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MAIN FINDINGS

What the school does well
Pupils make good progress — they enter the school at an average level but thereafter standards are
consistently above average.
The quality of leadership and management is very good, leading to clear organization and
procedures carefully focused on raising standards and improving provision.

Relationships between pupils and with staff, pupils behaviour and the attitude pupils demonstrate
inlessons are al very good. This helps pupilsto learn well.

Provision for pupils’ moral, social and cultural development are very good.

Thereis avery strong programme of extra-curricular opportunities.

Pupils are very well cared for and are well supported.

The school has very good links with its local community

The schoal is managed with considerable financial efficiency. Resources are very effectively used.

2 Where the school has weaknesses

I. Provisionfor RE isinadequate. Too little time and resources are allowed so pupils' standards are
below average.

I1. Pupils make limited progress in modern languages at Key Stage 4 and standards are below average.

I11. Provision for pupils who have difficulties with reading and writing has some good features, such as
strong teaching in Year 7, but they get too little extra help after Year 7 and their progress is not well
monitored.

This is a very good and still improving school whose strengths far outweigh its weaknesses. The
governors' action plan will set out how the weaknesses identified during the inspection are to be tackled.
The plan will be sent to all parents or guardians of pupils at the schoal.

3 How the school hasimproved since the last inspection

Standards have improved considerably at each Key Stage and in the sixth form.  The school planned
well to overcome most of the weaknesses highlighted in the previous report. Provision for ICT, for
example, has improved considerably. Nevertheless, the weaknesses in RE provision outlined at that
time have not been properly addressed. Teaching is much better — there is now virtually no
unsatisfactory teaching and a substantial proportion is good. The Headteacher and senior managers
have focused their attention on devising strategies for raising standards still further. The quality of
teaching is systematically monitored and there are regular discussions between departmental staff and
the Headteacher to sharpen up planning. Although individual assemblies meet the requirements for
worship, requirements are not met overall because of the difficulty in accommodating all pupils in the
hall.

DissHigh School - 7



4 Standardsin subjects

The following table shows standards achieved by 14, 16 and 18 year olds in national tests, GCSE and
A/AS-level examinationsin 1999 (Key Stage 3) and 1998 (Key Stage 4 and post 16):

Key
Performancein: Compared with all  Compared with well above average A
schools similar schools above average B
Key Stage 3 Tests A C : average
C
GCSE Examinations C E below average D
A/AS — levels A na well below average E

The school’ s results have improved well in recent years. GCSE results are improving at a rate which is
better than the national rate. GCSE results compare unfavourably with those of similar schools because
of the schoal’s palicy, changed in 1998, of providing a specific course for a number of low attaining
pupils which did not lead to GCSE. This practice depressed the overall GCSE points score of the year

group.

5 Quality of teaching

Overall quality Most effectivein: Leadt effectivein:
Years 7-9 Good DT, ICT, art, music Geography, RE
Years 10-11 Good DT, ICT, art, music Modern foreign languages
Sixth form Good DT, ICT, art geography
English Good
Mathematics Good

The quality of teaching is amajor strength of the school. There is almost no unsatisfactory teaching.
Three quarters of teaching is good and a third is very good or excellent.

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory; poor;
very poor. ‘ Satisfactory’ means that strengths outweigh any weaknesses

DissHigh School - 8



6 Other agpects of the school

Aspect
Behaviour

Attendance
Ethos*

L eadership and management

Curriculum

Pupils with special educational
needs

Spiritual, moral, social &
cultural development

Staffing, resources and
accommodation

Valuefor money

Comment
Pupils behave very well in class and around the site. In almost all
lessons rel ationships between pupils and with staff are good. Pupils
have productive attitudes to lessons and are prepared to work hard.
Attendance is well above average for a secondary school.

The school provides a very positive atmosphere in which pupils are
valued, well taught and can give of their best.

The Headteacher’ s leadership is very impressive. Management is
purposeful and energetic. Governors work closely with senior
managers.

Broad and balanced, though provision for RE isinadequate. Very
good extra-curricular programme.

These pupils make generally good progress, though provision for
pupils with poor literacy skills is poorly co-ordinated after Year 7 and
their progress is inadequately monitored.

Thereis very good provision for moral, social and cultural
development. Provision for spiritual development is satisfactory, but
hindered by lack of timefor RE.

Thereis good accommaodation though temporary classrooms used for
RE and music are inadequate and limit what pupils and staff can
reasonably achieve. Less than average funds have been spent on
learning resources and although teachers manage this situation well
thereis alack of books in several subjects and a shortage of computer
hardware.

Very good value for money. Pupils make good progress at modest
financial expense.

*Ethosis the climate for learning: attitudes to work, relationships and the commitment to high standards.
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7 The parents views of the school

What most parentslike about the school What some parentsare not happy about
IV. The standards pupils reach and the progress
they make are much appreciated.

V. Parents are impressed by the effect that the
values and attitudes promoted by the school
have on pupils.

V1. Parents find the school approachableif
problems arise.

VII.
VIII.

Pupils’ good behaviour.
A high proportion of pupils likes school.

Both at their meeting with the registered inspector and in response to a questionnaire, parents expressed
considerable support for the school. Inspectors largely endorse these positive views.

KEY ISSUESFOR ACTION

8

In order to raise further the standards of pupils' attainments and the quality of the school’s

provision, the governors and senior managers should:

ensure that effective provision is made for rdigious education by:

1 increasing the time devoted to the subject;

2. improving the resources available to the subject;

3. improving the quality of accommodation used for the subject.

(paragraphs 22, 44, 79, 83, 84, 200, 206, 209, 210, 211.)

In addition to this Key Issue, governors may wish to include action to meet the following weaknesses in
their action plan:

The standards reached at Key Stage 4 in modern foreign languages are below average and
beow standards reached in other subjects in the school. Measures should be taken to enhance
the motivation of boys, to target underachieving pupils for mentoring in Year 10, to raise
levels of intellectual challenge and pace in lessons for middle and higher attaining pupils, to
introduce a wider range of teaching methods to increase stimulus and enable pupils to practise
the language and to ensure that appropriate work is set to enable pupils at different levels of
attainment, particularly higher attainers, to extend their language experience.
(paragraphs 17, 19, 37, 177, 181, 182, 184.)

Thereis insufficient whole-school planning and management of provision for pupils with weak
reading and writing skills after Year 7. Their particular needs should be more specifically met
through the provision of extra help in class or by withdrawing them for part of their time for
carefully planned support. Their progress should be more systematically monitored.
(paragraphs 23, 38, 46, 95, 100)
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2. INTRODUCTION
2. Characteristics of the school

9 Diss High School is a comprehensive school with 1083 boys and girls currently on roll. The
proportion of pupils of ethnic minority heritage is wel below average, as is the proportion of pupils
entitled to free school meals. There is reatively little acute social deprivation in the area and on the
whole pupils come from families in above average economic circumstances. The proportion of pupils
on the register of special educational needs (SEN) is broadly average, though an above average
proportion of pupils have statements of SEN.

10 The profile of pupils levels of attainment on entry to the school conforms closdy to the
national picture. Ther results in national tests conducted at the end of Key Stage 2 as wdl as reading
tests administered by the school show that overall levels of attainment are average and that the school's
pupils represent the full range of attainment.

11 The school is popular with parents and is oversubscribed. It serves the town of Diss and the
rural area around. 1n 1999 more than eight out of ten pupils stayed in full time education at the school
leaving age and 57% of Year 13 pupils went on to higher education.

12 The school's targets for 2000 are that at least 55% of Year 11 pupils should gain at least 5
GCSE passes in the range A*-C, that 97.5% should gain at least 1 A*-C GCSE pass and that pupils
should average 39.9 GCSE points.

13 The schoal's published aims are:
to provide all pupils with an appropriate, broad education within a safe environment;
to encourage academic enquiry, application and achievement as a life long process;
to help pupils develop spiritual and moral values and an aesthetic sensibility;

to foster sdf-discipline and respect, consideration for others and an awareness of human rights
and responsibilities;

to promote harmonious relationships among staff, parents and the community;

to give all pupils a sense of achievement and of being valued.
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14  Keyindicators

2. Attainment at Key Stage 3

Number of registered pupilsin final year of Key Stage 3 Year Boys Girls  Total

for latest reporting year: 1999 80 78 158
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2. National Curriculum Test English Mathematics Science
Results
Number of pupils Boys 68 65 61
at NC Levd 50or Girls 70 59 59
above Total 138 124 120
Percentage at NC School 87 (51) 83 (72) 76 (58)
Levd 5 or above National 63 (65) 62 (59) 55 (56)
Percentage at NC School 50 (22) 53 (47) 32 (28)
Levd 6 or above National 28(35) 38(36) 23(27)
2. Teacher Assessments English Mathematics Science
Number of pupils Boys 50 69 56
at NC Levd 50or Girls 60 62 51
above Total 110 111 107
Percentage at NC School 69 (64) 83 (76) 68 (76)
Levd 5 or above National 64 (62) 64 (63) 60 (62)
Percentage at NC School 31(31) 53 (51) 34 (34)
Levd 6 or above National 31(30) 37(37) 28 (30)

Percentages in parentheses refer to the year before the latest reporting year
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Attainment at Key Stage v

Number of 15 year olds on roll in January of the latest

Year Boys Girls Tota
Reporting year: 1998 74 76 150
GCSE Reaults 5 or more grades 5 or more grades 1 or more grades
A*toC A*to G A*t0G
Number of pupils Boys 40 59 68
Achieving Girls 50 71 73
standard specified Total 90 130 141
Percentage achieving School 60 (61) 87 (90) 94 (96)
standard specified National 46 (45) 87 (88) 93 (92)
. . _ 3
Attainment in the Sixth Form
Number of §tud_entsf aged 16, 17 and 1_8 who were entered for GCE Year Mae Femae Total
A/AS examination in the latest reporting year:
1998 49 42 91

Average A/AS For candidates entered for
points score 2 or more A-levels or equivalent
per candidate Male Female All
School 176 (146) 20.2(14.2) 19.1(14.9)
National - - 17.8

Number in final year of approved vocational qualifications and

Percentage of such students who achieved these qualifications:

DissHigh

School - 15

For candidates entered for fewer than
2 A levels or equivalent

Male
0 (0)

Number
10 (20)

School

National

Female All
1.6 (0)

1.3(0)
2.8

% Success rate
60 (70)
79.1



Percentages in parentheses refer to the year before the latest reporting year

Percentages in parentheses refer to the year before the latest reporting year
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Attendance

Percentage of half days (sessions) missed
Through absence for the latest complete Authorised

Reporting year: Absence
Unauthorised
Absence
2. Exclusions

Number of exclusions of pupils (of statutory school age) during
The previous year:

2. Quality of teaching

Percentage of teaching observed which is:

DissHigh School - 17

School
National comparative data
School
National comparative data

Fixed period
Permanent

Very good or better
Satisfactory or better
L ess than satisfactory

%
7.1
7.9
0.3
11

Number
27

%

100



2. PART A: ASPECTSOF THE SCHOOL

2. EDUCATIONAL STANDARDSACHIEVED BY PUPILSAT THE SCHOOL
2. Attainment and progress
15 Overal standards of attainment have risen since the last inspection. Standards in national

tests taken by the school’s pupils in their primary schoaols, the results of standardised tests administered
in Year 7 and observations of Year 7 pupils indicate that the overall standards of pupils on entry to the
school are average.

16 Pupils make good progress during their first three years in the school. Over the three years
1996 to 1998 both boys and girls' scores in national tests at the end of Key Stage 3 were above
average. In 1999 results were well above average and average for schools with a similar proportion of
pupils entitled to free school meals. English tests results have fluctuated in recent years. they were
much better in 1999 than in 1998 at a levd wdl above average and well above average for similar
schools. 1999 results in science and mathematics were also well above average and average for similar
schoals. In recent years girls have outperformed boys. These results indicate that pupils make good
progress in their first three years in the schoal.

17 Good progress is maintained through Key Stage 4. GCSE results have improved over recent
years at a rate faster than the national improvement. The proportion of pupils achieving at least 5
GCSE grades at A*-C in 1998 was well above average and above average in comparison with similar
schools. The school’s practice of not entering a proportion of pupils with SEN for 5 or more GCSE
examinations means that the proportions of pupils overall who gain at least 5, or at least 1 GCSE at
grade C are below average and wel below the average for similar schools. For the same reason, the
average GCSE points score is also depressed. This practice of maintaining a non-GCSE group ceased
in 1998. Over the three years 1996 to 1998, both boys and girls' results were above average. Limited
progress in modern languages at Key Stage 4 results in GCSE scores which are below average.

18 Post 16 pupils make similarly good progress. In spite of a poor year in 1997, results at GCE
A leved over recent years have been above average.

19 Pupils have good speaking and listening skills. In mathematics both boys and girls speak and
listen well. They listen carefully in science and in DT and ICT where listening is better than speaking.
Lower attainers are enthusiastic and confident speakers. Discussion in some Year 12 and 13 English
and geography is excdlent. Pupils were well prepared, used technical terminology well and listened
carefully to each other. Both boys and girls participate fluently in discussion in history at Key Stage 3.

In Year 9 pupils in RE listened very respectfully. At Key Stage 4 pupils studying leisure and tourism
made good quality presentations to their peers. Most pupils read well and have little difficulty accessing
the curriculum although some pupils are not coping with reading in geography and in mathematics. In
history at Year 9 pupils writing is imaginative and covers a range of styles. In business studies pupils
develop skills in writing effectively in appropriate report style. Good examples of writing were also
evident in PE, geography and in art though writing skills are underdeveloped at Key Stage 4 in modern
languages.

20 Levels of numeracy are good and enable pupils to make good sense of number wherever
necessary across the curriculum. In science, mathematical skills are generally above average, with good
graphical skills and skills of measurement. In history structured work in relation to population statistics
leads to good graphs. In geography pupils knowledge of statistics is satisfactory, but the range of
applications is rdatively narrow. In ICT pupils are very good with control, with working with
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sequences of commands and with programming post 16. 1n GCSE business studies numerical skills are
well used to solve complex problems. In textiles pupils show good skills of measurement and use
patterns well.

21 Competence in ICT has progressed wdl since the last inspection. Pupils use hardware with
confidence and reach good standards. ICT is used effectively in mathematics and DT, though pupils
have too little experience of using ICT in English and modern languages which hinders their progress.

22 Standards are particularly good in art. High quality teaching and good curriculum planning
results in very good progress by pupils. Imaginative work is strong and pupils develop comprehensive
skills.  The high quality of pupils work in art is a strong feature and there is pupils' work of
considerable quality displayed throughout the school. Standards in RE are below average, largdy
because of the inadequate time allocated to the subject.

23 From Year 7 onwards, good teaching, good planning and careful organisation lead to good
progress. Progress made by pupils with SEN is variable. Pupils with physical difficulties who are able
to attend school full time are well supported by teachers and ancillary staff and make progress which is
in line with their peers. Pupils with emotional and behavioural difficulties make good progress in
overcoming their behavioural problems arrangements do not always ensure good progress in the
associated learning difficulties which many of these pupils experience. Most pupils with learning
difficulties make good or very good progress in Year 7 in their literacy skills and significantly improve
their reading ages and all make considerable gainsin sdf confidence and classroom skills. After Year 7,
however, most pupils with learning difficulties have no further specialist teaching and their progress
across the curriculum is less secure.

2. Attitudes, behaviour and personal development

24 Pupils’ attitudes to their work are very good. They come to class expecting to work and to
learn, apply themsdves effectively, and are able to maintain concentration throughout their lessons.
These productive attitudes, combined with the high expectations teachers have of them, enable pupils to
make good progress. Behaviour in lessons and around the site is very good. No pupils were
permanently excluded last year.

25 Reationships are cordial, relaxed and confident. Pupils relate well to their teachers and are
generally mature and very well behaved. They are responsible and trustworthy, and co-operate well,
assisting and supporting one another, sharing knowledge and understanding. This is particularly
notable in the number of volunteers for the paired reading and mentoring schemes. There is respect for
the fedings, values and bdiefs of others as demonstrated by their response in support of charitable
activities for Ghana.

26 Pupils show pride in their work and their school. They are customarily polite and courteous
toward other adults and at ease in their company. They respect property and value their environment
and things about them. As a result, there are high standards of care for the equipment, buildings and
grounds of the school. The disciplinary code is well defined, effective and clearly understood. Rewards
and sanctions are applied evenly, appropriately and effectively and parents are kept fully informed.

27 Pupils use their independence and assume responsibility whenever the opportunity arises.
Community awareness is shown both within the school and towards the wider world. Charity activities
are initiated and organised by pupils to support causes that they have espoused. A strong Duke of
Edinburgh’s Award Scheme promotes community service.
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28 The attitudes of most special needs pupils to all aspects of schoal life are good, they work
very hard in class and their behaviour matches the high standards evident in all pupils. Many with
serious learning and physical difficulties cheerfully undertake additional workloads in order to
compensate for their disadvantages. The personal development of pupils with special educational needs
is greatly enhanced by the care with which teaching and non-teaching staff foster sdf-confidence and
independence.

29 This al contributes to a very positive, stable, learning environment. The evidence of this
inspection endorses that of the last inspection in 1996. Overall, pupils' attitudes to learning continue to
be very good and contribute significantly to their achievements.

2. Attendance

30 Attendance is above average for secondary schools and contributes very effectively towards
pupils learning. Registers are maintained efficiently and absences are closdy followed up. Thereis
less than average unauthorised absence, and authorised absence is managed with care.

31 Pupils generally arrive on time and are punctual to lessons, although occasionally buses may
be ddayed. Bronze, Silver, and Gold Certificates reward full attendance. Attendance and punctuality
to lessons contribute very effectively toward pupils’ levels of attainment and their progress.

32 At the time of the last inspection in 1996 attendance was good. Since that time attendance
levels have improved further.

2. QUALITY OF EDUCATION PROVIDED
2. Teaching
33 The general quality of teaching is good. Of the teaching observed in lessons during the

inspection, about three-quarters was good, about a third was very good and virtually none was
unsatisfactory. This high quality of teaching makes a major contribution to the good progress made by
pupils at all stages and in virtually al lessons and is a strength of the school. The quality of teaching
has improved considerably since the last inspection. There is little difference in the quality of teaching
at different stages.

34 Lesson planning is strong. Teachers across the curriculum use appropriate teaching methods
to meet pupils needs and sequence lessons well through careful planning. Since the last inspection,
there has been considerable improvement in the planning of ICT lessons. Teaching is now strong. In
business studies planning is very effective in promoting progress and teachers use a good balance of
explanation and well-planned tasks for pupils. Most teachers have expert knowledge of their subject.

The best English lessons have a strong academic base and are conducted with great enthusiasm for the
subject, which is communicated to pupils and strongly promotes learning. Post 16 mathematics
teaching is based on teachers' very good subject knowledge. Indeed, the teaching of mathematics is
generally very strong. Planning is good, exposition is clear, expectations are appropriately high,
especialy in post 16 work. The quality of mathematics teaching is directly related to the high standards
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pupils reach.

35 Teachers have high expectations of what pupils might achieve. In addition to mathematics,
rigorous teaching leading to rapid progress was seen in many lessons across the curriculum. Science
teachers expect high standards of accuracy, correct terminology and presentation. Art teaching is
generally very good and a strength of the school. There are high expectations, challenging lessons,
effective working practice in the art rooms and lively pace in lessons. Art teachers demonstrate
techniques carefully and know their pupils well. As aresult, pupils make very good progress and reach
high standards.

36 Teachers manage pupils wdl in class and as a result pupils concentrate hard, stay on task and
learn effectively. In most lessons there is rapid pace and little time is wasted. Teachers talk to pupils
with enthusiasm about their subject — a particular strength in Latin and classical studies, where pupils
were seen listening with fascination to the teacher’s presentation. There is some very good teaching in
DT, where positive rationships with pupils lead to lively discussion and exchange of ideas. In history,
the quality of some teacher explanation of complex events led to good pupil understanding. In many
modern language lessons, especially at Key Stage 3, there is effective and accurate use of the target
language to drive up pupils’ skills. Much post 16 teaching of languages is very rigorous. Much music
teaching is very good. Clear explanations and enthusiasm enable pupils to understand complex ideas
about music. Instrumental teaching is often lively and enthusiastic. PE teachers plan wel and
encourage pupils to reach good standards. In careers and PSE lessons teaching is strong.

37 Within the generally strong picture there are still some areas which require attention. In some
history lessons pupils with SEN need to have materials more specifically tailored to their individual
needs if they are to make effective progress. Some Key Stage 4 modern language lessons lack rigour
and focus, so progressis hindered. Some Key Stage 3 teaching in geography lacks intellectual challenge
and expectations are too low. Overall, though, the quality of teaching effectively promotes good
progress and standards of work.

38 The observed teaching of low attaining sets by the SEN department was all very good and
characterised by very good understanding of pupils problems and imaginative planning which created
good learning opportunities. Across the wider curriculum the teaching of low attaining sets is usually
well planned, provides suitable work and motivates pupils wdl. All teachers are sensitive to the
problems experienced by pupils with learning difficulties but sometimes lack of skill leads to poor
learning opportunities when, for example, pupils fail to cope with badly designed work sheets.

39 The only focused teaching of literacy for weak and poor readers and writers consists of a
weekly pre-school session for some and a paired reading scheme which links older and younger pupils
under the general supervision of the head of the pastoral system. Although valuable, this work is
unstructured and poorly monitored.

40 In al the classes observed the quality of extra support for pupils with SEN was very good.
Ancillary staff have very good reationships with the pupils in their care, are careful to encourage
independence and have a professional status within the classroom.

41 Pupils experiencing emotional and behavioural difficulties also benefit from individual tuition
and counsdling provided by visiting local authority specialist teachers. The local authority “ Visiting
Teacher Service’ supports pupils whose physical problems prevent full time attendance by teaching
them at their homes.
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2. The curriculum and assessment

42 Curriculum planning is effective in meeting the needs of most students. The National
Curriculum is in place and National Curriculum requirements are met. In addition to statutory
provision, the curriculum opportunities pupils enjoy are considerably enhanced by the provision of
classical studies for all pupils at Key Stage 3. Vocational courses are successfully provided for older
pupils and there is good provision of business education. Since the last inspection, ICT provision has
been substantially improved. There are now discrete ICT courses that enable pupils to reach good
levels of skill, which they have the opportunity to use in many curriculum areas. Key Stage 4 and post
16 pupils make course choices from a good range of options.

43 Provision for pupils personal and social education is successfully planned through a PSE
programme taught by a specialist team. These arrangements work well. Planning meets pupils needs
in respect of the provision of clear and well-presented health and sex education. The PSE courses make
a good contribution to pupils social education and their understanding of contemporary political, moral
and social issues. There is good teaching in PSE. Post 16 pupils have a similar programme that
includes provision for careers education. The careers programme for pupils in Key Stages 3 and 4 is
very effective. Planning is good, covers the necessary issues, such as preparation for optional Key
Stage 4 courses and for transition to post 16 education. The quality of careers teaching is good.
Individual careers guidance is well organised and appreciated by pupils. There is well-organised work
experience for Key Stage 4 pupils which benefits substantially from the support of local employers.

44 RE provision, a key issue in the previous report, remains a serious problem. Statutory
responsibilities are not met in this respect. Too littletimeis allowed for the subject. In Key Stage 3 this
leads to over-concentration on the content of faith traditions and too few opportunities for reflection and
personal response. The PSE programme in Key Stage 4 offers some RE, as does the post 16 core
studies programme, but in both cases thereis far too little time available to do justice to the local agreed
gyllabus. In these respects there has been no improvement since the last inspection.

45 Pupils with SEN follow the common curriculum for all pupils. The additional support needed
by pupils with emotional and behavioural difficulties is largely an extension of the very effective work
of the pastoral system - particularly for older pupils. Full use is made of the services provided by the
local authority. The school has also developed a very imaginative and effective scheme whereby pupils
are linked with adults in the local community who provide counsdling and personal and social
education. Pupils with physical or sensory difficulties are helped to access the curriculum by the use of
relevant equipment and good support by teachers and ancillary staff both in and out of the classroom.

46 The additional support required by pupils with learning difficulties is based on grouping most
of these pupils into the lowest attaining sets where they can be provided with suitable work and learning
opportunities. Pupils who are placed in the lowest sets for English in Year 7 and one of the lowest sets
in year 10 are taught by the special needs co-ordinator who is able to address their problems with
literacy. Beyond this arrangement there is no co-ordinated specialist teaching provision for pupils with
poor literacy skills other than the weekly pre-school session attended by some pupils. There is
insufficient extra support for these pupils, ether in mainstream classes or through withdrawal from
some lessons, to enable them to access the curriculum adequately. In history lessons, for example,
pupils with reading problems have difficulty with technical terminology when materials are not
specifically adapted to meet their needs. The paired reading scheme is helpful but is not sufficiently
structured or monitored. The school’s new policy on speling is beginning to enable subject teachers to
help pupils with this aspect of literacy.
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47 The initial identification of special needs pupils is the responsibility of the SEN co-ordinator
(SENCO) who liaises closdy with the feeder primary schools. The SENCO constructs Individual
Education Plans (IEPs) for pupils with learning, physical, sensory, specific learning and autistic
problems. These IEPs form a good basis for work within the special needs department but, because
targets are imprecise, they do not enable subject teachers or support staff to focus on and monitor
individual progress.

48 The pastoral staff construct IEPs for pupils experiencing emotional and behavioural
difficulties as they emerge, which help teachers to help pupils to overcome their behavioural problems
but do not address associated learning difficulties.

49 There are some other more minor problems with curriculum arrangements.  The curriculum
for English is weak on providing opportunities for using ICT and experiencing drama. Pupils
experience in art and science is limited by poor accessto ICT hardware.

50 There is very good provision of extracurricular opportunities for enhancing pupils
experience. Sports provision is very good, with about 13 sports programmes as well as schoal teams.
Drama and music are popular areas with pupils and there is a good array of voluntary activities related
to subjects.

51 Assessments of pupils' levels of attainment and progress are used carefully to place pupils in
teaching groups according to their levels of attainment. This process is largely accurately carried out
and results in arrangements that work well. The grouping of subjects for this purpose can cause some
difficulties in modern foreign languages, where the flexibility to place pupils in appropriate groups is
affected by the needs of other subjects, but it is difficult to seen how the school can address this without
considerable disruption to other parts of the curriculum.

52 Most departments make accurate assesments of pupils’ progress and use assessment data to
make sure that work matches pupils capability. Marking is sound and regular feedback is given on
progress. The assessment issues noted in the previous report have been largely resolved. Curriculum
shortcomingsin history and ICT, noted in the previous report, have also been successfully overcome.

2. Pupils spiritual, moral, social and cultural development

53 The school has responded positively to the last inspection, especially in reviewing the
approach to pupils spiritual development and improving opportunities for them to deveop an
awareness of multi-cultural issues. In all aspects of the life of the school, teachers act as good role
models for pupils.

54 The provision for pupils spiritual development is satisfactory. Collective worship has been
improved since the last inspection by the bringing in of a broader range of speakers and encouraging
more members of staff to be involved in presentation.  Local church groups and speakers from
organisation such as the East Anglian Hospice, Young Cancer Sufferers, Save the Children and Oxfam
have presented pupils with opportunities to reflect upon significant aspects of human experience.

During the week of the inspection collective worship was linked to the Christian year and to the
experience of people facing the pressures and difficulties of life in ways which were relevant to pupils
experience. Pupils, however, are rather passive listeners and opportunities for them to participate in a
more active way are limited, though they are clearly willing to do so if asked. Currently the provision
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for collective worship does not fully meet statutory requirements. Training has been provided for staff
to help them to identify opportunities for spiritual development in the curriculum. These are not widdy
taken up in practice however, though good opportunities are provided in art and in music. Pupils are
willing to participate in such activities in RE, but restriction in time inhibits good quality engagement
with questions of meaning and purpose and in the expression of personal beliefs and values.

55 The provision for pupils moral development is very good. A wel-planned PSE programme
makes a significant contribution to pupils moral development, providing opportunities to consider
contemporary moral issues and to formulate their own moral and ethical opinions on issues such as
crime, drug abuse, racism, relationships and human rights. Pupils are encouraged to act responsibly
and to consider the effects of their actions on others. The school supports a wide range of charities and
pupils are encouraged to become personally involved in fund-raising and promoting the work of aid
organisations. During the week of the inspection sixth form students and pupilsin Year 7 were working
together to raise funds for development work in Ghana. A notable feature of these activitiesis thelong -
standing commitment to supporting a young Kenyan through regular gifts to an educational charity
working in Kenya. There is an evident commitment to anti-racist education and to multi-cultural
education. The school has worked with Norfolk Education and Action for Development in providing
conferences for post 16 pupils on development and related issues. Thereis an active sixth form Human
Rights Group. Visitors from a wide range of aid agencies and ethnic and rdigious backgrounds are
invited into the school on a regular basis and the school has hosted or been involved in a variety of
activities and initiatives designed to promote understanding and awareness of the multi-cultural nature
of modern society. Opportunities are taken in art, history and RE to consider moral issues and staff
generally encourage pupils to act responsibly in class and to respect each others beliefs and opinions.
The humane care of animalsis a positive feature of lessonsin rural science.

56 The provision for pupils' social development is very good. The school has strong links with a
range of social services and agencies, which provide for a wide variety of activities for pupils in this
area of their experience. This provision supports pupils understanding of citizenship and encourages
them to play an informed and active part in school life and their locality through the School Council and
links with local government. Opportunities are provided in many subject areas for pupils to take
responsibility and to develop social skills. Pupils co-operate well in music, and are supportive of each
other, especialy in ensemble work. DT provides good opportunities for the development of social skills
in the study of childcare and development and pupils are taught to consider the safety of themselves and
others in science. In many classes good relationships and co-operative attitudes were observed
throughout the inspection.

57 The provision for pupils cultural development is very good. The school has improved the
provision for pupils multi-cultural awareness since the last inspection. A multi-cultural education
committee has promoted activities that enable pupils to give practical expression to their interest. These
have included conferences for post 16 pupils, an exhibition to inform and educate about the Holocaust
and the celebration of One World Week. Visitors from the Buddhist and Jewish communities and from
local Christian groups contribute to pupils’ experience of the multi-cultural nature of modern society.
A good range of extra-curricular activities provides opportunities for cultural enrichment. Work in art
and music covers a wide range of periods and styles and visits to galleries, concerts and the theatre
complement pupils' learning in class. Several subject areas offer opportunities for cultural enrichment
to pupils, including exchange visits to France and Germany and visits to sites of historical interest in
Britain and Italy. Teachers often stimulate pupils awareness of the broader cultural significance of
their subject in interesting ways such as the influence of Greek philosophy on the development of
mathematics and the use of the Internet to research styles and fabrics in textiles.

58 The school has improved provision for multi-cultural awareness since the last inspection and
has taken steps to improve approaches to pupils’ spiritual development
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Support, guidance and pupils welfare

59 The school is very effective in providing support and guidance for its pupils and in promoting
their welfare and safety in school.

60 Each pupil is a member of a mixed ability form group. The form tutor has first responsibility
for the pastoral care of members of the form, monitoring their good attendance, punctuality and uniform
and promoting their good behaviour and progress. The work of form tutors is carefully co-ordinated by
heads of year. The whole system is co-ordinated by a deputy head teacher. Form tutors and heads of
year remain with their groups as far as possible throughout the school. Pupils fed secure within this
system. They know they can approach their form tutor to discuss any concerns they may have in
school, and are confident that they will receive any support they may need.

61 Documentation for the pastoral system is of a high standard. Succinct and appropriate
statements of policy and procedure for al relevant areas are included in the staff handbook, which
contains details about the school’s day to day procedures. Good procedural advice is given in reation
to school visits and journeys, the operation of the mini-bus, accidents and emergencies, fire and first aid,
and general measures to promote the safety and welfare of all members of the school community.
Essential information is also included in the handbook for parents.

62 Procedures for monitoring attendance are appropriate and effective. Thereis a good system for
targeting the attendance of pupils with a record of high authorised absence whereby parents are
telephoned at home or at work on the first day of absence. The presence of pupils is checked in every
lesson and suspected truants reported to the school office immediately. As a result attendance is good,
and the incidence of truancy very low.

63 Measures for the promotion of good behaviour are similarly very effective and are set out in
staff and pupil handbooks. There is a clear structure for referral and a very good code of preferred
practice for teachers. The rules for behaviour in various contexts are clear and the system is supported
by a good structure of rewards and sanctions.

64 The academic progress of pupils is monitored in several ways. The monitoring of attainment is
the responsibility of the subject teacher and department concerned and is effectively carried out through
observation of classwork and homework and through tests and examinations. Subject teachers at the
end of each half term award effort grades in the Autumn and Spring terms. These are collated on
computer and printout slips and are made available to pupils through their form tutors. Pupils record
the grades in their diaries, and these entries must be signed to show that parents have seen them. Letters
are sent to inform parents of pupils whose efforts are particularly worthy of praise, and those whose
efforts give cause for concern. Form tutors oversee this system well and reinforce it with discussions
with students. It is further re-inforced by the setting of targets for the year in consultation with parents.
Overall this constitutes a very strong system for maintaining a clear focus on pupils’ effort.

65 The school has suitable procedures for child protection. It also has appropriate measures to
guard against bullying and to deal with any that may arise. Pupils are aware of these and know what
they should do if they become aware of any problems. Health and safety are generally very wdll
promoted. The governors are responsible for the operation of the paolicy, risk assessment is undertaken
in every department of the school and money has been wdl spent to try to ensure the safety of the
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premises.

66 The pastoral system of the school has several notable special features including the mentor
system, the Diss Youth Link and the Siege Project. Older pupils act as mentors to listen to the concerns
of younger pupils, particularly in relation to bullying. They are very well trained through practical
workshops. Their performance is evaluated and teachers are invited to comment on the working of the
system. The Diss Youth Link aims to provide support for pupils who are in danger of under-achieving
or becoming disaffected. It includes an analysis of needs for each individual student taking part. These
are then tackled through a team approach involving parents and representatives of a number of agencies.
The Siege project is a special feature of the very thorough programme for the transition of pupils from
their primary schoals to the High School and is unique to the schoal.

67 Most SEN pupils are fully and successfully integrated into the normal pastoral system of tutor
groups and years. Many younger pupils benefit from the informal support available at lunch times and
breaks in the special needs department. The school has effective working arrangements with al the
external providers of help for special needs pupils, medical and therapeutic assistance is provided
according to need, specialist careers advice is available and the school is well supported by the local
authority.

68 The formal guidance programme is delivered through lessons in PSE and careers. PSE is well
planned, with a good handbook and scheme of work. It is taught by specialist staff working in teams for
each year group. Policies are in place for sex education and drugs education, with a good module for
the former in Year 7. Planning for careers education is similarly careful and comprehensive, and
incorporates work experience for students in the summer of Year 10.

2. Partnership with parentsand the community

69 Parents are effectively informed about what the school is able to offer through the prospectus
and personal contact through primary schools. There is also a detailed Parents Handbook covering
school information and arrangements.

70 Parents are encouraged to participate in children’s learning and fed involved. The pupils
diaries provide for day to day parental oversight of work and a means of communication between parent
and tutor. Parents are kept wdl informed of any concerns staff may have. There is a monthly bulletin
for matters of general interest. The Friends of Diss High School are active socially and in fundraising.

71 Annual pupils reports are effective in setting out performance and progress and are
supplemented through verbal reports given by staff at annual parents evenings. Parents or staff can
initiate additional reviews at any time if concerned and all reports can be discussed with staff by
arrangement. Parents of all pupils on the SEN register are informed and involved through the normal
system of reports and parents evenings. Additional parents evenings dealing with topics such as
reading and spelling have proved very popular and are helping parents to support the education of their
own children.

72 Annual reviews of statements fully involve parents and other agencies and meet all statutory
requirements. The Individual Education Plans (IEPs) for pupils with learning and physical difficulties
are also formally reviewed at appropriate intervals. The reviews of 1EPs for pupils with emotional and
behavioural difficulties are sometimes dealt with in a manner which although effective is not sufficiently
formalised.
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73 The local community makes good use of the schoal’s facilities. Adult education takes place
on site, bringing the community into regular contact and there is good support for school productions,
concerts and sporting activities. Visiting speakers and performers from a broad range of agencies and
organisations are used within various aspects of the curriculum. Local agencies also provide effective
support when needed and relationships are good. Local employers, and some further afield, contribute
very effectively to the work experience programme and other careers-related activities within the school.
They also contribute through sponsorship and through service as pupil mentors.

74 Educational and exchange visits cover venues locally, further afidd within the UK, and into
Europe. Charitable activities in aid of local, national and international appeels, together with sporting
and other achievements, and school concerts and productions, all further enhance social awareness and
involvement within the community, and contribute effectively to pupils attainment and personal
development.

75 The quality of external relations is now seen as good, and confirms the findings at the time of
thelast report in 1996. The position has been well maintained.

2. THE MANAGEMENT AND EFFICIENCY OF THE SCHOOL
2. L eader ship and management
76 The school is extremey well led and managed. The Headteacher provides dedicated, energetic

and intelligent leadership, which contributes considerably to the success enjoyed by the school and its
pupils. There is particularly, a solid focus on evaluation of the quality of provision and planning to
improve standards and the progress pupils make. The quality of teaching is systematically monitored
through direct observation of lessons. Each department meets with the Headteacher termly to review
progress and to agree future targets and objectives. These reviews are carefully documented.
Departments respond well, incorporating agreed developments into their planning and practice. Thereis
good support for curriculum development through this process.

77 Deveopment planning at departmental and whole school leve is directly focused on
developments aimed at raising standards and improving pupils' progress. Priorities are clear and there
is sound evaluation of the success of earlier plans, particularly through the departmental reviews. The
action plan that followed the previous report responded successfully to most of the issues that were
raised. Documentation concerned with this and other development is meticulous. There is broad staff
support and understanding of priorities and plans. Senior managers, including heads of department and
those responsible for pupils wefare and guidance are effective in the support of teachers and
monitoring of the quality of provision in their areas.

78 Governors work successfully with the Headteacher in an atmosphere of trust and
collaboration. They discharge their responsibilities effectively, except that statutory responsibilities for
daily worship and RE are not fully met. Governors know the school well, support planning and
development and offer critical review of suggestions and plans.

79 Within this generally very good picture, provision for RE remains a weakness. The previous
report noted the weak provision after Key Stage 3, with too little time allocated to the subject to cover
the agreed syllabus in a satisfactory way. This problem remains unresolved and is till a key issue.
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80 Senior managers and governors have been very successful in creating a civilised ethos in the
schooal, based on good teaching and clear management. The generally high quality of provision leads to
good progress by pupils. Good progress has been made since the previous report except for the
development of RE. The planning process is considerably improved and heads of department take
responsibility for the quality of provision in their areas. Results in public examinations are considerably
improved since the last inspection and GCSE results are improving at a rate faster than the national
trend. Good planning and effective leadership provide the basis for continued good improvement.

2. Staffing, accommodation and learning resources

81 The school has an appropriate number of well-qualified and experienced teaching staff who
are generally well deployed to meet curriculum needs. Non-teaching staff are also highly experienced,
make a valuable contribution to the life of the school but are bardy sufficient in number with some
shortage of time allocated to science.

82 Good provision is made to support the professional development of all teaching and non-
teaching staff. Thereis an effective whole school induction programme for staff new to the school with
on-going support for newly qualified teachers through a mentoring system, regular meetings with the
induction tutor, observation of lessons and access to LEA in-service courses. Teacher appraisal has
been well maintained though in abeyance from September until new national arrangements are clarified.

Departmental reviews provide another opportunity to support individual developmental targets set by
teachers. Other arrangements for professional development are effected primarily through whole school
training days, creative use of teacher non-contact time in the summer term, training opportunities
offered by the LEA and, to a lesser extent, other external providers. Though there is identification of
whole school and personal need, departmental priorities are not always fully co-ordinated and linked to
development plans.

83 Though the school is located on an extensive and well maintained site, the increase in pupil
numbers is putting pressure on accommodation, with a shortage of general teaching space and rooms
too small for their purpose. This does not yet have a negative impact on standards but results in very
heavy room usage with particular problems in meeting the needs of post 16 pupils and accommodating
an increasing range of DT courses. Use of the library as a teaching area is inhibited by the need to
accommodate sixth form study. Some science laboratories lack essential services, much RE teaching
takes place in a dilapidated temporary classroom and much English teaching has to take place isolated
from the subject suite. Though new provision has been made for music, this lacks proper sound
insulation and use still has to be made of an unsatisfactory temporary classroom. A rolling programme
of internal decoration and grounds maintenance contributes to the attractive school environment which
is further enhanced by the quality and quantity of display.

84 Though funding for learning resources is well below average, this does not generally affect
standards. There are, however, limited facilities for ICT in English, science and art and some shortage
of textbooks in modern languages, P