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PART A: SUMMARY OF THE REPORT

INFORMATION ABOUT THE SCHOOL

Mayflower High Schoal is alarge, mixed comprehensive Stuated on the northern side of Billericay,
an advantaged area. There are currently 1466 students on roll, including 250 in the Sixth Form.

The school is popular and over-subscribed and takes students from afairly wide catchment area,
including surrounding villages and some from Basldon and Wickford. Theintake of the school is
fairly balanced, asjudged by students' past attainment and results of cognitive abilitiestests. It loses
some abler sudents from its main feeder primary schools to grammar and specidist schoolsin
surrounding towns. However, only 124 students are identified as having specia educationa needs,
mostly with moderate or specific learning or emotiona and behaviourd difficulties. The proportion
of students with specia educationa needs is well below the nationa average, whilst the proportion
with statementsis below average. The latter includes 11 students with places in the school’s
Dydexia Unit, which has places for four sudentsin each year. Almog al students come from a
white UK heritage background, with only afew students spesking English as an additiona language
and none a the early stages of learning English. Six and a half per cent of sudents are eigible for
free school medls, which is below the nationa average of 18 per cent. Currently just over haf of
Year 11 progressinto the Sixth Form, where dl follow AS/A Leve courses, athough the proportion
has been higher in some previous years. Most of the rest continue their education in local colleges,
with less than one in ten moving into employment. Over two-thirds of the last Y ear 13 moved on to
higher education.

HOW GOOD THE SCHOOL IS

Mayflower isagood school with many very good and some outstanding features. Both staff and
students enjoy working in the school. Teaching is generadly good, and occasiondly inspiring, and
leads to good qudlity learning which ensures that high standards are achieved by students of al
abilities, particularly in Key Stage 4 and the Sixth Form.  Attainment is above the nationa average at
al Key stages. The leadership and management of the head and other key staff is very good and is
correctly focused on improving teaching and learning in order to raise sandards. Strategies for
performance management, induction of new gtaff and school development are excdlent, asisthe
contribution of the community to sudents' learning. The school gives good vaue for money.
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WHAT THE SCHOOL DOESWELL

Enables students to achieve high standards, especidly at Key Stage 4 and post-16.

Provides very good leadership and management, with a clear strategic plan for improvement
overseen by avery effective governing body.

Provides good qudity teaching and learning experiences, especidly in English, art, drama,
gpecid needs and in the Sixth Form.

Monitors students academic performance and persona development and provides very good
support and guidance to students, including personal, socid, hedth and careers education.
Provides excdlent induction for new staff and has an excdlent strategy for performance
management, encouraging staff development.

Provides very effective links with parents and excellent community links.

WHAT COULD BE IMPROVED

The breadth of the curriculum, especidly post-16.

Standards in core subjects and information and communication technology at Key Stage 3, to
bring them at least in line with resultsin smilar schools, and in science, French, German and
agpects of design technology in Key Stage 4.

Aspects of the accommodation and facilities provided to support students' learning.

The areas for improvement will form the basis of the governors' action plan.

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

Overdl, the school has made good improvement since the last ingpection in 1996. Significant
improvements have been made in the management of the school, which isnow a strength.
Improvement in the planning and monitoring of budget expenditure has been good. Asa
consequence, the schoal has been able to improve significantly the qudity of the environment.
However, whilst there has been an improvement, litter is ftill prevdent and thereis awide variation
in the qudity of display around the school. Good progress has been made in refining assessment
strategies and ensuring assessments inform students and teachers. Satisfactory progress has been
made towards meeting atutory requirements. There is now some religious education in the Sixth
Form, athough not enough, and there is awell thought through policy on collective worship which, if
implemented, would enable the school to satisfy the law.
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STANDARDS

The table below shows the standards achieved by 16 and 18 year olds based on average point
scoresin GCSE and A Leve /AS Leve examinations.

Performancein: compared with Key
all schools smilar well above average A
schools above average B
1998 1999 2000 2000 average C
GCSE examindions A A A A below average D
A LevdgASLevds C C C well below average E

Attainment on entry is broadly average, dthough above average in some year groups. Achievement
in externd tests at age 14 is disgppointing. Whilst results are above the national averagein
mathematics and science and in line in English, they are dl below average compared to schools with
agmilar proportion of students entitled to free schools. The trend in the school’ s average points
score over the last three years has not matched the improvement shown nationdly. Standards,
therefore, are not high enough &t this key stage.

In contrast, GCSE results in 2000 were well above average, as they have been in recent years. 62
per cent attained five or more A*-C grades compared to 47 per cent nationaly and dmogt dll
students attained at leest five grades A*-G. When compared to smilar schools, based on either free
school meals or prior attainment, the average points score is dso well above average. 1n 2000,
results were sgnificantly better than nationaly in English language, English literature, art and design,
business sudies, drama, history, music, physca education and Spanish, and for girlsin rdigious
education. Results were well below average in French and German, and below in science and
design technology. They were just above average in mathematics. At both Key stages, the school
has set gppropriate targets, both overal and for individua subjects. At Key Stage 4, these have
generdly been met.

A Levd reaultsare good. Although the average point score is only close to the nationd average,
students until now have not taken general studies. The proportions both of those who passed and of
those who achieved the highest grades, A and B, are well above average for comprehensive
schools. Resultsin individud subjects vary between years, but in 2000 they were exceptiond in
mathematics and physicd education. They were also very good in history, biology, business studies,
psychology and design and communicetion.

Work seen during the inspection, generdly confirmed externd results. Standards improve as
students move up the school and were above average in at least haf the lessons seen in economics,
history, business education, drama, English, physica education and religious education. Standards
were rardly above average in desgn technology, information and communication technology,

modern foreign languages and science. Students are confident and articulate, and have good literacy
and numeracy skills. Examples of excdlence were seen in nearly half the drama lessons observed
and in some lessons where standards were well above average in art, English, mathematics, music,
religious education and economics.

Mayflower School 3



STUDENTS ATTITUDESAND VALUES

Aspect

Comment

Attitudes to the school

Very good. Students redly enjoy coming to school and remain very
enthusagtic in the Sxth Form. They show interest in their lessons, have
adrong desire to improve their work and take intense pride init. They
enthusiadticaly participate in the many extra-curricular activities.

Behaviour, in and out of
classrooms

Good, both in lessons and around the school, despite cramped
conditions in some classrooms and corridors. Lagt year, there were no
permanent exclusons and alow number of fixed-term exclusons.
Respect for property isless good, with some thoughtless dropping of
litter. A few students act ingppropriately in class, without thought for the
impact of their actions on others, but are dealt with effectively by most
teachers.

Persond devel opment

Good. Reaionshipsin school are good. Most students are courteous

and relationships and friendly and respect the fedings of others. Many enthusagtically
take on responsibilities when given the opportunity and they are
encouraged to express their opinions.

Attendance Good. Attendance is above the nationa average, with unauthorised

absencein line with thet nationdly.

TEACHING AND LEARNING

Teaching of students:

aged 11-14 years aged 14-16 years | aged over 16 years

Lessons seen overdl

Satisfactory Good Good

Inspector s make judgements about teaching in the range: excellent; very good; good;
satisfactory; unsatisfactory; poor; very poor. ‘Satisfactory’ means that the teaching is
adequate and strengths outwei gh weaknesses.

The quality of sudents learning isgood. Students are generdly enthusiadtic learners and are
provided with good quality teaching, especidly at Key Stage 4 and post-16, some of whichis
outstanding. Overdl, teaching was satisfactory or better in 98 per cent of lessons, including 45 per
cent where it was good and 23 per cent where it was very good or excdlent. Some very good
teaching was seen in dl subjects and year groups. Examples of excellence were seen in English,
drama, economics, life skills and specid needs. Overdl, teaching was very good in art and drama,
and good in English, history, Geography, music, physical education, religious education, economics,
PSE indluding life skills, psychology and sociology. 1t was good in about hdf the lessons of dl other
subjects except ICT. Teaching in English is good, often very good or outstanding, it is very well
planned and uses awide range of drategies which actively engage sudents. In mathematicsit is
sound with some good fegtures, and is often very good in the Sixth Form. In scienceitis
satisfactory and improving, following a period of staffing difficulties.

Teachers have good knowledge and understanding of their subjects and good classroom
management, except where there are saffing difficulties. Lesson planning is effective, especidly for
older sudents. The best lessons contain arange of enjoyable and challenging activities for sudents
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of al levels of atainment. Teachers use effectively arange of teaching methods and in the best
lessons encourage students to become active learners. Teachers expectations of students are good,
but improve as sudents move through the school.  Skilful questioning is often used to assst
understanding and teachers expositions are clear. However, where teaching fails to develop
interest, learning is adversaly affected. In most lessons, students channel their energy into
congtructive learning, are encouraged to express views, debate and devel op research kills, and are
enabled to become autonomous learners. Good use is made of ICT in English and history, for
example, but little use in mathematics and science. Much better use is made of ongoing assessment
to inform teaching than at the time of the last ingpection, but marking Hill too often fallsto indicate to
students what they need to do to improve their work. Marking in dramais, however, exemplary.
Homework isused effectively. Students with learning difficulties receive good support and, overal,
teaching successfully meets the needs of dl students, including those identified as gifted and talented.

OTHER ASPECTS OF THE SCHOOL

Aspect

Comment

The qudity and range of
the curriculum

Good at Key stages 3 and 4, where the school provides awide
variety of learning opportunities to meet the needs of sudents of dl
abilities. The curriculum post-16 lacks breadth, with very limited
vocationa provison. Linkswith the community are excdlent. Extra-
curricular provison and careers education are very good. Not dl
datutory requirements are met in ICT at Key Stage 3 and rdligious
education post-16.

Provison for sudents
with specid educationd
needs

Good. Students are supported well both in class and when withdrawn
to develop key skills. Both students and parents vaue provision.
Good monitoring and target setting support progress.

spiritud, mord, socid
and cultural development

Provison for students There are few students for whom English is an additiond language,
with English asan and none & an early stage of English acquistion.

additiond language

Provison for sudents Provison for persond, socia and hedlth education, through PSE and
persond, including life Kills isa strength of the school. Provision for mora and socid

development isgood. Students are treated as responsible individuas.
Spiritud and culturd development are satisfactory. Culturd
development is strong within English and the arts subjects, but the
multicultural dimension is under-devel oped across the school.

How wdl the school
caresfor its students

Good. Teachers know their students very well. Students appreciate
greetly both the academic and persona support given. Child
protection procedures are complied with fully. Procedures for
monitoring attendance, behaviour and persond development are very
good. Use of assessment and monitoring of academic progressis
now good.
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The qudlity of the school’s rdationships with parents is a strength of the school and its links with
parents are very effective. Parents are kept very well informed and the quaity of reports on
sudents progressis very good. Parents contribution to students' learning is good.

HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and Very good. The head provides excellent leadership and a clear vision
management by the for the school. Sheiswdl supported by skilled senior and middie
headteacher and other managers. Development planning is excellent.

key dtaff

How well the governors
fulfil their repongbilities

The governing body provides very strong support to the schoadl, is
well informed and fulfilsits responghbilities very well. It hasan
effective committee Structure.

The school’ s evauation
of its performance

Very good. The school has an impressve range of srategies to
monitor its performance. Monitoring and eva uation of teaching are
good and support staff development. Tracking of students' progress
isdeveloping well. The drategy for performance management is
excdlent.

The drategic use of
resources

Very good. The use of resourcesiswell planned, with careful
application of the principles of best vadue. Financid planning is very
good, as are adminigrative procedures. Induction of new gteff is
excelent. Thereisagood match of teachers to the demands of the
curriculum and adequate learning resources, but accommodation ill
has shortcomings.

PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases parents most

What parentswould like to see improved

Students work hard and make good Homework.

progress. Staff turnover and its effect on teaching.
Children enjoy coming to school Information on how children are getting on.
Teaching is good. Extra-curricular activities.

Examination results. Behaviour in some classes.

The school iswdl led and managed.
They fed comfortable in approaching
school with any concerns.

Provison for students with specid

educational needs.

The quality of pastord care.

Lockers and aspects of accommodation.

The ingpection team agrees with the very positive perceptions of most parents. Inspectors found an
appropriate amount of homework was set, but not al students were good at managing it. Inspectors
found behaviour generaly to be good. Whereit was less good, it was sometimes linked to staffing
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difficulties. The school provides good information to parents about sudents' progress and good
extracurricular activities. Parents would be more aware of extra-curricular provison if a
programme of activities was published regularly. Inspectors share concerns about the lack of
lockers and aspects of accommodeation, but, as with the mgority of parents, are impressed by the
improvements made to the accommodation and generd environment since the last ingpection.
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PART B: COMMENTARY

HOW HIGH ARE STANDARDS?
The school’sresults and students achievements

1 At the time of the last ingpection, students attainment was reported as above average a
Key Stage 4 and post-16, but closer to average at Key Stage 3, on the evidence both of what was
observed in lessons and externa examination results. Overal, the current position remains broadly
the same.

2. Attainment on entry varies between year groups, but overdl is broadly average, athough the
current Year 7 is clearly well above average. In that year group, the proportions who achieved an
average leve or better in their Key Stage 2 tests were above average, although the proportion
achieving above average in English was only in line with the nationd average. Aswell as Key Stage
2 reaults, dl students St cognitive abilitiestests (CAT) in Year 7and againin Year 9. These confirm
the differences between year groups and support the school in setting targets both for year groups
and for individuad students. The catchment area of the school is quite wide, although the maority
come from Billericay and the surrounding villages. The school 1oses some abler sudents to Essex
grammar schools and afew to speciaist schoolsin other towns. However, the proportion of
students on the specia needs register isless than athird of the average nationaly, and the proportion
with statementsiis less than half the nationa average, despite the presence of the dydexia unit.
Andysis of resultsis further complicated by the differencesin gender between year groups. Whilst
most year groups are fairly balanced, in the current Year 7 and last year's Year 11 there are
sgnificantly more boys. Whilst the cohortsin Years 7-11 are broadly comprehensive, the Sixth
Formisnot. Apart from asmal number in previous years on an intermediate levedl GNVQ in
business education, al sudents follow an ASA Level course. Entry requirements set for some of
these courses are more stringent than is usud.

3. Overdl atainment at the end of Key Stage 3 in standardised tests (SATYS) is satisfactory, but
somewhat disgppointing. When compared to al schools nationdly, the average points score
achieved was wdll above average in mathematics from 1997-99 and above in 2000. In science, it
has been consistently above average, but in English it has declined from well above average in 1997
to average in 1999 and 2000. In 2000, the proportions achieving Level 5 or better were above
average in mathematics and science and average in English. The proportions achieving Leve 6 or
better were above average only in mathematics. Overdl the trend in results has not matched the
improvement shown nationaly. When compared to schools that are smilar in the proportion of
students entitled to free school medls, the average point score in 2000 was below averagein all
three subjects. However, the proportion attaining Level 5 or better was average for amilar schools
in mathematics and science, but below in English; whilst for Leve 6 or better it was well below
average in English and science, but average in mathematics. When these results are set againgt the
attainments of the same students three years earlier, it is clear that their achievement isaveragein
English and science but below average in mathematics. In 1999, it was above average in dl three
subjects. The school has responded appropriately to these disgppointing results and all three
departments have been required to address them in their development plans. Cognitive abilities tests
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taken this year by Y ear 9 sudents suggests they have made significant progress since they took
amilar tedsin Year 7. The results of teacher assessmentsin design technology, geography, history,
ICT and modern foreign languages are well above nationa averages, except for the proportion
asessed as Leve 6 or better in ICT, which isbelow average. Teacher assessmentsin art, music
and physical education were good in 1998 but have not been published over the last two years, a
surprising omission given the strength of these subjects in the school. Targets set for 2000 were met
in mathematics, but not in English and science. Appropriate targets have been set for future years,
the school being responsive to adjustments necessary to produce more positive comparisons with
gmilar schools.

4, Overdl, atainment at the end of Key Stage 4 in GCSE has been more consistently good,
athough with considerable differences between subjects. The average points score and the
proportion of students attaining both five or more A*-C and A*-G grades have been well above
average for each of the last four years, as was the proportion attaining at least one grade in both
1998 and 2000. When compared to smilar schoals, both based on the proportion of students
entitled to free school meals and on prior attainment at Key Stage 3, the average point scorein
2000 was aso well above average. Using other indicators, on grades A*-G and A*-C, it was
above average. The proportion achieving five or more grades A*-C hasrisen over the last few
years, from alow in 1997 of 55 per cent to ahigh in 1999 of 66 per cent. The drop to 62 per cent
in 2000, compared to 47 per cent nationdly, can entirely be explained by a gender imbaance in the
cohort. There were consderably more boysin the year. Only 55 per cent of boys attained five or
more grades A*-C compared to 76 per cent of girls. This compares with 43 per cent and 53 per
cent respectively for dl maintained schoolsin England. Thus, dthough both boys and girls achieve
results well above nationd averages, the proportion of girls achieving five or more A*-C gradesis
ggnificantly better than for boys. The school has identified this gender difference in its devel opment
plan and is adopting arange of dtrategies. Itsanalysis of GCSE performance based on Key Stage 3
results shows the performance of sgnificantly more boys declining in Key Stage 4, with asmilar
number of girlsimproving sSgnificantly. However, resultsin individua subjects suggest that some
have very successtully found a solution to improving the performance of boys and inspection
evidence suggests that the differences are less pronounced in the current Y ears 7 to 11 than they
werein last year's Year 11. Sound targets have been set at GCSE, athough initid analyses based
onimprovementsin cognative ability tests (CAT) between Year 7 and Y ear 9 suggest that these
targets could be significantly surpassed. The effect of the move to a number of short course GCSEs
has yet to seen.

5. In 2000, results were sgnificantly better than nationa averages in English language, English
literature, art and design, business sudies, drama, history, music, physical education and Spanish,
but significantly below average in French and German. Girls were dso significantly better than
averagein religious Sudies. Results in English language have improved dramaticaly, from 62 per
cent grades A*-C in 1998 to 78 per cent in 2000, compared to 56 per cent nationally. An amazing
91 per cent of girls achieved grades A*-C compared to 64 per cent nationally, but so did 68 per
cent of boys compared to 48 per cent nationdly. In contrast, dthough ill well above the average
of 61 per cent nationdly, resultsin English literature declined to 68 per cent A*-C in 2000,
compared to 84 per cent the previous year. This decline can mostly be put down to the higher
number of boysin the year, as 83 per cent of girls achieved grades A*-C compared to 56 per cent
of boys. In both subjects 61 per cent of girls achieved the highest grades A*-B. In mathematics, in
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comparison, results are only alittle above nationa averages,; 52 per cent compared to 47 per cent,
with girls outperforming boys by dightly more than nationdly. These results were significantly down
on the previous two years, from 62 per cent in 1998, and display aworrying decline. Resultsin
science appear to show asimilar decline, but entries have changed. In 2000, most students entered
double science with only 11 less able students entered for single science. 1n 1998, about one fifth
took single science and another fifth triple science, whilst in 1999 around two fifths took single
science. However, in 2000 results were below average, with only 44 per cent entered for double
science achieving grades A*-C compared to 49 per cent nationdly, despite having afull 20 per cent
of curriculum time. Boys and girls achieved smilar results. No student attained a higher gradein
sngle science.

6. Amongst other subjects the best results were achieved in the arts, athough only just over
half the year group took one. In art and design, 84 per cent of 68 students attained grades A*-C
compared to 64 per cent nationally, with a staggering 97 per cent of girls doing so. Despite this,
these results were a drop on the previous year when 93 per cent overall gained grades A*-C. In
drama, 87 per cent of 46 students achieved grades A*-C compared to 68 per cent nationaly. All
girls achieved these higher grades, but only just over hdf theboys. A third of girls achieved grades
A* or A and dmogt al therest grade B. Results in drama have been consstently good for some
years. There have been very low entries for music in recent years. These increased to 15 students
in 2000. Excedlent results were achieved, with al except one attaining grades A*-C and 80 per cent
grades A*-B. Very good results were also achieved in physical education. From 55 entered, 69
per cent gained grades A*-C compared to 52 per cent nationdly, including 82 per cent of the girls
entered.

7. Aswith arts, sudents do not have to St a humanities subject, other than religious education,
athough most do so. Excellent results were achieved from the 71 students entered for history. 80
per cent achieved grades A*-C compared to 58 per cent nationally. This was an improvement on
previous years, with a stlaggering 92 per cent of girls doing o, but aso 69 per cent of boys. Over
half the girls entered achieved grade A* or A, asdid over aquarter of boys. Thisisexceptiond. In
contrast, athough still above the nationa figure of 54 per cent, only 61 per cent of the 82 entered for
geography gained grades A*-C compared to 76 per cent in 1998. Results were smilar for girlsand
boys, unlike the nationa picture where girls outperform boys. Results in economics were
disappointing. Of 23 entered, only 52 per cent achieved grades A*-C, asgnificant decline on
previous years and alittle below the nationd average. Most students entered religious studies with
60 per cent achieving grades A*-C, above the nationd figure of 52 per cent and an improvement on
the previous year. Results were particularly good for girls with over haf-gaining grade B or better.

8. Almogt al aso took adesign and technology subject. Overdl, only 44 per cent of those
entered gained grades A*-C compared to 50 per cent nationaly, with boys performing particularly
badly. From asmal entry, results were excdlent in textiles with 89 per cent A*-C. Larger entries
for electronics and resstant materials achieved results close to average of 54 and 51 per cent
respectively. However, the largest entries were for food and graphics, where only 38 per cent and
18 per cent achieved grades A*-C. Staffing issues are said to have depressed technology results.
In 1999, resultsin graphics had been good with 65 per cent A*-C. In addition to these technology-
basad subjects, the department also enters a small number of candidates for child development. In
2000, an excellent 86 per cent achieved grades A*-C. Fourteen students followed a GNVQ part
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one course in engineering with excelent results, with 13 passing at intermediate level and one at
foundation level. About two thirds of the year group entered for short course ICT. About haf
achieved grades A*-C, girls outperforming boys significantly. Very good results were atained in
business studies, where from an entry of 89, 70 per cent achieved grades A*-C, including an
impressive 86 per cent of girls. About two thirds of the entry were boys who aso achieved well.

0. Results in modern foreign languages are varied, but generdly of concern. In 2000, about
half the year group sat French and about a quarter each for German and Spanish, with a handful
gtting more than one language. Whilst results in Spanish were well above nationd averages with 65
per cent A*-C compared to 49 per cent nationdly, in French and German only 37 and 28 per cent
did so compared to 46 and 52 per cent respectively. In French and German, boys' results were
particularly poor with only 16 and 21 per cent gaining grades A*-C, whilst in Spanish 53 per cent
did, well above the nationd average.

10.  Themgority of sudentsin the Sxxth Form enter two or more A Levels. In generd, results
at this key stage are good, whilst some are exceptional. 1n 2000, 31 candidates sat less than two A
Levels. Their average point score was close to the national average. 122 students entered two or
more A Levels. Their average point score of 16.5 was close to the nationa average of 18.2.
Candidatesin this year group did not enter for general studies unlike candidatesin many schools,
which thus reduces their potentia point score. 37 per cent of al A Leve entries were passed at the
highest grades A or B and 95 per cent were passed, compared to 37 and 91 per cent for al
maintained schools nationdly, and 32 and 89 per cent for comprehengive schools. A smdl entry of
12 candidates for GNVQ advanced level achieved an average point score well above the national
average, and the three candidates entered at intermediate level al passed.

11. Reaultsinindividua subjectsat A Level vary between years, particularly where cohorts are
small. In most subjectsin 2000, al candidates entered passed. Results were particularly impressive
in mathematics where 64 per cent achieved grades A or B from alarge entry, physica education
where 75 per cent did, history 59 per cent, biology 56 per cent, business studies 52 per cent and
psychology where 50 per cent did. 50 per cent adso achieved higher gradesin design and
communication, but from asmall entry. Of the other subjects where everyone passed, the
proportion of A/B grades was aso around or above average in art and design, chemigtry,
economics, English language and information technology. All passed in English literature, music and
French but with fewer higher grades. In physics and drama, dthough one candidate failed in each,
results were around nationd averages both at pass and A/B leve, whilst in human biology athird
attained higher grades but two candidates failed. The pass rate was around average in geography
and environmenta science but with no higher grades. A smdl group entered Spanish, but only half
passed, none with higher grades, whilst only two-thirds of alarger sociology group passed, 20 per
cent with higher grades. There was no entry for either German or religious studiesin 2000. In
previous years, the latter had produced good results. Entriesfor AS Levels were low, except in
mathematics, and were, in generd, around or above national averages. No targetsfor A Leve have
been published. The change to the new Curriculum 2000 AS and A Leve structure could affect
results sgnificantly for 2001 at AS Level and 2002 & A Levd.

12.  The school celebrates sudents achievementsin other areas. In sport, this has included
recently: ajunior British champion in archery; aboy representing Essex and the Eagt of England in
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hockey; students selected for Eastern Counties rugby; aboy selected for Essex in cricket and for a
local club tour abroad; honoursin digtrict athletics competitions, and successin arange of other
gports including basketball, cross country, football, golf, karate, netball, rounders, svimming and
tennis. Students have successfully competed in public speaking competitions. Two boys reached
the areafind of the English Speaking Union’s debating competition, three girls competed in the
Business and Professiona WWomen's A ssociation speaking competition and, at the time of the
ingpection, students were participating in the areafina of the Rotary Club’s Youth Speaks to the
Globe. Students participate in arange of music concerts, including a recent tour to Belgium with the
Essex Police Y outh Band and concerts at Billericay Town Day and for loca elderly resdents.
Student drama productions include Our Country Good, The Glass Menagerie, A Doll’s House
and The Millennium Tales which involved over a 100 students. Year 10 drama students
performed for loca primary school children and GCSE and A Leve students performed their
examination pieces for saff and parents. Examination work in art was exhibited at the locd library
and at a private view open to theloca community. Year 10 students on the ‘Bonus' course painted
amurd a alocd primary schoal.

Standardsin lessonsand in thework survey

13.  Atthetime of the last inspection, attainment was judged to be good in English at Key Stage
4, post-16 mathematics, science, design technology, history, French and German, Sixth Form
Russian, art and design, business sudies and A Leve dramaand physica education. Other subjects
were described as sound, except for GCSE ICT, geography in the Sixth Form, Spanish and music
at Key Stage 3.

14. Extensive studies of work completed this year, both through a general work survey and
separate subject work surveys, and through observation of standards in lessons, reveal sgnificant
variations between subjects. Overal, attainment was above average in 42 per cent of lessons
observed and average in afurther 42 per cent. The proportion of lessons where students are
working above average improves as students move through the school, 35 per cent in Key Stage 3,
44 per cent in Key Stage 4 and 52 per cent post-16. Most subjects are taught to mixed ability
classes. Standards were above averagein al economics lessons, the vast mgority in history,
business education and drama, and over hdf in art, English, physical education and religious
education. Standards were rarely above average in design technology, information technology,
modern foreign languages and science, and were below average in at least a quarter of lessonsin
each of these subjects, aswell asin mathematics. As mathematics and science are taught to ability
sets, standardsin lower sets would be expected to be below average. However, standards
observed were sgnificantly lower in science than in mathematics. Attainment in science, design
technology and modern foreign languages has adversely been affected by gtaffing difficulties.
Examples of excdlence were seen in nearly hdf the drama lessons observed and some lessons
where standards were well above average in art, English, mathematics, music, religious education
and economics.

15.  Students with specia educationa needs attain well, and make good progress. The support

they are given enables them not only to have the maximum possible access to the curriculum, but
aso to make very good individua progress. Evidence was seen across the curriculum, and
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especidly in English, drama, art and music, of such students attaining at least as well astheir peers.
The Bonus course at Key Stage 4 provides students with extra support in their GCSE work,
increasing their opportunities to attain examination success. The small number of students for whom
English is an additiond language make very good progress across the school and generdly attain
well above average.

16. Most students arrive in Year 7 with sandardsin English which are a leest a the nationdly
expected level. About a quarter have attained higher than average results in Key Stage 2 tedts, a
lower proportion than in mathematics and science. Whilst Key Stage 3 results suggest some
underachievement in English, evidence from the ingpection indicates thet sensble Srategies arein
place to address. These are beginning to have a discernible effect. By the age of 14, even the least
able students are quite capable and thoughtful writersin arange of forms. By 16, ther critica kills
are evident in their detailed anadyses of mediaand literary texts, and post-16 their writing is
characterised by critical and credtive intdligence. Similar qudities are evident in students' reading.
They read aoud with good intonation and expression. Speaking and listening skills are developed
srongly in English and in many subjects across the curriculum.

17. Provison for literacy is good and developing. The head of Englishisthe literacy co-
ordinator. A Literacy Group meets to oversee the implementation of the published literacy policy.
Its membership includes a deputy head, the heads of department of science and supportive
education, a representative from humanities and the teacher in charge of liaison with primary schoals.
In-service sessons have been devoted to whole-school literacy. A day'straining was provided in
October 1999 to familiarise staff with the Nationd Literacy Strategy. Workshops were conducted
on directed reading activities, writing frames, drafting and literacy auditing. This was followed with
the distribution of materials on the 'literacy supportive classroom’. These gave advice on
boardwork, display, the use and correction of punctuation, literacy teaching within subjects, the
establishing of key words associated with particular disciplines, and note-taking. Another in-service
day in February 2001 consolidated work on reading-support and writing frames. A literacy
textbook was to be distributed to al Y ear 7 students so that a common source of reference would
be available to them and their teachers. The school's policies on assessment and marking are
important additiona eements in the support and encouragement of students literacy.

18. Evidence from the ingpection showed good, but uneven, atention being paid to literacy
acrossthe schoal. 1n English and drama, emphasis was given consstently to matters of literacy a
word, sentence and text level. Good practice was noted in history, business studies, art, physical
education and specia needs. Key words were emphasised, writing was well supported, and the
reading demands of the subject were given specific attention. In anumber of areas, however,
including mathematics, geography, modern foreign languages, and religious education, there wasllittle
evidence of the school-wide literacy policy being consstently implemented. This suggeststhet in
order for provision to be improved and developed, the monitoring of approaches and procedures
across the school should be prioritised. Currently the literacy co-ordinator has insufficient time to
fulfil that function. The Literacy Group has a clear remit in repect of auditing and monitoring, but
has yet to sart this. These matters should be addressed and clarified in order to promote
consistency and best practice across the school. However, overdl the impact on students’ literacy
of practice across the curriculum is good and is raising standards of atainment.

19. In mathematics, students are taught in ability sets and thus sandards vary between sets.
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Overdl, standards are above average in Key stages 3 and 4 and well above average post-16. By
the end of Key Stage 3, most students acquire a good range of number skills which they can
confidently apply to problemsin shape, measure and data collection. By the end of Key Stage 4,
thisis extended and many are well on the way to becoming good mathematicians. Those who take
mathematics post-16 are highly numerate and have a very good grounding in solving problems by
careful gpplication of mathematica methods. Students apply their numerica skillswel in other
subjects. For example, in science, they accurately measure temperature, voltage and current. In
design and technology, students use their knowledge of shape and angles and in history they
correctly place historical eventson atimeline. In art, sudents use their knowledge of symmetry and
tessdllating shapes when drawing patterns. In geography, they interpret tables and graphsto
compare rainfal and temperature and in Spanish, play number games to confirm their knowledge of
Spanish numeras.

20. In the other key skill of information and communication technology (ICT), atainment isa
the expected level in Key stages 3 and 4 and above a A Level. Provison acrossthe curriculumiis
overd| satisfactory but there are strengths and weaknesses. Some good examples of word
processing were seen in English with drafting and redrafting of work. Good use was observed in
history and geography with effective use of databases, and sudents make good use of the internet
and CD ROMs for gathering work for their individua projects. Modern languages are in the early
stages of development, but the use of spreadsheets was observed. The department has recently
created its own web-dte. Satisfactory work was seen in design and technology, using programs to
develop contral technology and programs for the designing of an electric printed circuit. Good use
ismadein art a Key Stage 4 using a photo program for image manipulation. The use of ICT to
support learning in mathematics, science, rdigious education and music is unsatisfactory. In music,
thisisexplained by alack of ICT hardware, which will be addressed when new accommodation is
provided.

21. In science, tandards reflect closely those achieved in the most recent tests and
examindations. By Year 9, for example, most students make careful observation of chemical
reactions and record data systematicaly, but only afew can extend thisto compare results with
predictions. By Year 11, overal knowledge of essentid facts and development of experimental
skillsare only modest, even for students with above average ability. In the Sixth Form, however,
most students have developed agood fed for experimenta investigation and the depth of subject
knowledge has developed quickly. In design technology, Sandardsin Key Stage 3 are in line with
nationa averages. Most come into the school with fairly limited design and make skills, but are now
beginning to achieve gppropriately. By the end of Key Stage 4, overal standards are broadly in line
with those nationdly, but vary between courses. Standards in eectronic products are above
average and students demondtrate strong scientific and numerical skills. Those in food technology
and resstant materids are a least in line with those nationdly. Standards in textiles across the
school are below average, with students demondtrating less strong design, planning and making
skills. This contrasts with the very good results obtained by a smal GCSE textiles group last year.
Standards in graphic products are improving, but they currently display less developed design ideas
and alimited range of graphical ills.

22. Overdl, sandardsin arts subject are high in Key stages 3 and 4 and at least in line with
national standards post-16. Standards in art and design clearly reflect this. By age 14, sudents
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demondtrate an above average leve of knowledge, skills and understanding. Observetiond and
andytica killsare very well developed. By age 16, students show a well-developed understanding
of different forms of visua expresson, confidently usng awide range of different forms. In the Sixth
Form students work with a high degree of individudity. Standards are smilar in drama. Asthey
move through the school students show themsealves to be progressvely familiar with, and confidant
in, the conventions of drama. Over time they become impressively autonomous learners. By the
end of Key Stage 4, students improvise effectively. InaYear 11 class, the range and source of
themes chosen for performance pieces were impressive. High level dramatic skills are
demondirated, with students willing to take risks, experiment and support each other in the practice
and refinement of dramatic conventions. Post 16 these skills are developed further. Standardsin
music are at the expected level by the age of 14, but well above for the few students who carry on
with music a Key Stage 4 and post-16. Many start with alow level of understanding when they
arivein Year 7. By the age of 14, sudents listening skills are wdll established, sngingisof a
satisfactory standard, but improvisation skills are lesswell developed. Students' composition skills
are not as well developed astheir performance skills. By 16, those continuing with music are
confident and competent instrumentalists and have well developed composition skills. Attainment
has improved sgnificantly since the last ingpection.

23.  Within humanities subjects, sandards are highest in history, where overdl they are good.
Standards are above average in the key areas of knowledge and understanding and the acquisition
of higtoricd kills. By the age of 16, sudents display skills of andysing and evauating historicdl
evidence that are above average. Standards are a so above average post-16, where students
develop confidence in debating chalenging issues and increase their ability to evauate the reliability
and usefulness of arange of historica sources. In geography, standards are broadly in line with
nationa expectations at Key Stage 3, but above average in other years. Older students show good
knowledge and understanding of human and physical geography including the environment.
Mapwork sills are generaly above average, but for many presentational skillsarelessgood. In
religious education, students' attainment at the end of Key Stage 3 is above the expectations of the
Locd Agreed Syllabus, with most having a good understanding of the life and teaching of Jesus and
the religious sgnificance of eventsin the Chritian cdendar. Understanding of other rdligionsisless
good, but understanding of mora and socid issuesisfar higher than normd. At Key Stage 4,
standards are above average with high qudity assgnments. In Key Stage 4 economics, students
demondtrate levels of understanding well above the nationd average, and some are able to use
graphica techniques confidently to illustrate supply and demand relationships. Standards are dso
above average post-16, with students using the main theories and conceptsin their analyses of
economic problems. Inlaw, Year 13 students display a good knowledge of case law and are able
to anaysein responding to individual cases. Attainment is generally above average. In psychology,
students show good understanding both in their studies of ethica implicationsin socid psychology
and in their study of developmenta disorders. Attainment isin line with that expected &t the end of
an A Levd course. Standards in sociology, whilst till broadly in line with those nationdly, are more
varied. Some display good subject knowledge and andytica sKills, but others display less
confidence.

24.  Standardsin French and German are close to average across the school, whilst those in

Spanish are above average, especidly in Key Stage 4. At age 14, sandards in listening are above
average, but speaking standards are more varied. Writing skills are consstently developed in

Mayflower School 15



Spanish. By age 16, students are able to express themsalves competently in speaking and writing
and reading iswell developed. Those following the short course make less progress. By age 18,
abler students are able to manipulate language and write competently about abstract and topical
issues. In physica education, dmost dl students attain in line with expected sandards and many
work beyond. At the end of Key Stage 3
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sudents are particularly good at consstently gpplying skills accuratdy, whilst in Key Stage 4 they
are able to select and combine skillswell. In the Sixth Form they display good theoretica
knowledge, for example in anatomy. Standards in business studies are well above average at GCSE
and good in both A Level and vocational A Leve groups.

25.  Almos dl parents expressed positive views about standards achieved in the school. Of
those who returned the parental questionnaire, 95 per cent felt their children were making good
progress at the school. A few felt the able could be challenged more, and some that poorer teaching
affected stlandards in mathemeatics, science and languages. Some were aso concerned &t the
possible effect on standards of pressure on sudentsin Year 12 of the new AS Levels. However, in
generd parents were postive. Some highlighted improvements in standards from those achieved in
primary schools and others highlighted standards achieved by children with specia educationa
needs, including those in the dydexia unit.

26. In general, sandards are very good overdl in Key Stage 4 and sound overall in the Sixth
Form, with some excellence. However, results in 2000, confirmed in part by ingpection findings,
ralse some concerns about the achievements of some groups of students. Until recently, in the core
subjects of English, mathematics, science and ICT, too little emphasis has been placed on raising
attainment at Key Stage 3 and, as aresult, attainment has not kept pace with improvements
nationaly. Similarly, athough some of the subject differences at Key Stage 4 have, in part, been a
consequence of gaffing difficulties, only recently has the school started to address underachievement
by boysin Key Stage 4. Whilgt this underachievement is not as gpparent in the school thisyear, as
it waswith lagt year's Year 11, it isdill there, asit isin most schools nationdly, and further strategies
need to be developed to addressit. Parents concerns, that the most able are not being sufficiently
chalenged, also need to be addressed more systematically across the curriculum. The provision of
clubs for the gifted and taented is welcomed by parents and students, but challenge in lessons
varies. Abler sudents are effectively chalenged in many subjects, such as history, and achieve very
high grades, but in some others, irrespective of whether the subject is taught in ability sets or mixed
ability groups, the needs of the ablest are not addressed sufficiently and few highest grades are
achieved.

Students’ attitudes, values and personal development

27.  Thelast ingpection report noted that attitudes and relationships were generally good, and that
students were atentive and well-motivated and concentrated well. They worked well in groups and
were encouraged to gain independence.

28.  Sudentsredly enjoy coming to school and remain very enthusiagtic in the Sixth Form.
Attitudesto learning are very postive, especidly when the slandard of teaching is high and the
teacher has consstently high expectations, as seen in lessonsin al departments. All year groups
show interest and involvement in their lessons and students gpply themsdves both to their work and
to extra-curricular activities. Negative attitudes are rarely seen, and then only with a weaker teacher.
The pace a which students, including the less able, work and their capacity to work independently
and to persevere are good in al subjects and very good in many across the curriculum.  Sixth form
students have a mature approach to their studies.
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Students have a strong desire to improve their work and take intense pride in the finished product.
Thiswas especidly evident in a'Y ear 8 English lesson, where students had created beautifully
presented stories. Good examples of students taking responsibility for their own work were seenin
many lessons.

29.  Thelast ingpection report noted that behaviour was good in lessons, though sometimes less
satisfactory outsde. It expressed concern about the early morning routines of students getting into
the school buildings.

30.  Theoverdl standard of behaviour is gill good. Both students and parents consider that staff
successfully maintain high standards of behaviour and the inspection findings support thisview. The
quality of behaviour in 80 per cent of lessonsis at least good, and is very good or excedllent in 40 per
cent. Behaviour was unsatisfactory or poor in only 5 per cent of lessons observed, and this occurs
nearly aways where the teacher failsto inspire or control the class. In such cases the teacher loses
students' respect and the quality of the lesson deteriorates fast. One group of younger students
readily admitted that ‘if the teacher isa pushover’, they will show off, but that they usualy knew
when to sop. It is of concern that even many of the most highly motivated of students will
mishehave if teaching is poor. However, thisis rare and high standards of behaviour in class prevall
overwhemingly and make amgor contribution to learning. Students co-operate well and
concentrate hard, though there are occasiond instances of poor concentration or passivity, usualy
amongst the least able. However, the sense of urgency and pace in lessonsis normaly good or very
good.

3L Behaviour round the schoal is civilised, and has improved since the last ingpection. Students
behave sensbly when arriving a& and leaving school; they wait patiently for classrooms to open and
queue quietly for buses at the end of the day. Most negotiate the crowded Staircases and Sairwels
between lessons without difficulty. However, some of the smaller students expressed concern &t the
crush, and not much overt adult supervision is noticeable at these times. Students behave well at
bresk time and when queuing for and esting dinner. However, respect for property isonly
moderate; sudents are till thoughtless about dropping litter, and athough it is cleared up
immediatdly after dinner, the hdl looks a mess as dinnertime finishes. Some litter, including
abandoned food, is in evidence even on the upper floors of classroom blocks, and chewing gum is
gl dropped around the Ste. Thereis some graffiti on furniture and in at least one toilet, but no
magjor vandalism was noted.

32. Last year the number of exclusonswas very low: no permanent exclusons and only 18
temporary ones, relating to 15 students. The school has introduced sengble measures for identifying
those at risk of exclusion and for doing al it can to keep them at school. In particular, it usudly
succeeds in avoiding exclusionsin the Lower School. Most exclusons only last a day and students
are re-integrated unobtrusively. The school maintains proper records of exclusions and follows the
LEA reporting system.

33.  Theschool impresses on new students and their parents the need to consider others, and
most students react very positively. Examples of oppressive behaviour round the school, or of
bullying or racism, are rare, though two minor fights were seen. All year groups interviewed are
confident that, if bullying is reported, it gets dedt with. Thereis anecdota evidence, however, that

Mayflower School 18



some students tend to mock accentsthat are not local. Respect for others fedlings, values and
beliefsis generdly high, particularly at the top end of the school and most students are sengitive to the
needs and fedlings of others. However, asmall proportion of students lack understanding of the
impact their actions have on others. For example, afew boysin Years 7 and 8 choose to be
unaware of the disruptive effect of shouting out or making loud irrdlevant commentsin lessons. A
few students appear arrogant and some boys display an unattractive ‘laddishness. Together these
detract from the tolerant and supportive society that the school usualy manages to promote,

34. Many students take an active part in the day-to-day life of the school, as was seen in the
enthusiastic support for the school and year councils, whose advice is welcomed by senior
management. There are opportunities throughout the school for students to take responsibility, for
example as counsdlors (ChiPs) listening to students concerns, library assistants, year council
representatives, and team captains. Year 11 students become prefects and sixth-formers have been
given an important role in helping supervise break times around the school. Y ear 8 sudents become
receptionists. Students enthusiagticaly take up the school’s wide range of popular extra-curricular
activities. Students are encouraged to express their opinions and take up these opportunities.
During the ingpection, some students took the opportunity to voice both their concerns and positive
thoughts on the school to ingpectors, both in groups and individualy.

35. Relationships amongst students and between staff and students are good. Students are
courteous to each other and friendly to staff. They relate positively to each other and work well
together in lessons, particularly in pairs. Students react politely when addressed, and are friendly and
helpful to vigtors. Throughout the inspection, students co-operated positively with inspectors.

36.  Atthetime of the last ingpection students' attendance and punctuaity, both at the sart of the
day and to lessons, were reported to be good. Attendance over the last three years has remained
steady at 92.6 per cent, 92.4 per cent and 92.7 per cent, which is consistently above the national
average. Thislevel has been maintained so far in the current year at 92.5 per cent. In 1999/2000
authorised absence at 6.4 per cent was below the national average and unauthorised absence at 0.9
per cent was broadly in line with the national average of 1.1 per cent. However, so far thisyear
unauthorised absenceis running at about 0.75 per cent, most of which can be attributed to about
seven or eight students. High attendance has a very postive effect on the attainment and progress of
dudents. The legd requirements for recording and reporting attendance are fully met. Whilst there
was some anecdota evidence, both from parents and students, of afew students truanting from
lessons, students indicated that this was now difficult to achieve without parents' co-operation and
that, when it did occur, the cul prits were amogt dl caught.

37.  Students generdly display aresponshble attitude to punctudity. Ther time-keeping at the
dart of the day is good and most return from breaks punctually. The morning tutor periods start on
time, but because the timetable alows no time for changing classrooms between lessons, most
lessons gart five or more minutes late.

HOW WELL ARE STUDENTSTAUGHT?

38.  Atthetime of the last inspection, teaching was described as good in Key Stage 4 and post-
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16 and satisfactory at Key Stage 3, with the weakest teaching observed in Year 8. Good teaching
was seen in mogt subjects, the strongest in art and weakest in music, with teaching frequently good
in English, history, science and design technology. Weaknesses were identified in: the pace of some
lessons, the challenge to the most able; the matching of tasksto ability; and poor classroom
management in some lessons.

39. Since that ingpection, the school has used arange of strategies to improve teaching and
learning. Theseinclude school sdf analys's, departmentad reviews, detailed analysis of dl
examination and test results, aline management system which supports subject leaders, performance
development reviews with dl teachers, lesson observations, the sharing of good practice and
focused training. The head is proud of the achievements of staff and the qudlity of learning, which
enables mogt students of al abilities to make good progress. Students interviewed, both before and
during the ingpection, identified the quality of much of the teaching as being a strength of the schooal.
In particular, they sooke of the willingness of many gaff to give fredy of their time to help them
improve. Some dso identified particularly the support provided for sudents with specid educationa
needs. However, students also raised issues of incons stencies between teachers and identified a
few wesknesses, both occasionaly in classroom management and more particularly where a subject
had been covered by a succession of temporary teachers.

40.  Overdl, both the qudlity of teaching and the quality of students learning are now good.
Mog students are enthusiagtic learners, they receive good quality teaching in most lessons,
particularly at Key Stage 4 and post-16, and some outstanding teaching. Overdl teaching was
satisfactory or better in 98 per cent of lessons observed, including 45 per cent where it was good
and 23 per cent where it was very good or excellent. These are substantialy better than average
figures for secondary schools. Some very good teaching was seen in dl Nationa Curriculum
subjectsand in dl year groups. Teaching is best post-16, where 90 per cent was good or better,
compared to 67 per cent at Key Stage 4 and 57 per cent at Key Stage 3. However, whilst there
was little difference in the proportion of good or better teaching between the different year groupsin
either Key Stage 4 or post-16, in Key Stage 3 teaching was strongest in Year 8. In thisyesar, a
third of teaching was very good which was the most for any year group. There was least very good
teaching in Year 10. In contrag, teaching in one in every ten lessonsseenin Year 11 was judged as
excellent, aswas one lesson in Year 7. Examples of excellence were observed in the teaching of
English, drama, economics, life skills and specid needs. Overdl, teaching was very good or better
in two thirds of art and drama lessons; nearly hdf in religious education, persond and socia
education, including life skills, and specid needs, and around athird in English, economics and
physica education. It was good or better in most history, music, psychology, sociology, PSE and
economics lessons, over two-thirds of lessonsin English and geography and just under two-thirdsin
physica education and religious education. Teaching was good or better in about half the lessons of
al other subjects except for ICT, where it was dway's satisfactory but only good or better in athird.
Some unsatisfactory teaching was observed in English, science, French and business education, but
these |lessons were exceptions. In generd, the schoal is clearly succeeding in improving the qudity
of teaching and learning. The post of assistant head responsible for teaching and learning was
unfilled a the time of the ingpection. However, the provision of such arole supports the curriculum
deputy and subject leadersin building on current good practice to improve teaching and learning il
further. Thereisaggnificant anount of good teaching in the school, much of which could become
very good if the best practices were adopted more consgtently.  Since the last ingpection, the school
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has successfully built upon strengths in most departments and most work well as teams of staff, with
individua autonomy no longer an issue.

41.  Acrossthe curriculum, teachers knowledge and understanding of their subjects, and of how
best to teach them, are good. However, there have been some staffing difficulties over the last few
years in some subjects, including science and design technology, which has resulted in some
timetables being covered by non-specidists and, in afew cases, a successon of temporary staff.
ICT is often taught by non-speciaists who do not ways have the necessary expertise to extend the
knowledge of the more competent students. In the best lessons, teachers' enthusiasm for their
subject inspires students. For example, in drama, teachers secure subject skills and knowledge
enable Year 11 students to use awide range of dramatic conventions confidently in their
performance pieces. In business education and law, teachers use up to date references, such as
how British Airways now operates, to increase sudents understanding of topics. In music,
teachers skills are used well to demongrate different styles of music, and in physical education a
teacher’ s subject knowledge supported a group in learning the benefits of weight training. In
science, teachers have secure knowledge beyond their specidist subjects, with two teachers
enthusiagticaly having volunteered to teach psychology. In art, the high leve of knowledgeable
advice and evaluation of work plays an important part in raisng standards.

42.  Lesson planning is generdly effective and, in most subjects, is based upon the needs of
individual students. However, it is better at Key Stage 4 and post-16. 1n some Key Stage 3 design
technology lessons, teachers' limited involvement in planning resultsin less clear [esson objectives
and dower development of students understanding. 1n most lessons, teachers' choice of task and
careful expogition ensure that students of differing abilities make good progress, independent of
whether the subject is taught to classes set by ability or to mixed ability groups. In art, well-planned
lessons include awide range of enjoyable and chalenging activitiesfor dl levels of attainment. In
some lessons, tasks are varied to meet the needs of individua students, dthough greater use of this
drategy would be beneficid, particularly a Key Stage 3. In English, for example, students are
grouped within classesin different ways for different purposes to ensure the needs of individua
students are attended to. In contrast, some modern foreign language lessons are not alway's planned
to take account of the needs of individua students. However, in generd, both higher and lower
attaining students are challenged and encouraged appropriately. Most teachers have high
expectations of sudents, dthough this doesvary. In history and English they are gppropriately high.
In science, expectations are sometimes unredisticaly high, whilst in mathematics expectations of the
ablest are not dways high enough. Teachers work hard and expect students to do the same.

43. In the best lessons, teachers adopt arange of teaching strategies and actively involve
sudentsin their learning. Teachers make learning objectives clear to sudents at the start of lessons.
Teachers expogtions are generdly clear, and in the best lessons, skilful questioning is used both to
review previous learning and to develop understanding. In art and economics, for example, an
element of humour is used to maintain sudents’ interest, with exceptiond explanatory skills used in
economics to chalenge studentsintellectudly. In physica education, al teachers produce lessons of
great enjoyment, which promote high levels of enthusiasm and interest amongst sudents. In
meathematics, most lessons begin with mental and oral work thet fires the enthusiasm of students, and
good question and answer techniques are adopted which keep students on task. In contragt, the
technique of questioning is not well established in science with the result that many sudents are able
to avoid participation. In English, teachers employ methods which give momentum to lessons and
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which fully involve students. For example, inaYear 11 lesson on Animal Farm, a series of
activities had students annotating Squedler’ s Speeches, comparing identical moments from the book
and the film, and looking specificaly at rhetorical features associated with propaganda. Students
were given time and space to show what they knew and could do, but within aclear and chalenging
framework of focuses and deadlines. They were made to work hard, but responded with
commitment and enjoyment and showed red gains in knowledge and understanding. 1n a GCSE
food technology lesson, the teacher effectively combined the use of video, a presentation and
focusad questioning to help students complete a product investigation and analysis. InaYear 9
languages lesson, agood variety of activities covered at a cracking pace gave studentstime to
consolidate work done before as well as cover new work. Students' learning is affected directly by
both the strengths and inadequiacies of teaching. Where teaching fails to develop interest and
enthusasm, learning islessgood. Thereis atendency in Key Stage 3 geography, for example, for
teaching to develop into a routine pattern of working, with students dependent on directed tasks
rather than thinking for themselves.

44, In most lessons, students are lively and their enthusiasm and energy are channdlled
congructively into learning. There is a positive working atmosphere in lessons, which supports good
learning. Students’ intellectud, physica and crestive skills are well developed across the curriculum
and very well post-16. The best teachers respond to students' interests and in most lessons
relationships are good. 1n some less good lessons, teachers are reluctant to leave their lesson plan
to follow up interesting and legitimate questions raised by students. In many subjects, such as
English, drama, higtory, law, sociology, psychology and rdigious education, students are encouraged
to express views and feelings. They do so in a confident manner and are generdly listened to with
repect. Studentsin sociology and business sudies, for example, augment their understanding by
completion of case studies and projects which require them to apply the knowledge they have
gained. The development of research skills and use of sourcesis encouraged in history, business
studies and most additional post-16 subjects, such as law, sociology and psychology. Students are
being encouraged to become autonomous learners in many subjects. In drama, for example
Students are willing to take risks, experiment, and support each other in the practice and refinement
of dramatic conventions. In most subjects, basic skills are taught well with speciaised vocabulary
used gppropriately and displayed around rooms to support the development of literacy skills. The
range of resources in geography for developing younger students enquiry skills, for example through
role-play exercises and games, islimited. In contrast, inaYear 9 higtory lesson on the aftermath of
the First World War, students were given a briskly-paced smulation exercise requiring them to
make a series of decisions about peacemaking which helped them appreciate the dilemma of the
peacemakers. ICT isused effectively in many subjects to enhance the quaity of work and support
undergtanding. Thisis particularly true of history, English and geography, but is only now being
developed in other subjects such as business studies and religious education. The limited usein
mathematics and science is unacceptable.

45, In the vast mgority of lessons, teachers classroom management is good and very good
post-16, where students usudly adopt very mature approaches which prepare them well for higher
education or employment. Sometimes, whereit isless skilled, asmal number of less motivated
students have a disproportionate effect on the lesson and, on afew occasions, the rest of the class
becomes uncooperative, as observed, for example, in some Key Stage 3 languages lessons.
Students respond differently to different teachers and different subjects. Teachers haveto earn
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students respect, but where they do so they are rewarded by the enthusiastic response of most
sudents. Most gaff make good use of the time available in lessons, especidly where they plan for a
variety of activities to be completed a pace. However, in afew subjects, such asin some
geography and mathematics lessons, sudents’ attention wanders towards the end of lessons with the
last ten minutes often becoming wasted time. In contragt, in art, for example, teachers manage
clases very effectively, often in cramped conditions, making good use of time and resources. The
use of display isvery varied. In some subjectsit is excellent. For example, in religious education
displays highlight students good attainment, such as front page newspaper articles on the deeth of
Martin Luther King and students accounts as reporters of the miraclesin Galilee. This contrasts
with poor presentation of some other humanities rooms in history and geography.

46.  Thequality and use on ongoing assessment to inform both teachers and learners of the
effectiveness of gudents' learning was a key issue for action in the last ingpection report. In generd,
this has improved significantly and is now satisfactory at Key stages 3 and 4 and good post-16. In
mathematics, students are assessed frequently and the results form part of arecord of continuous
assessment. In physica educetion, the department has addressed the issue of students' ability to
eva uate each other’ s performance and teachers assess students' performance and plan accordingly.
Smilarly, evaduation of performanceisacritica aspect of the learning in drama. However, the
quality and usefulness of the marking of students work gtill vary both between departments and
between individua teachers within departments. Most teachers mark, but too often, asin science,
insufficient detall is given to sudents on how to improve. Marking in dramais exemplary.

Teachers full and supportive commentaries on written work make clear how to make progress,
they read asinteresting and practicd dialogues with students. A detailed common marking policy
dlows for some departmenta flexibility. If it was adopted consgtently, the quaity of marking would
be good. In some subjects, such as languages, students have too little awareness of the levels at
which they are working, despite the very good progress and assessment system adopted in the
schoal. In generd, though, sudents own knowledge of their learning improves as they move
through the school and is good in Key Stage 4 and very good post-16.

47. Homework is used effectively by most teachers, and students often spend significant
amounts of time completing tasks, which are generdly appropriate. Some parents indicated that too
much homework was set. Interviews with students suggest thet thisis not the case. Whilst, some
students spend significantly longer on homework than othersthisis generdly ther choice. Thereare,
however, some inconsistencies in keegping to homework timetables and, where a subject is taught to
a class by more than one teacher, the teachers do not aways co-ordinate the setting of homework
appropriately. For some students, the first year of the new AS Leve courses appearsto be
producing excessive amounts of homework. Teachers may need to adjust the amount set to take
account of the increase in the number of subjects taken by students and their reduced non-contact
time. Some students make good use of the library to support research, whilst others use arange of
homework clubs. Planned improvements to library provison will particularly benefit those sudents
who do not have access to a computer a home.

48.  Studentswith learning difficulties recelve good support from teachers and support assistants.
Specidigt teaching is good at both Key stages 3 and 4. The best teaching showed deep expertise
linked to enthusasm and commitment. Teachers take a ddight in the success of students, and
students respond well, often with enthusiasm. Teaching by speciad needs teachersis characterised
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by good quality planning, preparation and target setting linked to clear criteriafor success.
Resources and equipment are very well used. Subject teachers are generdly aware of individua
needs and liase well with support staff. As a consequence, students with specia educationa needs
make good progress, especidly in Key Stage 3. Progressis satisfactory at Key Stage 4. The smdll
number of students for whom English is an additiona language make very good progress. No
specific teaching arrangements are needed for these students, none of whom are at the lower stages
of acquigtion of English.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO STUDENTS?

49.  Ovedl, the qudity and range of learning opportunitiesin the curriculum are good at Key
dages 3 and 4. The school offers abroad and baanced curriculum with a flexibility of choice and
an gppropriate mix of long and short courses leading to GCSE certification. The curriculum
committee meets regularly to discuss agpects of the curriculum, but minutes of meetings suggest that
it ismore reactive than rigoroudy proactive in curriculum meatters. Thereisabrief curriculum policy
with comments on aims and objectives but less evidence of a philosophy or rationde for the
curriculum.

50.  Thetaught timetable of 25 hoursisin line with DfEE recommendations and dl lessons are
taught in mixed ability groups, except for mathematics from Year 7 and science from Year 8. Until
recently modern foreign languages were aso taught in sets according to ability. The department has
moved to teaching mixed ability classesin order to address wesknessesin its previous ddivery, but
is aso experimenting with some ability grouping for the ablest in some years. The Key Stage 3
curriculum offers an gppropriate balance of subjects and al students study French at Key Stage 3
and take a second language (Spanish or German) in Years8 and 9. The Key Stage 4 curriculum
provides for some choice through a properly introduced and well-supported programme of options
at the start of Year 10. However, some wesknesses in the organisation of the option programme
mean that design and technology is blocked againgt religious education and students are unable to
take full GCSE coursesin both subjects. Some students, however, attend top up lessonsin religious
education at lunchtimes in order to enter the full course. Furthermore, physica education is blocked
againgt languages so that the number of students opting to take full coursesin languagesis less than
usua. Students wishing to take two languages are able to opt out of design and technology so that
they are disgpplied from the Nationa Curriculum.

51.  Curriculum provison is paticularly good in art, which has recently introduced sudiesin
architecture in an attempt to improve the interest and raise the achievement of boys. In addition to
art and music, al students receive aperiod of drama each week in Key Stage 3, and a large number
choose it as an option a Key Stage 4. Unusudly, al students are now being entered for either
GCSE physica education or for a qudification as ajunior sports leeder, with achoice of either a
short or full course, dependent on their other options. Dance is taught as a module within physica
education at both Key stages, but there is no discrete dance as part of the school’ s arts offer.
Provison isgood in English, which provides afull and imaginative coverage of the Nationa
Curriculum. Thereisagood range of coursesin desgn and technology, athough some of these
courses are chosen so stereotypicaly that gender imbaances are evident in a number of classes.
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Economics and business studies are introduced as options at Key Stage 4, and students choosing
history have a choice between
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the Schools Council and aworld history course. Staffing difficulties in design technology have
resulted in avery successful GNVQ Part 1 in engineering having to be dropped as an option. There
are currently no vocationaly based options offered at Key Stage 4. Thisis an area of potentia
development.

52. Discrete information technology lessons are offered in Year 7 only and thereisan
expectation that other subject areas will contribute to students ICT capability in Years8 and 9. At
present, the management and co-ordination of ICT across the curriculum are unsatisfactory, and
sudents are not given sufficient opportunities to apply and develop their ICT capability in
mathematics and science. Consequently, the statutory requirements for these subjects are not met,
especidly at Key Stage 3. However, good use of ICT is made in many other subjects, including
English and higtory.

53.  Good provison is made for the least able through the Bonus course which is offered as an
dternative to double science certification and is designed to develop students' confidence and self
esdeem. Elsewhere, much of the curriculum for students with specia educational needsis concerned
with maximising access to the norma school curriculum. There is afocus on literacy and numeracy,
and information technology skills are well used to support this overal am. For example, technica
language development and linked spelling work are provided for science lessons, and support work
reinforces this process in science lessons.  Extengive extra-curricular activity in the learning support
department before school and at lunchtimes provides a va uable extension to mainstream work.

54.  Thecurriculum for sudentsin Years 12 and 13 is satisfactory, but there are weaknessesin
its breadth. All Sixth Form courses are A and AS accredited with the exception of avocationa A
Leve in business education in Year 12 and an advanced GNVQ in businessin Year 13. Entry
requirements in the Sixth Form are stringent so that a number of students are denied the opportunity
to continue their education at the school, especialy those wishing to pursue vocational and non
academic qudifications. The lack of provision for such courses means that the Sixth Form does not
provide a broad range of worthwhile opportunities that meet the interests, aptitudes and particular
needs of dl sudentsin the school. An intermediate level GNVQ has been successfully offered in
previous years, but was not chosen by studentsin the current Year 12. However, the offer of only
one such course and avocational A Leve to more than athird of students who do not obtain five or
more higher grades at GCSE is unacceptable for alarge comprehensive school. In contrast, awide
range of A Leve subjectsis offered, sometimes as aresult of interest shown by students. The
science department offers human biology and environmental science, in addition to the three
traditiond sciences, and sociology, psychology and law are offered as new subjects at this key
stage.

55.  Theprovison for the development of key skills (communication, numeracy and information
and communication technology) in the Sixth Form is unsatisfactory, athough the school has
introduced this year agood genera studies programme covering literature, media, arts, sociology,
palitics and religious education. However, the time alocated to religious education is insufficient to
mest the requirements of the Agreed Syllabus, so that the Statutory requirements for the curriculum,
in the Sixth Form, are not met.
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56. Progress since the last ingpection in curriculum provison has been satisfactory and the
school has tackled many of the issues regarding time dlocationsin Key Stage 4. The curriculum
now meets statutory requirements for religious education at Key Stage 4 but not in the Sixth Form,
as was the case at the last ingpection.

57. Provison for persond, socia and hedth education is very good, and is a strength of the
school. The programmeis effectively co-ordinated and is taught by ateam of speciaist and
experienced gaff. Students between the ages of 11 and 14 are taught afull range of persond and
socid skills, and they study issues such as drugs and hedth awareness. The programme adso
includes citizenship and careers guidance. Studentsin Years 10 and 11 are taught alife-skills
programme which extends the provision lower down the school and includes more careers guidance.
All sudentsin Year 12 follow anew genera studies course, which includes aspects of culturd,
scientific and socid awareness. Thisis awelcome development, which broadens students
knowledge in preparation for entry to higher education. The quality of the teaching of the persond,
socid and health education programme throughout the whole school is very good. Teachers plan
the lessons well, have high expectations of sudents and employ arange of resources which motivate
and inform them, as was seen for example in alesson on hedth and safety in the workplace and a
lesson concerned with raising awareness of, and suggesting remedies for, bullying.

58. Provison for careers education and guidance is very good. A coherent programme of
careers commencing in Year 9 through to the end of Key Stage 4, is provided with very good
support from a committed and enthusiastic co-ordinator. In Y ear 9, careers advice becomes more
formalised. Support is given to students when congdering options. In Years 10 and 11 further
support is provided through a life-skills programme which is further supplemented by weekly vists
from the school’ s careers advisor. The Careers department has awide and varied library resource
and makes good use of Careers aided computer programmes.

59. A seriesof very well-planned work-related events continues throughout Key stages 3 and 4.
Thisincludes a three-week work experience placement in February of Year 11. The work
experience programme is thoroughly prepared and monitored. The work experience co-ordinator
with the valued assistance of Trident, a careers service, takes care to fit the experience to the
students vocationd interests. 80 per cent of students continue the placement through the February
half term break. In February 2000, the school recorded a 100 per cent commitment from the
students to the work experience programme. This programme is greetly appreciated by parents.

60.  The school has forged good links with the business community and its locad Business
Education Partnership. In Year 11, the students experienced a mock interview with members of the
business community. The interview process beginsin Year 10 when students prepare Curriculum
Vitae and complete job gpplication forms. The 40-minute interview concludes with written and
verba feedback. Additiond initiatives are a 'Y ear 9 Industry Opportunity day, the Year 10 and 11
Study Skills programmes, and Y oung Enterprise schemes. All theseinitiatives link students with
employers, which enhances the sudents awareness of the skills and attributes required when
entering employment.

61.  Theschool’s policy on equa opportunities has been reviewed, as required by the last
ingpection, and the second draft of anew policy isunder consultation. A large working group
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reflecting many aspects of schoal life formulated the policy from an audit of the school’ s needs and
national requirements. The new policy has a statement of equa opportunity and addresses issues on
the Student Charter, extra-curricular activities, work experience, the learning environment and staff
responsbilities. The policy does address issues of ethnicity and culturd diversity, a weskness of the
previous policy asidentified in the last ingpection. In practice, the school is monitoring &l equa
opportunity issues. However, until recently, monitoring the achievement of groups of differing age,
gender and capabiility has been rather superficid. The more systematic tracking of students
progress, with the introduction of academic tutors, has enabled the school for the first time to
coherently andyse differences in achievement, identify possible reasons for them and adopt
strategies to address areas of underachievement.

62. Equality of opportunity is consdered when the curriculum structure is being decided. All
students have equal access to the curriculum at Key stages 3 and 4, but not post-16. The paucity of
vocationa courses, particularly in the Sixth Form, results in a consderable number of students
having to move to other educational establishments at the end of Key Stage 4 in order to study thelr
chosen subjects. For example, a number of students were interviewed who wished to follow a
vocationd performing arts course. Despite there being a successful business education department,
recruitment to an intermediate level GNVQ has only been successful in some years. Thereisno
offer of NVQ courses with which such anon-A Leve cohort might supplement their studies.
Strategies are being introduced to address the differences in performance between boys and girls,
especidly a Key Stage 4, in order to enable students of both sexesto achieve aswell as they can.
Aswell astheintroduction of the study of architecturein art, for example, the physica education
department isintroducing a gregter variety of teaching and learning styles, in particular to address
boys acquisition of knowledge in GCSE theory lessons.

63.  Theintroduction of the Bonus Scheme at Key Stage 4 addresses the needs of some
sudentsin Year 10 and 11 who are experiencing academic and/or socid difficulties. The schoal is
embracing the issues of incluson. A successful Dydexia Unit benefits amuch wider cohort of
students than its designated entry. However, access to the Site for sudents with some disabilities
would at present be impossible. In planning for new buildings, this should be addressed, dthough
sgnificant resources would be required to make some of the other blocks fully accessble.

64.  Thelast ingpection report praised the qudity of the school’ s links with its feeder schools and
with local industry, and noted the extensive use of the site by the local community out of hours.

65.  Theenrichment of sudents curriculum through the school’ s strong links with the local
community and through its wide extra-curricular programme has become a strength of the school.

Its contribution was recognised when it received a Curriculum Award 2000 in recognition of its
digtinctive and vauable contribution to the community. The schoal is keen that sudents should learn
to give of their time. Both the Saturday theetre school and the choir entertain senior citizens and the
choir takes part in musica performances in the town centre at Chrigmas. The School Council, in
conjunction with senior management, organises extensive charity work and alocates the subgtantia
sums raised to anumber of charities. Recent mgor donations have included setting up aschool in
Indiaand alarge gift to Comic Rdlief. The head teacher set afine example by undertaking a
gponsored climb of Mount Kilimanjaro.
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66.  Therearevery strong links with the local press and the school’s press releases lead to
frequent positive newspaper articles. Journalists have helped train Year 10 studentsin how to
construct newspaper stories and the school has dso been involved in arecent televison news
programme. There are links between the art department and the haemodyaisis unit of aloca
hospital and with the artistic community, which provides atists in resdence. Business studies and
GNVQ students benefit from the school’ s extensive links with the business community. Year 10
students relish the chance of joining alocd off-road driving course. The on-9te community centre,
run by the schoal, isamgor contributor both to the life of the local community and to the funds of
the schoal. It runs arange of activities, such as evening courses for adults and students and a pre-
school and language schoal. 1t provides facilities for local groups such as football clubs and a chair,
and hires out the premises for caravan rdlies and other private functions.

67.  Thelast ingpection reported that the school’ s extra-curricular provision effectively enhanced
the curriculum for alarge number of sudents. This continuesto be the case. The school provides a
ggnificant number of subject-based clubs, which students enthusiastically join. In most departments
thereis a least one club or activity in which students can participate as part of the school day.

There are clubs and additiona work sessions throughout the school, such as the creative writing club
or the‘Aple club for the academicaly gifted; the learning support department runs clubsto help
lower attainers. An active Christian Union mests regularly. The computer fecilities are available
outside lessons for completing course work or accessing the Internet. The choice of sporting clubs
on offer isastrength of the physica education department, and is welcomed both by students and
by parents. During the inspection, members of the debating society took part in alocal public

Spesking competition.

68.  Inaddition to the clubs, the school welcomes alarge number of visitors, mostly from local
industry working with Y ear 9 students, or academics or business professionas advising on academic
or career progresson. However, there are also severa visits from the local police force to reinforce
the persond, hedlth and socid education programme, and the visit of a children’s author was a great
success with Year 8. Thereis an extensve range of interesting vidtsto locd stes, such as Cadtle
Hedingham and Georgian Southend, or to museums, theatres and other indtitutions, which are as
varied astripsto look a universties and an outing to the Clothes Show. The school aso provides a
large variety of popular sporting and language trips abroad.

69.  Theschool has established close and very successful links for the transfer of students from
al itsfour main feeder primary schools, and it ensures that the many other schools that send only a
few Year 7 students are not neglected. It has recently developed a detailed, well thought-out
procedure for the successful transfer of Year 6 students. Thisincludes subject enhancement training
latein Year 5 and asummer school for the gifted and talented. This year the school istaking part in
apilot scheme for transferring student records eectronically. However, it is recognised that
curriculum links with feeder schools are currently relatively limited and could be developed further.
Currently, links are mainly confined to literacy and numeracy. One member of each department has
responghility for primary links. Some extension of their role, possibly to include some regular
teaching alongside class teachers in the main feeder schools, would support grester continuity
between phases and help address some under-performance a Key Stage 3. The school is an active
member of an effective
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consortium of al schoolsinthe area. It has close links with its Sster secondary school and effective
links with further and higher education inditutions. It participatesin the SCITT student teacher
training project and provides work-experience students to the loca primary schoals.

70.  Theschool's overal provison for spiritud, mord, socia and culturd education is
satisfactory, athough there isno overdl policy for co-ordinating and promoting these aspects.
Provison for spiritual education is satisfactory, which is an improvement on the previous inspection.
Opportunities are taken in some year assemblies and in registration periods to develop students
Spiritud awareness. Thiswas evident for examplein aYear 9 assembly in which students were
asked to reflect on those who are less fortunate than themselves. Similarly, some form tutorsin
morning registration periods lead their groups in discussion of the ‘ Thought for the Week’. During
the ingpection this was on the theme of ‘If we don't see the light we remain in the darkness' and
severd students held sengible discussions on how this could relate to their livesin and out of school.
However, not dl tutors follow up the * Thought’, and the school does not comply with statutory
requirements for providing adaily act of collective worship. Opportunities to develop or celebrate
Spirituad awareness occur in some lessons. For example, sudents in religious education lessons
reflect meaningfully on their inner selves and the meaning of worship. Studentsin art lessons are
encouraged to express themes of persona significance in their artwork, and students on avisit to
Amgterdam were excited by mesting the artist Edward Hopper. Studentsin English lessons express
their emotions through literature. However, such opportunities are much more infrequent in other
subject areas.

71.  Mord and socia developments are closdly linked, and the school's provision for both
aspectsis good, and better than at the time of the previous ingpection. There are many opportunities
for sudents to develop a sense of mora worth and individua respongbility. Studentsin Year 11
vaue the privilege of being selected as prefects and carry out arange of duties, whilst sudentsin al
years vaue their school and year councils as opportunities to elect representatives to act on behaf of
ther fdlows. Students are aso active in raising funds for charity. Students develop a sense of mora
respongibility through taking part in organisations such as Amnesty Internationd. Generdly,
throughout the school, students are encouraged to take responsbility for their actions and to follow
worthwhile role models, often provided by teachers themsdves. Students are treated as responsible
individuas, as witnessed by the contract between student and school, which is displayed in some
classooms. The school smilarly promotes socid development effectively by giving students awide
range of opportunitiesto work and socialise together, whether in clubs, sports teams or mgjor

school productions such as ‘Blood Brothers. Within lessons, students generally co-operate well,
for example when doing paired work on computers. They learn the sense of living in awider
community by participating in the many extra-curricular activities which the school provides,
including residentid trips such as the one to Spain.

72.  Theschool's provison for culturd development is satisfactory. As a the time of the
previous ingpection, certain subjects make a strong contribution to broadening students cultural
horizons, notably English, drama, music and art. The English department teaches myths from Africa,
North America and the Caribbean as well as from Europe, and it arranges trips to outside thestres
and invites professiond storytellers and drama groups into school. However, opportunities are not
extensve in other areas. for example music is not used much in assemblies or tutor time. The
multiculturd dimenson of sudents educeation is undeveloped in comparison to the specificaly
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indigenous and European dimengions. The art department encourages a study of artefacts, textiles,
ceramics, painting and sculpture of ethnic, triba and culturd origin; and the music department
includes a study of music stylesfrom arange of cultures. However, despite the study of different
faiths within the curriculum, multicultura awarenessis not much in evidence throughout the schoal.
Siudents are given rdatively little insght into the opportunities and challengesinvolved in living in a
multicultural society, such as modern Britain.

HOW WELL DOESTHE SCHOOL CARE FOR ITSSTUDENTS?

73. Pastoral care was reported to be good at the time of the last inspection. The house system
alowed good relaionshipsto be built up. Tutors were not making good use of the 20-minute daily
tutor period. Students received awell-planned, successful, persona and social education
programme from ateam of speciaist teechers. There was ahigh level of saff avareness of the
school’ s health and safety and sex education policies, and draft policies for child protection and for
dedling with substance abuse were being developed. Procedures for deding with educationa vists
and accidents and emergencies were sound and effective.

74.  Sincethe beginning of this academic year pastoral care has been delivered through a year
rather than a house structure, and overseen by heads of school. In order to maintain continuity of
student care and to develop positive relationships with parents, heads of year and tutors progress
with their tutor groups right up the school, while heads of school maintain their position. This alows
for the Head of Lower School, for example, to build long-term contacts with the primary schoals.
Each year group aso has an academic tutor who provides a positive link between an individud’s
academic and pagtord staff and who has responsbility for monitoring students' progress. The
schoal is very effective in its support and guidance to students and in providing for their welfare.
This makes a very positive contribution to educationa standards and helps students to fed happy
and secure. The school has awelcoming and friendly atmosphere. Pastord saff know their
Sudents very well and students confidently turn to them or other members of s&ff for help. The high
quality of co-operation and liaison between dl staff on pastord mattersis an important feature of the
school.  Students appreciate greetly both the academic and persond support given. Parents
gppreciate the school’ s comprehensive arrangements for introducing new studentsin Year 7, which
dart early intheir last year at primary school. The good arrangements for transfer to university and
college or for training for employment ensure that students move on with confidence.

75.  Theschool complies fully with child protection guideines, and liaison arrangements with
socid services and other externd agencies are very good. They include using a counsellor to help
students dedl with persona problems. The school effectively supports students with specia
educationa needs to meet the targets st in individua education plans and statements. The
assessment and recording system for al aspects of specia educationd needsisgood. It isvery
thorough and detailed, and appropriate files are kept on every student. Individua education plans
and satements have clearly defined targets. There are very good links with outside agencies, and
termly and annua reviews are clearly documented. There is an annud report to governors, and a
link governor works with the specia educationa needs department.

Mayflower School 31



76. The school generdly complies with lega requirements for hedth and safety procedures.
Though thereis not yet a system for formaly recording the results of safety ingpections, procedures
arein place for bringing concerns about heglth and safety to the notice of the appropriate staff.
Provison for medica care and firs ad are very good. Sick students are appropriately looked after
inanew medica room. Regular tests are carried out on equipment. The school responded
positively when notified of minor health and safety concerns, such asthelack of fire evacuation
ingructionsin afew classooms. However, those students questioned al knew the evacuation
procedure.

77. Theschool operates very effective measures for monitoring and improving atendance.
Procedures for monitoring and promoting discipline and good behaviour have recently been revised
and are working well. Students consider them fair. The procedures for dedling with bullying and
oppressive behaviour are effective, but the schoal isin the process of strengthening them. Staff have
high expectations of good behaviour and promote an orderly and cheerful atmosphere throughout
the school. These expectations are fully realised by the standards of behaviour observed round the
school. Bullying israre and then usudly of aminor nature. Studentsin dl year groups, and their
parents, are happy that ingppropriate behaviour is dedt with rapidly and effectively. Some older
students are trained to become student counsellors (CHIPS) who can be approached by students
experiencing bullying or other unacceptable behaviour. Some students spoke positively about the
support they had received from these students.

78.  When students have emotiond or behavioura problems, the head of year, the specia needs
co-ordinator, the school counsellor and any appropriate externa agency keep proper records and
give good individua support to the students concerned.

79. Assessment was akey issue at the previous ingpection. The school has made good progress
in establishing clear procedures for assessing students’ attainment and progress.  Assessment
procedures inform both teachers and students of the progress being made and provide afirm basis
upon which future lessons may be planned. Thereisagood example of assessment promoting the
continuity and quadlity of learning in history, where the grades given are linked to Nationd Curriculum
levels, salf-assessment and target setting. In most subjects, assessment is understood by students
and teachers and iswell used to support learning and teaching. Assessment procedures are
particularly good for students who have specid educationa needs. There are excdlent links to the
individua education plans and student statements. Manageable and achievable targets are set.
Progress towards them is systematically monitored. In Science, assessment procedures are in place
but are not linked to Nationa Curriculum levels, which limits their usefulness. In modern foreign
languages, assessment procedures are unsatisfactory and there islittle congstency in practice
between languages.

80. The procedures for monitoring and supporting students' academic progress are good, while
those for supporting persona development are very good. Each year group has an academic and
pastora tutor who work very closday together to ensure that the progress of each student is carefully
monitored. Teachers know the sudents well and have afull picture of their strengths and
weaknesses. Strengths are singled out for commendation and prompt support is given to students
who need it, for example, through the mentoring system a Key
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Stage 4. Students have access to assessment information and may see for themsalves the progress
they are making. Self-assessment is avauable part of the process and is a spur to achievement.
The student planner provides good contact between home and school and the three individua
targets ensure a clear focus for student devel opment.

81. The programme for reports and parent-teacher consultative eveningsis very wel planned and
provides for the exchange of high qudity information that helps to improve the performance of the
students. Each year group has two short and one long report per year. Parents and students may
therefore measure the progress made and jointly decide what needs to be done. The National
record of Achievement awarded to dl Year 11 students is very informative and thorough. It givesa
very good account of each student’s achievementsin al agpects of school life.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

82. Thelast ingpection report noted that there were regular opportunities for parents to discuss
children’s progress and that they were informed of school events. However, some parents felt
communication could be better. There was some parental help in running practice interviews, but in
generd there was little parental involvement in the day-to-day running of the school and no one
volunteered to fill a parent governor vacancy.

83. Parentsare now very positive about the school and thereisafull complement of parent-
governors. Parents view that their children enjoy coming to school was confirmed by al student
year groups. Parents consider that their children make good progress and they think that the school
promotes good behaviour, aview confirmed by the inspection. They see teaching as being good,
but some of those atending the pre-ingpection meeting expressed concern both about the quaity of
part of the mathematics teaching, and about standards in modern foreign languages as aresult of high
gaff turnover and the use of supply teechers. However, they fed that the school caters well for
Students of both higher and lower ability. These views were supported by the ingpection.

84. Parents are comfortable about approaching the school, which has very high expectations of
students and which is good a helping them to mature. They welcome the extensive pastora help
and guidance offered to their children. Most think they are kept well informed about progress and
that the school works closdy with parents, though in both cases a small minority of those responding
to the questionnaire disagrees. Parents fed welcome in school, and more are now playing an active
patinitslife. A dgnificant factor, recognised by parents, in the school’s developing successis the
qudity of leadership. Parents acknowledge that students are expected to work hard and have to
undertake a substantial amount of homework. Mot think the quantity to be about right, though a
minority tends to think thereis too much and afew, too little. They consder that the school
provides an interesting range of extra-curricular activities, though surprisingly asmal minority
disagrees.

85. Thequdity of the school’ s relaionships with parentsis a strength of the school and itslinks
with parents, which it monitors carefully, are very effective. It isvery good at consulting parents, for
example through its biennid questionnaires, and when developing new policies or documentation that
may affect them, for example possible revisons to the school day. It holds frequent parents
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information meetings on subjects of specific interest to groups of parents, and actively encourages
them to make informal contact at any time. There is aweekly surgery for any parent to discuss
individua concerns. Parents are invited to awide range of musica and dramatic productions,
gporting events, and other activities.

86. Parentsare often actively involved in the specid educationa needs department’ s work with
their children, and provide vauable back up to the service provided by the school. Parentsin their
turn are very gppreciative of the department’ swork. One factor in this very good working
relationship is the determination by al staff involved in the school’ s provision to give sudents full
access to the curriculum.

87. Theschool keeps parents very well informed. It produces lively, interesting documentation,
such as the prospectus, termly newdetters and the annua governors report. Itsinduction
documentation for new parentsis clear and helpful, and the student planner contains much useful
basic information about the school. A highlight is the school Internet website, which from
September 2001 will contain copies of al genera correspondence. Thereisaclear booklet on
choosing subject options a the end of Year 9.

88. Thequalty of reportsto parents on students progressis very good. A short, snappy, interim
report is followed up by a detailed end-of-year report which includes student self-assessment and
targets, and from the upper school onwards, a highly professona Nationd Record of Achievement.
The Sixth Form report includes very frequent teacher assessments. Parents are generaly happy with
the amount of detail provided by the reports, which meet statutory requirements. However, afew
parents expressed concerns that full reportsin some years are sent well before the end of the year.
Whilgt their concerns are understandable, it is also appropriate for staff to stagger report-writing
throughout the year in order to make the task manageable. Most end-of-year reports eva uate
performance very effectively, but afew teachers use the academic comment section more to put
grades into words than to set out what students understand, know and can do. Students' reports
are properly reviewed with parents, and parents of those with statements of specia educationa need
or with individua education plans are fully involved in the reviews of their children’s progress.

89.  Thecontribution of parentsto children’s learning at home and at school isgood. Parents
have the opportunity to keep themsalvesinformed of their children’s homework and to support day-
to-day progress through the student planner. They are encouraged to use it to maintain a dialogue
with the school and most tutors check assiduoudy to ensure that they do. A few parents are less
diligent in using the planner effectively. Many parents contribute to their children’s progress by
providing home computers. Accessis available to computersin the library and in some subject
aress before and after school for those without computers at home. Attendance at parents
evenings and the school’ s socid and culturd events, such as the Sixth Form art exhibition, isvery
good, but the weekly surgery with senior gaff is not much used, athough thisis postive indicator
that parents have few concerns. Currently, a small number of parent volunteers work in school,
mainly in training in careers interviews, and others help with work experience placements. A thriving
Parents, Teachers and Friends Association helps at school functions and arranges a number of
well-attended fund-raising events which bring in useful sumsfor their children’s benfit.
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HOW WELL ISTHE SCHOOL LED AND MANAGED?

90. Atthetime of the last inspection, an acting headteacher was in place following the retirement
of the previous head on hedlth grounds. A variety of weaknesses wasidentified in dl levels of
management of the school. The review and restructure of management systems were identified asa
key issue, in order “to ensure that senior staff had clear roles within a coherent structure ...and to
dlow for the development and implementation of collective and coherent gpproaches to whole
school issues” Aimswere said to lack detail and did not provide a sound basis for devel opment
planning, which was wesk. Whilst middle managers were described as mogtly effective, lots of
professond autonomy was said to be limiting progress.

91.  The current headteacher was appointed soon after the last inspection with a clear brief to
restructure the management team and address the key issuesidentified in the inspection. That
leadership and management are now strengths of the schoal is tribute to the enormous amount the
head has achieved over the last five years. An experienced and successful head was appointed.
She has provided excellent leadership to the school and has aclear vision, which, whilst centred on
raisng atainment through improving the qudity of teaching and learning, aso displays acarefor al
individuas within the school community. Thereis now aclear and effective management structure,
including a senior management of two deputy headteachers and a business manager, supported by
four assstant headteachers. Two middle managers are aso co-opted onto the senior management
team, providing an excellent link with middle management, as well as good professond development
for the staff concerned. One deputy headteacher l€ft prior to the headteacher’ s appointment,
another soon after. Another |eft last year, with an assstant head successfully applying for promotion
to the pog,, leaving avacancy in his previous podtion a the time of thisingpection. From
observation of senior management, it is clear that there has been a successful move from a task-
based approach to one where there is clear understanding of roles and responsbilitiesand a
coherent approach to the leadership of the schoal.

92.  Management at dl levels has been restructured. Significantly the school has moved from a
popular house system to a year structure, with the appointment of both heads of year and academic
tutors for each year group. Theroles of both include academic aswell as pastord monitoring. This
system workswell. In addition there are four experienced staff performing the roles of heads of
school for each of the school’s Key stages and community education. These saff have specific
responsibilities related to their roles, including primary liaison, option choice, preparation for higher
education and community links. The structure is complex but highly effective. Thereisaso afarly
traditional management structure for subject areas, athough some grouping of subjectsis being
undertaken to provide for more coherent management. A clear line management structure has made
subjects more accountable than previoudy, whilst attempting not to lose some of the strengths of the
previous departmenta autonomy. Subject leadership is generdly good. Whilst some staff fulfil more
than one role within the schoal, the previous structure, which alowed saff to accumulate points
without reference to their ability to successfully carry out the roles, has been dismantled.

93.  Theheadteacher’ sleadership isvery sirong. Her styleis open and consensud, but clearly
focused. The impact she has had on the school is acknowledged by staff, governors, parents and
students. Sheis ably supported by her senior colleagues and most middle managers. She mesets
frequently with her deputies and business manager, and formally every two weeks after school with
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the senior management, as well asfor a briefing one morning each week. All school mestings are
gppropriately minuted and professonaly organised. Theroles of al managers, senior and middle,
arenow dearly laid out in the staff handbook. All staff have well written individua job descriptions
which expand upon their roles. The head is a qudified trainer for the Nationa Professond
Quadlification for Headteachers (NPQH), and the experience brings an added dimension to her role
in school. One deputy has recently passed NPQH training and the other has just commenced it.

94.  Theschool has an appropriate, concise set of ams. They are broad and al encompassing:
creating a caring and stimulating learning environment, redisng sudents potentia, encouraging self
esteem and respect for others, and promoting partnership with the community. Whilst not explicitly
centred on teaching and learning and raising attainment, school documentation clearly indicates that
thisisimplicit. The school development plan usefully expands the ams with satements indicating
how each aim will be achieved and a set of key characteristics of the school. These are very
thorough. Students are clear that the school vaues, amongst other things, academic achievemert,
respect for each other and care of individuas. The school’s aims and values are very well reflected
on aday to day basiswithin itswork. For example, the school has successfully achieved recognition
asan Investor in People. Thereport on thisidentified the importance attached to persondl
development within the school and the active partnership which exists between staff, sudents,
parents and governors. It found communication within the school to be good. It is; despite being a
large school, gaff are successful in creating an ethos more commonly associated with smaller
establishments. Studentsin dl years indicated clearly their confidence in approaching their head of
year when necessary, as well astheir tutors, but dso indicated that they had access to the head and
other senior staff. In 2000, the school received a prestigious Curriculum Award in recognition of its
digtinctive and vauable contribution to the community; one of its dear ams was thus successfully
met and rewarded. The school’s aims are supported by an extengve range of policy documents
which are regularly reviewed and, in generd, are successfully implemented.

95.  Thegoverning body gives very strong support to the headteacher and gtaff. 1t iswell
informed about the work of the school and has awell-organised committee Structure which is
sarviced effectively by senior saff. As aconsequence, governors are able to carry out their Strategic
role successfully. A mesting of the premises committee was observed during the inspection. In this
professonaly organised meeting, governors asked appropriately searching questions of senior
school gtaff and architects who were presenting possible plans for future building work. All
committee meetings are minuted and received by the full governing body. Care should be taken to
ensure that minutes record the governors role in discussons clearly and more fully. Governors
were fully involved in the preparation and implementation of the action plan prepared after the last
ingpection, and aso annudly in the preparation, monitoring and evauation of the school’s
development plan. Governors have a very good understanding of the strengths and weaknesses of
the schoal, informed by thorough reports from the head, presentations from staff on developments
and on examination results and substantial documentation. However, whilst the governing body is
very effectively fulfilling most of its statutory duties and has appropriately consdered and responded
to thelogidticd difficulties of providing adaily act of collective worship, some statutory €ements of
the curriculum are not
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being met. The governors involvement in curriculum decisons has improved Sgnificantly since the
lasgt ingpection. However, greater clarity of curriculum philosophy would support managersin
enabling students to recelve a baanced entitlement with some element of choice, without
undervauing the place of some subject disciplines.

96.  Theschool has an impressive range of Strategies to monitor and evauate its performance.
All senior gaff have been trained in school sdf-evauation. This has led to the recent introduction of
departmental reviews, which are intended to occur every two years. The process, which has o far
been used with religious studies and Engligh, is both a thorough and a useful tool in the development
of middle managers. The focus of adviceis clearly on gaining greater consistency of best practice
from dl gtaff, but within a context of praisng the strengths seen. Other drategies include an effective
line management structure, performance management, Investorsin People, analysis of examination
results, target setting, lesson observation and surveys. Every two years, the views of staff, parents
and students are surveyed by Leeds Universty using a questionnaire on al aspects and
developments within school. Survey results are andlysed and considered by governors and senior
managers. Thisisan example of good practice. Clear line-management procedures include:
andysis of examination results, lesson observations and staff training requirements. However,
documentation suggests some difference in the depth of analyses carried out between departments.
The monitoring, development and eval uation of teaching are augmented by the effective Strategies
being developed to monitor students progress throughout the school.  The gppointment of academic
tutors and redefining of the roles of form tutors have raised the importance of thisrole.

97.  Ovedl, the monitoring, evaluation and development of teaching are good. The school has
an impressive aff development plan and al staff undergo regular training and professond
development, which is evaluated in terms of its contribution to raising standards and improving
sudent achievement. The training budget iswell spent in meeting the priorities identified by the
school. Teachers performance isnow closdly monitored by senior staff through the ongoing
programme of department reviews, but monitoring by middle management is not consstently so
grong. Subject leaders, particularly in larger departments would benefit from clearly designated
time to carry out this monitoring role. The consstent gpplication of school systems and policies
remains a chdlengein alarge school, particularly given changes to saffing, including a number of
temporary saff.

98.  Theschool’s development planning process, appropriateness of priorities and action taken
to meet targets are now excellent. Thereisa clear development planning cycle which resultsin a
three year plan. Itisclearly aworking document which is drawn up after thorough consultation.
The process, which involves staff, governors, students and parents, is seen asimportant. Priorities
and targets are developed from detailed andyses of the school context and departmenta plans build
on the agreed school priorities. The plan is reviewed annually and the evauation shared with parents
in the governors annud report. The quaity of what happensinindividua dlassroomsis centra to
the plan. Overdl it isan excdlent and useful document, athough the high level of detall is trandated
into success criteriawhich tend to be related to task completion rather than successin meeting the
priority. The plan isaugmented by afive-year plan for the Site, and financid, staff development and
ICT plans.
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99.  Theschool’s gtrategy for appraisa and performance management is excellent. The school
has established and developed its own 'Professonal Development Review', which encourages staff
to reflect upon their performance, and the learning outcomes achieved by their sudents. All teaching
and non-teaching staff take part in the professiona development review process and the procedures
laid down ensure that staff training and continuous professond development are closaly linked to
individud, department and school targets.

100. Theinduction of gaff new to the school is excdlent and induction istracked againg a
comprehensve checklist, which highlights opportunities for further professona development. All
new daff are assgned to amentor and offered a comprehensive induction programme. A fuller
programme is provided for newly quaified teachers (NQTS) and their reduced timetable
commitment alows them to meet regularly with their mentor in order to identify and support targets
for thair further development. A smilar programme is offered for support staff and teaching
assigtants.

101. The school isdso part of the Mid Essex Consortium for School Centred Initia Teacher
Training (SCITT) and presently provides placements for four trainee teachers across a number of
subject areas. The course structure and content are designed well to develop trainees knowledge,
skills and understanding of teaching as well asto provide good development opportunities for staff at
the school. Her Mgesty's Inspectors, on a recent ingpection of the provision, were impressed by
the professiona way that the consortium was run as well as by the enthusiasm and commitment of
gaff and senior managers.

102. Thespecid educationa needs department is very wel led. The co-ordinator very
successfully carries out her various respongibilities, ensuring that the students concerned make good
progress and attain well, as well as meeting her statutory duties. All the issues concerning specid
educationa needs a the last ingpection have been resolved. Thereis now full clarity in learning
targets, especidly those forming part of individua education plans, and the requirements of
datements are met; there is now good informal and forma liaison with departments, and
management of specid educationa needsis now good. Thefind forma specia educationa needs
policy is about to be ratified by governors, and resourcing issues have been partly met. The new
policies for both whole-school specia educationa needs and the Dydexia Unit have followed the
appointment of a new co-ordinator and the establishment of the Unit since the last ingpection.

103. Financid planning is very good, supported by efficient routine adminigtration of the budget.
The business manager meets regularly with the head and deputies as part of ‘ Group4', aswel as
being part of the senior management team. The principles of best vaue are gpplied well to the
drategic use of available funds to support school improvement. Spending is closdly linked to the
priorities of the school improvement plan and governors take direct respongility for oversight of
financid management. Thefinandid Stuation is much hedthier than a the time of the last ingpection
when there was a deficit budget. A substantial amount has been saved over the last four years,
which it isintended to use on new accommodation in order to address weaknesses that have been
clearly identified. The learning support and dydexia units both provide efficient and effective
support. Thereisaflexible gpproach to saff training, which has enabled staff to attend weekend
courses with additiona remuneration. Resources from the local education authority for specific
students are clearly earmarked.
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104. Good budget systems are in place and some use is now being made of Audit Commission
benchmarking data. When dl income s taken into account, including substantial sums raised from
the use of vending machines and hire of premises, the amount available per sudent iswell above
average. Currently expenditure is aso well above average, but less than the income available
because of the planned savings to fund building work. In recent years the amounts spent on teaching
daff and learning resources have been lower than average nationaly. Class sizesin some subjects
are quite large and overall the proportion of time that teachers on average spend on teaching isin
line with that nationdly. The last full audit of the school’ s accounts gave rise to a subgtantia number
of queries. However, most of these were a consequence of governors not having adopted new
financid procedures. These have now been adopted and a subsequent follow up vigit by auditors
found most issues addressed. The remaining areas have since been responded to effectively.
Financia adminigtration isnow good. Day to day management and administration of the school are
very good. Despite the Size of the school, communication isgood. Staff attend a twice-weekly
briefing from senior taff, but most other communication is through aschool diary or through the
academic and pagtora structures. There is aso a suggestion box in the staff room, to enable staff at
al levelsto make proposas for change or to comment on current practice.

105. The match of teachers and support staff to the demands of the curriculum is good and the
ratio of sudentsto teachersis broadly in line with smilar schools. The schooal is saffed and
resourced to teach the curriculum and the mgority of staff is deployed to teach their own speciadist
subject, especidly in the Sixth Form. Staffing is particularly good in English, drama, art, history,
business education and physica education, where the teachers are suitably qudified, highly skilled
and well deployed. Staffing in the specid needs department and the dydexia unit is dso particularly
good, with many support staff undertaking training for externd accreditation. However the specia
needs co-ordinator does not have adequate time to carry out her respongibilities. There are one and
ahdf-full- time equivaent quaified saff plus extensve numbers of learning assstants and good
access to externa agencies. Staffing in languages is unsatisfactory, because of split classes and
frequent timetable changes to accommodate staffing shortages, and poor in design and technology
where, during the week of the ingpection, the curriculum was being covered by three part-time
teachers and a supply teacher. Other subject areas dso suffer from difficulties in recruiting suitable
gaff and the school has recently set up its own 'Recruitment Working Group' comprising teaching
gaff and governors. The group has been active in identifying ways of recruiting good qudity staff
and ensuring that information provided to potentia new staff stresses the considerable professiona
development opportunities offered by the school. The high turnover of staff in recent yearsis duein
part to the success of staff from Mayflower in gaining promotion esewhere. The deployment of
teachers could be improved. In some subjects, too many classes are split between teachers and
lessons are sometimes not spread well throughout the week. Thereisarationde for the alocation of
non-contact time, but in practice there iswide variation between alocations to teachers with smilar
responshbilities. Those with lighter loads are used first to cover absent colleagues but, whilst thisis
recorded thoroughly, it is not andysed systematically over time.
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106. At thetime of the last ingpection the accommodation was seen as being just sufficient to
support achievement and the qudity of learning. 1t was generdly well used and managed and the
deployment of roomswas sound. A number of aress needed refurbishment. The qudity of displays
outside the teaching rooms was generdly poor, with the exception of the religious education area.
Litter was asgnificant problem.

107.  Sncethe last ingpection an enormous amount of building and refurbishment work has been
undertaken, with smart new facilities in the adminigtration suite, food classrooms and the dydexia
unit, and many departments  classrooms are now arranged in suites. Accommodation for specia
educationa needsis very good, athough there is not enough space to fully satisfy the needs of the
department. New picnic tablesin the main quadrangle are now actively used on fine days. Funds
have been collected to carry out the next phase of the school development. Architects are currently
actively working on plansto redevelop D block, which currently congtitutes the music department,
some other classrooms and the defunct youth club; the new library would probably aso be sited
there. However, the Situation is complicated and other buildings, such as the nursery school, may
need to be re-sited before devel opment can proceed. Changes to the accommodation are
consulted on fully. Students are positive about changes that have occurred and use the School
Council and year councilsto voice their views on shortcomings to facilities and on proposas for
change.

108. However, the accommodetion overdl remains unsatisfactory for many reasons. Some
departments  classrooms are il not arranged in suites, for example English and modern foreign
languages, and the library is only about haf the recommended Size. The restricted access afforded
by narrow stairwells and corridors in the two largest blocks continues to cause concern. Some
classrooms, such as the religious education room at the top of B Block, are too cramped for the Size
of classes they have to accommodate, and some need new carpets. The decorative state of some of
the school, for example the business studies area and the physica education areg, is unsatisfactory.
Playground space is restricted and drainage problems have put some of the playing fields out of
action.

109. Facilitiesfor students convenience, such aslockers and bus shdlters, are not available at
present and the inadequate size of the dining area demands ahigh leve of supervison. Whilst some
aress of the school are open to students in some years at break and lunchtimes, the school does not
operate apolicy of open access to the building. Thisis somewhat surprising given the generd ethos
of the school. More open access to most classrooms whilst indicating greater trust of students
would aso decrease the overcrowding on stairwdlls at the end of break and lunchtime.  Although the
quality of digplays within some departments is satisfactory, the genera standard is not high enough to
enthuse students with the subject, and displays outside the departments continue to be of alow
dandard. Litter is till aproblem, but less serious than before, as most is picked up very quickly.
However, the facts thet litter sill remains an issue despite the good provision of rubbish bins, and
that display remains poor in some aress of the school, suggest an unacceptable disregard for the
qudity of the environment by some students and a few staff.

110. Thelast ingpection report consdered the sufficiency, accessibility, quality and use of

resources to be generdly satisfactory. The position has now improved in that in about half the
subjects, induding English, mathematics, information and communication technology, design
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technology, history, geography and the dydexia unit, resources are now good, with enough readily
accessible and appropriate resources of high quality. In most other subjects resources remain
satisfactory with an adequate supply of reasonable quaity. However, much of the new equipment in
the music department cannot be used because of accommodation problems and the department
lacks keyboards. In the physical education department, there is a good supply of appropriate
resources, but they have atatty appearance. Resources for specia educational needs are just
adequate. The good qudlity of the working relationships with the Dydexia Unit means that the Unit's
very good resources are often made available for generd specid needs use, which masksthe
inadequacy in basic resourcing. Only in modern foreign languages are resources unsatisfactory, with
some of its text-books out-of-date and battered. Resources here are difficult to access, as the
accommodation is spread around the school. Substantial improvements have been madeto ICT
facilities throughout the school. Thereis a new computer network, and the English and history
departments, for example, use ICT effectively. Computer areas have been provided within most
subject suites. However, virtudly no useis made of computers in the science and mathematics
departments. ICT is used effectively in school adminigtration, both by office staff and by senior and
many middle managers. For example, academic tutors use Assessment Manager in monitoring,
analysing and reporting students' progress.

111. Thelibrary isawell-used, popular resource with about 10,000 books; this works out at
about 7 books per student, which iswell below the recommended level of 18. Itsannua budget is
about £8,000, which isaso well below the level recommended by The Library Association. The
library is quite well stocked in some subjects, including al the core subjects, but does not have
enough languages, history or geography books and is short of biographies. Some of the stock needs
weeding out and replacing. The library takes two daily newspapers and about 15 periodicals and
has a smdl stock of videos, CDs and CD-ROMs. Thereis ahandful of well-used computers.
Resources for subjects in the Sixth Form are sound but there is no separate Sixth Form library, nor
isthere sgnificant provison for them within the main library. However, they do have sound access
to computers within their work area. Plansto provide an extensive library and resources area are
included in the proposals for building development within the schoal .

112.  The strength of the school’ s current management is exemplified in many ways, not least in
the massive improvements that have been made to the site. At dl levels of the school, from the
students, staff and senior managers to the governors, thereis a shared commitment to improve and a
clear the capacity to do so in a collaborative manner.
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WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?
113.  Inorder to improve the school further, governors, senior managers and staff should:

Carry out areview of curriculum provison, especidly post-16, ensuring that a broad and
balanced curriculum offer isavailable in dl three Key stages for dl students irrespective of
their ability.

Continue to develop strategies to further raise standards across the curriculum, especidly in:

*  thecoresubjects a Key Stage 3, bringing them at least in line with sandardsin smilar
schoals,

*  information and communication technology a Key Stage 3;

*  French and German, particularly at Key Stage 4;

*  those subjects within design technology where staffing difficulties have had an adverse
effect on standards.

Continue to address shortcomings in the school’ s accommodation and the facilities provided
for sudents to support their learning. In particular, it should implement its proposas to
enhance teaching accommodation and the library, investigate innovetive proposasto
provide storage space for students and consider improvementsto socid facilities for
students at break and lunchtime.

114. There are some other issues identified in the report, which the governors may aso wish to
includein their action plan. Theseinclude:

provison for ICT across the curriculum, but especidly in mathematics and science;
addressing wesknesses identified in the report on science;

improving the multi-cultural dimension of students education;

ensuring the good palicies on callective worship and marking are implemented congigtently;
developing further provison for religious education post-16 to satisfy the localy Agreed
Syllabus.

LR S

THE DYSLEXIA UNIT

115. The DydexiaUnit is currently reponsible for 11 studentsin Years 7, 8 and 9 , and has been
established to provide specific support for up to twenty students from Years 7 to 11, four in each
year group. There are two full time qualified teachers plus two learning support assstants, and
access to gppropriate outside agencies. Teaching and learning in the Unit, which forms part of the
school’ s specid educational needs provision, isvery good. Staff possess a high degree of expertise,
and there is an intensve and positive learning amosphere. Teaching and learning are provided by a
balance of withdrawa on adally bass and in class support. The whole processis designed to give
the students full access to the maingtream curriculum and it does o very successtully.

116. Management and organisation in the unit, which operates as a discrete entity, is very
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efficient. All of the dements which may have an impact on the attitudes, self esteem, progress and
attainment of the students concerned are taken account of, and as aresult of this, sudents learn well,
make good progress and generdly attain at least aswell asther peers. For example, information
technology is very wdl used to minimise the problems often caused by dydexia, and to maximise
opportunities for students to demongtrate their achievements. Students are provided with Iap top
computers, and the expertise is available across the curriculum, as gppropriate.

117. Students from the unit attain at least aswell astheir peers, and are often among the more
able sudentsin acdlass. Although none of the unit’s students are from the immediate area around the
schoal, they are fully integrated with other sudentsin their years, and their socid development is
very good. They are open and pogtivein ther attitudes, and are taking maximum advantage of the
opportunities provided through the unit. Thisisan excellent example of integration, and dl students
involved, whether on the roll of the unit or not, gain fromiit.
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of |essons observed 240
Number of discussions with staff, governors, other adults and students 116
Summary of teaching observed during the inspection
Excellent | Very good Good Satisfactory | Unsatisfactory Poor | Very Poor
2 21 45 29 2 0 0

The table gives the percentage of teaching observed in each of the seven categories used to make

judgements about lessons.

I nformation about the school’ s students

Students on the school’srall Y7-Y11 Sixth
form
Number of students on the school’ srall 1216 250
Number of full-time students known to be digible for free school meds 75 0
Special educational needs Y7-Y11 Sixth
form
Number of students with statements of special educationd needs 20 0
Number of students on the school’ s specia educationa needs register 124 0
English as an additional language No of
students
| Number of students with English as an additiond language 15
Student mobility in the last school year No of
students
Students who joined the school other than at the usud time of first admisson 15
Students who |eft the school other than at the usud time of leaving 25
Attendance
Authorised absence Unauthorised absence
% %
School data 6.4 School data 0.9
Nationa comparative data 7.7 Nationa comparative data 1.1
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Both tables give the percentage of half days (sessions) missed through absence for the latest

complete reporting year.

Attainment at the end of Key Stage 3

Number of registered studentsin find year of Key Stage 3 for the Year | Boys | Girls | Total
latest reporting year 2000 | 117 126 243
National Curriculum Test/Task Results English Mathematics Science
Numbers of students at Boys 71 93 90
NC Leve 5 and above Girls 95 92 82
Totd 166 185 172
Percentage of students School 68 (67) 76 (82) 71 (67)
at NC Leve 5 or above Nationa 63 (63) 65 (62) 59 (55)
Percentage of students School 23 (24) 51 (56) 29 (22)
at NC Leve 6 or above Nationa 28 (28) 42 (38) 30 (23)
Teachers Assessments English Mathematics Science
Numbers of students at Boys 82 38 94
NC Leve 5 and above Girls 111 88 92
Tota 193 176 186
Percentage of students School 79 (89) 73 (81) 77 (73)
at NC Leve 5 or above Nationa 64 (64) 66 (64) 62 (60)
Percentage of students School 38 (59) 44 (48) 32 (38)
at NC Leve 6 or above Nationa 31 (31) 39 (37) 29 (28)
Percentages in brackets refer to the year before the latest reporting year.
Attainment at the end of Key Stage 4
Number of 15 year olds onrall in January of the latest reporting Year | Boys | Girls | Total
year 2000 | 144 111 255
GCSE reaults 50r more 50r more 1or more
gradesA* toC | gradesA*-G | gradesA*-G
Numbers of sudents achieving the Boys 75 138 140
standard specified Girls 83 109 112
Total 158 247 252
Percentage of students achieving School 62 (66) 97 (97) 99 (99)
the standard specified National 47.4 (46.6) 90.6 (90.9) 95.6 (95.8)
Percentages in brackets refer to the year before the latest reporting year.
GCSE reaults GCSE point
score
Average point School 47.4 (48.5)
score per student
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National

38.4 (38.0)

Figuresin brackets refer to the year before the

latest reporting year.

Vocational qualifications

Number

% successrate

Number studying for approved vocetiond
qudifications or units and the percentage of
those students who achieved dl those they

Studied

School

15

100

National

Attainment at the end of the Sixth Form

N/A

Number of students aged 16, 17 and 18 on roll in January of the
latest reporting year who were entered for GCE A Leve or AS

Levd examindions

Y ear

Boys

Girls | Total

2000

78

75 153

Average A/AS For candidatesentered for 2 or For candidates entered for fewer than
points score more A Level sor equivalent 2 A Level sor equivalent

per candidate Made Femde All Made Femde All
School 16.0 17.0 16.5 (16.2) 2.8 2.1 2.5(0.9)
Nationa 17.7 18.6 18.2 (17.9) 2.6 29 2.7 (2.8)
Figuresin brackets refer to the year before the latest reporting year.

Vocational qualifications Number | % successrate
Number in ther find year of sudying for School 15 100
goproved vocationd qudifications or units and

the percentage of those students who achieved National N/A

al those they studied
Ethnic background of students Exclusionsin the last school year

No of Fixed | Permanent
students period
Black — Caribbean heritage 1 Black — Caribbean 0 0
heritage

Black — African heritage 2 Black — African heritage 1 0
Black — other 1 Black — other 0 0
Indian 13 Indian 0 0
Pakistani 2 Pakistani 0 0
Bangladeshi 1 Bangladeshi 0 0
Chinese 1 Chinee 0 0
White 1325 White 5 0
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Any other minority ethnic group

0

Other minority ethnic 1

groups

0

NB Ethnic background not available for

120 students

Teachers and classes

Qualified teachers and classes:

Y7-11

Tota number of qudified
teachers (FTE)

83.9

Number of students per qudified
teacher

17.5

FTE means full-time equivalent.

Education support staff:
Y7-11

Totd number of education
support staff

27

Tota aggregate hours worked
per week

719

Deployment of teachers:
Y7-11

Percentage of time teachers
spend in contact with classes

76.7

Average teaching group size:
Y7-11

Key Stage 3

27.2

Key Stage 4

22.7
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This table gives the number of exclusions, which
may be different from the number of students

excluded.

Financial information

year

Financid year 1999-2000
£

Totd income 4203657.00
Totd expenditure 3910542.00
Expenditure per student 2601.00
Baance brought forward from 587539.00
previous year

Baance carried forward to next 880654.00




Results of the survey of parents and carers

Questionnairereturn rate

Per centage of responsesin each category

My child likes schoal.

My child is making good progressin
school.
Behaviour in the schoal is good.

My child gets the right amount of work
to do a home.
Theteaching is good.

| am kept well informed about how my
child is getting on.

| would fed comfortable about
goproaching the school with questions
or aproblem.

The school expects my child to work
hard and achieve his or her best.

The school works closgly with parents.
The school iswell led and managed.

The schoal is helping my child become
mature and responsible.

The school provides an interesting range
of activities outsde lessons.

Other issuesraised by parents

Number of questionnaires sent out 1466
Number of questionnaires returned 485
Strongly | Tendto | Tendto | Strongly | Don’t
agree agree disagree | disagree | know
39 53 4 4 1
45 50 3 1 1
24 63 6 2 5
24 59 13 3 2
29 63 5 1 4
44 45 8 3 0
54 39 4 1 1
61 36 2 1 1
36 49 11 3 1
48 45 3 1 4
37 54 5 1 3
22 51 9 4 14

Seventy-eight of the parents who responded to the questionnaire wrote additional comments, most

of which praised the school. Forty parents attended the pre-ingpection parents meeting. Most

concernsraised by parents were contradicted by the comments of other parents. However,

concerns were expressed about teaching in some subjects, especialy mathematics, science and

languages, and about behaviour in some lessons. Most concerns related to staffing issues. Some

concern was expressed about the pressure Y ear 12 students were under with the new AS Leve

examinations. Some parents felt too much homework was set. In generd, however parents were
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extremely positive, most especidly about the enormous amount that had been achieved since the
current head had been appointed.

PART D: THE STANDARDS AND QUALITY OF TEACHING IN AREASOF THE
CURRICULUM, SUBJECTSAND COURSES

ENGLISH

118. Achievement in the 2000 Key Stage 3 tests (SATS) was close to the national average but
below average compared to smilar schools. Girlsfel just below the nationa average points score,
and the trend of results over the previous three years was a declining one. Inthe GCSE
examinations for 2000 the podition was reversed. In English language, the proportion of sudents
gaining A*-C grades was wdll above the nationa average and above average compared to Smilar
schools. The same was true for udents gaining A*-G grades. There is an improving trend in these
resultsin line with the nationd picture. In English literature achievement for A*-C grades was above
the nationa average. There was a Sgnificant difference between the achievement of boys and girls,
girls being well above the nationd average and boys rather below, athough just above the nationa
average for boys. For A*-G grades, performance was close to the national average: girls dightly
above, boysalittle below. In A Leve language and literature examinations, results have shown a
declining trend over the period 1998-2000. Students gaining A/B grades in 2000 were close to
national course expectations. Studentstaking A Levd literature in 2000 were well below the
nationa figure for A/B grades. For both A Leve courses, dl students came within the A-E range,
better than nationd averagesin both cases. Standards of work seen confirm those achieved in
externa assessments at Key stages 3 and 4, but were higher than results suggest in the Sixth Form.

119. Evidence from the ingpection indicates that sensble strategies are in place to address
underachievement at Key Stage 3 and to encourage higher achievement a A Leve and that these
are having an impact on standards. There is afocus on the pace and variety of activitiesin lessons,
together with the development of approaches to reading which give attention to mediaas well as
written texts. The quality of teaching generdly is an encouragement to high achievement. Overdl, 4
per cent of teaching observed during the inspection was excellent, 38 per cent was very good, 33
per cent good, 17 per cent satisfactory, and 8 per cent unsatisfactory. Considering the Key stages
separately, teaching was good at Key Stage 3 and post-16, and very good at Key Stage 4. The
two unsatisfactory lessons seen during the ingpection were both with Key Stage 3 students. One
was given by a student teacher, the other by ateacher unwell at the time of the observation. These,
therefore, should not be alowed to skew the overal picture of generaly good teaching at Key Stage
3. The department is keenly aware of the comparative underachievement of students at Key Stage
3. The teaching observed generdly showed the connection between teachers clarity and pace and
student commitmen.

120. Teachers have strong subject knowledge. They employ teaching methods which give
momentum to lessons and keep the attention of students focused. Within the course of alesson,
sudents will often be grouped in different ways for different purposes. By such means the needs of
individua students are attended to, and higher and lower ataining students appropriately chalenged
and encouraged. Teachers planning is generdly explicit and detailed. Learning objectives are
placed before sudents. Lessons generdly begin with a statement of what is to be learned and end
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with a plenary in which progressis checked and
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consolidated. Schemes of work give a secure framework for planning and coverage of National
Curriculum requirements. Teachers are particularly skilled in preparing students for GCSE
examinations. Staff and students have very clear avareness of assessment criteria. Thisinformsthe
feedback and target setting received by students to support their development and leadsto
satisfactory learning at Key Stage 3, very good learning a Key Stage 4 and good learning post-16.
The characterigtics of good teaching were seen to be predominantly, but not entirely, genera. Where
teaching fell short of the generaly high standard, there was a discernible impact on the quality of
learning. Where learning objectives are not identified with sufficient cdarity, and wherethereisa
comparative lack of momentum and purpose to lessons, students motivation and achievement are
correspondingly diminished. It was at Key Stage 3 where such features were most noted.

121. Studentswrite progressively wdl for avariety of purposes and audiences. At Key Stage 3
they develop their ahilities in writing poetry, stories, accounts, descriptions, argument and
autobiography. Standards vary, but are satisfactory overall. By the age of 14, the least able students
are quite cgpable and thoughtful writersin arange of forms. For ingtance, alower attaining student
began a description of an autumn street with effective choices of vocabulary to indicate atmosphere
and mood. A high attaining boy began and ended a story (Lost in the City, an extremely well-
managed piece in the mystery genre) with the same sentence - 'His Casio wristwatch read 9.27
when Dave woke up'. It was askilfully achieved effect. However, there have been wesknessesin
the past in preparing students effectively for Key Stage 3 tests. The department is now addressing
this and has adopted arange of strategies in its development plan to improve attainment at Key
Stage 3.

122. At Key Stage 4, further development is clear. Standards of achievement are generdly
good. By the age of 16, students’ critical skills are evident in their detailed analyses of media and
literary texts. Their understanding of genre, and confidence with technica terminology alow for
work of consderable sophidtication. Thisisastrue for boysasfor girls. A student with specid
needs began a word-processed description of her brother with 'He has blue-greyey eyesthat are
kind, like adove's: aclosdy observed and reveding description. The work of an able boy - the
Surrey Guardian's report on developments in the case at the centre of An Inspector Calls - was
assured, origind and witty. Students make good use of ICT in presenting their writing, enabling
them to draft and redraft efficiently.

123. Post-16 writing is characterised by critica and creative intelligence. There is arange of
achievement (grades A to E) but students are able to annotate, select, argue, and judtify in writing
effectively and convincingly. Assignments on Shakespeare, Dickens and other A leve texts show
that sudents are thoroughly familiar with the materid and dso with the terminology by which they
can demondtrate their critical responsesto it. The same was true of the understanding of genrein
language, and of the concepts of representation and audience in media studies. There is arange of
choice in Sixth Form English options which, judging from standards of writing and responsein
lessons, promotes interest and commitment.

124. Smilar qudities are evident in students reading. The mgority read aloud with good
intonation and expression. All students are encouraged to read written and visud texts closely. The
mogt able infer, deduce and interpret perceptively and intelligently. There is an emphass on reading
for enjoyment in English, which pays dividends across the curriculum. All students are clearly
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enthusiagtic about much of the reading they encounter. The developing emphass on mediatexts
within the English curriculum encourages critica attention and involvement. Reading is broadly and
appropriately defined therefore. Contemporary fiction is offered throughout the curriculum, and
particularly a Key Stage 3. Theresponseto it in talk and writing is notable for its engagement.
Progressis evident in terms of both challenge and response. Students are introduced over time to
texts which make increasing demands of them. The least able can read for understanding and can
peak and write to show what they know. The most able recognise tone, style and intention and
comment on such features with consderable sophitication. Standardsin reading, and in the
gpesking and listening arising from it, are Smilar to those noted in writing: satisfactory at Key Stage
3, and good in the other key stages.

125. Lessonsat each key stage gave evidence of such involvement and progress. A Year 7 class
reading Scribbleboy by Philip Ridley had produced earlier annotated illustrations of some of the
charactersin the book. They were now to produce more developed character sketches with the
support of awriting frame showing how to use quotation to justify points of view. The teacher
intervened to share good work and to provide amode of successful writing by a student in another
class. Shehad an eyeto theless able in the class and was careful to support and include them in the
conduct of the lesson. It concluded with further reading in which students enthusiasm for the sory
was clearly gpparent. It was carefully planned and productive teaching and learning. The same was
true of aYear 11 lesson on Animal Farm. A series of activities had people annotating Squeder's
speeches (projected on to the whiteboard), comparing identical moments from the book and the
film, and looking specificaly at rhetorica features associated with propaganda. Students were given
time and space to show what they knew and could do, but within a clear and challenging framework
of focuses and deadlines. They were made to work hard. They responded with commitment and
enjoyment, and showed red gains in knowledge and understanding. Thiswasthe casetooinan A
Levd lesson in which students were reporting to each other their interpretations of key momentsin
Hard Times. They were well-prepared, insghtful, and properly critical: the lesson requiring and
supporting sophigticated and chalenging presentations.

126. Theenvironment in designated English rooms is conducive to achievement. The displays of
sudents work, key terms, level descriptors and writing frames, importantly support good teaching
and learning. A subgtantid amount of English teaching goes on in non-specidist accommodation,
however, and thisis an impediment to progress. Good contributions are made to students
developing literacy skills across the curriculum. In many subjects, Specidist vocabulary is
emphasised. In history, business studies, art, physical education and specia needs, support is given
to meet the subject specific demands of reading and writing. However, in science, little emphasis has
been placed on developing literacy and as aresult the use of technica language is below
expectation. In contrag, in history, for example, sudents develop good communication skills.
Particularly impressve is their developing capacity for extended writing, from Year 7. The school’s
language and marking policies give structure and purpose to language work in many areas and
clearly support students progress and achievement.

127. Students atitudes are generdly good, asin the examples given above. Whereteaching is
focused, tightly organised and purposeful students, are energetic and engaged. Such qualities are
aso shown in involvement in extra-curricular activities. Public spesking, creative writing, thegtre
vidits, optiona homework and revision classes, and other such opportunities are well-supported and
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show students achieving highly. They dso show the very substantial commitment of staff over and
beyond their work in the classroom.  In those few instances where teachers planning and ddivery
were less than assured, students attitudes were intolerant and poor. There is aneed, therefore, in
order to raise standards of both work and behaviour, to spread the best teaching practices through
the further development of the monitoring programme.

128. The department is very well led. The departmental handbook is a good working document
inwhich policies and principles are clearly set out and justified. The schemes of work provide a
framework for more detalled planning and ensure coverage of the National Curriculum. However,
they do not dways reflect the detail of methodology, differentiation and purpose which is clear from
first hand observation. Student-friendly statements of attainment support salf-evaluation, precise
feedback, and target setting. The planning and delivery of lessons increasingly incorporate
appropriate elements of the National Literacy Strategy so that students are supported in structuring
and developing their reading and writing for specific and varied purposes. Knowledge of students
prior attainment guides teaching and gives afocus for addressing the individua needs of learners.
The monitoring of the work of the department has begun usefully, so that the strengths of the
department are known and guide deployment. Responsibility for the oversight of areas of the
curriculum is clearly delegated. Thereisavery strong departmental ethos of collaboration, support
and professondism. The points for action identified by the last inspection have been acted on
satidfactorily. The use of ICT in English isnow acurricular strength.  The recording of students
progress and achievement is consstent and detailed. Assessment now demonsirably informs
teachers and students as to the effectiveness of their learning. All of this spesks of the clear and
well-managed direction of the work of the department.

129. Inorder to develop standards of achievement in English, attention should be given to:
*  enauring that English istaught in specidist rooms;
*  reviewing the time given for the department to monitor its work and share best practice;
*  reviewing the schemes of work to ensure that they encapsulate current good practice in
methodology, differentiation and the specification of learning objectives.

MATHEMATICS

130. Attanment in mathematicsin Nationa Curriculum tests a the end of Key Stage 3, when
students are aged 14, is above the nationa average, dthough it is below the average for schools with
agmilar intake. For the years 1997 to 1999 inclusive, attainment was well above the nationa
average. Inthe 2000 tests, over three-quarters of students attained the national standard, with just
over haf attaining the higher grades. The results of the last five years show that, on average, boys
atan higher grades than girls, asthey do nationdly. The ingpection’s findings confirm the test
results. The atainment of both boys and girls is above their respective nationa average.
Sonificantly, thisis more so for boys than for girls, with boys achieving at alevel which suggests they
are about two and a haf terms ahead of the nationd average for boys, girls about two terms ahead
of the girls average.

131. Attheend of Key Stage 4, when students are aged 16, attainment is above the nationd
average. All sudents are entered for the GCSE examination in mathematics. The results of the
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2000 examination show afal in the higher grades awarded. The proportion of students attaining the
higher A*-C grades was 52 per cent of the entry, compared to 47 per cent nationally. Almogt all
sudents gained agrade within the A*-G range. I1n the 2000 examination, on average, girls atained
higher grades than boys. Subject performance compares favourably with that attained in many other
subjects within the school, but was disappointing compared to results of the previous two years.
Inspection findings suggest that this may have been atemporary drop, partly caused by the gender
imbalance in the year group, with work seen indicating Sgnificantly more than half Year 11 should
achieve higher grades at GCSE.

132. TheGCSEA Leve resultsfor 2000 were outstanding and well above the nationd average.
More than three-fifths of the entry attained the higher grades A or B and dl students attained a grade
withinthe A-E range. Attainment at A Level has been consstently very good and this year’ s result
was 20 per cent ahead of the nationdl result for A/B grades. Theingpection findings confirm the
examination results. Sixth form students are high achieversin mathematics.

133. At Key Stage 3 and 4 students are arranged in teaching groups according to prior
attainment, which enables them to work at their own pace and to develop confidence in their own
abilities. Teaching groups are kept under close review and appropriate trandfers are made
throughout the year. Students make satisfactory progressin Key Stage 3, but it could be better.
Lessrigid setting by ability, particularly in Year 7, might provide greater chalenge for some students,
especidly those of more average ability. Better use could be made of students' actud attainment in
Key Stage 2 tests, by analysing the areas of mathematicsin which they achieved lesswell and
developing programmes of study which respond more effectively to their individua strengths and
weaknesses. Progressis good in Key Stage 4 and examination performance is sensibly used asa
Spur to improvement. Students with special educationa needs benefit Sgnificantly from the
arrangement of classes and are usudly taught in smaler groups where, with learning support, they
develop the basic skills necessary to access the full mathematics curriculum. Studentsin Year 7
have regular access to computers, as part of the ICT provison. This sharpens their mathematical
skills and their gpplication, for example in the preparation of graphsto illustrate information they
have collected. Apart from this, students do not have access to computers in mathematics lessons
and thisis a ggnificant wesknessin provison.

134. By theend of Key Stage 3, most students have acquired a good range of number skills that
they confidently apply to problems in shape and measure and data collection. They find the area of
composite shapes by counting and by formulae. They solve smple and Smultaneous equations and
apply the knowledge gained to solving problems. Students know how to illugtrate informetion by
line graphs and bar charts, by pictograms and pie charts. For example, students construct aline
graph and useit to convert millimetres to centimetres or poundsto dollars. They know the names of
2-D and 3-D shapes and identify them from alist of their properties. Students are able to link
number and shape when describing, for example, triangular and square numbers. Students know
how to fix a point by its co-ordinates and how this knowledge may be used to read maps.

135. By theend of Key Stage 4, al students have extended their knowledge of number and
shape. Many are well on the way to becoming good mathematicians and nearly dl are numerate.
Students progress well towards the GCSE examination. Classroom displays of their work include
the nets of regular 3-D shapes and graphica ways of showing averages. Students solve quadratic
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equations by algebraic methods and by graph, interpret cumulative frequency curves and solve
problems of distance and direction using trigonometry. Students learn about probability and games
of chance. For example, they caculate the odds of selecting ajack from a pack of cards or the
chances of three heads when throwing three coins smultaneoudy. Students know about great
mathematicians of the past and how the methods of Pythagoras may be used to find angles and Sdes
in right-angled triangles.

136. Inthe Sixth Form, students embark upon a study of higher mathematics by choice. By this
dage, Sudents are highly numerate and have a very good grounding in solving problems by careful
gpplication of mathematica method. For example, students learn about the complexities of
geometric progression and ultimately deduce the formula. They apply it to find the grains of rice
needed to cover a chesshoard if each successive square has double the number of grains. In
datistics, students use mathematica language well in adiscussion of population parameters. They
learn how to test hypotheses in the production and distribution of goods and how data can be
manipulated to serve the profit motive. Students gain both knowledge and insight of mathemeatics
and its uses.

137.  Students apply their numerica skillswell in other subjects. In science, sudents accurately
measure temperature, voltage and current. In design and technology, students use their knowledge
of shgpe and angles, and in higtory, students correctly place historica eventson atimeline. In art,
students use their knowledge of symmetry and tessdllating shapes when drawing patterns. In
geography, students interpret tables and graphs to compare rainfall and temperature and, in Spanish,
students play number games to confirm their knowledge of Spanish numeras. As a consegquence,
gudents numerica skills are well developed.

138. Ovedl, the qudity of teaching to GCSE standard is sound with some good features. Of al
the lessons seen in Key stages 3 and 4, just less than half the teaching is good or very good; the
remainder is stisfactory, athough too often rather mundane. There are no significant differences
between Key stages. However, A Level teaching isgood or very good and better than at the time
of the previous inspection. Teachers appear more confident when teaching older sudents and the
approaches used are sometimes less appropriate with Key Stage 3 classes, which impacts on
sudents progress at thiskey stage. Strategies to combat this, could include, for example, the use of
more practicd activities at Key Stage 3 and closer matching of tasks to the needs of individuals
within ability sets

139. Teachersarewel qudified to teach the subject and strongly emphasise the early acquisition
of number skills. Most lessons begin with mental and ord work that fires the enthusiasm of the
sudents, gains their immediate attention and prepares them for the main body of the lesson. Good
question and answer techniques keep students dert and dissuade the few from drifting off task. The
best teaching iswell prepared, precise and sequentid. Students are given good opportunities to
confirm their learning. They are frequently assessad in topic tests and their results form part of a
record of continuous assessment to which al students have access. Students are well managed and
relationships are good with dl but atiny handful of students who have yet to accept the need for
good work and behaviour. A few students from senior years have little motivation and teachers
work hard to ensure that the work set isrelevant. The planning of the lesson content is sound but
the use of time is variable and some lessons finish early. This causes students to anticipate the end of
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the lesson and for the find ten minutes littleis achieved. Teachers expect the students to behave
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well but expectation of work is sometimes not high enough, particularly for the higher attaining
sudents. The range of attainment in any one classis wide and dthough extension activities are
planned, very few were completed during the inspection week. Teachers set and mark homework

regulaly.

140. Inthe Sixth Form, teachers and students enjoy very good working relationships thet are
firmly based on mutua respect. The work set is chalenging and rigorous. Students respond well
and work hard to complete assgnments. Good written work is expected and produced. Teachers
encourage the students to think about the work and possible ways of solving a problem before
committing pen to paper. Consequently, students produce work of consstently good quality.

141. The mathematics department iswell led and managed. For severd yearsit has produced
results at dl levelsthat are above the nationdl average. Resultsat A Level are consgtently very
good with some outstanding individua performances. This has been achieved by the willingness of
al teachersto work hard and to ensure that al students have a good grounding in the basics of
mathematics. The department has noted the decline in the proportion of sudents attaining the
highest levels at Key stages 3 and 4 and is attending to thisissue in its development plan. The
department proposes to set targets for individua students in the near future and to introduce
elements of the Nationd Numeracy Strategy at dl levels. Thereisno provison for information and
communications technology in the department or any immediate plans to meet the statutory
requirement for students to develop computer skillsin mathematics lessons. Thisisaserious
weakness in the department’ s provision. Accommodation is adequate and less widdly spread than
at the time of the previous ingpection. It iswell used by the teachers, dthough it is not easy for them
to maintain contact on adaily basis. Thereisaneed for teachersto share good practice and for the
head of department to monitor and evauate the teaching of his colleagues more closdly. The
department has both the capacity and the commitment to maintain the present good standards,
provided that the schoal is able to continue to recruit teachers of good quality, but recognises it
needs to adapt in order to address the declinein Key stages 3 and 4.

SCIENCE

142.  Attainment in science is above the national average at the end of Key Stage 3, but below
average a the end of Key Stage 4. The standards in the Sixth Form A Leved classesare wdl inline
with the capahiilities of individua students. In most year groups, attainment in Science, on entry to
the school, was average. Hoever, with the current Y ear seven it was above average. Students
achievement over the firg three years of school has been broadly satisfactory, but in Years 10 and
11 it has recently been unsatisfactory. In the Sixth Form, however, sudents have achieved well.

143. By the age of 14, sudents performance, as measured by their average point scorein the
Nationa Tests of 2000, was dightly above average. The percentage of students gaining Level 5 or
greater was above average, but the percentage gaining the higher Leve 6 or greater was in line with
the average in dl maintained schools. The attainment of boys in 2000 was above that of girls, and
this has been the case in recent years. In comparison with Smilar schools, designated as those with
asmilar number of students digible for free school meds, the attainment overal was below average.
The performance in science was below that in mathematics, but dightly better than that achieved in
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English. Over the past four years, the overdl atainment in science at Key Stage 3 has stayed above
national average, but the extent of the difference showed a steedy decline from 1996 to 1999,
recovering dightly in 2000. Comparison of the average Key Stage 3 points score for sudentsin
Year 9in 2000, with their point score at the end of Key Stage 2 in 1997, shows their progress over
the three years was in line with schoolswith asmilar intake. Assessments made by teachers of the
work of studentsin Year 9, which included experimenta skills, indicated attainment above those
gained in the nationdl tests.

144. By the age of 16, students overall performance at GCSE in 2000 in double or sngle award
science, was below the nationd average. The proportions of both boys and girls gaining grades A*

- C were below average. The percentage of students gaining A* - C was well below the average of
comparison with schools with students having asimilar prior atainment a Key Stage 3, and dso
well below average in schools with a smilar number of students digible for free school medls.
Comparisons over the past three years are complicated by changesin entry. Whilst in 2000, al
took double science except for asmall group of lower attainers, in 1999 over two-fifths took single
science, and in 1998, about afifth took three sciences and one-fifth single science. However, the
proportion of higher grades A*-C has falen from approximately 60 per cent to 42 per cent, with the
greatest decline between 1999 and 2000. Overdl, achievement over Key Stage 4 has been
unsatisfactory.

145.  Inthe Sixth Form, students studying biology, chemistry and physics, and aso environmenta
science, a advanced or advanced subsidiary leve, have achieved grades across the whole range
from A-E, but predominantly in the middle band. Overdl, the proportion of pass grades is above
the national average and this standard represents good progress and achievement. In 2000, results
in biology were particularly plessing with more than half achieving grades A or B. In chemidry, the
proportion of A/B grades was around the national average a 43 per cent, aswas that for physics at
39 per cent. There were no higher grades for environmenta science. Resultsin biology and physics
were a cond derable improvement upon the previous year.

146. Intheactivities seen in lessons, and from students' written work, standards reflect closely
the pattern of performance in the most recent tests and examinations. For example, most studentsin
Y ear 9 make careful observation of chemica reactions and record the data systematicaly. Only a
small number of students congder the accuracy of the experiment, or compare results with
predictions, based on their knowledge and understanding. Most students have a basic knowledge
of essentia concepts such as energy, but the detail and depth of understanding of energy transfer
from one form to another isinsufficient for higher grades. In Years 10 and 11, overal knowledge of
essentid facts and development of experimenta skills are only modest even for students with above
average ability. For example, most studentsin atop set in Year 10 have some knowledge of the
behaviour of waves and light, but the detail and accuracy of reflection from curved surfaces are
insufficient for the higher GCSE grades.

147.  Inthe Sixth Form, most students studying advanced level have developed a good fed for

experimenta investigation, carrying out practica tasks with precison and thought. The depth of
subject knowledge in biology, chemistry or physics has developed quickly from
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GCSE and agood leve of understanding of principlesisreached. Students of environmenta
science, have a good knowledge of essentiad ideas, such astherock cycle. A minority of students,
with wesk motivation, has acquired little clear understanding of advanced level implications for the
environmen.

148. Students with specid educationa needs make good progress when learning support is
provided for individuas with sgnificant difficulties. Usudly, many studentsin the class benefit from
help with understanding ingtructions or reading in these circumstances. On other occasions,
however, progress is very dependent on the nature of the work. Group practica work is effective
since reasonably good relationships provide an encouraging environment in which students help each
other. Where work is more theoretical, progress of students with special educational needs is often
more limited and relies on the individua attention from the teacher rather than specidly developed
materials or tasks.

149. Students with higher ability at Key Stage 3 or 4 make equa progress with other students.
However, snce the level of chalenging task is often limited the progress of these sudentsis
insufficient to extend their knowledge and understanding to match their cgpabilities. In the Sixth
Form, higher attaining students make good progress due to the high leve of individua help and
guidance.

150. Standards of literacy are good, and most students produce neat, well presented work.
Good use is made of grammar in the description of experiments, and diagrams are usudly clearly
labelled. Technical vocabulary is used satisfactorily, but since there has been little emphasis on
developing literacy through science, the extent of use of technical language is below expectation.
Numeracy is stisfactory, with most students using number well in recording results and in usng
scaes for measurement of, for example, temperature or current. Simple calculations give some
opportunity for the development of agebra, and graphica sills are used in analysis of experimenta
data. Information and communication technology skills are not currently being developed through
science.

151. Attitudesto science are satisfactory overdl a Key stages 3 and 4, and good in the Sixth
Form. Students are confident in their manner but some areinclined to be arrogant. They carry out
tasks set willingly, but they are reluctant to ask questions to consolidate or extend their learning.
Students show interest where the topic is simulating, but on many occasions, students lack
enthusiasm due to uninspiring teaching, or tasks poorly matched to the ability range of the group.
Behaviour is essentidly good in most lessons, and students have mature sdf-control. A minority, are
difficult with weeker teachers and a Sgnificant number of studentsin various classes engage in low-
leve chatter that disrupts the progress of others. Students collaborate well on practical tasks,
sharing ideas and equipment, and providing mutua help. They have regard for safety, provided
there isinsstence by the teacher.

152. Teaching in scienceis satisfactory. The provision has been affected by staffing difficulties
and recruitment over the 18 months before the inspection. The position is currently satisfactory but
fragile. During inspection, al but one of the lessons observed were judged to be at least satisfactory
and haf of al lessons seen contained good features. Teachers have a secure knowledge of science,
including topics outsde their specidist subject. Expectations are high, sometimes unredigticaly so,
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interms of level of work and anticipated results. Teacher assessments a the end of Key Stage 3in
2000 significantly overestimated the performance of students compared to nationa test outcomes.
Practica work is used frequently to provide an important part of a baanced range of activities.
Student behaviour is managed wdl in the mgority of lessons. Planning is satisfactory in terms of
providing full cover of the National Curriculum programmes of study. However, there is excessve
reliance on straight extraction of coded experiments from schemes of work, some of which are
dated. These do not provide sufficient guidance on matching work to students with different
attainments, or to other groups such as students with specia educational needs. Little congderation
IS given to assessment opportunities, and techniques are not specific to the particular lesson or class.
Parts of the schemes are not appropriate to the needs of lower attaining sets, providing work that
offerslittle interest, simulation or relevance.

153. Teachersuseavariety of methods, but the technique of questioning is not well established,
with the result that many students are able to avoid participation, interest is not stimulated and
teachers are not gaining the opportunity to assess students as to their ongoing learning. Forma
assessment is carried out periodically after completion of topics or modules, and is used to identify
individua underachievement. Classwork is marked regularly but without enough detall to give
gudents information on how to improve. Little use is made of information and communication
technology to enhance learning, or support thelessable. Homework is set regularly and isusudly a
helpful extension of the classwork.

154. Learning by studentsin both Key stagesis limited by the inadequacies of the teaching.
Satisfactory learning istaking place in the early years, but later the pace and effectiveness are
reduced by lack of red interest and enthusiasm. Ineffective teachers, who have now |eft the schoal,
have exacerbated the problem in the past, and recruitment has been difficult. I1n the Sixth Form,
learning takes place effectively with impressive gainsin knowledge and understanding. Learning by
boys and girlsis not greetly different, athough boysin some classes are inclined to dominate
responses to questions.

155. Thequdlity of leadership and management is satisfactory, and it has been especidly difficult
to maintain with continued ingtability of saffing. The head of department has aclear vison for the
raising of sandards, especidly at Key Stage 4, back to their former levels. Teachers work is
monitored by direct observation and through analysis of assessments for teaching groups. Students
books are checked for regularity of marking. Regular meetings are held to shareideas. However,
the rigour and frequency of the monitoring are not yet enough to identify strengths and weaknesses
of teachers, or provide the necessary support.

156. Accommodation is of mixed quality. The two refurbished laboratories have excelent
facilities. Other |aboratories are due for Smilar attention, but are currently in poor condition.
Display is not used to its best advantage. Health and safety requirements are met and risk
assessments have been carried out. Storage facilities for chemicals and radioactive materids are
satisfactory and in accordance with minimum requirements. However, chemica storerooms are
quite small. Everyday resources are adequate for |aboratory work, but provision of computers and
data-logging equipment for sudent use is unsatisfactory. The available computers are out of date
and data logging devices obsolete.
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157.  The number of teaching gtaff is now sufficient, and their qudifications, expertise and
experience provide a good range to match the needs of the curriculum. Technica support isvery
good, with a high number of qualified technicians available to support the teachers. Overal funding
for the department is adequate, and expenditure is monitored and controlled with the help of the
senior technician.

158. Sincethe last ingpection standards of attainment have falen, dthough at Key Stage 3, they
are dill above average. At Key Stage 4, they have fdlen sgnificantly, to be below average. Inthe
Sixth Form standards have remained hedthy. Teaching has been of variable qudity. Teachers il
have high expectations, and student management isgood. The use of technica terminology and
development of basic skills remain insufficiently addressed. Schemes of work need careful
consderation, and planning for work appropriate to the leve of attainment has become inadequate.
Teachers work continues to need to be monitored with a more rigorous focus on identification of
strengths and weaknesses.

ART AND DESIGN

159. Standardsin art and design seen during the ingpection show that students attainment by the
age of 14 is above the standard expected nationdly. Thisisreflected in the teacher assessments of
2000, which show a sgnificant number are achieving a above the nationa average. At the age of
16, the leve of atainment ishigh. GCSE results at grades A*-C have been well above the nationd
average for the last three years, with 84 per cent of the students gaining these gradesin 2000. The
achievement of boys and girlsiswell above the nationd average, and both are performing
ggnificantly better in art than in other subjects within the school. GCE A Level results a grades A-
B arein line with the nationa average and al students entered for the exam gained a grade A-E,
which is above the nationd average.

160. By the age of 14, students demonstrate an above average level of knowledge, skills and
understanding. They understand concepts and processes and apply technica skills competently.
Observationa and andytica skills are very well developed. In Year 9, students produced work of a
high quaity when using two and three point perspective to produce designs for a fantasy city.
Media are used appropriately and students demonstrated a good understanding of techniques when
making dab-built containersin ceramics. The standards of the students' work, observed in lessons
and the scrutiny of work at the age of 16, iswell above the nationd average. Students achieve very
high standards when interpreting whole-class themes and show awell-devel oped understanding of
different forms of visua expression, confidently usng awide range of different forms. Ther work
reflects awide range of mediaand ideas. For example, a student had researched the work of
Rennie Mackintosh and designed and produced a stained glass window strongly reflecting the
characterigtics of art nouveau. In the Sixth Form, the range of ability of sudentsisvery widewith a
number working a ahigh leve. Overdl sandards are in line with the nationd average. Students
work with a high degree of individudity and many show in depth andysis and exploration of ideas
and syles. Work is frequently large scale and the higher attaining sudents painting is of avery
good qudlity, reflecting a high level of conceptua and persona response. A student’ s contextua
study of a comparison of war artists reflected a good depth of andyss.
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161. Thequdlity of learningin Years 7 - 9 is good and students make good progressin lessons
and over time. Students arrivein Year 7 with awide range of attainment, which is overal in line with
nationa standards, and by Year 9, are achieving &t levels that are above average. They learn
quickly because the qudity of teaching isgood. Over the key stage the structured course gives
students a sound understanding of the forma eements and introduces them to awide range of
techniques. All sudents achieve wdll in rdation to their ability. Strong gains were made in ceramic
handbuilding techniques by dl studentsin a'Y ear 8 lesson but especidly by students with specia
educeationd needs, who gained sufficient skillsto produce work of an equal standing to the rest of
the class. Boys make particularly good progressin Year 9 where the curriculum has been designed
particularly to interest and ingpire them. In Years 7-9, homework is used well to consolidate
andyticd sills. It would be of further benefit if, with the use of sketchbooks, it were used to extend
research techniques and add extra support to the independent learning of students. Thework in

Y ears 7-9 provides a firm foundation for Y ears 10-11 where students make rapid progress. The
quality of learning at this sage is very good and the achievement of studentsis high. Students take
much more responsibility for their own work et thislevel. They carry out arange of experiments
before sdlection of find ideas, and they study past and contemporary art whilst developing their own
preferred style. Higher attainers quickly take on an increased demand for individudity; for example
aYear 11 student sudying thework of Paul Klee produced an innovative metd weether vane
inspired by a painting called The Twittering Machine. In the Sixth Form, students quickly build on
the chalenge of individua study and interpretation and their work reflects a growing depth of
understanding and sophistication in concepts and in the handling of awide range of media. The
development of research and preparation skillsis significant in the positive effect it has on
examination results, and the use of visua notebooks strongly supports learning.

162. Theoverdl qudity of teaching isvery good. Itisgoodin Years 7-9 and very good in Years
10-11 and in the Sixth Form. Lessons are very well planned and include awide range of enjoyable
and chalenging activitiesfor dl levels of attainment. In Y ears 7-9, teachers manage large classes
very efficiently when working in avariety of mediaand in often cramped conditions. They have
developed clear accepted procedures that result in very good use of time and resources. This
ensures that students experience a range of approaches and make good progress in developing their
knowledge and technica skills. Inthe very best lessons, saff give very clear explandions,
demondtrate techniques and build in an eement of humour to maintain sudents’ interest. Most
sudents are lively and their enthusiasm and energy are channelled congtructively into learning. In
discussion, teachers expand upon points that apped to students and build on aspects that motivate
and interest them. Higher attaining students respond well to challenging questioning whilst lower
attaining students are given the support and encouragement to respond confidently. Specialised
vocabulary is built into projects and displayed around the room, and literacy skills are well

supported and positively encouraged through annotation and in the written andysis of work.
Students use computers to research and extend work in Years 10-11 and in the Sixth Form, but this
islesswell developed in Years 7-9. Teachers have avery good command of their subject and this
isreflected in the high level of knowledgesble advice and evauation of work and plays an important
rolein raigng sandards. A mgor strength in the Sixth Form is the emphasis given to individua
thought and learning. Students are trested asindividud artists and well supported.
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163. Students respond well to the effective teaching; they enjoy art and design and most are keen
to learn. Thereis a positive working atmosphere in lessons, which supports learning and leads to
very good levels of achievement. Thisislinked to the high slandards of behaviour, expected and
encouraged by the teachers within the department. In Years 10-11 and in the Sixth Form most
students are well motivated and respond well to the chalenges of the work presented. The wide
range of extra-curricular activities initiated by the department positively encouragesthis. Vidtsto art
gdleries aroad and nationaly build on students understanding of art and lead to the excitement and
enthusiasm of experiencing work first hand. After avigt to Tate Modern, Y ear 10 students wrote
very good descriptive and analytica articles for the school magazine. Sixth form students were
ingpired by avist to Amsterdam where they had met the artist, Dennis Hopper, a an exhibition of
hiswork. A high degree of pride is shown with folders and visua notebooks reflecting awide range
of simuli that had been researched and recorded in their own time. Students are confident in
themsdlves as artists and what they can achieve, and a Sgnificant number go on to study the subject
at degreeleve.

164. Thisisavery good and well-managed department. Staff are dedicated to improving
sandards, work well as ateam and are fully committed to supporting school policies and practice.
The department’ s involvement with the training of teachers bringsin arange of skillsin avariety of
areas, which enhances the curriculum and supports learning. Effective links with feeder schools
support progression from Key Stage 2. The involvement of the students in arange of projects, such
asworking with artists in resdence, producing muras a local hospitas and primary schools and
exhibiting work, isa sgnificant factor in railsing achievement. Documentation gives good guidance to
daff; it details structured and progressive schemes of work. Assessment structures are sound but
the department should now look to involve studentsin their own assessment and encourage them to
take more respongbility for their own learning. Since the last ingpection most issues have been
addressed. However, group sizes are ill over thirty, which impacts on the delivery of the
curriculum. Thisis particularly a problem where there is no support for students with specid
educationa needs and a three-dimensiona project is being ddivered. Resources need to be
provided to improve the storage in the ceramics areato alow for the safe movement of students
around the room. Teachers create a simulating environment within their rooms and have improvised
to make functiona aress, but furniture is old and in places very scruffy. The quality of display within
the classroom strongly contributes to the ethos of the subject.

DESIGN AND TECHNOLOGY

165. Inthe most recent GCSE results, the proportion of students gaining grades A*-G reflected
the nationd average. However the overal proportion of sudents achieving the higher grades was
below national average with 44 per cent of students gaining grades A*-C compared with 50 per
cent nationdly. Resultsin the different design and technology courses varied considerably, with
those students taking e ectronic products, textiles technology and GNVQ in engineering, doing
better than the nationd average. Standards in food technology and resstant materids were alittle
below those nationdly, which was partly the result of difficultiesin staff cover. More serioudy, poor
teaching in the graphic products course resulted in less than afifth of students achieving grades A*-
C, and this sgnificantly
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depressed the overall GCSE standards in the subject. Asaresult, students, on average, did less
well in design and technology compared with their other GCSE results. In contrast, the rlatively
small numbers of sudents taking GCE Advanced leve perform wdl in reation to their GCSE results
and over the last three years, dl students have been successful.

166. Standardsin Key Stage 3 arein line with nationa average, though below those identified in
the last report. The carousdl system, where students experience each areain turn, takes somewhat
longer to establish secure making skillsin the different materids of timber, plagtics, food, textiles, but
most students work with confidence. For example, in aYear 8 lesson, students could cut, shape
and assemble a mechanicd toy and demongtrate an understanding of different forms of motion. In
food technology, students know how to carry out sensory analysis and have an understanding of
nutrition. Mogt students have better than average literacy skills and this was seen in the better
planning and evaluation work of higher attaining students. Less evident, in most work, are the good
graphica communication skills reported in the last ingpection.  Furthermore, while students develop
stronger research skills through the more frequent use of homework, their understanding of the
design processislesssrong.  Interms of overal progressin Y ears 7-9, students come into the
school with fairly limited design and make skills and, with the benefit of an improving curriculum,
most are now beginning to achieve gppropriately. The relatively few students with specia
educationa needs are identified, and a number of these are given additional classroom support to
enable them to make effective gains in knowledge and skills within the mixed ability groups.

167. Inlessonsand work seen, overadl sandardsin Key Stage 4 are broadly in line with nationa
average, though there are some differencesin current attainment between the five GCSE courses.
Standards in eectronic products are above average with many of the students demonstrating strong
scientific and numerical skills which enable them to design and congtruct a variety of eectronic
devices. Attainment in food technology and resstant materiasis at least in line with the nationd
average. The higher attaining students, in particular, show competence in research and product
andysis, aswedl asarange of practica making skills. Standards in textiles technology are below
average with students demongtrating less strong design, planning and making skills, though most are
doing well in relation to their prior attainment. An example of thisis a sudent with particular specid
educationd needs who, with support, islikely to achieve a graded result. Standardsin graphic
products have improved since lagt year, but students have not fully retrieved the lost ground that
resulted from previoudy poor teaching, and their project work shows less developed design idess
and alimited range of graphicd <Kills.

168. Inmogt of the GCSE courses, students are beginning to achieve better, particularly where
the teaching provision has been stable and mostly good. Even so, a Significant number of students
are achieving less well when compared to their other GCSE courses and the longer term progress of
those following GCSE graphic products has been unsatisfactory.

169. Standardsin the Sixth Form arein line with national average. Project work in Year 13
reflects strengths in research, with good use of loca businesses to establish aredlistic design brief.
Students make effective use of information and communication technology to collate and present
their evidence. Mogt students are achieving well in relation to their prior attainment and this good
progress is a0 reflected by those taking the new GCE AS Leve in Year 12. Those students have
successfully completed their modular tests; have a good understanding of product development, and
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are beginning to develop skillsin product testing.

170. Students are mostly positive about design and technology, particularly when there are
opportunities to be involved in practicd activities and they are able to use the new information and
communication technology facilities. The range of GCSE courses meets the interests of dmogt all
sudents, though the phasing out of the successful GNVQ in engineering is disgppointing, if
understandable because of gaffing difficulties over the department. Behaviour in lessonsis mostly
good, particularly with the steady improvement in teaching qudity.

171. The effective organisation of full-time and part-time staff, together with the use of supply
teachers, ensures that the overal standard of teaching is satisfactory. The grester use of more
experienced and specidist teechers for Key Stage 4 and Sixth Form teaching results in the mgority
of that teaching being good and on occasion, very good. The design and technology team has
worked together to develop more structured learning programmes and as a result, students work
with clear purposein most lessons. This good planning was typified in a GCSE food technology
lesson where the teacher effectively combined the use of video with a presentation using a
whiteboard and focused questioning to help students complete a product investigation and anayss.
In afew lessons, where teachers have been less involved in the planning, the learning objectives
were less clear and this contributed, in some instances, to a dower development of students
understanding of adesign process. Strong subject knowledge is a festure of the good teaching.
This was evident, for example, in GCSE dectronic products lessons. As aresult students were able
to understand more complex systems and incorporate them into their own project designs. Most
lessons are well managed though, on occasions, the teacher’ s inexperience and/or lack of
knowledge of the students, can mean that it takes longer to settle the class. The very good teaching
is characterised by confident and effective behaviour management that ensures students are on task
and work with pace. Thisis combined with informed monitoring and support that enable sudentsto
understand what they need to do to improve. These strengths were illugtrated in a Sixth Form
lesson, where students had a secure understanding of product analyss and testing and knew the
project assessment criteria that had to be met.

172. The head of department has demongtrated considerable resilience and good leadership in
the way he has maintained and improved a satisfactory provison in spite of considerable staffing
difficulties. The current full-time and part-time staff has developed as a team and work well together
to improve the curriculum. This has been greetly assisted by the positive decison of the schoal to
creste asingle design and technology suite by building two new food technology workrooms. The
subject has sufficient technician and learning support but has suffered in recent years because of
long-term absence and poor teaching by previous staff. The department has developed potentialy
good curriculum and assessment schemes, though these will need to be regularly reviewed and have
yet to be fully and congstently implemented by the Saff.

173. Progress sincethe last report as been unsatisfactory because the department has been
unable to sugtain the previoudy high attainment levelsin Key stages 3 and 4. However, good
subject leadership and improvements in saffing and accommodation are beginning to re-establish
those higher standards.
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GEOGRAPHY

174. Students atainment in geography is broadly in line with the standards expected & age 14
and they achieve satisfactorily. Standards are above average by age 16 and students achieve well.
GCSE and A Leve examination results show a good improvement since the last inspection. The
proportion of students achieving A*-C and A*-G GCSE grades have been above the nationa
average over the past three years, athough the proportion of A*-C gradesfell sgnificantly in 2000
from the very high figures of the previous two years. Students achieved above average A Leve A-E
resultsin 1998 and 1999, athough there was an uncharacterigtic dip in 2000 when no students
gained A or B grades. More boys than girls opt for GCSE and AS/A Level geography, but thereis
no sgnificant difference in attainment levels. Overdl, ingpection evidence confirms achievement
patterns indicated by these examination results.

175. Indl Key stages, the more able students apply themselves with interest and achieve well.
For example, Year 7 sudents responded very positively to an investigation on different types of
settlements, hypothesising well about the range of different servicesin athinking exercise. Generdly,
however, in Key Stage 3, sudents gainsin knowledge and understanding are stronger than their
ability to apply geographica skillsin anew context. Average and less able sudents make
satisfactory progress but do not aways present their work well.

176. Incovering abadance of human and physical geography, students show their knowledge and
understanding of the environment and the concept of greenhouse effect. For examplein Year 10,
students distinguished well between renewable and non-renewable resources. Mapwork skills are
generdly above average, but for many studentsthisis offset by weak presentation skills; for
example, sketches and diagrams are not always well-labelled and tabulated. In Year 9, students
showed knowledge of the different relief and regions of Italy, leading to ingghts on tourism.

Y ounger students mainly work from topics in textbooks or from worksheets. Most assgnments
have extenson activities, for example the interpretation of contours in the development of map-
reading skillsin Year 7. Students' coursework on rain forests, in Year 9, reflected effective work
on eco-systems and the bio-diversity of plants and animals.

177. Thequality of teaching is good and has improved since the last ingpection. It is satisfactory
in Key Stage 3 and good in Key Stage 4 and in the Sixth Form. Al teaching was at |least
satisfactory, including a substantia proportion of good teaching from senior and experienced Saff.
Classroom management is good and there are few behavioura issues. Lessons are usudly planned
around textbooks and supplemented by highly structured worksheetsin Key stages 3 and 4. There
isatendency for teaching in Key Stage 3 to develop into a routine pattern of working, with students
dependent on directed tasks rather than thinking for themselves. The range of resources for
developing younger students enquiry skills, for example through role-play exercises and games, is
limited. Some students, in Key Stage 3, are immature learners who initialy settle to work well but
whose concentration lgpses in the second haf of the hour long lessons. Generdly, however,
students show interest, contribute willingly and work well together. Most have a clear view of what
they need to do to improve their work and, in Year 11 and in the Sixth Form, students take
increasing respongbility for ther learning.
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178.  Studentswith specia educationd needs make satisfactory progress overdl. They make
good progress when additional support isavailable. For example, asmal group of dydexic sudents
inYear 7 experienced red achievement when andysing features of a sketch map on settlement
patterns. Occasiondly, younger students with special educationa needs are not given work

matched to their level of knowledge and understanding. Overal, students' literacy and numeracy
skills are sufficient to enable them to achieve satisfactorily.

179. Occasiond low-levd tasks result in limited writing, but GCSE coursework and fieldwork in
Y ear 10 showed more independent research and analysis. Teachers extend students' thinking
through ora work, where their effort and ideas show more secure understanding than their written
work. Sixth form teaching is good and enhanced by class sizes large enough to encourage debate
between students. For example, Year 13 students listened to each other and contributed well-
thought ingghts to issues arisng from a video on the impact of tourism in Kenya. Homework is built
into most work in dl years and is marked regularly in line with the good school policy. Studentsin
al Key stages experience a good range of fieldwork activities, locally for younger students and
including resdentia opportunities further afield for GCSE and A Levd candidates. Its high qudity is
aggnificant factor in students successin public examingtions.

180. Inspection evidence shows that management of the subject is satisfactory overdl. Teachers
work well asateam. During the head of departments absence through illness, examination classes
continue to receive specidist teaching. However, asmal proportion of lessonsis taught by non-
specidig teachers, which has an adverse effect on sudents' achievement. The scheme of work is
comprehensive and meets statutory requirements. It is enriched by good provision for students to
develop their geographica enquiry through information and communication technology. For
example, Year 10 students worked effectively in pairs on an assgnment on globa warming by
researching information on computer software. Teachers need to develop further their ICT skills,
particularly in the use of data andyss and spreadsheets. The department makes a satisfactory
contribution to students mora and socid development because students discuss inequaities
between countries and are encouraged to think about socia and political matters.

181. The departmental handbook is admirably succinct but does not include enough information
on strategies for teachers to meet the needs of al groups of studentsin Key Stage 3 lessons.
Overdl, assessment procedures and analysis are good, and are used to plan appropriate changesin
the scheme of work. Development planning has improved since the last ingpection and is linked to
the whole-school priorities on raising attainment. Accommodetion is good but is not well presented
with some graffiti and untidy arees, a point identified by studentsin their interviews. Learning
resources are adequate but lack a sufficient range to encourage a broader range of teaching styles
and methods in lessons.

HISTORY

182. Standardsin history overdl are good, and are above expectations in the key areas of

knowledge and understanding and the acquisition of historical skills. The teacher assessments made
of students aged 14 in 2000 showed that the proportion achieving Leve 5 or above was well above
the nationd average for both boys and girls. The ingpection confirmed that standards of students by
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the age of 14 are above the expectations of smilarly aged sudents nationdly. Students enter the
schoal at the age of 11 with standards in history that are generdly in line with nationa expectations,
and often with good communication skills. By the age of 14, both boys and girls display good levels
of knowledge and understanding of a series of themes and events in British history, aswell as of
some aspects of Idamic civilisation and events surrounding the French Revolution. This represents
good progressin learning for students of dl abilities, including those with specid educationa needs,
in relation to their prior attainment on entry to the school. Students make good progressin

devel oping empathetic understanding when andysing different accounts of events, such asthe
Norman invasion of 1066 or interpretations of the reputation of significant individuas like Oliver
Cromwel. Particularly impressive is the developing capacity for extended writing, shown, for
example, in Year 7's extended projects on medieval castles and

accounts of the origins of the French Revolution. High-levd skills are demondrated in students
ability to compare changes in life across a period such as 1750-1900, or to examine differences
between the short and long-term causes of amgjor event, such asthe First World War. The
presentation of students work is generally good.

183. The proportion of students achieving an A*-C grade in the 2000 GCSE examinations was
well above the nationd average, and the proportion of those achieving an A*-G grade was above
the national average. Thiswas part of arisng trend over severd years. The proportion of A*-C
grades achieved by girls was particularly high, making history one of the most successful subjectsin
the schooal, although boys results were aso consderably above the national average. The ingpection
confirmed that standards of 16-year oldsin knowledge and understanding and the skills of analysing
and evaluating hitorica evidence are above the nationa average in both the Schools Council history
option and the Modern World history option. There isamuch narrower gap between the current
achievement of girls and boys than was the case with the 2000 cohort of students. The standards
seen represent good achievement for students of dl abilities, including those with specid educationa
needs, in relation to prior attainment at the age of 14. Students build on the skills and concepts
aready addressed lower down the school. For example, students following the Modern World
course learn to carry out detailed analyses of complex events such as the New Dedl in 1930s
America, appeasement before the Second World War, and interpretations of the Cold War.
Students on the Schools Council course are able to create and test a hypothesis effectively when
carrying out amgjor project on Georgian Southend, and learn to understand elements of continuity
and change when studying developments in medicine between ancient times and the contemporary
world.

184. The proportion of students achieving either an A-B grade or an A-E grade was well above
the national average in the 2000 A Leve history examination, continuing the trend of recent years.
The ingpection confirmed that students on the current Y ear 13 course achieve a standard of
knowledge and understanding and alevel of historica skills which are above the course average
nationally. Students succeed in interpreting a range of source materia and develop their conceptud
understanding of complex issues such as "Was the Norman Conquest a turning point in
government?* and the role of popular protest in the English Revolution. Studentsin Year 12
following the new AS course smilarly achieve a sandard above the course average nationaly. They
quickly develop an appropriate vocabulary and learn a good sense of perspective when studying the
rise of Fascigmin Itdy. Students, in Years 12 and 13 develop their confidence in debating
chdlenging issues and increase their ability to evauate both the rdiability and usefulness of arange of
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historica sources.

185. Theoverdl qudity of teaching in history isgood. For students between the ages of 11 and
14, the teaching is aways at least satifactory and it is good or very good in five out of seven
lessons. For students between the ages of 14 and 19 the teaching is aways good or very good.
The good or very good teaching is distinguished by many qualities, which apply to lessons for
dudents of dl ages. Chief amongst these qudities are the high expectations which teachers have of
students, reinforced by good relationships, the use of varied resources and a range of active teaching
drategies which together motivate students to give of their best. Consequently they make good
progress in developing knowledge, understanding and arange of skills. For example, sudentsin a
Y ear 9 lesson on the aftermath of the First World War were given a briskly-paced smulation
exercise requiring them to make a series of decisions about peacemaking which were chalenging but
which helped them appreciate the

dilemma of the peacemakers. Similarly, Year 12 students were given the task of examining the
relative importance of different causes when explaining therise of Fasciam. Video is used effectively
to illugtrate important events, and teachers use computers confidently, for example to help students
analyse data on First World War casudties and to draw pertinent conclusions. Teachers
additionally combine explanation and questioning, based on good levels of subject knowledge, in
order to extend students understanding. This was observed in many lessons, for examplea Year 11
lesson on the background to the building of the Berlin Wall, and Y ear 7 lessons examining different
interpretations of the Peasants Revolt. Students display a positive attitude in the grest mgority of
lessons, and enjoy reading doud, debating issues and expressing their opinions. This contributes
sgnificantly to the good progress which they make in their learning. Students also make good
progressin improving their basic literacy skills, partly because teachers emphasise the importance of
developing an gppropriate historica vocabulary.

186. On the very few occasions where aspects of teaching are less than satisfactory in otherwise
satisfactory lessons, teachers miss opportunities to further extend students understanding. For
example, when examining sources of evidence, teachers occasondly focus overmuch on the
differencesin content and not enough on examining why they may be different. Teachersfollowing
their lesson plan are occasondly reluctant to follow up interesting and legitimate questions raised by
students, which would further extend their knowledge and understanding. On the few occasions
when the behaviour of asmal minority in classis not good, teechers have limited strategies for
dedling with this, and this does redtrict the rate of learning.

187. Leadership and management in the history department are good. The department benefits
from having severd experienced specidist teachers who work well as ateam, particularly when
implementing curriculum changes such as the new Sixth Form courses. There has been good
progress in developing schemes of work in which each unit has a specific learning focus.
Assessment procedures are good, giving a clear and accurate picture of students attainment and
how they can improve. Theleve of resourcing is good: for example, each student has his or her
own textbook, and the new Sixth Form courses have been well resourced. The department has
exceptionally good resources for information technology, which are used as an integrd and effective
means of teaching and learning.
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188. The good standards of atainment and teaching in history evident in the previous ingpection
have been maintained, and there is now more monitoring of teaching and a more co-ordinated
approach to teaching approaches. Therefore, there has been satisfactory progressin history since
the previous ingpection, and the history department deservedly has a high profile in the school.

INFORMATION AND COMMUNICATION TECHNOLOGY

189. Inthe 2000 GCSE examination, 50 per cent of students achieved an A*-C grade. Thisis
dightly below the nationd average. All students achieved an A*-G grade and thisis above the
national average. Thiswasthefirst year that a substantial proportion of ayear group had entered,
about three quarters of al students. Teacher assessment for 14-year-old students shows that an
above average proportion of students achieved the expected level or better. These assessments do
not reflect the findings of the ingpection, where at both Key stages attainment was about average.

190. By thetime students reach the age of 14, attainment is at the level expected. Students enter
the school with varied previous experiences but most of them are familiar and confident users of the
word processing gpplication. By 14, most students have achieved soundly, some with more limited
previous experiences have achieved well. They can access a program, enter the text in avariety of
styles and fonts and know how to edit their work using the * cut and paste’ facility. In order to make
their document more attractive to the reader, they place graphic images from the art gdlery and ater
the sze to fit their publication. Students have not had the opportunity to experience a‘multi media
presentation. They understand a spreadsheet and are able to enter the data and display their
findingsin graph form. They are able to use the short cut symbol for mathematica ca culations but
few are able to use the appropriate formulae. Students have had experience using a database but
are unsure how to sdlect or filter information. Knowledge of control technology is established using
computer-aided facilities in design and technology. Students use the internet well, know where to
search for information and use the findings well to support their research activities for individua
topics. Students understanding of the use of information technology in its wider context is narrow;
many are unable to give examples of where it could be used beyond schoal.

191. Students at Key Stage 4 have the benefit of regular weekly lessons and, by the time they
reach the age of 16, they are achieving the level expected. Students have good knowledge of the
communication eement of the subject and use the word processing facility with confidence.
Students use the desk-top publishing program well. This was noticegble in atopic to produce a
lesflet to advertise aholiday. Here students added scanned and graphic images combined with text
to produce a publication with a particular audience in mind. Individua projects for the GCSE
examination are progressing using arange of technology applications. Students have knowledge of a
Spreadsheet for accounting purposes, are able to use the gppropriate formulae. Higher attaining
students are able to calculate percentages. Students understand of the use of a database; enter the
data; create separate fields, and know how to filter the information. Students are developing an
understanding of the use of information technology in its wider context. Thiswas noticegblein a
Year 11 class discussing the data protection act. Here students developed a good understanding of
the advantages and disadvantages of information stored on a database and how, without the benefit
of the act, data can be used ingppropriately. Standards of attainment have been maintained since
the previous ingpection and work seen suggests attainment at GCSE will improve upon results
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obtained in 2000, with teachers more confident with the requirements of short course GCSE than
previoudy.

192. Theattanment of udents sudying the A Level information technology course is above
average. They have agood understanding of arange of gpplications and use them effectively in their
individua projectsto explain the use of information technology in asmal business. Here sudents
explain the benefits of using technology creating a database to suit the user by persondising menus,
and aso the advantages of using a spreadsheet for company accounts and the designing of aweb-
dte. Students use their word processing skills well to describe to the user how to use these
gpplications, the advantages of customising their own letter headings and the benefits of using of the
mail-merge facility. The standards achieved have improved since the last inspection.

193. Students have agood attitude to learning and comment that they would like to continue their
gudiesin the Sxth Form. They work sensibly and generdly behave well, show an interest and help
each other when sharing computers. They work independently, often working for extended periods
on task without direct teacher intervention. Students in the Sixth Form have avery mature attitude
to the subject, are anxious to improve and achieve well. Students with specid educationa needs are
fully integrated into lessons and make satisfactory progress. Students at Key stages 3 and 4 are
confident to discuss their work and achieve satifactory levels.

194. Theoverdl qudity of teaching is satisfactory; no unsatisfactory teaching was observed.
Lessons for the discrete ddivery of information technology in Year 7, and at Key Stage 4 and the
Sixth Form, are gppropriately planned to meet the needs of the students. They build on existing
knowledge, with extenson work for higher ataining sudents. Learning in these lessonsis
satisfactory. Teachers have good management skills, and circulate well in lessons to keep students
ontrack. Asaresult, lessons have pace and satisfactory learning. Teachers subject knowledge is
varied. Inlessonswhere teachers have good understanding, students make good progress.
However, lessons, including most in Y ear 7, are often taught by non-speciaists who do not have the
necessary expertise to extend the knowledge of the more competent students. A consequence of
this, and variationsin the ddlivery of the subject acrossthe curriculumin Years8 and 9, is that fewer
students than expected attain above national expectations by the end of Key Stage 3. Teachers
clearly explain the necessary steps on how to access aprogram. The lack of an interactive
whiteboard or an overhead projector to demonstrate procedures effectively to awhole class means
that students do not aways immediately understand. The outcome of thisisthat teachers have to
spend some time re-explaining the procedures to individuas, thus dowing the pace of the lesson and
learning. The qudity of teaching has been maintained since the previous ingpection.

195. The head of department has very good subject knowledge, but has had responsibility for the
subject for too short a period to have yet had an impact on the development of the subject and the
rasing of gandards. He has, however, aview on future developments of the subject and would
benefit from advisory support to assst with the monitoring of students
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progress and the revising of the schemes of work to meet the requirements of Curriculum 2000.
The co-ordination of ICT across the curriculum is unsatisfactory. There are no established
procedures to ensure delivery of the subject in Years 8 and 9 and no schemes of work to promote
progress and continuity.

196. Theprovision for ICT across the curriculum is satisfactory, but there are strengths and
wesknesses. Some good examples of word processing were seen in English, with drafting and
redrafting of work. Good use was observed in history and geography with effective use of a
databases, and students make effective use of the internet and CD ROM’ s for gathering work for
their individua projects. Modern languages arein the early stages of development, but use of
spreadsheets was observed. The department has recently created its own web-site. Satisfactory
work was seen in design and technology, using programs to develop control technology and to
design an dectric printed circuit. Good useis madein art at Key Stage 4 of a photo program for
image manipulation. The use of ICT to support learning in mathematics, science, rigious education
and music isunsatisfactory. The activities undertaken across the curriculum make a positive
contribution to the development of ICT capahiilities, but with gapsin the mathematical applications of
Spreadsheets and data bases, scientific datalogging and gpplicationsin music.

MODERN FOREIGN LANGUAGES

197. At both Key stages 3 and 4, standards in French and German are average, and broadly in
line with the expected standard, given the attainment profile of students on entry to the schoal. In
Spanish, standards are higher than average, particularly at Key Stage 4. In the Sixth Form,
Standards are average. 1n 2000, students were assessed by their teachers as working well above
the nationd leve at Key Stage 3, but this was not confirmed in work seen during the ingpection.

198. Examination results at GCSE in 2000 were well above the nationd figure for those gaining
A*-C gradesin Spanish, but were below in French and well below in German. At A*-G, dl
students entered for examination gained a pass grade. This is better than the nationd picture. At the
time of the last ingpection not al students studied alanguage to age 16, soit isnot possible to
comment on the trend over time. However, the 2000 results show a consderable improvement in
the number of students gaining A*-C grades in Spanish; adrop in those achieving higher gradesin
French, and about the same number gaining higher grades in German. Standards have been
adversdly affected by staffing changes, poor accommodation and unsatisfactory resources.

199. Examinationresultsat A Leve involve smal numbers of sudents. In 2000, there was no
entry for German; al students of French gained pass grades but these were generally lower thanin
their other subjects, and Spanish results were lower than predicted.

200.  Inwork seen during the inspection at age 14, sandards in listening are above average
because most teachers make good use of target language and authentic taped materid in their
lessons. Speaking standards are more varied but in most classes students are keen to spesk. More
work needs to be done on improving pronunciation through structured drills. There are more
opportunities for reading in Spanish than in the other languages, where the course books used have
limited appropriate materid, particularly in Year 9. Writing skills are consstently devel oped across
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the key stage in Spanish, so that by Year 9 most higher attaining students can write about themsalves
in smple language, using past, present and future tenses. [N German and Spanish, teachers have
more varied expectations of written work and pay less attention to progression over time. More
informative marking would help students understand what they need to do to improve the qudity of
their written work. Students with specia educational needs make satisfactory progress towards the
targets st for them, especialy when they are given work which matches their ability. Higher
attaining students are given opportunities to reach high standards through extension work in some
lessons.

201. Inwork seen during the inspection at the age of 16, students are able to express themsdlves
competently in spesking and writing, with higher attaining students demondrating an ability to writein
accurate and interesting language with obvious pleasure. The foreign language assgtant plays a
useful part in motivating students to listen to and speak French and adds an extra cultural dimension
to the lessons in which she participates. There is an adequate range of reading materid and activity,
and this skill iswell developed, so students are able to connect the written and spoken word. Asa
result, they make progress thet is satisfactory in German and French and good in Spanish, whatever
their ability. Students following the short GCSE course make less progress because they have fewer
lessons and find it hard to cover the work in depth. Standards in literacy are good, but could be
further reinforced by the display of key word postersin the classsoom. Good attention is given to
developing numeracy in lessons, with menta arithmetic in Spanish, the time in French and telephone
numbersin German. Some work is covered in ICT, but thisis still developing.

202. Inwork seen during the ingpection at the age of 18, students cover awide range of topics
and higher attaining students show thet they are able to manipulate language and write competently
about abgtract and topica issues. Other students can extract meaning from lengthy texts and
summarise these in their own words. Good useis made of up-to-date materid from the Internet,
and this enhances their work.

203. Thequdlity of teaching is satisfactory overdl and good or very good in half the lessons seen.
It isgood in the Sixth Form and best in Spanish. Lessons are not dways planned to take into
account the needs of individua students, including those on the specia educationa needs register,
but they are well balanced and the range of activities coversthe four attainment targets of listening,
gpesking, reading and writing. Teachers manage their sudents well and have good rdationships
with them. A very good lesson with Year 9 enabled students to make very good progressin their
learning because it was carefully planned, with a good variety of activitiesin the four skills. 1t was
conducted at a cracking pace and gave students a chance to consolidate work they had done before
aswdll asto cover new work. Students took their work serioudly, responding well to the teacher
and enjoying the lesson because they were fully involved in the games and humour. InaYear 7
lesson, progress was unsatisfactory because the teacher had difficulty in controlling the class.
Students continued to chat throughout the lesson, and many of the boys were inattentive except
when atape was played. In dl languages, teachers use assessment at the end of each unit of work
to judge the progress their sudents are making. Thisis not dways linked to Nationa Curriculum
levels. Marking is completed regularly but does not give enough information about what the students
know and can do and what they need to do to improve their work. However, in the Sixth Form
marking isa strength.  Students themselves have little awareness of the levels at which they are
working.
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204. The quality of the students learning is stisfactory overdl, and good in the Sixth Form.
Students show interest in their work and have a positive dtitude to it. They are generdly motivated
by the teaching they receive. Asaresult, behaviour in lessonsis amost dways good and sometimes
very good. Work iswell presented and carefully completed. All students are keen to take part in
role-play and group work, and thereis not usualy a difference between the attitudes of boys and
girls.

205. Management of the languages department isgood. The head of department has clear plans,
which are well thought out, and teachers work very wdll together with his guidance. Thisisleading
to improving standards of teaching and learning. The rate of improvement, however, has been
dowed by staffing problems, poor and scattered accommodeation, and alack of resources at Key
Stage 3. More development needs to take place in order to support learners of different abilities,
and opportunities for this should be in the schemes of work.

206. Sincethelast ingpection, the department has improved the use of target language in the
classroom, and behaviour isless of anissue at Key Stage 3. Spanish results have been dragtically
improved. Overdl, improvement since the last ingpection is good.

MUSIC

207. Teachers assessments of 14-year-olds in 2000 show that students attained the standard
expected. In the 2000 GCSE examination, 93 percent of students entered achieved grades A*-C.
When compared with national results, these are well above average, though there were only 15
candidates. Thiswas, however, asgnificant increase in group Sze on previous years. There was no
sgnificant difference in atainment between boys and girls. The standard of work seenisin line with
these reaults.

208. By thetime students reach 14, their attainment is at the level expected. Students' listening
skillsare wdl established. When listening to music, they accurately identify the ingtruments being
played; recognise avariety of styles, and use the correct vocabulary when describing the music,
showing understanding of such words as tempo, pitch and dynamics. Students have sound
performing skills. They are beginning to develop an understanding of forma notation and are able to
name the notes on the keyboard. Students' rhythmic skills are established and they maintain a
steady pulse in group ensembles. An example of these skills was most noticegblein a'Year 9 Blues
topic. Here the mgority of students were able to play the chord sequence, “awalking bass and a
short riff”. Singing is of a satisfactory standard. Thiswas evident in group performances during a
song-writing topic. Here students singing was tuneful, maintaining pitch and intonation. Students
improvisation skills are less well developed. Gifted and talented students, in the main those who
play amusica instrument, use their skillswell in practica lessons and make good progress.

Students' composition skills are not as well developed astheir performance skills. Many dart with a
low level on understanding in Year 7. However, students do progress, and by the time they reach
14, they have devel oped a knowledge of primary chords and use these appropriately to accompany
compositions that are beginning to develop a structure.

209. Theatainment of 16-year old students iswell above the standard expected. All the
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Sudents are confident and competent instrumentalists and perform complex pieceswell. Their
composition skills are well developed and students have produced compositions that have individua
syle, structure and cresgtive development. Students use their knowledge well to compose for a
variety of musica combinations with a good understanding of the requirements when writing for
trangposing instruments. Students have good knowledge of the main historical developmentsin
music. They name the different periods of music, and comment on different styles of music and the
contribution that compaosers made in the development of music. Attainment hasimproved
sgnificantly since the previous ingpection.

210. The one student studying the AS Level music exam has good performance skills, and plays
with confidence in arange of contragting styles and genres on both the piano and the saxophone.

211. Swudents attitudesto the subject are good and most view the subject as worthwhile. 1n the
majority of lessons, behaviour is good and students participate well, enjoy the work and try hard.
They work well both independently and in groups. The attitudes of students at Key Stage 4 are
exemplary and their mature atitude to learning helps them progresswell. Students with specid
educationa needs make good progress at dl Key stages. They are fully integrated into lessons and
achieve gppropriate targets.

212. Theoverdl qudity of teaching isgood at adl Key stages, and no unsatisfactory teaching was
observed during the ingpection. Teachers have good subject knowledge and this understanding is
used well to demondtrate styles of music and promote a good level of learning. Students progress
well in lessons, they are clearly informed of the objective of the lesson and what needs to be
achieved by the end of the sesson. The outcome of thisisthat progress and learning in practical
sessonsare good. Better lessons start briskly and are well planned, with avariety of activitiesto
build on students' understanding and with clear focused questioning during listening sessions.
Learning and progress are good when teachers circulate during practica lessons and give guidance
to students on how to improve their creative work and performance. Achievement is good when
extrahelpisavalable. Thiswasmost noticesbleinaYear 11 group. Here the additiond teacher
was able to work with asmal group of students, hel ping them with their creative work while the
other teacher was able to concentrate on students' performance. Consequently, the learning was
good. Generdly the planning of lessonsis good, but there are occasions when the work for higher
attaining students, those who play amusica instrument, lacks chalenge and specific targets to be
achieved. The qudity of teaching has improved significantly snce the previous inspection.

213. Thesubject iswdl led by the head of department, who has a clear vision on the future
development of the subject and the need to continue to raise standards. Thereis agood range of
extra-curricular activities. These are well supported by students and contribute well to their
performance and musical development. The accommodation is unsatisfactory. Although teachers
use the space for practical sessons and individua practice, thereisalack of areas for sudentsto
practise. The high noiselevel dowsthe progress of creative development. The use of ICT to
develop and support learning is unsatisfactory at dl Key stages. Thisis due to the lack of
appropriate resources.
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PHYS CAL EDUCATION

214. Examination successisavery srong festure of the physical education curriculum. A Leve
examination results over the last three years have been outstanding. 1n 2000, al students achieved
an A-E grade. 75 per cent achieved an A or B grade, which is three times above the national
average. GCSE results over the last three years have aso been very good. In the Year 2000, 69
per cent of students achieved agrade A*-C. Thisiswell above the national average of 52 per cent.
The achievement of girls at GCSE in 2000 was again outstanding. 82 per cent of girls achieved a
higher grade A*-C compared to a nationa average of 51 per cent, with athird of girlsachieving a
grade A pass. All students achieved an A-E grade. At Key Stage 3, teacher assessment of
students attainment at the end of the academic year 1999-2000 showed 75 per cent of students
working at aleve in line with nationa expectations. Five per cent of students were working beyond
the level expected nationdly, of which two thirds were girls.

215. Almog dl students observed a al Key stages are ataining in line with their age and ability.
Indl three Key stages, a Sgnificant number of students attain higher stlandards than expected, with
only asmall number of students at Key stages 3 and 4 attaining below nationd expectations. Inthe
Sixth Form, no students attain below national expectations. At the end of Key Stage 3, Sudents are
particularly good at congstently gpplying skills accurately. Thiswas evident inaYear 9 dl-girls
basketball class, when accuracy of shooting and dribbling was very good. At Key Stage 4, they are
able to sdlect and combine skillswll, notablein aYear 10 trampolining lesson. In the Sixth Form,
the intellectual knowledge displayed by studentsin two theory lessons was very good. Thiswas
emphasised in an upper sixth lesson by their in-depth knowledge of the anatomy.

216. The achievement of girls and boys with specid educationa needsis better than expected a
Key stages 3 and 4 due to the department’ s well documented and implemented policy of inclusion.
Examination results emphasise how the more able students attain at Key Stage4 and 5. At Key
Stage 3, the more able students achieve gppropriately in line with their higher levels of ability. This
was notablein a'Year 9 swimming lesson, when able swimmers demonsirated very good stroke
technique.

217. Teaching and learning in the department are good. All teaching observed was satisfactory
or better. 75 per cent of teaching observed was good or better and 25 per cent was very good.
Learning was proportionate to the quality of teaching. The high qudity of teaching has a great
impact on the productivity in lessons. It enhances the learning environment and promotes students
success and progress.

218. All teechers are secure in their knowledge of the subject and teaching of physical skills.
Subject knowledge was apparent in al theory lessons. Subject knowledge and the teaching of basic
skillswere wdl displayed inaYear 9 boys weight-training lesson, when these qualities enabled the
boys to learn the benefits of weight training. The same lesson epitomised teachers very good class
management and teacher-student relationships. A large class worked extremely well in a confined
areawhen learning and demongtrating weight training techniques. All teachers produce lessons of
great enjoyment, which promote high levels of enthusasm and interest anongst the students.
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219. Short-term planning is varigble. All short and long term planning should indicate levels of
attainment, but not al does. Well-planned lessons create structured learning environments which
alow for progresson inlearning. This, combined with students good co-operation and behaviour,
means that lesson aims are accomplished. Thiswas best seenina'Y ear 8 tennis lesson, where boys
progressed in their techniques of serving. Teschers have high expectations of their sudents. This,
linked to students' enthusiasm, eagerness, and high levels of participation, generates lessons where
students work hard and extend their physical capabilities. This happened, for example, in Year 7
and 8 hedth rdated fithess lessons. Teachers st chdlenging targetsin lessons. Only inafew
lessons, when direction wasn't clear, did some students come of f task.

220. The department has addressed the concern, noted at the last inspection of students' ability
to evauate each other’ s performance. 1t must now consider ways of alowing the studentsto plan
aspects of the lessonsin order to develop their independent learning skills. Teachers, dso, must at
al times be aware of the learning needs of al sudents.

221. The department has sound, short and long-term assessment procedures. Teachers assess
Sudents  performance and plan accordingly. This happens within lessons. It isalso apparent in the
long term. The department is adopting avariety of teaching and learning styles to improve the
academic performance of boys at GCSE and the overdl performance of girls throughout Key stages
3and 4. Inthelong term, dl students are assessed at the end of each unit. Thisinformationis
collated at the end of each year and reported to parents. The department has taken the step to
introduce upper, middle and lower attainment grades within the nationd attainment levelsto indicate
better evidence of student progresson.

222.  Thecurriculum is broad and balanced at al Key stages and meets statutory requirements.
At Key Stage 4 al students can gain accreditation. This can be achieved either through afull GCSE
course or a combination of a short GCSE course and/or a Junior Sports Leadership Award. Dance
modules a al Key stages enrich the curriculum, but the lack of a separate dance course at Key
Stage 4 is surprising, given the strength of the artsin the school. Assessment of the curriculum has
affected itslong term planning. Modules of table tennis and trampolining have been introduced at
Year 9to ad the progression into Key Stage 4. The department promotes the devel opment of
literacy skills by projecting key words around the physica education environment and by providing
high qudity visud displays Theidea of word wallsfor gymnastics and trampolining is
commendable. The department must introduce information and communication technology into its
schemes of work in accordance with Curriculum 2000.

223. A widerange of extra-curricular activitiesis on offer to al sudents. They are well attended
and appreciated by students and parents dike. Many students go on to gain loca, area and national
representative honours.

224.  Leadership of the department isgood. Departmental documentation is very comprehensive,
portraying a clear vison for the future. Staff work very well together. They are well deployed and
well quaified; good role models who give willingly of their time. Accommodetion is good.
Resources are satisfactory. The department is worthy of its academic and sporting achievement and
displays the acumen and capacity to move forward.

Mayflower School 78



RELIGIOUS EDUCATION

225. Students attainment at the end of Key Stage 3 is above the expectations of the Loca
Agreed Syllabus. Most have a good understanding of the life and teaching of Jesus and appreciate
the religious significance of the main events of the Christian calendar. Although they have learnt
about Idam, Hinduism and Skhism, their understanding is not reinforced throughout the three
years, and by the age 14, they have forgotten some aspects. In other areas of rdligious education,
such as those that focus on morad and social issues, attainment is far higher than that normally seen.

226. Asaresult of good teaching, Key Stage 3 students achieve wdll in lessons. No
unsatisfactory teaching was seen and it was very good in 38 per cent of lessons and good in one
lessonin four. Teachers carefully revise previous learning, and effectively use questions and answers
to test understanding. Students learn eadily as the result of the systematic delivery of new facts and
ideas, each linked to what has just been learnt. Effective classroom management ensures that the
majority of students participate. All benefit from well led discussons that reinforce learning,
including those with specid needs. There were meaningful comments by one class on the plight of
prisoners of conscience. Much of the Year 7 project work on loca Churches was impressive,
reflecting the sudents involvement and ability to undertake independent research. Students benefit
from links with loca churches that enable them to meet the clergy at pre-arranged timesto ask
guestions and to examine the interiors of the churches.

227. Diglays highlight the gudents good attainment, for example, the compaosition of front-page
newspaper articles on the deeth of Martin Luther King and areporter’ s account of miraclesin
Gdilee. They were required to use their imaginations to explore the concept of Jesus asthe Messiah
by creating a super human to solve today’ s problems. Key words and vocabulary are on classroom
walls, reinforcing therr literacy skillswell. There was some very interesting poetry on Looking for
God that showed a mature approach to questions about a divine presence. The work on display
represents the full range of students' ahilities, and the work of those with specia needs shows good
progress.

228. In 2000, dl but afew students were entered for the GCSE Religious Studies paper. Results
were above national averages for the higher grades A*-C, athough fewer obtained the highest A*
grade. Theseresults are dightly better than their performances in other subjects and are
representative of the schools performance over anumber of years, athough there was a Sgnificant
dipinresultsin 1999. Thework seen at the school during the week of ingpection mirrors these
standards.

229.  Students cover the GCSE syllabus well and high quaity assgnment work confirms good
research skills and the ability to gpply knowledge of Chrigtian teaching to answer a variety of
questions. However, ascrutiny of work in their books shows that there is too little continuous
reinforcement of the main ideas and scripturd references. Thislack of a strong focus on key
learning points was also seen in some classroom teaching. As aresult, teaching is satisfactory
overdl, dthough one in four lessons was good and the same proportion was very good. For
example, the ams of the lesson were not aways shared with the students. In one class, sudents
who are taking a short GCSE course are taught with those who are taking the full course, and whilst
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the teaching was satisfactory, there was not a good focus on the learning needs of each group.

230. Good or very good learning occurred in haf of the lessons, reflecting the qudity of the
teaching. In these classes good questioning extends horizons, as when the Chrigtian viewpoint about
world poverty and pollution was considered. Relationships and trust between staff and students are
good. Teachers establish an atmosphere within which students fed free to express views and
fedlings, often on sengtive subjects, such as the causes of suicide. At times, the quaity of
discussonsisoutstanding. They are very well led by teachers who not only have very good
knowledge of their subject, but dso a degree of passion for issues relating to the sanctity of life or
human rights. Such lessons make a significant contribution to social and mora education.

231. Students attitudes are generaly good throughout the school. They listen and respond well
and they are keen to succeed, often producing well researched projects and assgnments. They
respond to the good teaching and produce work that indicates thought and effort. On the odd
occasion, these high standards fell and afew boys whose atitudes were unsatisfactory caled out
and disrupted the attention of others. The department is aware of this and staff are working hard to
implement dtrategies to curb such behaviour.

232.  Sixth form students study one unit of religious education per year as part of their generd
dudies programme. Thisisinsufficient to meet statutory requirements and students are denied the
opportunity to study arange of topics such as mordity and ethics or humanism and ecology. Thisis
particularly of concern given the very good work that younger students often produce when
considering mora and socid issues and their positive reactions to such discussons. A Leve courses
have been successfully taught in the past and predictions of student uptake suggest thet religious
education courses will be offered from September 2001.

233. The department isrun on amost professond basis. A commendable feature isthe
willingness to review current practice and establish targets that will raise standards. For example, it
is revisng schemes of work to incorporate new ideas and more detailed references asto how to
meet the learning needs of students of dl abilities. The department knows that it should improveits
use of ICT and has aready taken action to do s0. The assessment of students' work a Key Stage
3issatisfactory but not good. It is not measured againgt levels which define in detall what should
have been learnt and which give guidance about the next level of achievement. The department is
awaiting local guidance about this. Staff fregly give of their time, whether it be to assst new
teachers or to give extralessons to students.

234.  Sincethe last ingpection the department has maintained the teaching standards, despite
gaffing difficulties. An established team isnow in place. The head of department has successfully
ensured that high qudity discusson work occursin dl classes. Mogt importantly, the department
has accepted the need for change and growth and is using a system of departmental review to
achieve wdl considered objectives. Attainment has improved and a new short GCSE course has
been effectively introduced. Good improvement has occurred since the last ingpection.

VOCATIONAL COURSES

235.  Only three students took the GNVQ Intermediate course in 2000. Although al passed,
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there were no merits or distinctions, which had not been the case in previous years when results had
been better. All those who took the GNV Q advanced course passed, with athird of the students
achieving amerit and nearly Sixty per cent adigtinction. Analysis of results indicated thet the
sudents achieved wdll in relation to their prior attainment. These were good results. Similar results
had been obtained in 1998 athough the 1999 results were lower. Standards seen in the current
vocationa courses indicate agood leve of attainment, although currently there are only courses a
advanced level. Teaching was good in two thirds of the lessons and always satisfactory.

236. Thesmal sze of the Year 12 business sudies vocationa A Leve group alows very good
one to one teaching, athough, at times, the students would benefit from the simulus that a larger
group can often provide. Although results are difficult to predict for this new course, the work seen
during the week indicates that good progress has been made. All appear set to pass and the work
of about 40 per cent gppears to be of ahigh qudity. For example, their assgnmentsinto marketing
made good use of their knowledge of the Boston Matrix. They have a secure overview of business
activity that enabled them to consider the links between various aspects of business behaviour, such
as consderations of cash flow when looking at marketing plans. They benefited from the teacher’s
persistent comments about the importance of arange of research sources and some had made good
use of the internet.

237. Someof the Year 13 advanced GNVQ class found it difficult to understand financid ratios
athough they worked hard at doing so, helped by the teacher who was good a emphasising the
importance of considering the figures in awider business context. A scrutiny of the students files,
and an interview with them, showed that the syllabus was covered in detall. They are ableto link
one aspect of business behaviour with another. Some aspects had been particularly well taught,
such as government intervention in markets, and students showed a clear understanding of micro
economic aspects such as price dasticity. However, some students were not so good at in depth
andyssand evauation. This course has enabled students from arange of academic backgroundsto
make good progress and prepare themsaves well for university or employment.

238.  All students comment on how they benefit from their teachers encyclopaedic subject
knowledge, their enthusiasm for their subject and their willingnessto help. They were adamant that
the course had made them good independent learners who could research well. Their work
supported this view.

239. The GNVQ business studies head of department shows a commendable willingness to
accept change and consider the development of new courses such as the business ICT option unit
for Year 12 sudents. His professonaism, as demonstrated by involvement in external moderation,
is abonus to the school as students and other staff gain from the knowledge acquired from such
activities. The department stresses the importance of work- related activities and promotes arange
of activities designed to ensure that the world of work is effectively used aresource. Assgnments
are linked into students work experience and their part timejobs. They study breweries and glass
factoriesin Prague. The department has played a mgor role in developing school and community
links. Thereisaneed to ensure that the deadlines for the finishing of assgnments for the three
teachers who déliver the course do not clash. Other aspects of the course, such as assessment and
moderation, are well managed.
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BUSINESS STUDIES

240. Busness sudies teachers have worked hard to ensure that the qudlity of teaching has not
been affected by staffing problems and were gratified by the 2000 results. Standards at Key Stage
4 were well above the nationd averages. 70 per cent of the students entered for GCSE business
studies obtained the higher A* - C grades and al obtained apass grade. Students were good at
obtaining grade A, with double the number of successful candidates when compared to national
figures. The school was less effective in achieving A* passes, the highest level. Students did much
better in business sudies than they did in nearly dl their other subjects. These good results were
generdly mirrored in the work seen during the week of the inspection and reflect an upward trend in
attainment. Although both boys and girls did better than those in other schools, girls were rdively
more successful.

241. Teachingin 57 per cent of the classesis at least good, and is very good in twenty nine per
cent. Each member of the department was seen teaching agood lesson. This has adirect impact on
attainment, as does the quality of the teacher input into learning, as was evidenced by a scrutiny of
the students work in their books and folders. For example, teachers consstently highlight key
words and concepts and regularly test that these have been understood and memorised. The
mgority of the sudents try hard, preparing their work thoroughly and presenting it well asthe high
quality of their assgnments shows. Very good planning for the delivery of the subject helps sudents
reach high sandards. Each unit has an eement of forma teaching, which is recorded by the student
and forms agood basis for learning. 1t is augmented by completion of case studies that require the
newly gained knowledge to be applied in a new context, thereby reinforcing understanding.

Students make good progress over time and this is confirmed by departmentd records. By the time
they have finished the course, they understand how a business functions and the sgnificance of its
externd links.

242.  Students make good or better progressin the mgjority of lessons. Thisisaresult of good
teaching and students positive attitudes. They respond well to the teachers very good subject
knowledge, which maintains interest through frequent use of up to date references. For example,
Year 11 students increased their understanding of how British Airways operates as aresult of the
teacher’ s very good summary of why the GO subsidiary was launched. Expectations for good
behaviour and academic attainment are high, sometimes reinforced by the use of sharp humour to
maintain sandards. Teachers are good a using questionsto test earlier learning and to extend
understanding. One class, for example, benefited as the teacher used arevison of Madow's
Hierarchy of Human Needs as abasis for exploring further theories. Teachers are good at using
some very effective revison drategies such as dissecting questions to pinpoint central issues. They
offer clear explanations which students easly understand. Difficult ideas are explained in a number
of ways so that dl, including those with specia needs, can understand. For example, one Year 10
class benefited from worked examples and exemplar graphs to help them understand how business
Sgzeismeasured. The odd unsatisfactory lesson occurred when a number of boys with poor
attitudes to learning behaved ingppropriately. Teachers are dready investigating a number of
strategies to ensure that the needs of al students are met.

243.  The department offersan A and AS Leve option in the Sixth Form. The resultsin 2000
were very good. All candidates passed, and 52 per cent obtained an A or B grade compared to a
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national average of 30 per cent. These figures are representative of those achieved during the past
few years. It isapopular and successful subject, and anadlyss shows that the vast mgjority of
students do better than their GCSE results would indicate. Thisisthe result of good teaching and
sudent commitment. Students give well-prepared presentations thet illustrate their understanding
and demonstrate good research skills. Good use was made of primary and secondary sources as a
basis for decisions about the appropriate marketing mix. Good prompts by the teacher enabled the
students to consider additiond factors such as marketing segments. Staff are effectivein using thar
detailed knowledge of the students to highlight aspects of business behaviour, as when one student
was asked to explain his experiences in a sports shop.  Students continualy benefit from teachers
very good subject knowledge and the use of newspaper articlesto simulate interest, as, for
example, in an article about equa opportunitiesin the National Hedlth Service. Teachersand
students work as partners in the learning experience.

244. A scrutiny of the sudents' files confirmed the high quality of teaching and learning. Students
were wel| taught. Forma input is combined with on going testing in avariety of ways. Theserange
from producing balance sheets to the completion of case studies that verify understanding. This
approach results in an immediate assessment of learning and the prompt rectification of mistakes,
thereby promoting progress. Asa Key Stage 4, literacy skills are well supported with, for instance,
good guidance on report writing and how to present balanced arguments.

245.  The department iswell run and has some very strong festures. These include the structured
organisation of the ddlivery of the courses and the systematic monitoring of teaching and learning
dandards. Objectives to improve student attainment are carefully set, for example, in greater use of
the Internet by both staff and students. The department is aware of the need to upgrade the
schemes of work so that they are meaningful to new, possibly inexperienced staff. Much more detal
isrequired, as well as references to opportunities to develop literacy, numeracy and key skills
provison in the Sixth Form. The assessment of students work isgood. It is systematic and
students know what they are required to do to be successful and improve. Teachers attend a good
range of training coursesin order to up date knowledge. Accommodeation ispoor. Thereisno
central resource areaand many of the rooms are unsatisfactory, leading off each other or being
separated from another class by flimsy dividers.

246. Teachersgivefredy of ther timein an sustained effort to improve the students
understanding. For example, they organise arange of activities that includes visits to Fords to study
production methods and to Prague to look at industry and preparations for entry into the European
Community. Teacherswork hard, often out of normal school hours, to help students gain better
results. They run revison classes in the Easter holidays and give extralessons to help students
improve their grades.

247.  Busness studies has improved since the last ingpection. Results have got better and the
number of students taking business studies hasrisen. New courses have been successfully
introduced. The imminent restructuring of the whole area of business studies and economics under
one faculty can only improve the use of scarce resources and address overlapsin curriculum
delivery.
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DRAMA

248. GCSE resultsin dramain 2000 were well above the nationa average. Within school
comparison showed that students taking drama achieved better than in the average of their other
subjects. At A Leve, sudents taking theatre sudies achieved in line with nationd course
expectations.

249. These generdly strong results were reflected in the standards of teaching and learning
observed during the inspection. Standards of teaching were seen to be good at Key Stage 3 and
very good at Key Stage4 and at A Level. Overdl, of the lessons observed, 14 per cent were
excellent, 43 per cent very good, 29 per cent good, and 14 per cent satisfactory. Teachers
knowledge of their subject is secure and comprehensive. At each Key stage, lessons are planned
with grest care in order to make explicit the learning thet is to take place and the means by which it
isto be evauated. Within those clear structures, teachers operate flexibly so that opportunities for
creativity and development are optimised.

250. Thesefestureslead to very good learning. Students show themselves to be progressively
familiar with, and confident in, the conventions of drama. They respond to the well-understood
cycle of crestion, performance and eva uation with increasing expertise and perception. They are
co-operative, they speak and listen with attention, courtesy and purpose, and over time, because of
teachers high expectations and skilled direction, become impressively autonomous learners.

251. Examplesfrom each key stage gave evidence of these successful processes in operation.

Y ear 7 sudents, working on a script relating to the theme of the Pied Piper, were brought, through
skilful teaching and intervention, to show an ability to use space effectively, to cregte and refine
dramétic tension, to work co-operatively, and to use atext as focus for interpretation and
performance. The group was initidly volatile, but by the end of the lesson impressively focused, and
judtifiably pleased with the standard of their work. At Key Stage 4, a GCSE class were improvisng
around previoudy arranged storylines. The objectives of the sesson were given at the beginning: to
consder and show emotion in naturdistic and stylised ways. Remarkable work ensued. Students
improvised scenes in which awedding dress and aring from a broken relationship were sold.
Attainment was demongtrably high, including that of students on the specid needsregister. Students
were willing to take risks, experiment, and support each other in the practice and refinement of
dramatic conventions which they understood and gppreciated. At A Leve, sudents showed high
achievement and developed subject knowledge. Rehearsals of performance projects indicated
strong abilities to block a scene, to create diaogue, to use mime and movement, to understand the
use of lighting and sound to contribute to dramatic effect, and much more. The teacher intervened
asacritica observer, not to direct but to sharpen students attention to the assessment criteria by
which their work would eventudly be judged. 1t was highly effective teaching and learning.

252. Thetheory, aswell asthe practice, of dramais given close and well-supported attention.
Drama diaries and written assgnments devel op literacy skills explicitly through the use of writing
frames and level decriptors. The student handbooks for Key Stage 4 and A Level support and
exemplify knowledge of drama concepts and terminology. Thereis good
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evidence in students writing of increasingly confident use of those key terms. Teechers give detailed
and well-focused feedback to sudents. Their full and supportive commentaries on written work
make clear how to make progress. They read asinterested and practical dial ogues with students
and are exemplary examples of marking.

253.  Not surprisingly, students response to dramais highly favourable. Attitudes are good a
Key Stage 3 and very good at Key Stage 4 and post-16. Teachers are trusted and held in
affection. Curricular and extra-curricular opportunities are keenly taken up. Indeed the extra:
curricular contributions of drama to opportunities for learning are outstanding. Schools plays,
theetre vidts, the drama club, theetre-in education events. such provison isindicative of the
commitment of staff and of the enthusiastic take-up of students.

254.  The department isvery well led. Departmental documentation is clear, comprehensive and
principled. The schemes of work give a secure indication of the content of the curriculum and the
methodologies by which learning will be taken forward. Assessment criteria and procedures are
trangparent for staff and students. Students progress is effectively tracked and supported. The
departmental plan is consstent with the general ams of the schoal to raise achievement, and the
development of literacy within the drama curriculum is an example of that planning in action.

255.  Accommodation for drama is satisfactory compared to provision in other schools but
nevertheless requires upgrading and extenson. More specidist space is hecessary in order properly
to support examination requirements for rehearsal space and access to technical facilities. Dramais
aready avery successful curriculum areain terms of results and its contribution to students cultural
and persona development. Congderable benefit would accrue from facilities which more securdy
support achievement in the subject.

ECONOMICS, LAW, PSYCHOLOGY AND SOCIOLOGY

256. Inrecent years, GCSE economics results have been consgtently above nationa average
with amogt dl students achieving a graded result with, on average, 75 per cent of students gaining
grades A*-C compared with 59 per cent nationally. At A Levd, standards are above average with
al students gaining passes compared with 87 per cent nationdly and haf achieving agrade A or B
compared with athird of students nationdly. Within the school, sudentsin Key Stage 4 and the
Sixth Form tend to perform alittle better in economics when compared with their other examination
results.

257.  In GCSE lessons and work seen, students demondtrate levels of understanding well above
nationd average with the higher attaining students able to use graphica techniques confidently to
illustrate supply and demand relationships. InaYear 10 lesson, most students could gppreciate the
economic and socid consequences of changesin different forms of taxation.

258. Standardsin the A Leve and new AS Leve courses are above nationd average. Students
have a good understanding of the main theories and concepts and use them gppropriatdy in ther
andyses of economic problems. Thiswaswell illustrated in a'Y ear 13 lesson where students were
able to discuss the implications of different economic strategies on third world development.
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259. Economicsis taught by committed and enthusiastic speciaists, who maintain consstently
good or better teaching. In one very good Sixth Form lesson, the teacher provided well-informed
coverage of the key learning points and used carefully structured questions that required the students
to apply their knowledge and so confirm and consolidate their understanding. The excellent GCSE
teaching combined considerable humour with exceptiona explanatory skills to engage the interest of
sudents and chdlenge them intellectudly in what was a fast-paced lesson.

260. A smdl number of A and AS Level lessonsin law, psychology and sociology were
observed during the ingpection. Psychology is taught by two enthusiasts from the science
department. Good results have been achieved in the firgt two years of entry. In 2000, al students
achieved agrade, haf at grades A or B. Sociology is taught by three senior members of staff who
aso teach personal and socid education and life skills. Results have varied between years, the
subject sometimes attracting a number of the less academic of the Sixth Form students. Results
were good in 1998, with over half obtaining the higher grades A or B. 1n 1999, the number of
higher grades reduced but most passed as in the previous year. In 2000, however, only two-thirds
of the group passed, with a further reduction in the proportion of higher grades. The current Y ear
13isthefirg year of entry for law.

261. Acrossthe six lessons seen in the three subjects, teaching was very good in athird of
lessons, good in haf and satisfactory in the remaining lesson. The quality of students’ learning
followed asmilar pattern. Standards observed were in line with those expected for the course and
goodin Year 13 law. Teachers have good subject knowledge, work hard to engage students
interest and provide gppropriate activities. Teachers provide good expositions and are skilful in
questioning individuas to dicit their understanding. However, in some lessons, too much is provided
by teachers rather than actively engaging students in researching for themselves and presenting their
findingsto ther felow students. AS Level sociology students were working on coursework
projects. Many had chosen interesting tasks and were carrying out appropriate research. They
were articulate in explaining their choice of task and displayed good understanding of the research
methods they should adopt to test their hypotheses.
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