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PART A: SUMMARY OF THE REPORT
INFORMATION ABOUT THE SCHOOL

Shepeau Stow Primary School isasmall schoal, located about ten miles to the north-east of
Peterborough. There are 81 pupils on roll, taught in three classes. Pupils come from awide range
of backgrounds, athough none is entitled to free school meals. The proportion of pupils identified as
having specid educationa needs, at 16 per cent of the schoal rall, is dightly below the nationa
average. However, Sx of these pupils have statements of specia need, which entitle them to extra
help, and a further pupil is awaiting a satement. This number of pupils with severe learning
difficultiesis very high in relaion to the Sze of the school and is more than four times the nationa
average. There are no pupils for whom English is an additiona language.

Pupils are admitted to the school in asingle intake at the Sart of the school year in which therr fifth
birthday fals. Shortly after admission, these youngest children are assessed, using anationdly
accredited ‘ basdline assessment’. The results of these assessments fluctuate considerably from year
to year but, overdl, atainment on entry to the school is about average.

HOW GOOD THE SCHOOL IS

Thisis an effective school which provides good vaue for money. Teaching is generdly of good
qudity and pupils learn well inlessons. Overall, academic standards are average and standards of
behaviour and pupils persond development are above average. The good learning in classesis not
trandated into good progress over time and into higher academic standards, particularly in the core
subjects of English and science, because of weaknessesin the assessment of pupilsin English and
the curriculum in science. The school iswell led and managed and provides a good range of
opportunities for pupils to develop skills outside lessons, particularly in sport and the arts.

WHAT THE SCHOOL DOESWELL

The standards achieved by 11 year olds are above average in mathematics, music and French.
Pupils attitudes to school are very good; they behave wdll, form very good relaionships and
make good progress in their personal development.

Pupils with statements of specid educationd needs are wdll integrated into the life of the school
and receive good quality help.

Overdl, arangements for developing pupils spiritual, mora, socia and culturd awareness are
good.

The schoal isgood at caring for its pupils.

The quality of teaching isgood or better in over two thirds of lessons.

The schoal iswdl led and managed.

The youngest children are given agood start to their education.

WHAT COULD BE IMPROVED
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Standards achieved in information and communication technology (ICT) and religious education
(RE) by seven and 11 year olds, and standards achieved in geography by 11 year olds.

The way in which the curriculum is planned in science and the foundation subjects'.

The way in which the school uses assessment information to help pupils to make better
progress, particularly higher-attaining pupils.

The school prospectus and the governors' annual report to parents.

The areas for improvement will formthe basis of the governors' action plan.

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

Overdl, the school has made good progress since its last inspection in 1996. The key issues from
the previous ingpection report have been fully addressed. There are policies and schemes of work
for dl subjects, though some of these now need to be reviewed. The requirements of the Code of
Practice for specid educational needs are now met, the cost-effectiveness of the school is monitored
more closaly, and the accommodation has been improved. Standards in mathematics at the end of
Key Stage 2 have improved, and pupils postive attitudes to school, standards of behaviour and the
quality of relationships have been sustained. The school’s provison for pupils spiritua, mord,
socid and cultura development is better, and its good standards of teaching, leadership, and care
for pupils have been maintained. Good quality teaching of French has been introduced in Years 5
and 6. However, standards in ICT, RE and geography are not as good as they were.

STANDARDS

The table below shows the standards achieved by 11 year olds based on average point scoresin
Nationa Curriculum tests,

compar ed with Key
Performance all schools similar schools well dboveaverage A
in: 1998 | 1999 | 2000 2000 above average B
English A D C D average C
Mathematics A A A B below average D
Science B C D E well bdlow average  E

The information shows, for example, that standards in English in the nationa tests for the year 2000
were average in comparison with those achieved in al schools nationdly. However, when
compared with the English test results achieved by schools with asimilar proportion of pupils digible
for free school medls, sandards were below average. The grades that appear in the chart need to
be viewed with some caution because, in each of the years, the group of pupils tested was smdll.
When this occurs, changes in the performance of a single pupil can disproportionately affect the
overal grade of asubject.

! Foundation subjects are those other than the ‘ core’ subjects of English, mathematics and science.
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A more gatistically reliable method of assessing the school’ s performance is achieved by combining
the results of individua pupils over the past four years. Thislonger-term view of alarger number of
pupils shows that standards over this period are average in English and science and well above
average in mathematics. The year-on-year rate of improvement is above the nationa trend.

Ingpection findings show that attainment, in terms of the proportion of Year 6 pupils likely to achieve
or exceed the nationd target of Leve 4 by the end of the school year, is above average in
mathematics and music. The study of French isnot a nationd requirement at Key Stage 2, but the
Sandards achieved are better than those normally seen in schoolsin which French is taught to this
age group of pupils. Attainment in English, science, art and design, design and technology, history
and physical education is about average. Attainment in geography is below what is expected
nationally because the subject is not taught in enough depth. Standards in ICT are al'so below
average because the lack of some programs and items of equipment means that some elements of
the planned curriculum are not taught. Standards in RE are below those expected in the locdl
Agreed Syllabus. Thisis because not enough time is spent on reinforcing what has been taught.

The attainment of saven year-oldsis average in al subjects except ICT and RE, whereit is below
average. Overal, pupils make good progress in mathematics, music and French, and satisfactory
progressin al other subjects except ICT, geography and RE. The school is on course to achieve
the redidtic targets set for 11 year-olds performance in English and mathematics.

PUPILS ATTITUDESAND VALUES

Aspect Comment

Attitudes to the school Pupils are very keen to come to school, and enjoy thelir lessons.

Behaviour, in and out of Pupils behave wdll in class and play sensibly together at bresk times.
classrooms

Persond development and | Relationships within the school are very good and pupils are good at
relationships taking responghility for tasks around the school.

Attendance Sdisfactory, and in line with the nationd average.

TEACHING AND LEARNING

Teaching of pupils:. aged up to 5 years aged 5-7 years aged 7-11 years

L essons seen overdl Good Satisfactory Good

Inspectors make judgements about teaching in the range: excellent; very good; good;
satisfactory; unsatisfactory; poor; very poor. ‘Satisfactory’ means that the teaching is
adequate and strengths outwei gh weaknesses.

Overdl, the qudity of teaching isgood. The standards of teaching observed at the time of the

previous ingpection have been sustained. Of the 28 |lessons observed, three were very good, 16
were good and nine were satisfactory. No unsatisfactory teaching was seen.
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The most consistently good teaching is provided for pupilsin Years 3 and 4. Other good features
are the teaching in French and science. Skillsin literacy and numeracy are taught satisfactorily.
Strengths of teaching are teachers good subject knowledge, the clear explanations they giveto
pupils, high expectations of behaviour, and the good qudity of individua help for pupils, because
teachers know their pupils so well. The impact of his good teaching is that pupils work hard and at
agood pace, because they know precisely what they have to do. Pupils sustain high levels of
concentration on their tasks because teachers simulate their interest. The chief weakness of
teaching is that sometimes al pupils are given the same basic tasks to do, irrespective of ther prior
attainment. Therefore higher-attaining pupils are sometimes not chalenged enough. Pupils identified
as having specid educationd needs are often well taught and receive good qudity help from skilled

learning support assstants.

OTHER ASPECTS OF THE SCHOOL

Aspect Comment
The quaity andrangeof | The curriculum is broad and rdlevant. However, planning for science
the curriculum and the foundation subjects lacks important detail. The curriculum for

the Foundation Stage children is sound, but needs to be developed
further to reflect new national recommendations.

Provison for pupils with
specid educationa needs

Good. These pupils are well supported by al members of the school
community.

Provison for pupils
persond, including
spiritua, mord, socid and
culturd development

Good overdl. Arrangementsfor developing pupils spiritud and
culturdl awareness are stisfactory. Provison for pupils mora and
socid development is very good.

How well the school cares
for its pupils

The school knows its pupils very well and provides agood standard
of care for them.

There is a good working partnership between the school and the parents. While the planned
curriculum for ICT meets requirements, the lack of some equipment means that it cannot be fully
taught. The school assessesiits pupils regularly in the core subjects of English, mathematics and
science, but does not dways make the best use of the resulting information.
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HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and management | The school iswdl led and managed by the headteacher. All staff
by the headteacher and other | work together well as ateam.

key staff
How wdl the governorsfulfil | The governors are committed and supportive. They have avery
ther repongbilities clear understlanding of the strengths and weaknesses of the school

and are fully involved in shaping its future devel opment.

The school’s evaluation of its | The school regularly looks a how well pupils are progressing, but
performance does not conggtently record the information in enough detail.
Governors are beginning to apply the principles of ‘best value' by
comparing the school’ s performance againgt codts.

The drategic use of The school usesiits saff, accommodation and equipment well.
resources Money provided for specific purposes, such asfor specid
educationa needs, iswell spent.

The school iswell staffed and its accommodation and levels of books and equipment are
satisfactory. Thelack of provison for ICT has been recognised, and work is underway to ingall an
ICT suite.

PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases parents most What parentswould like to seeimproved
Their children like schodl; - The amount of homework provided;
Their children are wdll taught and makegood | - Information provided about children’s
progress, progress,

Teachers expect their children towork hard; | - The school’ s partnership with parents,
The school helpstheir children to become - Therange of activities provided outside
meature and responsible; lessons.

Teachers are gpproachable;

Behaviour in the schoal is good;

The school iswdl led and managed.

Inspectors judgements support dmogt al of the parents positive views. Overdl, pupils are well
taught and make good progressin lessons, but progress over time is only satisfactory because of
weeknesses in the curriculum for science and the foundation subjects and in the way in which
assessment informeation is used.
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With regard to the areas that parents would like to see improved:

- The amount of homework provided reflects the school’ s policy statement. In generd,
homework is not frequently used to complement learning in school.

- Ingpectors agree that information about pupils progress could be better. Reports provide a
good generd outline of progress, but because of weaknesses in assessment procedures they
lack precise detail of individud targets that need to be achieved.

- The school’ s partnership with parentsis good. However, the way in which the school keeps
al parentsinformed needs to be reviewed.

- Therange of activities provided outsde lessonsis very good.
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PART B: COMMENTARY
HOW HIGH ARE STANDARDS?
The school’ sresults and pupils achievements

1.  Eachyear, the numbers of pupilstaking the nationa tests at the end of both key Stages are
amal. Conclusons drawn from the results achieved in asingle year may therefore be unreliable,
because the performance of asingle pupil can disproportionately affect the overal percentage score.
A more atigticaly rdiable sample is achieved by combining the results of individua pupils over the
past four years. This method shows that, during this period, about 80 per cent of seven year-olds
tested at the end of Key Stage 1 in reading and writing, and almost ninety per cent of those tested in
mathematics, achieved or exceeded the nationd target of Leve 2. Standards achieved over this
period are broadly average in dl three areas tested.

2. When results a the end of Key Stage 2 are viewed over the same period, 73 per cent of 11
year-olds achieved or exceeded the nationa target of Leve 4 in English, and 77 per cent achieved
Levd 4 in science. Results in mathematics were better, with 83 per cent of pupils a or above the
expected level. Standards achieved over this period are average in English and science and well
above average in mathematics.

3.  Published targets for performance are clearly affected by the small size of year groups. For
example, while the schoal is on course to achieve its targets for English and mathematicsin the
national tests for 2001, the actua percentage of pupilsa Level 4 may either be well in excess of its
subject target or well short. This can occur because each pupil taking the tests equates to eight per
cent of the school’ stota score.

4.  Ingpection findings broadly reflect the results of the nationd tests in the core subjects of
English, mathematics and science. At the end of Key Stage 1, attainment is average in English,
mathematics, science, art and design, design and technology, geography, history, music and physica
education. At the end of Key Stage 2, attainment is above average in mathematics, music and
French, and average in English, science, art and design, design and technology, history and physical
education. Attainment is below average in information and communication technology (ICT) at the
end of both key stages and in geography at the end of Key Stage 2. In ICT, the lack of hardware
and software means that some elements of the subject are not taught, while in geography the subject
is not taught in enough depth.  Attainment in religious education is below whet the local Agreed
Syllabus expects pupils to achieve at the end of both key stages because, asisthe casein
geography, not enough time has been spent on developing pupils skills, knowledge and
understanding. There are no sgnificant differences between the performance of boys and girls.

5. Shortly after children start school at the start of their reception year, their skillsin reading,
writing, speaking and listening, mathematics and persona and socid development are assessed by
means of anationally accredited ‘ basdine assessment’. Results of these assessments, carried out
over the past four years, show that attainment sometimes varies consderably from year to year,
because of the effects that the performance of individud children can have on asmal yearly sample.
Taken overdl, attainment on entry is average, but barely so.
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6.  Children quickly settle into school because of the good induction procedures. They make
good progress in the Foundation Stage year as aresult of good teaching and of the teacher’s clear
undergtanding of the way in which very young children learn. Owing to the smal number on rall,
children in the Foundation Stage are taught dongsde pupilsin Key Stage 1. The needs of the
Foundation Stage children are properly met, athough more work needs to be done to link planning
more closaly to the new curriculum guidance for these children.

7. Throughout the school pupils make satisfactory progress overdl. A particularly good festure
of pupils progressis the development of good socia skills. To adegree this comes from the way in
which pupils are grouped in mixed-age classes, snce older pupils have regular opportunitiesto help
those younger than themsalves and show them what to do. The acquisition of these skillsisan
important factor in the development of the strong sense of community which permestes all agpects of
the school’ swork.

8.  Teachersget to know ther pupils very well, because there are so few pupils and they are
likely to be taught by the same teacher for more than one year. Consequently, the day-to-day needs
of pupils are generdly wedl met. However, information gained from periodic testing of pupilsin
English and mathematics is not dways used well enough to determine precisely what needs to be
taught next. Assessment in science and the foundation subjectsis dso in need of improvement. This
is because of the lack of information provided by the curriculum planning on which assessment is
based. In these subjects, progress over timeis satisfactory, but it could be better if teachers knew
precisaly what should be taught and assessed.

9.  Pupils make sound progressin developing killsin literacy a Key Stage 1. They listen
carefully and show understanding by being able to follow ingructions. By the age of seven they
gpesk with clarity and fluency appropriate to their age. Pupils use their knowledge of |etter sounds
well to help them to decipher unfamiliar words and to produce phonetically acceptable attempts at
gpdlings. Their growing vocabulary and knowledge of high-frequency words helps them to write
with reasonable fluency. At Key Stage 2, pupils continue to make sound progress. Skillsin
spesking and listening steedlily develop as pupils grow in confidence and maturity and begin to take
an increadngly activerolein their learning. For example, pupilsin Years 5 and 6 confidently
explained the reasons for their findings when discussing tests carried out to explore the reationships
between pulse rate and exercise. Reading skills dso develop steadily as pupils use an increasing
range of dtrategies, such as the context of a sentence, to help them to read more demanding text.
Their improving skills in research help them to quickly locate information in non-fiction books.
Pupils improved punctuation and sound knowledge of basic grammar, together with the wide range
of opportunities to writein arange of different syles, resultsin generdly clear and fluent written
work. However, while the style and content of pupils writing is of a satisfactory standard, their
work is not aways carefully presented.

10. Pupils sillsin numeracy develop stisfactorily at Key Stage 1. Throughout this key stage
their understanding of number and their skillsin usng numbers are regularly practised. By thetime
they arein Year 2, pupils show a developing knowledge of the place vaue of numbers up to 100
and accuratdly add and subtract two-digit numbers. Emphasisis placed on developing pupils skills
in recognising the patterns created by numbers. These skills help them to learn about odd and even
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numbers and to count on or back in fives and tens. However, higher-attaining pupils are not dways
chalenged enough when teachers use the same materidsfor dl ability groups. At Key Stage 2
pupils make more rapid progress. The best progressis made in Y ears 3 and 4 because of the
consstently good standard of teaching. Pupils successfully develop their skillsin estimation, so that
by thetimethey arein Year 6 they have agood idea as to whether or not the answer to a calculation
islikely to be correct. Their skillsin manipulating numbers aso develop well and they show speed
and accuracy in mental arithmetic.

11. Skillsof scientific enquiry develop satisfactorily at both key stages. At Key Stage 1 pupils
develop a basic understanding of smple scientific principles such as‘fair testing’ and learn how to
record their ansversin alogicad way. At Key Stage 2, pupils build on this sound foundation and, by
the end of the Key Stage, are able to make reasonable hypotheses based on the results of their
experiments.

12. Pupilsare given regular opportunities to improve their skillsin literacy through their work in
many other areas of the curriculum, athough sometimes the use of photocopied worksheets for
recording purposes reduces pupils opportunities to plan their own writing. Skillsin numeracy are
regularly practised in subjects such as science and design and technology. However, apart form
some word-processing and data handling, opportunities for pupils to develop ther skillsin ICT
through other subjects are limited.

13. Pupilswith specia educationd needs are provided with work matched to their prior
atanment. All these pupils, induding those with severe learning difficulties, play afull part indl
activities and achieve a the same rate as their classmates. To agreat extent, thisis due to the good
quality help provided by skilled learning support assstants.

Pupils attitudes, values and per sonal development

14. Pupilsare very keen to cometo school. They enjoy their lessons and are ready to respond
very well to the learning opportunities they are given. Where teaching islively and focuses well on
the different needs of groups and individuas, pupils show greet interest and rapid involvement in
activities. For ingtance, with skilled help provided by their learning support ass stant, reception
children were soon absorbed in atask of writing messages for people important to them and were
very proud of the gtriking results. Even when work is not matched carefully to individua strengths
and weaknesses, pupils are happy and willing to learn.  Attitudes to school and learning are very
good.

15. Behaviour isgood, overdl, in and out of lessons. Occasionaly when assemblies or lessons
are dull, pupils become dightly unsettled and lose concentration. When work istoo easy or too
difficult, one or two pupils become restless and distract others briefly. Most of the time they work
and play together very well. During lessons, they usudly do what is asked without fuss. They run
around and play happily outside, and their behaviour shows no signs of the intimidation associated
with bullies. They are polite and friendly and enjoy chetting to other people, including vistors.
Excluson israre, but one pupil was excluded for good reason in the year before ingpection.
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Children in the Foundation Stage quickly settle into school and follow the same code of good
behaviour as everyone ese. Thisis because of the good example shown to them by older pupils.

16. Persond development and relationships are good overal. Pupils develop very good
understanding of the effect their actions have on others, in response to the very strong morad and
socia codes of the school, which underpin its sense of community. They have good levels of
respect for others fedings, vaues and beliefs. Within the school community such respect isvery
grong. It showsin the very positive way that pupils with specia educationd needs are treated and
vaued by their classmates. Respect and understanding are not as well developed in relation to
people of different cultures and backgrounds from outside the local area. Thisis partly because of
gaps in provison in religious education and other subjects, including the lack of a planned
programme of persond and socid education. Pupils are good at taking responsibility when given the
chance, asin heping teachers sat up lessons and assemblies. They useinitiative well, for indancein
organisng their own playtime games. Relationships are very good. Pupils get on very well with
each other and with adults. They co-operate very well when asked to work in groups. They often
help each other quietly, without disturbing others, asin literacy |essons when the teacher isworking
with another group.

17. Attendanceis satisfactory. Levels of attendance are about average, with unauthorised
absence below that found nationdly. Recently, there have been afew term-time holidays and
unavoidable absences linked to long term medical conditions, and these have contributed to an
absence rate that has otherwise been below average.

HOW WELL ARE PUPILSOR STUDENTSTAUGHT?

18. Ovedl, the quality of teachingisgood. It isgood in the Foundation Stage and & Key Stage
2, and is satisfactory at Key Stage 1. Almost seven out of ten lessons are good and about onein
ten are very good. No unsatisfactory teaching was observed during the course of the ingpection.
The qudlity of teaching is Smilar to that observed at the time of the previous ingpection in 1996.

19. Owing to the smal size of the school and the way in which numbers vary considerably from
year group to year group, pupils are taught in mixed-age classes. In the cases of Years 2 and 4,
some year groups are Split between classes. To address some of the difficulties posed by theway in
which pupilsin Year 2 are grouped, a part-time teacher is employed to teach literacy, numeracy and
some science to the whole year group for three mornings each week. This aso means that, during
these sessions, there are fewer pupils in the two classes from which the Year 2 pupilscome. Inthe
third class, the headteacher is freed from class teaching responsibility for four mornings per week, so
that he can carry out his monitoring and adminigrative tasks. During these sessons, a part-time
teacher takes the classfor literacy, numeracy and physica education. Once aweek, a part-time
teacher provides specidist teaching in French for pupilsin Years 5 and 6, and specidist teaching in
music is achieved by swapping classes. Thereisadso avery high proportion of pupils with severe
learning difficulties. Skilled learning support assstants help these pupils and, in addition, the school
employs alearning support assistant to work with children in the Foundation Stage.
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20.  Judgements about the qudity of teaching were made only in English, mathemétics, science,
physica education and French. In al other subjects, not enough lessons were observed to enable
overdl judgementsto be made. The quality of teaching in French was very good in both the lessons
seen, and dl lessonsin science were good. In English, mathematics and physica education teaching
was satisfactory overal, but in al subjects in which just one or two lessons were observed the
teaching was good or better. The most consistently good teaching was observed in Years 3 and 4.

21. Thequdity of teaching and learning in the Foundation Stage is good. The teacher has agood
understanding of the way in which the youngest children learn, and the learning support assstant
givesilled help.

22. Teachers generdly have agood knowledge of what they have to teach and give clear
explanations to their pupils. They use agood range of different teaching methods and ways of
organising their pupils, which vary according to what has to be taught. Expectations of behaviour
are high, and as aresult teachers are able to concentrate on teaching without having to spend time
dedling with unsatisfactory behaviour. All teechers, and particularly the full-time staff, know their
pupils very wel and are good a ensuring that dl pupils areinvolved in what is being taught.

23. Inthe best Iessons, teachers make good use of their knowledge of the individua needs of
pupils and their good relationship with their dass to ensure that al pupils are suitably chalenged and
that everyone isworking hard. The combination of clear explanations of tasks and good preparation
of resources ensures that al pupils get to work quickly and that no time iswasted. A good example
of this qudity of teaching and learning was obsarved in a mathemeatics lesson for pupilsin Years 3
and 4. The teacher made good use of the clear structure provided by the commercially produced
scheme of work to ensure that pupils worked on the same basic task, but at different levels. She
enaured that they were dl fully involved in the introduction to the task, by using her killsin
questioning to good effect, and smilarly ensured that everyone had something to contribute to the
plenary session at the end of the lesson, when she reviewed what had been learned.

24. In some lessons, teachers do not manage to chalenge higher-attaining pupils enough. This
happens when photocopied worksheets are used for dl pupils, regardiess of prior attainment. It
a so occurs when teachers are not experienced enough to know at precisely what level they are to
teach in subjects in which the development of pupils skills, knowledge and understanding is not
clearly mapped out in the curriculum planning.

25. Pupilsidentified as having specia educationa needs are well supported in their lessons by
their teachers and the learning support assstants. The qudlity of teaching for pupils with specid
educationa needsis good, in particular when they receive help from the learning support assgtants.
However, in some cases, teachers planning does not dways clearly identify the targets that pupils
areworking on. All adults enjoy good relationships with the pupils they work with. Thisresultsin
pupils having positive atitudes to lessons and has an impact on learning in dl areas of the curriculum.

26. During the course of the inspection, the only homework activities noted were those where
pupils were required to practise their reading, and the research conducted by some pupilsinto the
period of second world war. 1n general, homework does not appear to be frequently used to
complement learning in schoal.
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HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO PUPILSOR STUDENTS?

27. The school provides a good range of worthwhile curricular opportunities which are relevant to
the pupils needs. The curriculum meets the Statutory requirements to teach the Nationd Curriculum
subjects and religious education. However, gpart from in English and mathematics, curriculum
planning tends to focus on the topics to be taught and does not clearly map out the way in which
pupils skills are to be developed year by year. Asaresult, teachers are not given information asto
precisely what skills are to be taught and a what level they are to be taught to different year groups.
This weakness affects stience and al foundation subjects, particularly geography, religious
education, science and ICT. At present, teachers have individual pupils when deciding at whet level
to teach various activities. The weskness of this system is exposed when teachers who are less
knowledgeable about individua pupils, or who are less informed about the step-by-step
development of techniques in different subjects, have to plan and teach. In their present form, the
curriculum plans recently adopted do not reflect the way in which pupils are grouped in mixed age-
groups and the fact that sometimes age groups are split between classes.

28. The headteacher is aware of the need to review the time dlocation of some subjects. Some
lessons are too long and this affects learning over time, in particular when the pace of the lesson
dows down.

29. The day-to-day planning of work for under fivesislinked to the new nationd guidelinesbut is
governed by the National Curriculum, which istaught to the Year 1 and Year 2 pupilsin the class.
The curriculum for Foundation Stage children is not yet fully planned and documented, using the new
nationd guiddines.

30. Theschool has sound srategies for teaching the basic skills of literacy and numeracy. The
nationa drategies for numeracy and literacy have been effectively integrated into the school
curriculum. The skills gained by the pupilsin literacy and numeracy are frequently reinforced in other
subjects, in particular in geography, history and science.

31. Theprovisonfor pupils persona and socid education isgood. Relevant issues such asthe
importance of having a hedlthy lifestyle, and dangerous aspects of life such as kegping oneself safe
are discussed in the science curricullum and in ‘cirdletimes . Vigtors, for example the locd police
and the school nurse, are invited into school to promote this area of learning. There are gppropriate
policies for sex education and to make pupils aware of the dangers of drugs misuse.

32. The curriculum provides equdity of opportunity and access for dl pupils, including those with
gpecid educationd needs. Arrangements for pupils with specid educational comply fully with the
nationa Code of Practice. Thisis an improvement since the previous ingpection. The qudity of the
targets on pupils individual education plansvaries. In the best plans the targets are clear because
the pupils’ individua needs have been precisdly identified, and this makes progress easy to measure.
However, some targets are too vague. Reviews of the progress made by pupils with specia needs
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are held termly. Parents are invited into school for these reviews, and contribute to the new targets
et through their discussions in these meetings.

33. Theschool offersavery good range of extra-curricular activities and has maintained this
srength since the previous ingpection. Pupils have the opportunity to take part in musicd activities
such as playing in the orchestra. Some sing in a choir which is made up from pupils in anumber of
locd schools. All have the opportunity to take part in sporting activities such as football, netbal and
Maypole dancing. These activities are open to boys and girls and make a va uable contribution to
extending thelr learning and experiences. The pupils do well when they compete in sporting events
againg other schools. Before they leave the school at the age of eeven, dl pupils have the chance
to take part in aresdentid vist, where they are able to interact socidly and develop socid kills.

34. The congructive relationships with partner inditutions such asthe loca primary and secondary
schools have produced mutua benefits. There are good links between the pre-school playgroup
and the schoal.

35. Good links have been established with the local community. The teaching of the orchestrais
funded by aloca business, and the pupils go out into the loca community to play their musica
ingruments and sing in the choir. Each week a group of pupils have dance lessons a aloca dance
centre. Ladt year this resulted in a sgnificant number of pupils going on amini-tour in which they
performed in local primary schools while working with a professona group of dancers. The school
has good connections with aloca artigt, and artwork is exhibited in aloca galery. All pupils have
the opportunity to take part in educationa visitsto locd places of interest such astheloca church.
These planned visits within the local community enrich the curriculum in many areas such as history,
geography, art and religious education.

36. Ovedl, the provison for pupils spiritual, mora, socid and culturd development is good.
There are satisfactory arrangements for developing pupils spiritua and culturd awareness and very
good arrangements for promoting mord and socid skills.

37. Provison for spiritud education is provided for in some religious education lessons, where the
pupils begin to gain alimited knowledge and gppreciation of some of the bdliefs of mgor world
faiths. Actsof collective worship are generally of good qudity and provide pupils with sound
opportunities to reflect and to develop their spiritual avareness. A good example of this occurred
when the pupils were given time to reflect upon what happened when Jesus was crucified. They
looked on in amazement as the headteacher showed them alarge nail, which was smilar in Szeto
those often thought to have been used on the hands of Jesus. Ingpectors observed few planned
opportunities for pupils to experience moments of wonder or reflection in their learning. However, a
very good example was observed in an assembly when one of the older pupils played on the flute a
tune which she had composed, accompanied by one of the teachers on the piano. In the school
grounds there are specid places where pupils can St and enjoy quiet moments if they wish.
Sometimes, the plenary sessons at the end of lessons, when learning is reviewed, offer good
opportunities for reflection, but these opportunities are often missed.

38. Theway in which the school promotes pupils mora development isvery good. All pupilsare
expected to behave wdll, and they are clearly taught the difference between right and wrong actions.
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Adults congtantly reinforce thoughtful and good behaviour. The well-planned assemblies regularly
remind pupils about mora issues, such asthe story told by the local vicar. Pupils show high levels of
respect for al adults and visitors in the school and towards each other. They are made aware that
everyone in the world is not as fortunate as they are, and they collect monies for loca charities. All
adults who work in the school provide very good role models for the pupils to follow throughout the
school day.

39. Very good arrangements are made for pupils socid development. A well-ordered
framework has been created within which socid development blossoms. Pupils are confident and
show initiative as they proudly look after their school when completing their daily duties. They are
encouraged to get on very well together and are given good opportunities to make their own points
of view known, as well to listen when others speak. All pupils are expected to show courtesy to
others and to move around the school sensibly. Teachers carefully develop pupils socid skills
through group activities in the cdlassrooms and during the time that pupils spend in the playground.
Annua resdentid vidts for the oldest pupils are dso important in promoting socid devel opment.

40. The provison for pupils culturd development is satisfactory. Pupils begin to learn to vaue
and understand their own cultura traditions through links with the community, educationd vists and
vigtorsinvited into school. In music lessons and during assemblies they are introduced to a range of
composers and musicians. Pupilslook at art from many countries around the world, such as
Aborigina art, and develop their own cregtive skills through art and music lessons. They learn about
other countries and cultures in geography lessons. For instance, pupilsin Year 5 and 6 have
recently completed atopic about lifein India

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

41. Theschool provides good quadlity care for pupils through its network of very good
relationships, routines and the informa monitoring of pupils welfare. Teachers know pupils very
well, including those with specid educationd needs. They are wdll aware of pupils physica and
emotiona needs and respond well to these. The school has good day-to-day arrangements for
complying with local child protection procedures. Children are well supervised at play. Careful
attention is given to their generd hedth and safety. Asthe school issmall, it relies more on adults
familiarity with children’ s patterns of behaviour and development than on forma procedures. This
works well, generdly, with an established staff, so informa monitoring of persona development and
related support for pupilsisgood. The home-school agreement and Ssmple, positive rules for pupils
to follow, help to ensure that good behaviour isfostered well. The school is careful to check
reasons for absence and to ensure that al pupils atend regularly, so procedures for monitoring and
improving atendance are good. The school dedls promptly with any incidents of bullying or racism.
There are clear policy statements and good procedures for confronting oppressive behaviour.
Provison outlined in statements of specid educationa needsis good.

42. Teachersrdy heavily on their impressions and working knowledge of the children to keep
track of their persond and academic development. This works more successfully with monitoring
personal devel opment, because adults soon recognise any lack of confidence or need for
encouragement. The school’ s procedures for assessing pupils attainment and progress are
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satisfactory. Overdl, monitoring of pupils academic and persond progressis adequate. The pupils
receive satisfactory educationa and persona support.

43. The school assesses pupils work fairly regularly, but does not dways make best use of the
resulting information to track their progress, particularly in the core subjects of English, mathemétics
and science. It does not analyse assessment information systematically to check on the
achievements of different groups and individuals and to diagnose flaws in what they know,
understand or can do. Teachers and support staff know their pupils generd capabilities well, but
lack precise information on specific strengths and weaknesses or where children need help. They
rarely make notes of individua responsesin lessons, and lack detailed written records to track
pupils academic and persona development rigoroudy. Asaresult, hepisnot dways directed
effectively to pupilswho need it mogt in aparticular lesson. Within curriculum and lesson planning,
thereisalack of precise information about what skills are to be developed as aresult of a unit of
work. Consequently, assessment and monitoring of pupils progressis unsatisfactory. The school’s
current arrangements do not ensure that individual progressis tracked in such away that action can
be taken to raise achievement by modifying the curriculum, or by setting individud targets for
improvement in different subjects. Use of assessment information to guide curricular planning is,
therefore, unsatisfactory.

44. Pupilsidentified as having specid educationa needs are well cared for. They receive good
quality help in class and when working individudly, and their individua education plans help them to
progress at the same rate as their classmates. A particularly noteworthy initiative, organised by the
schoal, is the staff training day arranged in conjunction with the nationa Down’s Syndrome
Asociation.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

45. Parents views of the school are podtive. They gppreciate its welcoming amosphere and the
effect this has on ther children’s enthusiasm for school. Mogt parents have regular contact with the
school, and this helps to reassure and inform them about events and progress. The few who are not
able to come to the school regularly, for whatever reason, are less likely to believe that the school
works closdaly with them. There is no arrangement for weekly newdetters or updates on school life
to ensure that they do not feel overlooked. However, most parents fed very comfortable about
approaching the schoal to discusstheir concerns. Inindividua cases, parents are not up to date on
school routines, including the need for a prompt start to literacy and numeracy hours. This leaves
room for misunderstanding about how and when to contact teachers to discuss problems with
progress. The school community is close-knit and most people know each other very well. Staff
and parents meet informally before and after school and at events, and formally at parents mestings.
In genera, the school has a good range of effective links with parents, and these support children’s
achievement well.

46. Theimpact of parents involvement on the work of the school isgood. They support the
school and their children’ s learning through active participation in the Friends' Association, as
governors, and by attending events and meetings. They ensure that their children come to school
regularly and arrive on time and are happy to help with homework or reading when appropriate.
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47. Paentsare kept well informed about school events through letters home, including clear
messages such as those about loca safety issues, and in most cases through day-to-day contact.
They are usudly involved well in annud reviews if their children have specia educationa needs.
One or two parents have reservations about the information provided, particularly about the
curriculum. In generd, though, parents are happy with the flow of information, which is usudly clear
and easy to read. Itsoverdl quality isgood. They receive useful outlines of the genera progress
made by their children. Thereis, however, scope for better use of assessment to provide sharper
comments on specific strengths and weaknesses, subject by subject, with targets for improvement.
Arrangements for homework are not as clear to parents as they would wish. The contribution of
parents to children’s learning a school and at home is satisfactory.

HOW WELL ISTHE SCHOOL LED AND MANAGED?

48. Theschool iswdl led by the headteacher. He manages the school effectively and has
established a good partnership with parents and the wider community. He knows his pupils very
well and has a clear view of the future development of the school. Teaching and support staff work
very well with the headteacher, as ateam.

49. Mog of the governors are closaly connected with the schooal in thet they are parents or
grandparents of past or present pupils. They know the school very well and have a very good
understanding of its strengths and weaknesses through their regular vidits and through their day-to-
day contact with parents and staff. Formal visits made by governors often have a specific focus.
For example, arecent vist focused on the effect of pupils with severe learning difficulties on day-to-
day classroom organisation and management. The Chair of Governors provides ussful support and
advice to the headteacher, based on his considerable experience in education. Governors
successfully fulfil their role as “ criticd friend’ to the school through their monitoring of the school’s
work in their committees and in regular meetings of the full governing body.

50. Following the previous ingpection in February 1996, an action plan was prepared in response
to the key issues identified for future improvement. The points identified in the key issues have been
successfully addressed and are as follows:

Key Issue 1: ‘Ensurethat the curriculum is co-ordinated and monitored effectively.’

51. Overdl, good progress has been made in addressing thisissue. At the time of the last
ingpection, shortly after the headteacher’ s gppointment, none of the staff had curriculum
respongbilities. There are now co-ordinators for al subjects. Teachers plan together, and
monitoring stems from this. The headteacher, who carries out dl forma monitoring, acknowledges
that there are very limited opportunities for teachers to observe one another. However, teachers do
use their expertise to good effect by teaching other classes. For example, the musica skills of one of
the teachers are used to good effect in thisway.

Key Issue 2: ‘Meet statutory requirements for written policies, for example, for behaviour;
and the full requirements of the Code of Practice for pupils with special educational
needs.’
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52. Good progress has been made in addressing thisissue. At the time of the last ingpection,
there were no policies for specid educationa needs or for behaviour. These are now fully in place.

Key Issue 3: * Review some outdated written subject policiesin a more suitable priority
and timescale.’

53. Overdl, satisfactory progress has been made. At the time of the previous ingpection, there
were no policies for some subjects and others were sgnificantly out of date. All subjects now have
satisfactory policies to guide practice. The headteacher has been anxious not to overburden his
gaff, and therefore the rate at which policies are reviewed has perhaps not been as great asin some
other schools. He congders that the work is being done steadily but thoroughly.

Key I'ssue 4: ‘Monitor more closely the school’ s cost effectiveness.’

54.  Good progress has been made. Governors carefully consider the likely effects of spending
decisons, for instance, the recent decison to commit alarge amount of money to purchase a new
scheme of work for mathematics was discussed in terms of its possible impact on standards. The
value provided from previous spending decisonsis also reviewed. One example is the effect of
improvements in grounds and premises maintenance on the learning environment for pupils.

Key Issue 5: *Continue to explore ways of extending the accommodation.’

55. Very good progress has been made in addressing thisissue. A considerable amount of
additional space has now been crested. One of the origina classrooms has been extended, and a
temporary classroom ingtalled. A new cooking area, alibrary and an ICT suite have been created
from spaces within the building. The conversion of a porch into a classroom annexe and the
purchase of asmdl temporary building have added to the areas available for teaching individua
pupils or smdl groups.

56. The school development plan gives aclear outline of how the school isto develop in future
terms, and is the product of discussions between staff and governors. However, some of the criteria
againgt which progressis to be measured lack precision and, as aresult, detailed monitoring of the
plan’s effectivenessis less easy to achieve.

57. Sautory requirements, in terms of the planned curriculum, are fully met, though the lack of
equipment in ICT means that some areas of the curriculum cannot be taught. However, neither the
prospectus nor the governors annual report to parents complies with legd requirements. Each
omits a number of important pieces of information. The progpectus does not give information about
the school’ s policy for specid educational needs, absence rates, or nationd test results. The
governors report to parents also fails to provide information about absences and the implementation
of the specid educationa needs policy. In addition, it contains no information about the school’s
policy and facilities for pupils with disabilities or about the in-service training undertaken by staff.
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58. The school makes good use of its resources. Staff are effectively deployed and dl available
gpaceisused well. The premises are very well maintained and are cleaned to agood standard. The
school secretary provides efficient and effective support for teachers, enabling them to focus on their
work in classes rather than spend unnecessary time on routine adminigtration.  Learning support
assgants are a killed and talented resource. They make a significant contribution to the qudity of
education provided, particularly in the Foundation Stage and in helping pupils with severe learning
difficulties

59. Fnancesare well maintained and grants received for specific purposes, such as for specia
educationd needs, are well spent. The day-to-day management of specia educationa needsis
good.

60. When the effectiveness of the schoal is determined, account has to be taken of the
unfavourable socid circumstances of many pupils and the quality of education they receive. The
quality of teaching and leadership, and the standards achieved, make for an effective school. In light
of this, and the fact that it receives lessincome than many schools of asimilar sze, the school
provides good vaue for money.
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WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

61. The school should now:

raise attainment in ICT, geography and RE by:
(Paragraph: 4, 12, 57, 113, 121, 122, 141, 143)

*

ensuring that there is enough equipment to enable the full breadth of the ICT
curriculum to be taught, and that saff are properly trained inits use;

examining the way in which geography and RE are taught, so that topics are covered
in greater depth and pupils have more opportunities to review what they have
learned.

improve curriculum planning in science and the foundation subjects by:
(Paragraphs: 27,43, 99, 102, 109, 114, 119, 124, 134, 140, 141)

*

clearly setting out the way in which skills are to be developed as pupils move
through the school from Year 1 to Year 6;

indicating on the curriculum plan precisaly what is to be expected of each year group
in terms of the skills and knowledge to be taught.

provide better chalenges for higher-attaining pupils and improve the way in which
assessment information about al pupilsis used by:
(Paragraphs: 8, 24, 43, 80, 82, 87, 92, 96, 99, 116, 119, 124, 141)

*

ensuring that the criteria used to assess pupils  progress are based on the kills
mapped out in curriculum planning;

carrying out good quaity anadyses of the results of periodic testing in the core
subjects to determine what is to be taught next;

using the information from assessments to make sure that higher-attaining pupils are
given tasks which are better matched to their abilities.

review the information provided in the school prospectus and governors annud report to
parents to ensure that it complies with statutory requirements.
(Paragraph 57)
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed 28
Number of discussons with staff, governors, other adults and pupils 14

Summary of teaching observed during the inspection

Excellent | Very good Good Satisfactory Unsatisfactory Poor | Very Poor

0 11 57 32 0 0 0

The table gives the percentage of teaching observed in each of the seven categories used to make
judgements about lessons.

I nformation about the school’s pupils

Pupils on the school’srall Nursery | YR-Y6
Number of pupils on the school’sroll (FTE for part-time pupils) N/A 81
Number of full-time pupils known to be digible for free school medls N/A 0

FTE means full-time equivalent.

Special educational needs Nursery | YR-Y6
Number of pupils with statements of specia educationa needs N/A 6
Number of pupils on the school’ s specia educational needs register N/A 13
English asan additional language No of
pupils
| Number of pupilswith English as an additional language 0
Pupil mability in the last school year No of
pupils
Pupils who joined the school other than at the usud time of first admisson 14
Pupils who left the school other than at the usud time of leaving 3
Attendance
Authorised absence Unauthorised absence
% %
School data 55 School data 0
National comparetive data 5.2 National comparative data 0.5
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Both tables give the percentage of half days (sessions) missed through absence for the latest
complete reporting year.

Attainment at the end of Key Stage 1

Number of registered pupilsin fina year of Key Stage Y ear Boys Girls Total
1 for the latest reporting yesar 2000 N/A N/A 16
National Curriculum Test/Task Results Reading Writing Mathematics
Numbers of pupils a Boys N/A N/A N/A
NC levd 2 and above Girls N/A N/A N/A
Tota 15 15 15
Percentage of pupils School 94 (60) 94 (60) 94 (60)
a NC level 2 or above National 83(82) 84 (83) 90 (87)
Teachers Assessments English Mathematics Science
Numbers of pupils at Boys N/A N/A N/A
NC level 2 and above Girls N/A N/A N/A
Total 15 15 15
Percentage of pupils School 94 (60) 94 (60) 94 (60)
a NC level 2 or above Nationa 84 (82) 88 (86) 88 (87)
Percentages in brackets refer to the year before the latest reporting year.
Attainment at the end of Key Stage 2
Number of registered pupilsin fina year of Key Stage Y ear Boys Girls Total
2 for the latest reporting year 2000 N/A N/A 12
National Curriculum Test/Task Results English Mathematics Science
Numbers of pupils a Boys N/A N/A N/A
NC levd 4 and above Girls N/A N/A N/A
Tota 9 11 10
Percentage of pupils School 75 (64) 92 (93) 83 (86)
a NC leve 4 or above National 75 (70) 72 (69) 85 (78)
Teachers Assessments English Mathematics Science
Numbers of pupils at Boys N/A N/A N/A
NC level 4 and above Girls N/A N/A N/A
Total 9 12 11
Percentage of pupils School 75 (93) 100 (100) 92 (86)
at NC level 4 or above Nationa 70 (68) 72 (69) 79 (75)

Percentages in brackets refer to the year before the latest reporting year.
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The scores of boys and girls are not reported separately because the smal numbers of pupils tested
may make it easy to identify individua pupils.
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Ethnic background of pupils

No of

pupils
Black — Caribbean heritage 1
Black — African heritage 2
Black — other 0
Indian 0
Pakistani 0
Bangladeshi 0
Chinese 0
White 63
Any cther minority ethnic group 2

Thistable refersto pupils of compulsory

school age only.

Teachers and classes

Qualified teachers and classes:

Exclusionsin the last school year

Fixed
period

Permanent

Black — Caribbean 0
heritage

Black — African heritage

Black — other

Indian

Pakistani

Bangladeshi

Chinese

White

Ok, |O|O|O0(O|O |0

Other minority ethnic

groups

OO0 |0O|O(O|O|O

Thistable gives the number of exclusions of
pupils of compulsory school age, which may be
different from the number of pupils excluded.

Financial information

YR-Y6
Total number of qudified 3.7 Financid year 1999-2000
teachers (FTE)
Number of pupils per qudified 21.9
teacher
Average classsze 27 £

Totd income 159,991.00
Education support staff: Totd expenditure 154,902.00
YR-Y6
Tota number of education 6 Expenditure per pupil 1,913.00
support staff
Tota aggregate hours worked 142 Baance brought forward from 1,450.00
per week previous year

Bdance carried forward to next 6,539.00
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Qualified teachersand support staff:

Nursery
Tota number of qudified N/A
teachers (FTE)
Number of pupils per qudified N/A
teacher
Total number of education N/A
support staff
Tota aggregate hours worked N/A
per week

| Number of pupilsper FTE adult | N/A

FTE means full-time equivalent.
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Results of the survey of parents and carers

Questionnairereturn rate

Number of questionnaires sent out 81

Number of questionnaires returned 33
Per centage of responsesin each category (rounded to the nearest whole number)

Strongly | Tendto | Tendto | Strongly | Don’t
agree agree | disagree | disagree | know

My child likes schoal. 79 21 0 0 0
My child is making good progress in school. 46 46 9 0 0
Behaviour in the schoal is good. 33 49 15 0 3
My child gets the right amount of work to do 21 15 33 18 12
a home.
The teaching is good. 42 55 3 0 0
| am kept well informed about how my child 30 39 24 6 0
IS getting on.
| would fed comfortable about approaching 58 27 6 9 0
the school with questions or a problem.
The school expects my child to work hard 36 46 12 3 3
and achieve his or her best.
The school works closgly with parents. 33 36 24 3 3
The school iswdl led and managed. 36 46 6 0 12
The school is hdping my child become mature 33 56 6 0 6
and responsible.
The school provides an interesting range of 24 33 21 6 15
activities outsde lessons.

Forty-one per cent of questionnaires were returned.

14 parents attended the pre-ingpection meeting with the Registered Ingpector. Views expressed at

this meeting were overwhelmingly supportive of the school.
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PART D: THE STANDARDSAND QUALITY OF TEACHING IN AREASOF THE
CURRICULUM, SUBJECTSAND COURSES

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE

62. Children under the age of five are admitted to the reception classin September, and the
school provides a sengtive induction into classroom routines, which results in the children settling
happily and quickly. The 13 reception children share the classroom with seven Year 1 pupils and
three Year 2 pupils. A very experienced learning support assistant provides vauable help for the
teacher, along with additiond learning support staff who work with two pupils with specific specid
educationa needs. All adults who work with these young children give good quality support. The
school has maintained these high standards since the ingpection previous report.

63. The children are given asimple test a the beginning of the year to measure their attainment.
Theinformation from the test is useful, as it identifies children who may encounter difficulties and
derts adultsto their difficulties. 1t enables the teacher to begin to put the children into effective
working groups and give them tasks that are suited to their attainment. Information from this
process indicates that the children’ s attainment on entry to the school is on the low side of average.
Ingpection evidence supports this. The adults who work with the youngest children are beginning to
plan to the new nationa guideines. However, further work is necessary in order to link their day-
to-day planning more closdly to these new guidelines for the Foundation Stage.

64. Therewaslittle evidence during the lessons of adults recording whet individua pupils achieved
inany areaof learning. All adults know the children well, but there islittle evidence to indicate that
adults are systematically tracking individua children’s progress through the recommended aress of
learning.

65. Teachingisgood overdl, and the three support staff who assist the teecher consgtently give
good qudlity help to children.

66. The school’s policy for the Early Yearsis out of date and does not refer to the new nationa
arrangements. It therefore does not offer a satisfactory level of guidance for the adults who work in
this mixed-age class and aso dedl with pupilsin Key Stage 1. The headteacher is monitoring the
provison for the Foundation Stage. Asin many schoals, thisatrid period and the taff will use the
findings of their review to guide the arrangements for subsequent years.

Per sonal, social and emotional development

67. Thechildren arein lineto reach the nationally expected levels by the end of the reception
class. They respond well to opportunities to work in groups, and they interact confidently with each
other and the adults who work with them. Relationships between the children, with the adults who
help them, and with vigitors around the school are very good. Reception children are able to St il
and ligen, sugtaining attention. Well-planned routines train the children in polite behaviour, and
require them to tidy up after activities. The younger ones benefit from the modd of the older pupils
around them. They make good progress, and in assemblies they are indistinguishable from the older
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classesin their good behaviour. Teaching is good, and ensures that there are good opportunities for
the children to develop their capacity to sdlect activities, develop persond interests, and take

responsbility.

Communication, language and literacy

68. Mo children are likely to reach the expected level by the end of the reception class. Al
children make good progress and, along with the pupilsin Year 1, the younger children learn how
text can be written in different forms. For example, Year 1 pupils act as good role models as they
successfully attempt to read a play about ‘ Farmer Duck’ in parts. This enables the younger children
to develop a good understanding of the difference between words and pictures, and to identify
familiar wordsin texts. Teachingisgood. Adults support dl the groups well and develop good

rel ationships with the children. They question the children expertly to reinforce learning, and
promote spesking and listening skillswell. This resultsin most children spesking confidently and
showing a good awareness of the listener. They begin to identify charactersin the storiesthey reed.
With support, they choose their favourite charactersin ‘Farmer Duck’ and develop * character
webs' to describe them. Most read back the words they have written, such as‘smelly’ ‘nasty’ and
‘greedy’ asthey describe Farmer Duck. All attempt to write their own names, and many begin to
form smple sentences as they independently attempt to write in the form of aletter or anote.

Mathematical development

69. The standards are broadly average, and al children make good progressin preparation for
the start of the forma Nationa Curriculum. The teecher buildsin sound practica activitiesto give
the children hands-on experience by playing counting games and recording the results. They write
numbers up to five with confidence and many have a sound idea of numbers from fiveto ten. These
experiences help to improve children’s mathematica understanding, and their basic mathematical
vocabulary such as‘heavier’, ‘lighter’, ‘taller’ and ‘shorter’ develops well. Reception children
work in agroup on their own during mathematical sessons, and they receive good qudity help from
the learning support assistant and the assstants who work with the children with specid educationa
needs. The higher-attaining children quickly work out smple addition and subtraction problemsin
their heads, using numbers 1 — 5, and afew other children are confident with problems associated
with addition. The teaching is good during numeracy sessons, activities are interesting and engble dl
children to gain confidence when working with numbers. All adults use their good skillsin
questioning to remind children about what has been taught. This helps children to make progress
during the lessons and over time.

Knowledge and under standing of theworld

70. Progressisgood in thisarea of learning. The children’s knowledge and understanding of the
world is promoted by focused teaching sessions and by alearning environment filled with objectsto
dimulate their curiogity and interest. An exampleis the informative display of artefacts found in
Victorian homes. The children’slevel of knowledge isin line with that expected for their age. They
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have opportunities to develop an understanding of how things grow as they plant seeds and watch
what happens. Writing skills are carefully encouraged as children write their names to identify their
own plant. The children learn about the world in and around the school, and as they go on their
‘plant hunt’ they identify where the plants grow. They look at the different types of houses people
live in around the world, and know that along way away in hot countries the people live in huts.
The children look carefully at pictures and a the modes they make and, using skillsthey have
learned in mathematical lessons, identify that some houses are round and some are square. Al
children develop agood idea of the past asthey look a how things in our homes are different from
those of long ago. Good displays enhance learning inthisarea. The children develop satisfactory
computer skills, and confidently move the cursor on screen by using the mouse. They use agood
range of programs, mostly designed to reinforce basic literacy and numeracy skills.

Physical development

71. Mo of the children’s physical education lessons take place in the school hdl. When the
westher is fine there are opportunities to develop physical skillsin the secure outside area. No
outdoor sessions were observed during the ingpection. Teaching is satisfactory. The children
develop ills appropriate to their age as they travel on, under, and over apparatus. Most develop a
satisfactory awareness of space and move confidently. Progressin this areaiis sound, but learning is
hindered dightly when teaching does not congstently make demands on children to develop good
quality movements. The children are agile, dert and enthusiagtic. Many of the dlassroom activities
involve the precise handling skills of glue-spreaders, scissors and other small tools. Most children
handle dl tools safely. All enjoy usng materids, for example modeling materid, to make items such
as smdl pots and letters.

Creative development

72. The children’s cregtive development is near to the average for their age. They make good
progress in arange of activities through generaly good teaching. Children develop enthusasm and
confidence to explore their own ideas and to devel op vocabulary appropriate to the tasks they
complete. In music they show the capacity to learn words of songs, and when they sing they show
an avareness of the other children in the group. Alongside the pupilsin Years 1 and 2 they begin to
identify short patternsin music. The children's paintings and collage, and the models they have
made, are displayed well and show that the adults who work with them vaue dl their artwork. In
particular, the children were very proud of the picture frames they recently made, and they used
mathematical knowledge well to identify whether these are square or rectangular shapes.

ENGLISH
73. By theage of deven sandards in English are broadly average and are Smilar to those

reported at the time of the previousingpection. The schoal is on course to achieve its published
target for the performance of 11 year-oldsin 2001.

Shepeau Stow Primary School 29



74.  Sinceonly asmal number of pupils are tested each year, the results of nationa tests need to
be viewed as awhole over the past four yearsto provide a gatigtically more reliable sample. This
sample shows that 73 per cent of pupils achieved or exceeded the national target of Level 4, which
is about average when compared to dl schools nationaly.

75. By the age of seven, pupils attain standards that are average and reflect those reported in the
previous report. A four-year sample of national test scores shows that, during this period, 81 per
cent of pupils achieved the nationa target of Leve 2 in reading and 80 per cent achieved thislevel in
writing. In both of these eements of the subject, attainment over this four year period was about
average.

76. Ovedl, the mgority of pupils make satisfactory progress as they move through the school .
However, higher-attaining pupils are not dways consstently challenged. Pupils with specid
educationa needs make sound progress in relation to the targets on their individua education plans
and often make better progress when they receive extra help during lessons. When pupils receive
good quality guidance from learning support assstants they gain confidence when reading and
writing and this has an impact on their attainment. Severd examples of this good quality help were
seen during the ingpection as pupils worked with the learning support assistants to develop reading
skillsin smdl group stuaionsin the library.

77. By theage of seven, theleves of atainment for spesking and listening, reading and writing are
average. Pupilstak confidently, listen well to ingtructions and communicate well with each other and
the adults who work with them. Learning is good during lessons when teachers engage pupils of dl
abilities and ages in answering questions in class discussions. Asthey get older the pupils develop
their ideaswell. A good examplewas seeninaYear 3 and 4 lesson as pupils thoughtfully discussed
writing a story based on the Greek legend about Polyphemus and Odysseus. Good questioning
from the teacher added to the pupils enthusiasm for learning, and their confidence in speaking
enabled the mgority of pupilsto articulate their thinking well. By the age of 11, pupils listen with
good concentration, respond accurately to questions and begin to use their skills to justify their
viewpoint, for ingance when discussing the poem ‘Matildal. Speaking and ligening skills are
carefully promoted in al curriculum areas. Most teachers set consstently high standards and indst
that pupils listen properly.

78. Reading skills are steadily developed, in particular in al ‘literacy hour’ sessons. Pupilsin
Years 1 and 2 read awide range of different texts and discuss the plays and stories they read and
listen to with enthusiasm. Most read with confidence and demonstrate good understanding as they
reach standards that are appropriate for their ages. A few reach standards which are higher than
average. Pupilsof dl abilities identify the title and author of the books they read. They begin to use
their knowledge of soundsto help them. Learning is good when adults encourage pupils to use the
pictures and the sounds to guess new words. Asthey get older, pupils are given many opportunities
to study avariety of texts, which are written in different ways. In Years 5 and 6 most pupils read
fluently and expressvely. Many pupils‘skim’ texts for information and most use contents and index
pagesin book well asthey develop sound research skills. Average and higher-attaining pupils speak
confidently about their favourite authors. Lower-attaining pupils have postive attitudes to reading
and are confident to ask if they do not understand what some words mean. Pupils generdly talk
enthusiagticaly about changing their library books each fortnight when the library van visitsthe

Shepeau Stow Primary School 30



school. A few pupils who have difficulty acquiring basic reading skillswork through a commercidly
produced reading scheme specialy designed for their needs. Teachers' records need to be
improved. They show what books have been read and give some indication of pupils skills when
reading in groups during the ‘literacy hour’. However, they do not consstently show what aspects
of reading the pupils are having difficulty with and what they need to do in order to improve. This
weekness in the teaching of reading impacts on learning within lessons and progress over time.

79. Attheend of Key Stage 1 sandards in writing are in line with those expected nationdly. By
the age of saven, pupils begin to write in sentences and most have some ideaof when to use a
capitd letter and afull stop. They spell familiar words independently and begin to develop
dictionary skillsto help them spdl more difficult words. Pupils begin to form letters correctly and,
athough teaching is satisfactory overal, too little emphasisis placed on the importance of writing
letters with correct letter formation. Pupils develop a sound cursive script when writing, but thisis
not consistently well promoted, in particular in Key Stage 1. Samples of pupils work scrutinised
showed that written work is not well presented in dl classes. An example of good presentation was
seenin Year 1, where pupils developed a‘ character web' to describe ‘ Farmer Duck’. They wrote
words clearly and with good attention to correct formation of letters. By the age of 11, pupilswrite
inawide range of styles. For example, they write notes, ingtructions for games, play scripts and
imagingtive stories. In both key stages, pupils develop an idea of writing poems, stories and
summaries of events. All pupils have the opportunity to develop word processing skills on the
computer.

80. Thequdity of teaching in the ‘literacy hour’ is stisfactory overdl. Fivelessonswere
observed, and of these two were good and three were satisfactory. Where teaching is good, the
teachers skilfully questioned the pupils to reinforce and develop the vocabulary in the text thet they
were reading. Pupils worked on tasks that were well matched to the different abilities and agesin
the group and higher-attaining pupils were challenged sufficiently. Teachers have worked hard to
implement guidance and materids of the Nationd Literacy Strategy into their teaching. In al lessons
teachers show good subject knowledge and support staff are used effectively. Where teachers do
not promote basic skills, in particular in writing at the end of Key Stage 1, pupils work is not as
good asit should be. All activities are well resourced. The quality of teachers day-to-day
assessments varies and teachers do not consistently use this valuable information to inform the next
gep of learning. This hasimpact on standards throughout the school, the progress that individua
pupils make over time and learning during some lessons. The use of English acrossthe curriculum is
good. English skills are used particularly well in religious education and history. Marking is
generdly supportive, but does not consistently inform the pupils what they need to do to improve.
Displaysin classrooms celebrate the work of the pupils and, in the best instances, reinforce literacy
skills taught.

81. Pupils attitudesto learning are postive in both key stages. They listen and behave well
because dl teachers expect high standards of behaviour. Pupils enjoy their lessons, are well
motivated and respond well.

82. Some pupils have been sat targets for attainment in English, but this practice is not consstent
throughout the school. Targets are not systematically recorded and there is little evidence of them
being referred to during lessons. Assessment procedures for English are sound, but teachers do not
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consgtently identify assessment opportunities when planning lessons and thereis little evidence of
any evauation of what has been taught or what is needed in order to move individuas or groups
forward. Thereis no consstent approach where assessment systematicaly informs the next step in
learning in English. Resources are of satisfactory quaity and are used well. Thelibrary isan inviting
placeto St in and the books are well organised and clearly [abelled.

MATHEMATICS

83. Owing to the smdl groups of pupils tested each year, interpretations placed on the results of
the nationd tests for asingle year are unreliable. A more satistically sound sample is obtained by
looking at test results as awhole over the past four years. This showsthat a the end of Key Stage
2 sandards in mathematics have been well above average overdl, with eight out of every ten 11
year-olds attaining or exceeding the national target of Level 4. Results at the end of Key Stage 1
show that almost nine out of every ten pupils attained or exceeded the nationd target of Leve 2,
which is broadly average.

84. Ingpection findings broadly reflect the nationa tests results. Pupils make satisfactory progress
in Key Stage 1 and the proportion likely to achieve Leve 2 by the age of sevenisin line with the
national average. 1n Key Stage 2, progressis good and the proportion of pupils on courseto
achieve Levd 4 by the age of 11 isabove average. Standards at the end of Key Stage 2 have
improved since the time of the previous ingpection.

85. A srutiny of the work produced by al pupilsin Year 6 shows that the school is on course to
achieve the challenging performance target set for the end of this school yesr.

86. The school groups pupils differently for mathematics than for work in most other subjects,
with pupilsin Years 1 and 2 often being taught separately and pupilsin Years 5 and 6 separated
once aweek. Otherwise, pupils are taught in mixed-age classes. The recently introduced,
commercidly produced scheme of work provides a good structure for teachers and, when used
well, enables them to challenge pupils of different ages and abilities within the same topic. For
example, pupilsin Years 3 and 4 were able to work on the same ‘core’ task of organisng and
interpreting data at different levels according to their prior attainment. Since the theme was the same
for dl, the introduction to the lesson and the important period at the end of the lesson when learning
is reviewed were relevant to everyone, and the teacher skilfully ensured that pupils of dl abilities
contributed to these sessons. Where teachers are not as skilled in using the texts, lessons focus on
the pupils of average ability and do not always challenge higher-attaining pupils enough. The needs
of pupils of lower attainment are well known to teachers, and these pupils are often provided with
good quality help from skilled learning support assstants.

87. Evidence from aclose scrutiny of the work produced by pupilsin Year 2 was borne out by a
lesson observation. This showed that dl pupils were covering the same work, with not enough
provison for higher-attainers. Overdl, standards of numeracy in Year 2 are satisfactory. Pupils
understand simple place vaue and are able to place numbersinto the correct order. They can count
on and back in fives and tens from different starting points and can accurately add and subtract two-
digit numbers. They know smple measurements of time such as the days of the week and the
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months of the year, and can tell the time on the hour and at half past the hour. They are familiar with
basic mathematica terms such asheavier than’, ‘lighter than’, “higher than’ or ‘further away
from'. Theformat provided by the ‘scheme’ books helpsto develop the skills of lower and
average-ataining pupilsin recording their answers by providing aframework within which pupils
have to write on each page. However, this system does not provide opportunities for pupilsto set
out their answers by themsdlves.

88. By thetimepupilsarein Year 4, ther skillsin usng numbers have developed well. They are
able to count on in multiples of 25, and can accurately double numbers such as 85. Pupils
competently add two and three digit numbers. They understand the relationship between
multiplication and divison and show this relationship by finding different ways of recording answvers
to problems involving the same three numbers, for example, 5x4=20 or 20, 4=5 or 20, 5=4.

Pupils knowledge of multiplication tables is grester, with the use of the Sx and eight time tables
evident in their work. They record simple fractions such as 1/3 and 2/3 and become more skilled in
measuring, for example by drawing aline of 11.5 cm with reasonable accuracy.

89. Attheendof Key Stage 2, pupilsin Year 6 use the core skill of estimation well and are able
to identify answers that are unlikely to be correct. They show a secure understanding of place vaue
of numbers up to and exceeding 1,000 and over three-quarters of pupils have a good knowledge of
the relationship between fractions and decimas. They quickly use their number skills to good effect
in practica tasksin other subjects. For instance, when investigeting the effects of exercise on ther
bodies during a science lesson they counted their pulse for 30 seconds and then doubled the total to
arive a an answer for therate per minute. During alesson, pupils again used sills of estimation to
group anglesinto ‘families of acute, obtuse and right angles before measuring them accurately.

90. Overdl, the qudity of teaching is satisfactory and pupils make satisfactory progressin lessons.
At Key Stage 2, the progress made in lessons is not as good as the progress made over the course
of the key stage. This may be due to the changes made in the way in which the subject is taught in
some lessons. Of the four lessons observed, one was of good quality and three were satisfactory.
The single good lesson was characterised by the teacher’ s good subject knowledge, evident in the
clarity of explanations and the quality of questioning. In thislesson, the teacher skilfully ensured that
al pupils were attentive and fully involved in the introduction, and had planned the work so that
pupils of dl ahilities were suitably chalenged. Resources were well prepared and good class
routines were well established. Asaresult, pupils got to work quickly, because they knew precisdy
what they had to do and knew where to find the equipment that they needed. The teacher’svery
good relationships with pupils and her high expectations of their behaviour resulted in her being able
to work with individua pupils without disturbance. Where teaching was less successful, but
satisfactory overdl, teachers did not manage to achieve a good baance between direct teaching,
time for pupils to record their answers, and time to review what had been learned. In some cases
work was not chalenging enough for some higher-attaining pupils.

91. Pupilsenjoy their mathematics lessons and are keen to learn. They are generdly very
attentive and sustain good levels of concentration. Behaviour isvery good in al lessons,
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92. During lessons, teachers use carefully phrased questions to assess pupils understanding of
what is being taught. The information gained helps the teachers to decide what the pupils should do
next. However, information from periodic tests is not generaly used as effectively.
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For example, teachers' records tend to focus on what has been covered, or on the marks achieved
by pupilsin tests, rather than on an andlysis of results to highlight strengths and weaknesses in pupils
understanding.

SCIENCE

93. Attanment at the end of both key stages is about average and pupils make satisfactory
progress. Thiswas aso the judgement of ingpectors at the time of the previous ingpection in 1996.

94.  Comparisons between the school’ s nationd test and assessment results and those of other
schools are unreliable because of the very smal numbers of pupilsin each year group. When a
longer-term view of resultsis taken, over the past four years, ingpection findings broadly reflect the
picture of atainment that emerges.

95.  Within lessons, pupils make good progress because they are well taught. However, this good
progressin lessonsis not trandated into higher attainment and good progress over the course of
both key stages, because of some wesknessesin the curriculum and in the way in which pupils are
assessed.

96. A cdosescrutiny of samples of work previoudy completed by pupilsin Year 2 shows thet the
topics taught during the course of this academic year have provided experiences across the breadth
of the curriculum. However, when recording the outcome of their work on a particular topic, al
pupils have usualy been provided with identical photocopied worksheets. This method of working
has not provided enough chdlenge to higher-attaining pupils, while lower-attainers have sometimes
struggled to complete their assgnments. Work completed by the average-attaining pupils shows a
sound knowledge of topics gppropriate to their age, such as the use and dangers of eectricity,
ample classfication of foods, and dementary investigations about different types of forces. Work
completed in the early years of Key Stage 2 shows that, while overal standards are gppropriate to
the ages of the pupils, what is recorded is very smilar, regardless of prior atanment. By thetime
that pupils reach the end of Key Stage 2, grester attention is paid to matching work to the range of
ages and abilities, through the setting of dightly different tasks around the same basic theme. Pupils
in'Year 6 have a sound understanding of topics across the breadth of the curriculum. These include
the classfication of materiadsinto liquids, solids and gases, the effects of friction and gravity, and the
life cycles of animals, birdsand plants. In dl classes, regular emphasis has been placed on
developing pupils skillsin investigating and experimenting. Asaresult, pupilsin Year 2 have abasic
understanding of what it meansto be ascientist. This understanding is further developed in Years 3
and 4 as pupilsroutindy apply principles of ‘fair testing’ to their work. InYears5 and 6, pupils
have sound skillsin planning and recording in a scientific way.

97. Thequdlity of teaching was good in each of the three lessons observed. Lesson plans
provided a clear structure, which enabled teachers to achieve a good balance between direct
teaching, time for pupils to investigate or to record their findings, and time for areview of what had
been learned. Teachers good subject knowledge meant that they were able to give clear
explanations and could fully answer any other questions that pupils needed to ask, and meant that
basic skillswere wdl taught. In al classes, the teechers were killed in involving al pupilsin the

Shepeau Stow Primary School 35



topic being studied. For example, inaYear 3 and 4 lesson about the relative absorbency of
different types of paper, the class teacher chose to carry out the tests hersalf while the pupils looked
on. Thisdid not detract from the pupils interest or enjoyment of the activity as the teacher
congtantly challenged pupils to predict likely outcomes or to form hypotheses, and used her
guestions to ensure that everyone took part in the testing. Pupils with specid needs receive good
quaity help from skilled classroom support assstants. For example, a pupil with severe learning
difficulties was able to play afull part in asmple investigation about forces because of the support
provided. The assstant ensured that the pupil used the correct scientific vocabulary and that some
basic recording of the task was completed.

98. Pupils attitudesto science lessons are very good. They are keen to learn, interested, and
very atentive. They behave very well, ask thoughtful questions, and get on with their work with little
need for adult supervision.

99. Thecurriculum is being revised, with guidance from the national Qudifications and Curriculum
Authority asabadsfor planning. The use of this guidance ensures that al required eements of the
subject are covered. However, athough the school has adopted the outline guidance as the basis
for its curriculum, it has yet to adapt the guidance to suit its specific circumstances. Consequently,
planning documents provided only a brief outline as to what topics were to be taught, because the
school has not yet mapped out the way in which it intends to develop pupils skills, knowledge and
understanding from year to year. At present, the schoadl is relying on individud teachersto use thelr
own professond judgement in interpreting the outline plan, and in determining precisely a whet level
to teach the necessary work. The lack of aclearly recorded, progressive development of pupils
skills makes the accurate assessment of pupils progress difficult, Since teachers have no precise
curricular criteriaagaingt which they can assess.

ART AND DESIGN

100. Pupils atanment in art is satisfactory for their age. Only one art lesson was seen during the
ingpection. However, evidence from this lesson was supported by evidence from scrutiny of pupils
previoudy completed work and displays, discussons with pupils, and areview of teachers plans
and records. Thisindicates that pupils make satisfactory progress in the skills of observation and
painting. Although there was no evidence of the use of modelling materias or the use of computers
in graphic design, the school has adopted nationa guidance as the basis of its scheme of work for
art, and this encompasses these aspects.

101. Attractive displays of the pupils art make a substantia contribution to the school’ s welcoming
and simulating environment. These displays show that, within the limited range of media and
techniques on show, pupils practica skills gradudly progress as they become older. 'Y ounger
pupils entering school have well developed skills of observation, and this attention to detail enables
them to produce competent work throughout the school. They enjoy art lessons and take greet care
to produce work of good quaity. The younger pupils can print usng sponges and templates. Older
pupils studying the work of Escher can use his printing design to creete their own, by means of
templates of their own design.
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102. Teachers planning has yet to encompass the full range of mediaand skillsin two and three
dimensons. Theresult isthat there is not the systematic development of awide range of experience
and skillswhich pupilsrequire. Thereisaneed for the policy to be reviewed and a coherent long-
term plan of the curriculum to be agreed by teachers, S0 that skills which encompass dl media can
be taught progressively throughout the school.

103. Presentation of work for display is good and further encourages pupils to achieve high
gandards. Art contributes well to pupils spiritual and socid devel opment, though the opportunities
for examining the art of other cultures are not being sufficiently well addressed. Pupils' literacy sKills
are promoted satisfactorily through discussion and the use of technica vocabulary.

DESIGN AND TECHNOLOGY

104. Owing to the way in which the timetable was arranged, only one design and technology lesson
was observed during the course of the ingpection. Ingpection evidence is drawn from this lesson,
from observation of agroup of pupils cooking, from discussions with pupils and teachers, and from
ascrutiny of pupils previoudy completed work and teechers planning.

105. Standards are in line with those expected nationdly at the end of both key stages, and pupils,
including those with specia educationa needs, make satisfactory progress.

106. No overdl judgement about the quadity of teaching can be made, dthough the single lesson
observed was of good quality. The five and Sx year olds were given the task of converting asmal
cardboard box into a‘house’ for amode figure. The task, which provided agood level of
chalenge, was based on previous learning about the use of Smple paper or card hingesto make a
door. Pupilswere therefore confident and needed little help to develop their ideas. The good
routines established in the class enabled the teacher to concentrate on working with individua pupils
without interruption, because the rest of the class knew exactly what they had to do and what was
expected of them. The very good help given by the learning support assistant dso enabled the
teacher to work effectively.

107. By theend of Key Stage 1, seven year-olds have sound skills in designing and working with a
range of smple tools, equipment and materials. For example, they have used congtruction kitsto
make model vehicles and have studied how axles work. They then used these skills to make their
own vehicles from wood and card, first making arigid wooden chassis by strengthening corner joints
with triangles made from card, and then building a cardboard body on to this framework. By the
end of Key Stage 2, deven year-olds produce carefully detailed moving modds, usng smple
mechanisms. For example, by turning a handle they make cardboard dolphins smulate the
movements of real creatures leaping out of the sea.

108. Work in design and technology links well with work in other subjects. For instance, mode
houses made by the youngest pupils enhance geography work about Ghanaian homes, while skills of
measuring, learned in mathematics, are needed as pupilsin older classes learn to congtruct their
models or to weigh ingredients. Skillsin information and communication
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technology are well used by the oldest pupilsin devisng animated presentations, viewed on algptop
computer, to illugtrate their ‘design and make assgnments. Regular cooking activities help to
develop pupils understanding of the importance of persond hygiene and their scientific
understanding of the changes that can occur in materias.

109. Whilethe curriculum is satisfactory overdl, it relies heavily on the experience and subject
knowledge of teachersfor its effect. Long- and medium-term planning focuses on a generd outline
of the activities to be taught, rather than mapping out the way in which pupils skills, knowledge and
understanding are to be developed year by year. Consequently, the planning does not give teachers
precise information about the level a which topics are to be taught to different year groups, nor does
it set out the expectations of what should be achieved by pupils at the end of each year. Teachers
therefore have to base their lessons on what they know about their pupils and what their experience
tellsthem is appropriate for the age group being taught. Fortunately, teachers know al pupils very
well because they regularly share information about individua pupils; they are dso very experienced
and have a sound knowledge of the skills that pupils need to develop. Statutory requirements for
assessment are met, in that teachers are able to make a *best fit' judgement about the nationa
curriculum level achieved by individua pupils at the end of each school year. Neverthdess, pupils
progress is not easy to measure or to monitor in greater detail. Thisis because the step-by-step
development of skillsis not dearly defined in the curriculum plan.

110. Fadilitiesfor desgn and technology are enhanced through the provison of asmall kitchen
area, sitable for groups of five or six pupilsto use for regular work in food technology.

GEOGRAPHY

111. By the age of seven, pupils reach standards that are broadly in line with those expected for
their age. However, sandards are below those expected nationdly by the age of 11. The
standards of seven year-olds have been maintained since the previous inspection, but standards
achieved by 11 year-olds are now lower than they were. Judgements are based on one short lesson
seen, discussions with pupils, and alimited amount of scrutiny of their work and of teachers

planning.

112. Pupilsin Year 1 and 2 draw smple plans to show what they see when they visit the local area.
Pupils interest is heightened and concepts more easily taught through the use of atoy bear. All
pupilsin Years 1, 2, 3 and 4 follow the travels of ‘Barnaby Bear’ around the world. The pupils
identify placestheir bear has visted, such as Dubai, America and the French Alps. With help they
find these placesusing an alas. Asthey get older, in Years 3 and 4, pupils develop research skills
and begin to compare some of the places the bear has travelled to. Planning shows that the pupils
are usng the Internet to devel op these research kills. There are good links with English as pupils
use writing skillsto write postcards from ‘Barnaby Bear’. In Years 5 and 6, pupils look closdy and
use symbolsto find locations on maps. They use photographs to try to determine the seasons and
the weether conditions, looking at pictures of their immediate locdlity .
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113. Discussonswith pupilsindicate that by the age of seven they begin to develop an idea of
countries and places around the world. They name places locdly and identify them as ether villages
or towns. All know that they live in England, but no-one knew the other countries which make up
the United Kingdom. Pupilslook at maps and begin to develop an understanding of what they are
for. Attheage of deven, pupilstalk in avery limited way about what they have previoudy studied
in geography. Although they have completed work on Indiathey could not describe its climate.
They are unsure of the continents of the world and named them as America, Europe, Paris, Holland
and Germany. In generd, they have difficulty remembering what they have been taught.

114. Theteaching of the mixed age classes has not been effectively addressed in this subject, in
particular at Key Stage 2. Although teachers are now using the new nationa guiddines, the school’s
new curriculum plan does not take into account the mixed-age classes and is il unhelpful to
teachers when they plan lessons. Planning does not ensure the progressive teaching of kills,
knowledge and understanding, and this has resulted in the low standards by the age of 11.

115. Thereisinsufficient evidence to make a judgement about the quality of teeching. However, in
the one short lesson observation in Years 5 and 6, pupilsinteracted well. The lower-attaining pupils
received good quality help from the learning support assstant, which enabled them to make sound
progress. Learning was sound for most pupils, but learning was limited for afew pupils because
they achieved little during the written task and their effects were untidy and careless.

116. Resources are satisfactory, but there islittle evidence of ICT supporting the geography
curriculum. Proceduresto assess pupils' attainment and progress are underdeveloped and there is
little evidence of any assessment information being used to determine the next stage of teaching for
individuas or groups of pupils. This has an effect on progress over time. Thereislittle evidencein
the school to show that geography displays reinforce previous learning. The subject satisfactorily
supports the development of pupils cultural awareness.

HISTORY

117. Standardsin history are satisfactory. Not enough teaching was observed to enable a
judgement to be made about its quaity. However, the evidence of pupils previoudy completed
work, teachers planning, and discussion with pupilsindicates that pupils develop sound knowledge
and understanding of history at levels appropriate to their age.

118. Pupils make stisfactory progress in developing historical kills, knowledge and
understanding. They can use gppropriate vocabulary to discuss the past, and can identify
differences between past and present in people€' slives. For example, younger pupils were able to
use artefacts from World War 11, and |etters written by their families, to empathise with the Situation
of children evacuated at that time. Their enthusasm had involved their familiesin extensive research,
and they were able to highlight the important changes that have taken place over time. Older pupils
had devel oped an understanding of the use of
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historical evidence, such as paintings and photographs. For example, in their study of lifein
Victorian times, they gained an understanding of the place of women and children in Victorian
society, and the differences in life styles between the different classes. They were able to relate this
to their own lives, and to make links between past and present.

119. Suffident timeisgiven to higtory, and the school has made awhoally justified decison to link
the subject with literacy and numeracy. However, these links are not identified clearly in teachers
planning. The pupils study a balanced programme of historical themes during eech term. This
programme s derived from the National curriculum programme of study for history. Thereisaneed
for the school to develop a history policy to reflect the new curriculum requirements and to provide
teachers with guidance on setting activities at the appropriate level for dl pupils. Pupilsare
sometimes expected to complete the same tasks, and frequently these tasks do not chalenge those
pupils of higher attainment. Pupils with specid educationa needs are fully involved in dl activities,
and skilled learning support assstants give these pupils good qudity help.

INFORMATION AND COMMUNICATION TECHNOLOGY (ICT)

120. No direct teaching of ICT was observed during the course of the inspection. Judgements are
based on evidence from observations of pupils usng computers, discussions with pupils and
teachers, a scrutiny of curriculum planning, an examination of documentation provided by the schoal,
and ascrutiny of pupils previoudy completed work.

121. Standardsin ICT are below those expected nationdly at the end of both key stages. At the
time of the last ingpection standards were satisfactory, but snce then nationd requirements have
increased sgnificantly, and the school has not managed to keep pace with these changes. The
schoal’ s planned curriculum, based on guidance from the national Qudifications and Curriculum
Authority, includes dl the required eements. However, thereis no equipment in schoal to teach the
monitoring and some of the control elements of the subject, and there are shortages of software for
some of the other elements of the subject, such as the use of spreadsheets. The school is aware of
this and has clearly set out the way in which improvements are to be brought about. A new ICT
suite is being congtructed, a network of computersis being developed, and a programme of staff
training is planned.

122. Within the narrow areas of the subject taught, pupils achieve satisfactory standards. For
example, pupilsin Years 5 and 6 produced some well-structured animated presentations about their
‘design and make' assgnments in design and technology. Pupilsin Year 3, observed working & a
class computer, competently used features of graphics software such as the sdection of different
brush szes, the use of a colour paette, ‘flood fill" techniques and the insertion and manipulation of
dip-art in their composition. However, pupils and teachersinterviewed confirmed that, over the
past few years, very little use has been made of the school’ s programmable floor ‘robot” and some
elements of the subject have not been taught. Opportunities for pupils to use computers for
independent research are limited.
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123. Word processing and data handling software is used satisfactorily to support pupils work in
other subjects. For example, pupilsin Years 5 and 6 enhanced their work in history by using
different font Szes and colours, while pupilsin Years 3 and 4 used a data handling program to
present information from a traffic survey and science work about temperature changes as graphs.

124. The assessment and monitoring of pupils progressislimited. Thisis because the school has
yet to map out the way in which pupils skills are to be developed year by year. Until thistask is
completed, teachers will not know precisaly whét isto be expected of pupils of different ages. The
school understands this weakness and is taking steps to remedy the Stuation.

MODERN FOREIGN LANGUAGES - French

125. Frenchistaught once aweek to al pupilsin Years 5 and 6. While the study of a modern
foreign language is not a requirement for pupils at Key Stage 2, it consderably enhances pupils
socid and culturd awareness. Attainment at the end of Key Stage 2 is above what is expected
nationaly, and pupilsin both year groups make good progress over time. The subject was not
taught in the schoal at the time of the previous ingpection.

126. The qudity of teaching is very good and pupils make very good progress within these lessons.
However, progress over time dows becauise pupils are not able to benefit from more frequent
practice, and consequently some tend to forget, between sessions, some of what they have learned.
Pupils with specid educationa needs are fully integrated into lessons and learn at the same pace as
thelr classmates. Thelargdy ord nature of the work means that pupils experiencing difficultiesin
reading and writing English generdly function at the same level as othersin lessons, and this helpsto
rase their sdif-esteem.

127. The teacher kilfully ensuresthat dl pupils are involved and, because of her encouragement,
pupils confidently answer without embarrassment. The teacher, a native French speaker, conducts
the lessons at a crigp pace and uses avariety of Strategiesto make learning enjoyable. For example,
thetoy frog ‘ Coco la grenouille’ isused well to teach pupils positional words such as‘on’, “under’
and ‘in front of . The teacher makes good use of her skills asamusician to help pupilsto learn
vocabulary, such as numbers, through songs. Almost al the teeching is donein French, and this
chalenges the pupils to concentrate and to listen carefully. The vocabulary taught is al based on
day-to-day activities, such as shopping or giving directions, and ‘role-play’ is used well to help
pupilsto develop their skills. For example, Year 6 pupils confidently give directions to various
shops such as ‘la patisseri€’, using phrases such as ‘tournez a gauche’ when directing the teacher
to turn left. Pupilstry hard to copy the teacher’ s accent and most are able to answer her questions
using short phrases. Lessons are well structured and carefully build on what has been learned
previoudy. Thereisno agreed school curriculum for the subject. The teacher devises dl the topics
taught, using her own resources.
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MUSIC

128. 1t was possible to observe only one music lesson. Additional evidence was gained from
listening to pupils sing in assemblies and discussons with pupils. Further evidence was gained by
looking a planning and past work, and through discussons with the talented music specidist, who
takes each classfor music. All evidence clearly indicates that standards by the age of seven are
broadly in line with those expected nationdly, and that standards by the age of 11 exceed the
expected levels.

129. Progressin musicis good and has improved since the previousingpection. In the one lesson
Seen teaching was good. The lesson was well planned, learning objectives were clearly identified
and dl activities were interestingly thought out. These al have impact on learning, as do the pupils
enthusiasm for the subject and their ability to sustain concentration and work well together. Learning
was good during the lesson. The speciaist teacher teaches the whole school for music and this good
teaching has impacted on standards.

130. Discussonswith pupils show thet, by the age of seven, many have difficulty naming tuned and
untuned instruments which they have played, however they can give good descriptions of these
instruments!

131. Lack of displaysin classrooms, and of the use of basic musical words such as ‘pitch’ and
‘tempo’ in lessons, resultsin pupils having little idea of their meaning. In the lesson seen, the pupils
listened well and repested short patterns, using achime bar. They tunefully sang songs by heart,
such as ‘* John Brown'sbaby’. All pupils throughout the school sing tunefully and with enthusiasm.

132. By the age of 11 pupils have many opportunities to perform with percussion instruments.
Many pupilslearn to play amusica insrument and develop a sound musical vocabulary. Most learn
to read music successfully and a significant number of pupils perform in the school orchestra,
confidently playing instruments such as the vialin, trumpet, French horn and clarinet. Pupilstalk of
listening to different kinds of music in assembly and in music lessons, and spesk clearly about how
they write their own music, record what they have written, and then perform their tunes.

133. Instrumental music tuition is offered to dl pupils at Key Stage 2. Approximately seventeen
pupils attended the orchestra practice and many have extra lessons each week, which are taken by
vigting teechers. The school has developed good links with the local community through the music
curriculum, and pupils have the opportunity to sing and play at the local the church and in loca
schools.

134. Panning indicates that the schoal is beginning to use the new nationd guiddlines for musc.
The heedteacher is aware of the need to develop arolling programme, which will ensure the
systematic teaching of skills, knowledge and understanding in music in dl dasses. Thereisayearly
curriculum overview for music, but it does not address the needs of differing age groupsin each
class. Resources are sound, but during the course of the inspection there was little evidence of ICT
used to support work in the subject.
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PHYS CAL EDUCATION

135. Pupils achievementsin physical education are sound by the end of both key stages. Al
pupils, including those with specia educationa needs, make sound progress as they move through
the school. These judgements reflect the standards achieved in the previous report. Judgements are
based on discussons with teachers and a scrutiny of planning in addition to the three lessons
observed, one a gymnastics lesson and the other two dance lessons.

136. By the age of seven, pupils demonstrate sound control of movement and baance. They
perform safely on the floor and when moving on large apparatus. When given the opportunity pupils
move apparatus safely at the end of the lesson. By the age of 11, pupils perform safely done, in
small groups, and as team members. They sustain energetic activity over suitable periods of time
and develop agood idea of the skills necessary to learn dances, for example ‘The VirginiaRed’ and
‘The Dashing White Sergeant’. All pupils take up the opportunity to learn to swim and, by the end
of Key Stage 2, the mgority can swim the nationally expected distance of 25 metres.

137. Pupils changeinto appropriate kit and participate well in dl lessons. A strong fegture in the
lessons seen, in particular in Years 5 and 6, was the enthusiasm with which pupils took part asthey
worked together in smal groups. They listen attentively to instructions, work well together and give
one another good support.

138. The qudity of teaching issound. Lessons are suitably planned and well resourced. Learning
support assstants are used well to help pupils with specific difficultiesin controlling their movements,
and as aresult these pupils aso make satisfactory progress over time. Teachers are very aware of
the individua needs of dl pupils and develop good rdlationships with their pupils.

139. The school places ahigh priority on the teaching of physical education as an extra-curricular
activity. There are opportunities for pupilsto play footbdl, rugby, netbdl, and short tennis, and to
learn to dance around the Maypole. Older pupils have had consderable successin playing
competitive games againgt loca schools. Each week pupils have the opportunity to attend aweekly
dance club a alocd centre. Vigtorsinvited into school, such as Indian dancers, heighten pupils
interest and enhance their cultura development.

140. Accommodetion for physica education lessons consists of asmal hal and a spacious field at
the sde of the school building. Resources are satisfactory. Thereis an outline curriculum plan for
the subject, but it does not clearly set out the levels of skills required of the different age groupsin
each class. The headteacher is aware of the need to develop arolling programme which will ensure
the systematic teaching of skills, knowledge and understanding.
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RELIGIOUS EDUCATION

141. The school hasrecently started to use the new, local Agreed Syllabus. Thisis a useful
document, which clearly states what should be taught during both key stages. A recently developed
curriculum planisin place, showing whét isto be taught during each year, but thisis unhe pful
because of the mixed-age classesin the school. At present the teachers do not have clear guiddines
to teach the kills, knowledge and understanding effectively. There is no evidence of assessment in
the subject and these factors contribute to the low standards the pupils achieve.

142. Inthelast ingpection, sandards in rdigious education were found to be in line with the
expectations of the local Agreed Syllabus at the end of both key stages. Inspection findings are that
standards are currently below those expected at the end of both key stages. Pupilsin Year 6 talk
more confidently about Chrigtianity than any other religion, but many are unsure of what they have
been taught. Discussions with pupils, and scrutiny of planning and work, suggest that progressis
dow. By the age of saven and 11, pupils have alimited and muddied knowledge and understanding
of the subject. Pupils previoudy completed work variesin quaity and quantity, and generaly lacks

depth.

143. No overdl judgement about the quaity of teaching can be made. However, in the one lesson
seen good questioning from the teacher directed questions at the many different ability levelsin the
cass. Thisresulted in the pupils responding sensitively and maturely as they celebrated the specid
qualities of the ‘chosen’ person in the class. The learning support assistant was used well, and
learning was good for al pupils, including those with specid educationa needs. Progress over time
is hindered because teachers do not consistently reinforce subject-specific vocabulary and the
concepts that they teach. A scrutiny of pupils work shows some evidence of recorded work, but
also shows that topics do not appear to have been covered in depth and that ideas are not
reinforced sufficiently. Discussons with pupils, in particular in Years 2 and 6, dlearly show that
pupils often have difficulty remembering information. They are often confused when asked to recal
facts which they have previoudy been taught.

144. Pupilsin Year 2 are unsure about what they learn in religious education lessons. They show a
muddled idea of different religions and confuse the word ‘rdligion’ with ‘culture and ‘colour’. They
talk in an enthusiastic way about the life of Jesus but are unsure about important Christian festivals.
Although they have learnt about the Hindu festiva of Diwali, no-one could remember that it was the
festiva of light, or the name of the religion which celebratesit. Discussonswith pupilsin Year 6
highlighted smilar limitations in knowledge and undersanding. They name different religions they
have studied, but have difficulty recalling basic facts connected to these.

145. Providon for religious education meets statutory requirements, but monitoring of the subject
and assessment procedures are generaly underdeveloped. Resources are satisfactory. The subject
is enhanced by vidtsto loca places of worship and by vistors such asthe local vicar, who comesto
take assembly.
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