
accurately. Pupils are confident in the basic use of spreadsheets and graphs, but are in the main,
unfamiliar and lack confidence with more advanced software features. In design and technology, pupils
design parts of their coursework with computer-aided design and word processing software. Only a
minority of Key Stage 4 pupils use manufacturing software and small scale computerised engravers and
sewing machines. Pupils enter Key Stage 3 with a wide variety of computer skills. At the end of the key
stage pupils have had patchy experiences, consequently skills are not consolidated or extended
sufficiently. Teachers usually offer a short course to Year 7 pupils, but current Year 8 pupils found this
inadequate for their needs and present Year 7 pupils have till not had the opportunity two months into
the year.

Progress anticipated at the time of the previous inspection has not been forthcoming. Progressin Years 7,
8 and 9 is unsatisfactory, even though attainment is above the national target. Pupils receive very short
courses introducing word processing, graphics, spreadsheets, databases and control and these are good,
but the opportunities to apply and develop knowledge and skillsin other subjects are too limited. Progress
in the IT GCSE groups is good. The rest of the groups make only satisfactory progress through a
rotational system involving science, design and technology, history, English and personal and socia
education. Additional and extended projects in many subjects are undertaken using information
technology, but much of thisis mainly developed through the use of computers at home. The progress of
pupils with specia educational needsis satisfactory. Access to information technology in the sixth formis
very limited, except for those pupils undertaking business studies and design and technology A level,
consequently core skills are not being devel oped for the majority.
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Pupils attitudes to the subject are very good in both key stages. Pupils want to use computers more.
When opportunities arise pupils apply themselves to concentrated study and enjoy the challenges and
opportunities the use of computers offer. In English, pupils write for different audiences and produce
brochures and pamphlets. They find this exciting and rewarding. Year 8 pupils were observed at
lunchtime, consolidating spreadsheet work started in Year 7.

The quality of teaching at Key Stage 3 in speciaist IT lessons is good in 95 per cent of lessons and
satisfactory in therest. There are missed opportunities to teach through the use of IT in many subjects due
to the lack of staff confidence. This affects progress across the key stage. The quality of teaching in Key
Stage 4 is very good in all specialist IT lessons. Information technology GCSE lessons are well planned
and resourced. In GCSE lessons pupils are given exciting challenges to solve and they produce good,
detailed coursework projects. More staff training is needed to build confidence and competence to enable
teachersto apply IT skills at the higher levelsin al subjects as appropriate for the pupils.

There have been significant and valuable curriculum devel opments such as subject working groups since
the last inspection. A very recently introduced new network of computers still needs to be fully
commissioned. Currently much of the curriculum is uncoordinated. For the majority of pupils the
requirements of the National Curriculum are being taught and met, but not consolidated or extended
sufficiently for the ability of the pupils. The use and application of computers across the curriculum has
not grown since the previous positive inspection. This restricts improvements in attainment particularly
at the higher levels. Few curriculum subjects make good use of the computer network rooms. There is
very limited access to the Internet, which restricts research possibilities. Large databases (CD ROMs) are
available and used in the library, which give pupils valuable access to recent and relevant specialist and
multi-cultural information. Lunchtime and after-school access to the computers is encouraged, but take-
upislow.

At present the head of department post is vacant, consequently leadership and direction are lacking.
Much of the documentation needs updating to reflect current practice and statutory requirements. The
specialist teachers are well qualified. One part-time computer technician works very hard to develop and
maintain the use of computers, but more time is needed to keep older computers running efficiently.

The quality of learning resources is unsatisfactory. The ratio of computers to pupilsis lower than national
averages at 1:10. Many of the computers included in this figure need to be reinstalled and used in the
curriculum. One quarter of the computers stock is modern and of high quality. Uses of new computers
are already helping raise standards and contribute to the complexity of work. There are inefficiencies in
the use of current accommodation with one network room used for only one third of the week and another
for half. New opportunities are developing regularly for example, modern foreign language support
material was installed on the last day of the inspection.

Modern foreign languages

Results at GCSE in both French and German have shown continuing improvement over the last three
years with significant success in the number of grades A* and A achieved, nearly 60 per cent in French
and 53 per cent in German in the 1999 examinations. GCSE results in 1998 were dightly above the
average for similar schools. The GCSE results for sixth form students on the one-year Italian course are
outstanding with 50 per cent in the 1999 examinations obtaining A* and A grades. At A levd, following
improvement over the previous years, there was a decrease in the number of students achieving the
highest grades in 1999. Most recent results therefore, are now somewhat below the average grades
achieved by other schools.

Based upon lesson observation and the scrutiny of pupils’ work, attainment in both French and German at
Key Stage 3 is well above average particularly in speaking and listening and at Key Stage 4 is above
average and often well above average in all skills, except in the lower sets where pupils are achieving

The Grammar School for Girls Wilmington - 42



195.

196.

197.

198.

199.

200.

201.

closer to the national average. Without exception pupils have little difficulty in understanding
ingtructions in the foreign language. Sixth form students on A level courses are attaining in line with
average expectations nationally.

Pupils make good progress at Key Stage 3 and often very good progress at Key Stage 4. In the best
lessons pupils are developing a high level of oral confidence and a solid grasp of grammatical structures.
Accurate writing and the use of more complex constructions in spoken and written language are features
of the significant progress being made at Key Stage 4. Progress of A level students is good as they
broaden their vocabulary base and speak and write with greater confidence and more diverse language.
Progress of the GCSE students of Italian in Year 12 is outstanding.

Without exception pupils at all key stages have a very positive attitude to their work and their
commitment is commendable. Behaviour is almost aways exemplary and pupils listen attentively, clearly
enjoying their learning in a relaxed yet purposeful atmosphere. In the best lessons pupils are very
confident, willing to contribute ideas and to initiate the foreign language. In a minority of lessons pupils
are a little passive and tend to respond only when prompted. Where teachers provide opportunities for
group or paired activities pupils collaborate in a mature fashion and value each other’s contribution.
Rel ationships between pupils and their teachers are always extremely positive.

The quality of teaching is particularly high. Thereis no unsatisfactory teaching and in nearly 95 per cent
of lessons observed it was good, very good or excellent. Without exception teachers present their lessons
with confidence and clear knowledge of their subject and use the foreign language consistently for all
classroom communication. Lessons are always well planned with a good balance of activities. Where
teaching is particularly impressive pupils are set challenging tasks and teachers have high expectations of
their pupils performance. Invariably teachers have established a close and caring rapport with their
pupils, offer support and praise and respond sensitively to their questions. The pace of lessons is always
brisk with a crisp start and very good use of time. Homework is set regularly and appropriately reinforces
the work of the class. Teachers use a range of techniques and resources to explain new material and
motivate their pupils to respond, but there is as yet little evidence of the regular application of information
technol ogy.

Whilst the lack of the use of information technology restricts developments in some areas, the modern
foreign languages curriculum meets statutory requirements and pupils can study up to three foreign
languages. There is detailed recording of pupils progress and work is marked regularly according to
agreed criteria, although the detail of commentary upon pupils work is of variable quality. The
department undertakes an impressive analysis of examination results and has developed precise strategies
for improving standards at GCSE and A levd.

There are adequate resources for teaching and the department makes good use of the accommodation
available. Display in classrooms is particularly good, but there is alack of central storage which reduces
opportunities for sharing resources easily. In classrooms where there are bare floorboards the poor
acoustics do affect the definition of recorded material.

Overall, standards have improved since the last ingpection and modern foreign languages is a strength of
the school.

Music

Overall, standards of achievement remain broadly similar to those reported during the last inspection.
Standards of attainment at the end of Key Stage 3 are above average when compared to the national norm
and generally in line with other selective schools. The lack of group rooms inhibits pupil achievement
and at times results in underachievement, especially amongst the most able pupils. Pupils are able to
work effectively in group and paired composing activities; they have a good working understanding of
staff notation and compose well balanced and imaginative melodies, they demonstrate a good grasp of
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graphic notation and specialist vocabulary and are able to sing with confidence and sensitivity; they show
good keyboard skills in performances of compositions of imaginative Pavanes and are able to appraise
critically their work and learn from the comments of others.

At the end of Key Stage 4 pupils reach levels of attainment which are above the national expectation for
all schools, but below that of selective schools. Over the past five years, al pupils entered for GCSE have
gained A* to C grades. However, very few pupils achieve A or A* grades whilst the majority gain a C
grade. Staff recognise the need to raise standards of achievement at Key Stage 4 and have started to
explore thisissue. Numbers of pupils pursuing the GCSE music course have varied over recent years with
generally low take-up. At Key Stage 4 most pupils demonstrate imaginative improvisation skills at the
keyboard and perform with confidence and stylistic awareness; they demonstrate good keyboard and
notation skills and show a good understanding of homophonic and polyphonic textures and features of
Fugue.

Only two pupils were entered for A level music last year and achieved grades B and D. Pupils pursuing
the course this year are achieving satisfactory levels of attainment. For instance, pupils demonstrate
generally good aural discrimination skills and harmonic awareness.

205. When pupils join the school in Year 7, attainment in music is very varied, ranging from
bel ow to above national expectations. In view of the current accommodation deficiencies, Key Stages
3 and 4 pupils make good progress, with the exception of the most able, who achieve only satisfactory
progress. In the sixth form, students generally make good progress. Pupils make good progress over
time in analytical skills, aural awareness and historical, stylistic and harmonic awareness of the
Classical Period; they also make swift progress in understanding cadential and passing  progressions
and reflect their skillsin related practical work.

Pupil progress over time has generally improved in both composing and choral work as a result of
curriculum initiatives undertaken since the last inspection. It is now necessary to raise teacher
expectations of all pupils and particularly the most able, to ensure that they are fully challenged through
appropriately differentiated tasks.

Throughout the age range, attitudes to music range from good to very good. Pupils are well motivated,
respond positively to practical work and are generally eager to answer questions and contribute to debate.
Attitudes to homework are impressive with considerable research being willingly undertaken by pupils
across the age and ability range. Pupils are very courteous, behave well and show respect for property.
Working relationships are very good, enabling effective group composing and performing. Pupils listen
well and show interest in the compositions and performances of others, apply knowledge effectively in
appraisal and are sensitive to the fedings, values and beliefs of others. Since the last inspection, staff
have sustained and built upon previous successes in this sphere effectively. Significant improvement of
pupil motivation has resulted from the integration of music theory with practical work and the
enhancement of time spent on composing within the curriculum.

Several important teaching deficiencies identified in the last inspection report have been addressed
effectively. The quality of teaching is now consistently good. Music is taught with enthusiasm, good
humour and generally swift pace. Teachers have good specialist knowledge and skills and provide an
enthusiastic and encouraging learning environment for pupils. Lessons are carefully prepared to include a
range of tasks and activities across the two attainment targets. At times, the lack of group rooms restricts
teaching approaches, but every effort is made to minimise the impact of this deficiency. Lesson
organisation, pupil management and working relationships are consistently good. High behavioural
expectations contribute to pupil progress, achievement and enjoyment. Tasks are generally well matched
to the needs and abilities of most pupils. However, further refinement of base-line assessment, planning
and differentiation is needed in order to ensure that tasks set fully challenge the most able pupils. Staff
are also aware of the need to redraft the schemes of work at Key Stage 4 in order to raise standards by
enhancing curriculum continuity, progression and coverage. Assessment of pupils work has improved
since the last inspection, but further development is needed in order to ensure that systematic procedures
are devised to link assessment with subsequent teaching.
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Statutory requirements for music at Key Stage 3 are being met.  Significant curriculum improvements
have been achieved since the last inspection. For instance, class singing is how sustained as a regular
activity, an improved balance of composing and performing has been established and equipment has
recently been purchased to enable staff to improve and develop IT coverage within the curriculum.
However, intended learning outcomes for lessons need to be clear and comprehensive and, where
appropriate, differentiated. A range of useful assessment strategies exist, but systematic procedures need
to be devised to link assessment with subsequent teaching. Departmental documentation is generally
satisfactory, but now requires review in order to continue to improve music provision across the age and
ability range. Someinformal monitoring and support for teaching takes place, but is underdevel oped.

Resources are generally satisfactory, but there is no appropriate recording equipment. The recent
acquisition of two computers and the installation of appropriate software should result in enhanced
curriculum provision for pupilsin the near future.

Physical Education

By the end of Key Stage 3 pupil attainment overall isin line with national expectations. As identified in
the previous inspection report, pupils have good basic skills and perform well in a range of physical
activities, However, the areas of the curriculum addressed this time are different from those observed
previoudly. In the small number of lessons where attainment exceeds expectations as in Year 9 netball,
many pupils are refining complex skills and applying them in games situations. 1n the majority of lessons
attainment isin line with expectations, asin Year 8 netball where most pupils can accurately perform a
range of simple skills and have a good understanding of the basic rules of the game.

Results in GCSE physical education (PE) in 1998 were only dightly below average for grammar schools
nationally and well above when compared with all schools. In 1999 there was an improvement when all
pupils entered achieved A* to C grades. In the lessons observed at Key Stage 4 pupil attainment isin line
with national expectations. Pupils studying GCSE PE in Year 10 are still in the early stages of the course
and standards are satisfactory. They are able to explore issues such as “sport and the media’ and can
make appropriate decisions linking theory to practical examples. Time allocated for core PE lessons at
Key Stage 4 is very limited. This results in an emphasis on performance and limited opportunities for
pupilsto plan and eval uate aspects of their work.

In the 1999 A level PE examinations the pass rate was 100 per cent with the majority of pupils achieving
A to C grades. This was a dight improvement on the 1998 results. In the A level lessons observed
attainment is above average. Students are able to apply theoretical knowledge to practical situations, such
as the importance of levers to increase power in particular shots in badminton. They are also using
technical terms demonstrating increasing understanding of factors underpinning effective movement.

At Key Stage 3 most pupils make good progress. In Year 9 gymnastics, good progress is demonstrated by
their ability to create partner sequences using a range of themes. Year 7 pupils make good progress in
netball when they are given time to practise their dodging skills and they use information gained from
teachers feedback to improve performance. However, where Year 7 PE takes place during a single
lesson, there is very limited time to develop aspects of games play and consequently progress is limited.
At Key Stage 4, most pupils continue to make good progress as in Year 10 netball, where they are
developing their umpiring skills and at the same time, acquiring greater understanding of rules. Year 13
A level students make considerable progress when they analyse each other’s performances and begin to
identify strengths and weaknesses of individual players.

Pupils enjoy their PE lessons. They are well motivated and work with commitment and enthusiasm.
Behaviour in lessons and during changing times is generally good and pupils work sensibly and safely.
They listen carefully, have good concentration and persevere in order to improve and develop skills.
Relationships are usually very positive and pupils are supportive of each other and co-operative in all
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aspects of lessons including moving apparatus, partner and group work. Most pupils enjoy taking
responsibility for aspects of their own learning and, when given the opportunity, they are able to lead a
group through an activity, for example by taking responsibility for the warm-up.

Teaching is generally good and in a few lessons it is very good. It is very good in the sixth form. Very
good teaching is evident when teachers use effective questioning to probe knowledge and move pupils on
in their thinking as in Year 10 GCSE theory. Good teaching is observed when clear explanations and
demonstrations are used to influence the quality of performance asin Year 9 gymnastics. Good teaching
isalso observed in Year 8 dance when pupils plan their own partner sequences, observe others and answer
simple questions about the quality of work seen. The last inspection report stated that there were limited
opportunities for pupils to be creative across the range of PE activities. This remains the case in the
majority of games lessons where pupils are not encouraged to make decisions or evaluate the effectiveness
of performance.

At both key stages, the curriculum meets statutory requirements. However, the range of activities covered,
particularly at Key Stage 4 is very narrow owing to the unsatisfactory accommodation for PE. Curriculum
time at Key Stage 3 is adequate, but at Key Stage 4 pupils have less than one hours activity time per
week. There is no timetabled PE for sixth form students due to the high demand placed on the limited
facilities available. This was a weakness highlighted in the last inspection and although A level PE has
been introduced, the vast mgjority of sixth form pupils still have no access to any form of PE in
curriculum time. Pupils are offered extra-curricular opportunities in physical education and sport,
currently netball, volleyball and dance. Many pupils rely on coaches for transport to and from school, so
nearly all activities take place at lunchtime and the numbers of pupils attending vary. Netball fixtures
take place after school and during weekend tournaments and teams have been very successful.

Thereis clear leadership and direction for the subject and the department works together as ateam. Day
to day organisation of the department is very effective and clear procedures have been established.
Documentation is comprehensive and largely reflective of what is happening in practice. The department
has devel oped an effective assessment scheme which is based on good practice and is linked to the end of
key stage descriptions. The facilities for PE are unsatisfactory. However, the department has adapted the
curriculum to make the best possible use of the spacesit has available. The changing rooms are adequate,
but poorly lit since the building of the upper storey extension. Thereis an excellent range of display work
including photographic evidence of work in PE, a “ millennium lin€’ depicting the history of sport and
information on other aspects of the subject. Thereis also an interesting display relating to issues in PE
and sport in the GCSE/A level classroom to which pupils are encouraged to contribute. These images
help to stimulate ideas and promote a positive working environment for both staff and pupils.

Réligious Education

At the end of Key Stage 3 standards of attainment are in line with the expectations of the Agreed Syllabus,
but often below expectations for a selective school. Pupils understand aspects of Christianity such as the
life of Jesus, its major festivals and ceremonies, the importance of the Bible and the Orthodox church.
They also know about the beliefs and practices of Hinduism, Iam and Buddhism. Pupils know about
some features shared by religions such as rituals to mark birth and marriage and also the distinctive
features such as the importance of fasting and pilgrimage in Isam. Pupils are able to reflect on issues
which arise from their study of religions such as the responsibilities of adulthood or the idea of life as a
journey.

At Key Stage 4 standards of attainment are in line with national expectations for most pupils undertaking
compulsory religious education. Pupils know about the issues associated with religious and moral topics
such as the existence of God, life after death or treatments for infertility and about religious and other
responses to them. Pupils achieve good standards in GCSE rdligious studies. Examination results in
recent years have been consistently above the national average for grades A* to C and in line with schools
of asimilar type. There have been some outstandingly good results, for example in one year over two
thirds of the students received an A* or A grade. In the sixth form the mgjority of students achieve good
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standards in core religious education and examination results at A level in philosophy in recent years have
been satisfactory.

At Key Stage 3 the vast majority of pupils make satisfactory progress. Gains are made in a knowledge and
understanding of different world religions and in the way these traditions affect human lives. Some make
good progress, but others underachieve because teachers expectations are too low, the pace of lessons is
too dow and the work undertaken is not sufficiently demanding. Progress is limited in developing their
knowledge and skills through the use of information and communications technology. At Key Stage 4
most pupils make good progress in their understanding of moral and social issues and religious responses
to these issues and in learning to apply religious insights to their own lives. Pupils pursuing the GCSE
course make good progress in their understanding of Christian belief and practice and Sikhism. In the
sixth form most students make good progress although some taking the A level philosophy struggle to
grasp some concepts. Rdigious education makes a particular contribution to pupils' cultural development
as they learn about diverse ceremonies and ways of lifein different religions.

Pupils behave very well in al lessons at all key stages. Most display a positive attitude towards religious
education, an interest in the issues addressed and enjoy the lessons. Most are willing to respond to
guestions and some are willing to ask questions. They listen to the teacher and to each other and readily
discussissuesin a mature fashion. There are some good responses, especially when pupils are challenged
to think deeply. The vast majority are able to sustain their concentration on different tasks. Pupils work
well together in groups and as whole classes and show respect for each other's views. Rdationships
between staff and pupils and between pupils are always good.

In al lessons, at all key stages, teaching is satisfactory and is sometimes good especially in examination
classes. Good teaching is seen when pupils are challenged with probing questions which seek to dicit
thoughtful responses and when there is a clear focus on developing an understanding of key religious
ideas. Good teaching occurs when teachers patiently seek to explain difficult ideas, for example when one
student found it difficult to grasp the idea of inductive thinking the teacher patiently sought different ways
to explain it and checked if had been understood. It is seen when teachers ensure students are given
opportunities to learn in different ways. Weaker element are seen when planning lacks detail and
especially when expectations are too low with direct teaching of new material not being taught at a brisk
pace and at a level appropriate to the pupils ability. For example, in a lesson on the parable of the
prodigal son, too much time was spent on minor concerns relating to everyday life in Palestine which
resulted in little time Ieft to devote to exploring key religious teaching. A shortcoming in most lessons
was the lesson ending without an effective summary.

The department is managed well, but subject leadership is underdeveloped. The schemes of work are weak
and do not provide sufficient guidance. They are not linked clearly enough to the requirements of the
Agreed Syllabus. The lack of focus on the use of the attainment targets was an issue in the last inspection
which has yet to be fully addressed. The school now fully meets statutory requirements at all key stages.
Some marking is good, especially in examination classes, but in a minority of classes at Key Stage 3 some
books are not marked regularly. Marking does not consistently indicate to pupils what they need to do to
improve. Staff are experienced subject specialists with good subject knowledge who work hard and are
committed to the subject, but monitoring is weak. Planning for the future needs to be clearer about ways
to raise standards at Key Stage 3. Resources have improved since the last inspection, but the range of
artefactsis till limited.

Business Education

Resultsin A leve business studiesin 1998 were well above the national average. All students passed and
no student achieved lower than a grade D. Resultsin 1999 showed a dight decline in the average points
score of A level business studies candidates, but, asin the previous year, no student achieved lower than a
grade D and there was an increase in the proportion of candidates achieving agrade A. Module results to
date for the current Y ear 13 studentsreflect a high level of attainment.
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Attainment in lessons is above national expectations. Students have a very good general knowledge of the
world of business and a secure understanding of business studies theory. Students have a good
understanding of the key concepts in the subject and use the specialist terminology of the subject with
confidence.

Students make good progress in business studies. In lessons, they show gains in knowledge and
understanding and they develop learning skills. Over the duration of the course, students show an
increasing ability to draw on a range of business concepts and theories when using case study material.
Students' research skills are developing well, athough their capacity to be critical in their use of
information sources is developing more slowly.

Students' show very good progress in key skills in their business studies work. They are rapidly
developing the facility to use information and communications technology to support their work in this
subject. They are improving their written and oral communication skills as a result of some of the
activities in which they are engaged, while the teaching of the quantitative methods enables students to
progress in their application of number skills.

Students have a very positive attitude towards their work and they show a very high leve of interest. They
work hard in lessons and can often sustain concentration for long periods. They co-operate well when
working together as a group or as a class. They support each other when working together and in group
or class discussions, they show a genuine respect for the opinions of others.

The quality of teaching is good and sometimes very good. Teachers have a very good subject knowledge
and maintain high expectations. They maintain good relationships with students and provide very
effective and developmental feedback throughout the course. Teachers plan wel and often plan
collaboratively in a very effective manner. Teachers use different teaching styles and generally use a
variety of approachesin individual lessons. They are very effective in preparing students for their various
modul e assessments.

Teachers make good use of learning resources which are satisfactory. In two of the lessons seen, judicious
and selective use of video material based on real business contexts was used to illustrate some of the work
on organisational culture. The careful and selective use of the Internet in business studies lessons is
helping to develop students skills in information seeking and information handling.  Specialist
accommodation for the subject is poor, athough teaching staff make very good use of the limited space.
Displays are satisfactory, although insufficiently used to support student learning.

The business studies curriculum is appropriate to the needs of the students and curriculum planning is
generally effective. The scheme of work is satisfactory, although it lacks detailed reference as to how each
topic should be taught. Marking is accurate and members of the department have a clear idea of the
standards appropriate to A level students. Oral and written feedback to students is well used throughout
the course.

Subject leadership is good. The department has clear aims, linked to the aims of the school and
departmental development planning is good. Teaching staff are well qualified and deployed very
effectively so that students gain the maximum benefit from particular areas of staff expertise.
Arrangements for professional development of staff are good.

The Grammar School for Girls Wilmington - 48



234. PART C: INSPECTION DATA

234. SUMMARY OF INSPECTION EVIDENCE

KEY STAGE Key Stage 3 Key Stage 4 Sixth form TOTAL
lessons seen 73 59 45 177
hours 55h 10m 44h 15m 37h 40m 137h 5m

235 The inspection team consisted of 14 inspectors. During the week, 177 lessons, 53 registrations, 4
assemblies and some extra-curricular activities were inspected. All full time teachers were seen
teaching, many several times. Management meetings were observed and planned discussions were held
with 21 members of staff and 8 non-teaching staff. The chairman of governors and other members of
the governing body were consulted. Inspectors studied the written work of pupilsin all year groups and
discussed their progress with them. All available written work of a representative sample of pupils from
each year group was inspected and planned discussions held with groups from Years 7, 8, 9, 10, 11, 12
and 13. Extensive documentation provided by the school was analysed before and during the inspection.
The registered inspector held a meeting attended by 37 parents before the inspection and considered 263
responses from parents to a questionnaire about the school.

234. DATA AND INDICATORS

234. Pupil data

Number of pupils | Number of pupils | Number of pupilson Number of full-time
onrall (full-time | with statementsof | school’sregister of pupils eigible for free
equivalent) SEN SEN school meals

Y7-Y13 719 0 9 16

234. Teachersand classes

234. Qualified teachers (Y7 — Y 13)

Total number of qualified teachers (full-time equivalent): 42.32

Number of pupils per qualified teacher: 16.99

234. Education support staff (Y7 — Y 13)

Total number of education support staff: 7
Total aggregate hours worked each week: 136
Percentage of time teachers spend in contact with classes: 83
Average teaching group size: KS3 29
KA 16
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234.

Financial data

Financial year: 1999

£
Total Income 1,831,700.00
Total Expenditure 1,848,931.00
Expenditure per pupil 2,525.86
Balance brought forward from previous year 78,678.00
Balance carried forward to next year 61,447.00
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234. PARENTAL SURVEY

Responses (percentage of answersin each category):

| feel the school encourages parentsto play an active
part in the life of the school

| would find it easy to approach the school with
guestions or problems to do with my child(ren)

The school handles complaints from parents well

The school gives me a clear understanding of what is
taught

The school keeps me well informed about my
child(ren)’s progress

The school enables my child(ren) to achieve a good
standard of work

The school encourages children to get involved in more

than just their daily lessons

| am satisfied with the work that my child(ren) isare
expected to do at home

The schoal’ s values and attitudes have a positive effect
on my child(ren)

The school achieves high standards of good behaviour

My child(ren) like(s) school

Number of questionnaires sent out: 719
Number of questionnaires returned: 263

Strongly Agree Neither Disagree | Strongly

agree disagree
18.3 60.5 14.8 5.7 0.8
37.6 53.6 49 3.0 0.8
18.6 46.8 316 23 0.8
27.4 494 14.4 8.0 0.8
44.9 45.6 6.5 23 0.8
61.2 34.2 3.8 18 0.0
26.2 54.0 14.4 49 04
37.6 49.0 5.3 7.2 0.8
49.0 45.6 49 0.4 0.0
54.0 40.3 4.6 11 0.0
49.0 445 49 15 0.0

The Grammar School for Girls Wilmington - 51




