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PART A: SUMMARY OF THE REPORT

INFORMATION ABOUT THE SCHOOL

Waingel’s Copseis alarge comprehensive school Stuated to the east of Reading. It draws students
from severd estates of rented and owner-occupied housing. There are 1479 students, including 262
in the Sixth Form, aroll which is bigger than that of the average secondary school. The intake of
sudents from primary schools represents the full range of ability, and students attainment on entry
to Year 7 isjust above the nationd average. Employment levelsin the area are well above average
and the proportion of students digible for free school medsiswdl below average. The school hasa
smal proportion of ethnic minority sudents, and the number of students who come from homes
where English is not the first language islow. The proportion of students on the register of specid
educeationd needs and with statementsis well below average. A high proportion of students stay
into full-time education after the age of 16 years. Waingd's Copse is accredited as an Investor in
People school.

HOW GOOD THE SCHOOL IS

Waingel’s Copseisagood school. Standards are above average, and students, including those with
specid educational needs, achieve well in most subjects. Students have good attitudes to learning.
Sgnificant improvements have taken place in the qudity of teaching since the previous ingpection.
Thereis an effective focus on raising literacy and numeracy standards and on the persond
development of al groups of studentsin the school. There are good care and guidance
arrangements. Behaviour isgood. The good leadership of the headteacher, with the full support of
the senior management team, is having a positive impact on students academic achievements and on
the qudity of teaching and learning. Measures leading to improvement are delivered in a codt-
effective way, providing good vaue for money.

WHAT THE SCHOOL DOESWELL

Good teaching and postive attitudes to learning;

Very good behaviour. The school implements a good socid inclusion palicy;
Above average sandards in English and mathemétics;

Students achieve wdll in literacy and numeracy;

Students with specia educationa needs achieve well;

Provison for students mord and socia developmernt;

Above average attendance.

WHAT COULD BE IMPROVED

Standards of average attainersin science;
The monitoring of Sixth Form students attainment and attendance;
Application of new technology across subjects;
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Students spiritual development in al key stages.
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HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

The school has made good progress since the previous ingpection in 1996. It has maintained the
momentum for improvement and thereis aclear trend towards higher achievement throughout the
schoal. The proportion of good or better teaching has improved sgnificantly and the range of
teaching styles hasimproved. Thereisagood learning environment. Provision for sudents
persona and socid development is better co-ordinated, and taught by a small group of teachers,
There has been good improvement in the provison for students with specia educationa needs.
Individua education plans for students with speciad educationa needs meet the requirements of the
Code of Practice. Progress has been made in bringing about a more balanced allocation of teaching
time in Key Stage 3 subjects, but there isaneed of further review. The school has good Strategies
and systems to maintain improvement in standards, but this improvement is jeopardised in some
subjects by difficultiesin recruiting specidist saff. The school does not meet requirements for
collective worship.

STANDARDS

The table shows the standards achieved by 16 and 18 year olds based on average point scoresin
GCSE and A Leve/AS Levd examinations.

Compared with Key
well above average A
Performancein: all schools smilar schools above average B
1998 | 1999 | 2000 2000 average C
GCSE examindions B B B D below average D
A LevdgASLevds D B C N/A well below average E

GCSE results have been above average for the past three years. The average GCSE point scores
for both boys and girls have been above the national average. However, in 2000, boys average
point score was above the national average and girls results were well above the nationd average.
This reversed the position which obtained in 1999. The trend in the school’ s average point score
per student between 1996 and 2000 was broadly in line with the nationa trend. 1n 2000, the GCSE
average point score was below the average for smilar schools. Ingpection evidence shows that, by
the age of 16, Sudents standardsin English language and literature, mathematics, drama,
information and communication technology (ICT), geography, French, German and physica
education are well above average, and students achieve well. Standards are above averagein
science, history, business studies and economics. Average attainers in science underachieve.
Standards are below average in religious education. Students make good progressin Years 10 and
11.

In mathemeatics and science between 1997 and 2000, the average point score per student in Key
Stage 3 tests a age 14 has consstently been well above average. The average point scorein
English has fluctuated during the same period but since 1998 has moved upward, from average to
well above average in 2000. In English and mathematics, average scores were above averagein
2000 when compared with those of schoolsin smilar contexts. In science, the average point score
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was average when compared to Smilar schools. The proportion of students reaching the higher
levelsin English was well above average in comparison with schoolsin asmilar context; in
mathematics it was above average, and in science it was average. In the period 1996-2000, trends
differ in the three subjects. Mathematics shows a gradud upward trend, English shows amore
erratic upward trend, and science shows a gradua downward trend. Overdl, across the core
subjects, the trend from 1996 to 2000 in average points score was below the national trend.

I nspection evidence confirms the above standards in the core subjects. By the end of Year 9,
standards in most other subjects are above those expected by age 14. Students make good
progress overdl in Key Stage 3.

In A Level examinations, the average points score per candidate has fluctuated. It was above
average in 1996 and 1999, below average in 1998, and close to the nationa average in 1997 and
2000. On the basis of the average for the last three years the points score was close to the nationa
average. In 2000, dl students gained A-E grades in art, business sudies, design and technology
(DT), English language, English literature, French, geography, mathematics and thegtre studies.
Reaults in the advanced Generd Nationa Vocationa Quadlification (GNVQ) course were well above
average, and below averagein the GNVQ Intermediate course.

Standards in numeracy and literacy are above average in dl years and students achieve well.
Students ICT skills are above average in ICT lessons, but most subjects are il in the process of
planning its use in their schemes of work.

High attainers and students with specia educationa needs make good progress. The school sets

itself high performance targets in Key Stage 3 tests and in GCSE examinations, and in most years it
succeeds in meeting them.

STUDENTS ATTITUDESAND VALUES

Aspect Comment

Attitudes to the school Very good. Students respond well to the positive ethosin the school .

Behaviour, inand out of | Very good around the school and in nearly dl lessons.
classrooms

Persond development Very good. Thereisgood involvement of staff and senior students, and

and relationships they provide good role models. Students show maturity in carrying out
their repongbilities.
Attendance Above average.
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TEACHING AND LEARNING

Teaching of students. | aged 11-14 years aged 14-16 years aged over 16 years

L essons seen overdl Good Good Very good

Inspector s make judgements about teaching in the range: excellent; very good; good,;
satisfactory; unsatisfactory; poor; very poor. ‘Satisfactory’ means that the teaching is
adeguate and strengths outweigh weaknesses.

Teaching was good in 37 per cent of lessons, very good in 32 per cent and excellent in afurther 5
per cent. Teaching was satisfactory in 25 per cent of lessons and unsatisfactory in 1 per cent.
There has been avery dgnificant improvement in the qudity of teaching since the ingpection in 1995.
Since the previous ingpection, senior managers have placed a priority on improving teaching and
learning, and ingpection evidence shows that this emphasis has had a postive effect on sandards.

Teaching in the Sixth Formisvery good. In al key stages, teaching is very good in English,
mathematics, and dramafor al groups of students. It is generadly good in most other subjects. Al
groups of students make at least satisfactory progress, and ingpection evidence shows that most
students apply themselves well to gaining further knowledge and skills. Most teachers show good
awareness in developing the learning skills of al groups of students, including those with specid
educationa needs. Students acquire good learning routines and respond postively to the targets set
for them in classwork. They concentrate well and take pride in their work. Many take advantage of
open-ended tasks to produce work of a high standard.

Literacy and numeracy are well taught in most subjects. The school has adopted an imaginative
approach to raising standards of literacy across al subjects. Two Advanced Skills Teachers are
effectively co-ordinating a school approach to the teaching of basic skills. Theteaching of ICT skills
in subjectsis not as good, and most teachers are a an early stage of monitoring and ng
gudents ICT skills.
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OTHER ASPECTS OF THE SCHOOL

Aspect Comment

The qudity and rangeof | Satisfactory. The curriculum does not fully meet statutory

the curriculum requirementsin ICT and the requirements of the locally Agreed
Syllabus for religious education.

Provison for students Good, and improved since the last ingpection. Students identified as

with specid educationd
needs

having specid educationa needs are making good progressin ther
lessons and towards the objectives set out in their individua education
plans.

Provison for students Very good for the low number of such studentsin the schoal.

with English asan

additiond language

Provison for students Good. Mord and socid provison isvery good; culturd provison is
persond, including good, and spiritud provison is unsatisfactory. Thereisagood

spiritud, mord, socia
and cultural development

persond, socid and health education programme.

How well the school
caresfor its sudents

Good. Child protection procedures are satisfactory. The school has
awide range of effective strategies to support sudents academic and
persona development. The new termly arrangements for reporting to
parents include a good review of astudent’s progress, and targets are
et for each student to achieve. Thereis a comprehensive
performance database, and routine andyses to support planning. The
school works well with the mgority of parents.

HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and Good. The headteacher provides good leadership and has a clear
management by the vigon for further raising Sandards. The senior management team is
headteacher and other effective and supportive. Maost middle managers monitor performance
key staff and gtandards effectively but there are weaknesses in the management

of science and the Sixth Form.

How well the governors
fulfil their responghilities

Good. The governing body operates well and provides good support
for the schoal.

The school’ s evauation
of its performance

Good. A performance management system is being implemented in
line with gtatutory requirements.

The drategic use of
resources

Good. The new building programme addresses deficienciesin
accommodetion. The invesment in new technology is providing a
good base for the integration of ICT into al subject programmes of
Sudy. Thelibrary provisoniswel used and isagood learning
resource for al students. The school applies effectively the principles
of best vaue.
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PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases par ents most

What parentswould like to see impr oved

The school expectstheir children to work
hard.

Their children like school.

The school helpstheir children to become
mature and respongible,

Homework.
The school working closdy with parents.

The ingpection team agrees with the parents poditive comments.  Ingpection evidence shows that
homework is generaly set regularly, is recorded in students' record books and isin line with school
policy. A sgnificant number of parents found it difficult to communicate with the school, but the
inspection evidence showed that most parents are happy that the school’ s arrangements are

responsive to their needs.

Waingel’s Copse School




PART B: COMMENTARY

HOW HIGH ARE STANDARDS?
The school’sresults and achievements

1 Students resultsin standardised tests and in nationa tests in Year 6 show that the overal
profile of attainment on entry isjust above average for Year 7 in comprehendve schools. By the age
of 16 students are achieving standards that are above average.

2. Inmathematics and science, average points scores per sudent in Key Stage 3 tests at the end
of Year 9 have been consstently well above average between 1997 and 2000. Students average
point score in English has fluctuated during the same period but since 1998 has moved upward from
average to well above average in 2000. 1n 2000, average scores in English and mathematics were
above average. When compared to those of schoolsin smilar contexts, resultsin the Y ear 2000
were well above average in English, above average in mathematics, and average in science. In
English, the percentage of students reaching higher levels was well above average in comparison
with schoolsin smilar contexts. The percentage was above average in mathematics, and averagein
science. Trends between the three subjects differ in the period 1996-2000. Mathematics shows a
gradud upward trend, English shows amore erratic upward trend, and science shows a dight
downward trend. Ingpection evidence confirms the above standards in the three core subjects.
Overdll, students achieve well in the core subjects and make good progress.

3. I ngpection evidence shows that, by the end of Key Stage 3, standards are above average in
art, geography, history, French, German, music and physical education. They are well above
averagein dramaand in DT, and students achieve well. In religious education, sandardsin Years 7
and 8 are in line with the expectations of the locally Agreed Syllabus. In Year 9, however, sudents
receive alower than average alocation of lesson time, and attainment is below that generally
expected at the age of 14.

4, Provision for literacy is good and is managed well by the designated Advanced Skills
Teacher. Standards are above average. Inspection evidence shows good practice in English,
drama, music, history, geography and learning support. Key words are displayed in classrooms and
referred to regularly by teachers. Students are given support with the reading resourcesin these
areas , and structured worksheets are used to support their written work. Sixth-form students are
trained to help younger students with their reading. The draft literacy policy linkswell with the
assessment procedures.

5. Standards of numeracy are above average. Number and graphical skills are applied well in
science, geography, ICT, and DT. The school has agood strategy for building on the Nationa
Numeracy Strategy in primary schools. An Advanced Skills Teacher is effectively developing
numeracy in al subjects.
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6. Students ICT Kills are above average. The improved saffing and resources in ICT,
together with the more dlosely focused whole school management, is beginning to prove effective in
rasing standards. However, the development of ICT in other subjects has been dow, and current
curriculum and assessment arrangements need improvement to cover fully the Nationd Curriculum
requirementsin Key Stage 3.

7. The proportion of students achieving GCSE five or more grades A*-C has shown gradua
improvement since 1996. It has been well above average for five or more grades A*-C and grades
A*-G for the past three years. The GCSE average point scores for both boys and girls have been
broadly in line with the nationd average, and rising in line with the nationd trend. They are bdlow
the average when compared with those of amilar schools. Overdl, ingpection evidence confirms
these standards and students achieve satisfactorily in Years 10 and 11. A key factor in therising
Sandards has been the sgnificant improvement in the quality of teaching Snce the previous
ingoection.

8. The proportion of GCSE A*-C grades in English language in 2000 was well above the
national average, and dl students achieved an A*-E grade. Inspection evidence indicates that
current standards are well above averagein Years 10 and 11. In mathematics, the proportion of
sudents attaining GCSE grades A*-C was well above average in 2000 and significantly higher than
in English and science. The schoal enters a significant number of students for their GCSE
mathematics examination &t the end of Year 10. 1n 2000, &l 25 candidates achieved an A* or A
grade. The proportion of studentsin 2000 attaining GCSE grades A* to C in science was above
average. High atainers achieved well, but ingpection evidence shows some underachievement for
sudents of average dbility.

0. I nspection evidence shows that sudents' attainment in art and in DT, by the age of 16, is
above average for both full and short courses, with girls achieving higher standards than boys. In
drama, geography, physica education, French, and German, GCSE standards are well above
average and students achieve well. All students are entered for a GCSE modern foreign language
examination and they perform better in this subject than in most of their other subjects. In travel and
tourism, attainment is below average because sudents independent learning skills are not well
developed. History standards are above average and students achieve well. In religious educetion,
attainment by the end of Key Stage 4 is below the levels expected. Students are not taught the
locally Agreed Syllabus in sufficient depth and make unsatisfactory progress in their understanding of
world reigions. Business studies and economics standards are average by the end of Key Stage 4.
Standardsin full and short GCSE coursesin ICT are well above average, and generdly above
average for dl students by the age of 16. Most students make at least satisfactory progress.

10.  Thenumber of candidates entered for two or more A Levels hasrisen snce 1996. Average
points score per candidate has fluctuated — above average in 1996 and 1999, below average in
1998, and close to the nationd average in 1997 and 2000. On the basis of the average for the last
three yearsthe A Leve points score per candidate is close to the national average. 1n 2000, al
entrants achieved A-E gradesin their A Level examinaionsin art, busness sudies, DT, English
language, English literature, French, geography, mathematics, and theatre sudies. Results were
below average in history, and well below in computer science and physics. Advanced Generd
Nationd Vocationa Qudification (GNVQ) course results were well above average, with over 80
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per cent of candidates gaining merits or digtinctions. In Intermediate GNVQ courses, completion
rates were well above average, but only athird of candidates gained merits. Thisis below average.
The school needs to develop its use of value-added data in the Sixth Form, to help students make
informed choices of courses and to monitor their progress and the standards they achieve.

11.  Sixth Form students achieve satisfactorily. In French, progressis very good. Students
work with confidence and are developing a good understanding of the French language. Their ordl
skillsare developing well. Students progressin history and mathematics is good and the history
department has made good provision for the new curriculum requirements, introduced in September
2000. Studentsin other subjects make satisfactory progress. Business students' research skillsare
not well developed, because they need access to up-to-date information technology eguipment.
Students progress in the key skills of communication, application of number and the use of
information technology are satisfactory, but there is a need to address further the teaching of key
skills throughout the Sixth Form.

12.  Studentsidentified as having specia educationa needs make good progressin relation to
their capabilities. Teachers plan work effectively to match the ability range of the students, thus
enabling them to make good progress. Since the previous ingpection there has been good
improvement in the provison for students identified as having specia educationd needs. The
number of learning support ass stants has been increased considerably, and students at al stages on
the school’ s register of specia educationa needs are now supported. The school’s policy has been
re-drafted and dl students with statements of specid educationa needs now have individud
education plans.

13.  Theschool ismesdting its redistic and chalenging examination targets. These arebased ona
sound analysis of sudents' atainment levels on entry to the schooal.

Students’ attitudes, values and personal development

14.  Students attitudesto school are good. They enjoy their lessons and respond with
enthusiasm and commitment to their work. Students take afull part in school activities and in events
such as Red Nose day, which occurred at the end of the inspection. This resulted in a number of
very worthwhile activities such as a Balloon Debate, which was both enjoyable and raised money
for charity.

15. Behaviour in classes and around the schoal is very good and in some lessons excellent.
Students are very clear about the school’ s expectations regarding behaviour, homework and school
uniform, and understand the sanctions for not complying with these. Permanent exclusions from the
school are few, and the school carefully andlyses the pattern of fixed term exclusons.

16. Reationships throughout are very good and students respond well to the adultsin the
school. Staff provide good role models for students. Occasiond incidents of bullying occur. Most
students believe that these are dealt with effectively, and do not see oppressive behaviour asa
problem at the school. Thereis awdl-organised systlem which involves Sixth Formers in mentoring
students on issues such as bullying.
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17.  Students persond development isgood. They help during various school activities such as
parents evenings. The head boy and girl co-ordinate meetingsfor Years 7 and 8, and their views
feed into the main school council meetings. This gives students an opportunity to raise issues of
concern, and the students see it as worthwhile and effective in achieving change. Sixth Form
students set agood example. Thelr attitudes towards work and school are very good. Older
sudents are involved in a reading programme with younger students. Students with specia
educationd needs are gppreciative of the help and support they have received from the learning
support department and subject teachers. Thisisreflected in their positive attitudes to the schoal.

18.  Attendanceisabove average. For the year 1999/2000, the attendance rate was 94.2 per
cent, which iswell above the nationd average, and the rate of unauthorised absence was 0.3 per
cent, which is below the nationd average.

19. Most students are on time at the start of the school day and |essons start promptly
throughout the day. In afew Sixth Form subjects, sandards are adversdly affected by above
average levels of absence. A few Sixth Form students commented on the levels of absence from
some |lessons by some students, and on what they percelved as alack of consstency and rigour in
monitoring attendance.

HOW WELL ARE STUDENTSTAUGHT?

20.  Teaching was good in 37 per cent of lessons, very good in 32 per cent and excellentina
further 5 per cent. Teaching was satisfactory in 25 per cent of lessons and unsatisfactory in 1 per
cent. There has been avery sgnificant improvement in the quality of teaching Since the ingpection in
1996. Overdl, teaching isgood in Key Stages 3 and 4 and very good in the Sixth Form. The
quality of teaching for the smal number of sudents for whom English as an additiond languageis
good.

21.  Ovedl, the condderable emphasis by senior management on improving the range of
teaching styles since the last ingpection has borne fruit. Teaching is mogtly very good for al groups
of attainment in al years in English and mathematics, and there are some outstanding lessons. An
example of excdlent teaching occurred in a Sixth Form lesson on didect. There were three magor
elements which enabled students to make very good gainsin knowledge and understanding. Firdt,
the teacher had high expectations which led to students striving hard to achieve their best work. The
teacher’ s subject knowledge and lesson plan built on these high expectations. Second, the high
standards were based on very good teaching of the basic andytica skills needed to tackle the
interpretation of the text. This skill encouraged students to work independently, with sengtive
support when necessary from the teacher. Third, the teacher’ s assessment of how well the students
were learning meant that the work matched individud achievement levels. It was difficult, but skilful
questioning ensured that |esson objectives were not beyond the individud student’sreach. In
consequence, students were well-motivated and made very good progress.

22.  Specidid teaching of literacy and numeracy skillsisgood. There are good policies for

identifying underachievement and taking account of students needs. These policies benefit all
sudents, including those with specia educationa needs, boys and girls, and high, average and low
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atainers. Teachers plan wdl for sudentsto practise thair ICT skillsin English, but in mathemetics
these opportunities are more limited. There are good examples of ICT teaching in English and art,
and most heads of department are in the process of planning its usein their schemes of work. At
present, most subjects do not have satisfactory procedures for monitoring and assessing students
ICT skills.

23. In science, the qudity of teaching is good but thereis a variation between teachers from very
good to satisfactory. Science teaching isweeker in Years 7 and 8 because work is not as well
matched to sudents’ levels of attainment. Teachers expectationsin science are good for high
attainers and satisfactory for average and low attainers. In art, teaching is good in Key Stages 3 and
4 and very good in the Sixth Form where very good learning takes place with students learning from
each other. Dramateaching isvery good in dl years. Teaching is generdly good in DT, French,
German, geography, history, discrete ICT, economics, business studies, religious education and
physical education. Mogt teachers teach basic literacy and numeracy skillswell. The few
unsatisfactory lessons are characterised by low expectations and lack of subject expertise on the
part of the teacher, and by work which istoo easy for many studentsin the class.

24.  Students make good progress and acquire good learning routines. They take pride in their
work and are keen to complete tasks. Ina'Year 7 mathematics lesson, students were highly
motivated and showed a clear enjoyment of learning when experimenting with different number
patterns. InaYear 9 music lesson on exploring the rock and roll genre, students arrived keen and
enthusiadtic, ready to build upon previous work and improve their performance. Students respond
well to the school’ s process of target setting and take pride in their completed work. Students with
specia educationa needsinaYear 11 class asked permission to take home their computer disk so
that they could continue working. Students readily work in pairsor in groups, aswasseeninaYear
12 French lesson which produced lively discussion on anewspaper aticle. Ina'Year 8 food
technology Iesson, good collaboration amongst students making a flan enabled them to divide the
work between them and operate more efficiently.

25.  Teachers mark work regularly. In the best practice seen, teachersindicated clearly what
Students needed to do to improve their work. Homework iswell designed and supports learning
effectivey. A range of tasksis set, including some that encourage students to acquire knowledge
and undergtanding for themselves. A few students take advantage of open-ended assgnmentsto
produce work of avery high standard.

26.  Thequdlity of teaching for students with specid educationd needsis very good, particularly
in the smd| group withdrawal lessons. Well-structured and clearly focused activities help to ensure
students that are on task and motivated. Students respond positively to teachers high expectations,
in apogtive learning atmosphere which enables all students to make good progress. InaYear 11
youth award lesson, for example, the teecher effectively diffused the potentidly chalenging
behaviour of one student. Such progressisindicative of the teachers expertise and their very good
knowledge and understanding of students identified as having specid educationd needs.
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HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO STUDENTS?

27.  Curriculum provison has improved since the previous ingpection and is satisfactory. Al
students study a modern foreign language and time alocation for science has been increased.
Rdigious educeation is now compulsory in Key Stages 3 and 4 and the persona, socid and hedlth
education (PSHE) programme is much improved. The qudity and range of learning opportunitiesis
satisfactory in al key stages. A good range of optionsis offered in Key Stage 4. However, there
are weaknesses. The curriculum is broad and reevant in Key Stage 3, including al Nationa
Curriculum subjects, religious educetion, drama, PSHE and a second modern foreign language in
Years8and 9, but it is not entirely balanced. Students who take a second modern language lose
haf their physica education teaching time. The rotation of music, persona and socid education,
religious studies and drama disrupts continuity in learning in these subjects. In the previous
ingoection, this rotation was criticised as limiting the students progressin voca and insrumentd
kills, and thisis till the case. The ICT curriculum does not meet Satutory requirements because it
does not include measuring and monitoring. Time alocation for religious educationin Years9to 11
isinsufficient to cover thelocaly Agreed Syllabus adequately.

28.  Theschool broadly succeedsin itsaim to provide courses suitable to chalenge dl abilities.
High attainers in Key Stage 4 take three science courses, for example, and an accelerated
mathematics course, which enables them to sit the examination for GCSE in Year 10. Low attainers
are given good support in developing their basic skills and have the opportunity to study for the

Y outh award and other work-related courses.

29. Studentsin the Sixth Form are offered a good range of academic subjectsa A/AS Levd,
some vocationa courses, and a genera studies course, but statutory requirements are not met for
the provison of religious education. Thereisalack of enhancement and enrichment in the provison
for Sixth Formers. Linkswith industry are not well developed. There is no co-ordinated work
experience or work-shadowing programme.

30.  Provison for students with specia educationa needsisgood. The learning support
department integratesiits provison well into the school curriculum, to ensure that the breadth and
balance of sudents’ learning experience is not affected. Appropriate provision is made for a student
with a statement of specia educationd needs who is disgpplied from the Nationa Curriculum. The
curriculum in Years 10 and 11 meets the needs of students identified as having specid educationa
needs and offers them appropriate choice.

31.  Therange of extra-curricular sporting, music and learning activitiesis good. The school has
agood record in team and individual sports, and many students gain representative honours. A
large number of students receive instrumenta tuition and participate in choirs and bands. Dramétic
productions are of ahigh quality.

32.  The school shows a strong commitment to providing al its students with equdity of access
to the full range of the curriculum. Public examination results are andysed closdly for gender
imbadance. Provison for gifted and talented students has improved since the previous inspection.
Provison for PSHE is stisfactory overal with some consderable strengths, and the *virtua babies
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give students valuable ingght into parenting. A newly appointed co-ordinator has devel oped a good
programme which includes health and sex education, drug awareness, careers education and unitsin
economic and industrid awareness. Well-chosen materids relate to the students' experiences and
support good teaching. A noteworthy feature is the involvement of sudentsin evauating these
learning resources. An audit of subjects which aready teach aspects of citizenship has been
completed and forms the basis of a more structured programme.  Although the co-ordinator attends
head of year meetings ,other aspects of the pastord system are not strongly linked with the PHSE
provison. For example, whilst some form tutors emphasise targets that centre on persona
development, most focus on students' academic achievement.

33.  Providon for careers education and guidance in PSHE is satisfactory and is timetabled from
Year 9 onwards. Satisfactory arrangements are in place for Y ear 10 students to undertake work
experience, and the school ensures that Year 11 students are given sufficient information and advice
about education and work opportunities to plan their careers beyond the age of 16. Sixth Form
sudents are given very good advice about higher educetion, including the opportunity to attend a
higher education convention hosted by the University of Reading. In al aspects of careers education
and guidance, school staff work harmonioudy with staff from the careers sarvice,

34.  Theschool has stisfactory links with the local community, and is regularly used during the
evenings, thereis an adult education centre on the school ste. Regular links are maintained with the
local police, clergy and othersto extend the curriculum. Good links with contributory primary
schools have improved continuity in literacy and numeracy drategies. The head teacher chairsa
ussful meeting of the heads of local primary schools once aterm.

Students spiritual, moral, social and cultural development

35.  Theoverdl provison for the sudents spiritua, mora, socid and cultural (SMSC)
development is good, though no member of senior management has specific responsibility for the
monitoring of it. Neither do dl departments include statements on provision in their policy
documentation. Consequently, improvement since the previous inspection in the school’ s provison
for sudents spiritual development has been unsatisfactory. There are isolated pockets of good
practice but no co-ordinated approach across the curriculum. The school has not properly
consdered what its common spiritua focus should be, ether in ‘rdigious or ‘secular’ terms.
Spiritudity islargdy seen asthe domain of religious education. Opportunities for sudentsto gain
sef-knowledge and consider life issues are satisfactory in religious education and persond, socid
and hedlth education (PSHE). There are good opportunities for sudents to enrich their cregtive
imagination in English, dramaand art. The school works hard a improving the qudity of its
environment, and teachers emphas se salf-respect and the value of individual achievement.

36.  Theschool does not meet the statutory requirement for adaily act of collective worship.
Overdl provison remains unsatisfactory. There are accommodation congraints, but aweekly
assembly is held for each year group. An dternative ‘ Thought for the Day/Week' is provided, but
few form tutors take any opportunity to consder this with their sudents. There is no whole school
policy on collective worship. Representatives from local Christian churches sometimes take
assemblies, and the reigion’ s mgjor festivals are celebrated. No records of assemblies are
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maintained, and the school was unclear as to the extent of its calebration of other world faiths
through collective worship.

37. In contrast, provision for the students mora and sociad development isvery good. There
are high expectations of good behaviour, and the students themsel ves have been involved in drawing
up the school’ s code of conduct. Provision for sex education and drugs awareness is good through
PSHE. The school makes very good use of outside agencies such as the police and thestre groups
in such work. Students properly understand what is acceptable both morally and sociadly. There
are good opportunities for students to respond to mora issuesin debate, particularly through
English, drama, religious education and history. Year 11 students showed a mature gpproach to
their consderation of rights and responsbilitiesin relation to euthanasia, whilst a Y ear 8 class
reflected upon different types of relationships. The school celebrates good behaviour, and thisraises
gudents sdf-esteem. It isasocidly inclusive gpproach. This strong mutua support, which
underpins and vaues the individud, isto be seen, for example, in art, music, drama and sporting
activities. All Sixth Form students undertake some form of community service. Students are given
the respongbility to act as receptionists and guides for vigtors, and there is an active school council.
Older students are involved in supporting reading work with younger students, and Sixth Formers
undertake pastoral support work. The development of citizenship is currently sound through PSHE.
Panning is properly in place for its full introduction as required under the new Nationa Curriculum
orders. The school’ s ethos promotes vaues of kindness, generosity, loydty, politeness and honesty.
Students are enabled to recognise when they have made a mistake, and they are not afraid to

gpologise.

38.  Provison for the sudents cultural education isgood. The inspection identified a variety of
opportunities for sudents to study, and become aware of , the rich range of multicultural and
multiethnic influences which enhance contemporary British society. In generd, however, the school
presents a Eurocentric gpproach and there are missed opportunities, for example, through display
work, to promote a broader cultura awareness in the minds of the students. Again, thisimbalance
results from alack of overal monitoring of SMISC provison. For example, in art there is good
evidence for students studying work from African, India, Japan and indigenous American and
Audrdian cultures, but work of thiskind is not yet given asufficiently high profile across dl subjects
of the curriculum. Use of the Internet to promote students culturd and multicultura understanding
has yet to be fully developed. There can be significant contrasts in subjects such as geography.
Here, displays about lesser economically developed countries tend to focus on disasters, which can
lead to a negative impresson. However, the department is very positivein its preparation for avigt
to Nepa and Tibet. The school offers awide range of European culturd, resdential and exchange
vigts through modern foreign languages. English and drama contribute well through extensive theetre
vigts, public speaking opportunities, and the range of texts studied. Economics presented ahigh
quality display of information about different world currencies. Rdigious education provides good
coverage of the mgor world religions. Music places its studies effectively in world, aswell as
historical, contexts.
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HOW WELL DOESTHE SCHOOL CARE FOR ITSSTUDENTS?

39.  Theschool provides a safe and secure environment for students. The school premises and
grounds are very well maintained and there is a planned programme of maintenance and repair. In
genera, hedth and safety procedures are closaly adhered to but there is not yet a programme of full
risk assessmentsin al subjects. New procedures for child protection are satisfactory, but saff need
to be regularly reminded of these procedures. Firgt aid provision iswell managed and carefully
monitored.

40.  Theschool has very good procedures for promoting and monitoring both attendance and
good behaviour. Systems such as the behaviour reporting booklet are used consstently across the
school with good effect.

41. Monitoring of students persona development isgood. The academic tracking system
effectively identifies potential problems. The developing role of the head of year, and the fact that
each class retains the same tutor from Year 7 to Year 11, provides an effective structure for
monitoring persond development. A mentoring system, which uses Sixth Form students attached to
individual classes, provides students with an aternative means of support should they requireit. The
mentoring system is understood throughout the school.  Students with specia education needs
receive good support, and many students make very good use of the extra-curricular activities and
support provided within the learning support unit at lunchtimes.

42.  Theschool has made good progress in addressing issues raised in the previous ingpection.
New termly reports to parents, called * Tracking Summaries’, have been developed, taking into
account the views of teachers, students and parents. These reports provide student assessment data
in the form of Nationa Curriculum levels or GCSE gradesin al subjects and judgements on aspects
of persond development. Targets are st at aleve to chalenge students appropriately. Individua
progressis reviewed termly. Assessment procedures are good and records are kept on a
comprehensive database. A member of the senior management team conducts routine detailed
andysis of these, including analysis of gender differences, subject variaions, teaching group
variations and forecast grades. Thisdatais now being used very effectively in conjunction with data
from the termly report tracking, to help pinpoint underachievement.

43.  Assessment practice varies between subjects. Practice is good in mathematics, English,
gpecid educationd needs and history, but it unsatisfactory in science. Assessment is used very well
to plan future learning in mathemétics, history, music, modern foreign languages and sociology but
less effectively in science, religious education and physical education. Overal, the school has made
good progress in assessment since the last ingpection. 1t now needs to ensure consistency across
subjects.

44.  Support for students with specia educational needsis good. Reviews draw upon awide
range of professona opinion and consultation with parents or carers and students. This provides for
and effectively informs the updating of students' records on aregular basis. Individua education
plansarein placefor al students at stages 2 to 5 of the specia needs Code of Practice. Targets set
for sudents are generdly clear, concise, challenging yet
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attainable. The learning support department is able to draw upon arange of assessment data to
enable it to identify those students who need support and place them on the school’ s register of
gpecia educationd needs. Other datais collected, but the use of thisto plan further practice and
planning is not yet fully developed.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

45.  Mog parents have positive views of the school. Parents are particularly pleased with the
progress their children are making and believe that the school expects students to work hard and
achieve their best. Some parents are not happy with the style of information they receive about their
child's progress and the schoal is aware that the recently introduced reporting system that
emphasg ses the use of tracking formsis not universally welcomed. A dgnificant number of parents
are disstisfied with the way the school works with parents. The ingpection found that in many
ingtances there is a consderable amount of liaison between home and school and that thisis
generdly very productive.

46.  Theschoadl’slinks with parents through parents meetings are good. Over 90 per cent
attend parents’ evenings. There isgood use of homework diaries and there are monthly newdetters
home. Written reports on students progress give clear information on what they are achieving, but
do not include clear targets as to how they can improve. Information about the school in the
prospectus and the governors annual report to parents is clearly written. Information for new
students and parents is very good.

47.  Parentsgive good support to their children’s' learning and progress. Many students have
access to computers at home and a number of parents are active in the Parent Teacher Association,
which organises fund-raising and socid events. Some parents aso help with schoal trips and with
extra-curricular activities such as rugby.

48. Parents and carers of studentsidentified as having specid educationa needs receive copies
of their child'sindividua education plan, and students have their targets from these pasted into their
school diaries. This helps heighten awareness of the support offered to students by this process.

HOW WELL ISTHE SCHOOL LED AND MANAGED?

49.  The headteacher provides strong persona leadership, supported by other senior staff. Heis
avisgble presence around the building and sets the tone of the school. His clear-sighted leadership
ensuresthat in al its activities the school works purposefully towards clear ams which are shared by
gaff, students and parents. Management structures have improved since the previous ingpection. A
good performance management policy, based on arestructured leadership group, is being put into
practice. The two Advanced Skills Teachers with respongbility for literacy and numeracy contribute
effectively to discussons on policy a asenior leve. The senior management team has successfully
focused on raising the quality of teaching and learning and is leading the improvement of andardsin
most subjects.
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50.  The school development plan is agood management tool and is built on good consultation
with staff and governors. It is clear, and offers aredigtic one-year improvement plan linked to a
five-year srategic plan. The school development plan includes strategies to raise sudents
achievement in science and in ICT. With the help of the governing body, the school evauates its
initiativeswell. School policies are clear and reviewed regularly, though there are some omissions.
For example, thereis no poalicy for students' spiritual, mora, socid and cultural development.

51. Members of the senior management team have complementary strengths and give strong
support to the headteacher. Responsbilities across both pastoral and academic areas have been
delegated efficiently. There are clear lines of management and accountability aimed at railsing
academic standards and the quality of teaching and learning. The senior management team is a very
effective and vishble presence around the school during lessons and during bresktimes and lunchtime.

52.  Theheadteacher isnow in apostion, with the support of the senior management team, to
focus on srengthening the role of middle managers in monitoring and improving the qudlity of
teaching and learning. Most middle managers fulfil their leadership and administrative roles well but
there are weaknesses, notably in the management of science and of the Sixth Form. The Sixth Form
has virtualy doubled in size snce the previous report and has remained cogt-effective. In other
respects, the management of the Sixth Form is unsatisfactory because students' work and
attendance is not monitored effectively. The use of vaue-added gatigtics to target and drive
improvement in the wesker subjects lacks rigour.

53.  Thegoverning body operates well, fulfils most statutory requirements, and provides good
support for the school. However, the curriculum does not meet fully the Nationa Curriculum
requirementsin DT and in ICT. Thereislittle religious education teaching in the Sixth Form.
Governors adopt a sengible ‘ critica friend’” approach to the development of the schoal.

54.  Adminidraive gaff play avaduable role in the overdl efficient management of the schooal.
Good support is given by community liaison staff and by those respongble for the maintenance of
the Ste.

55. Induction and mentoring arrangements for newly qualified and newly appointed teachers are
good, and are supplemented by a very comprehensive handbook. The programme for staff
development is good and is integrated into the school’ s performance management policy. The
school has Investors in People accreditation.

56.  Accommodetion is satisfactory. Library provisonisgood. The main library and Sixth Form
library are both well used by students and teachers, and library stocks have markedly improved
sncethelast inspection. The librarian works well with subject departments to ensure there is good
provision of books for learning support. In addition, good use is made of the library loans service,
and books may be kept in boxesin the library or sent to classrooms to encourage topic research by
sudents. Computer equipment and alimited range of software are available for use by individua
students at lunchtimes and after school. The library dso holds a good collection of careers
information and videos for sudents use. The school buildings are maintained in a very good
condition. Resources are satisfactory overdl, and are good in physica education.
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57. Financid planning isgood. The governors' finance committee meets regularly and is well
informed. The senior management team implements an annud planning cyde for the school
development plan. Subject development plans and those of other budget holders, such asthe
specia educationd needs co-ordinator, are linked to the school plan and monitored by senior staff.
The school pays due regard to the Code of Practice for specia needs, and the register of specia
needsis effectively organised and up to date. The specia educationd needs co-ordinator has
successfully introduced the use of new technology to make administration procedures more efficient.
The budget is managed well and the school balancesits annual budget. Financid control is good.
The finance manager is very efficient in administering the budget and keeping track of spending.
Routine management and adminigtration are efficient, and good records of dl the ancillary accounts
are kept. The very recent audit was satisfactory and included only afew minor recommendations,
al of which have since been fully implemented.

58.  Thedrategic use of resources, including grants by central government and the loca
education authority (LEA), are used effectively and have a pogitive effect on sudents' learning. For
example, sudents performance in nationa testsin Y ear 9 and GCSE examinations are well above
the average when compared with smilar schools. All funds for students with specia educationa
needs are used correctly and efficiently. The school applies the principle of best vadue wdl initsuse
of resources.

59.  Students attainment on entry is just above the average for comprehensive schools.
Attendance is above average. Attitudes to learning and students' behaviour are generaly very good.
By the end of Year 11, attainment iswell above average. Students' achievement is satisfactory and
often good. The deployment of staff makes effective use of their expertise, and a high percentage of
teaching isgood. These factors, considered in relation to high costs per student, indicate that the
schoal is providing good vaue for money.
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WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

60.

61.

schoal:

In order to raise sandards further, the headteacher, governors and staff should:

improve performance of average attainersin science by:
(Paragraphs: 8, 23, 52, 83, 89, 90, 91)

* including in the science scheme of work guidance for teechers on the matching of work
to students’ level of knowledge and understanding;

*  broadening the range of resources to meet the needs of average attainers,

* bringing the science handbook up to date and reviewing the policy on teaching and
learning.

improve management of Sixth Form students by:
(Paragraphs: 10, 11, 19, 29, 52, 53)

* monitoring the performance of individua students more rigoroudy;

*  gpplying amore effective value-added approach to the setting of targets for the
individua student;

*  monitoring atendance a lessons.

extend opportunities for sudentsto gpply their ICT skillsin dl subjects by;
(Paragraphs: 6, 22, 27, 53, 77, 90, 104, 110, 115)

* fulfilling Nationd Curriculum requirementsfor ICT in dl subjects,
*  improving saff expertise by continuing to implement the saff development programme
for information technology (IT).

improve provison for sudents spiritua development by:
(Paragraphs: 3, 19, 27, 35, 50)

*  agreaing and implementing a school policy on sudents spiritud, mord, socid and
cultural development;

*  enauring that al departments include statements of provision for spiritua development in
their policy documentation;

*  reviewing arrangements for meeting the requirements of the localy Agreed Syllabusin
al key stages.

The following matters are identified as weaknesses which should be considered by the
Collective worship and arrangements for thought of the day.
(Paragraph: 36)

Timetabling and carousd arrangements.
(Paragraphs: 66, 136, 172)
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of |essons observed 182
Number of discussions with staff, governors, other adults and students 52
Summary of teaching observed during the inspection
Excellent | Verygood | Good | Satisfactory | Unsatisfactory Poor Very Poor
5 32 37 1 0 0

The table gives the percentage of teaching observed in each of the seven categories used to
make judgements about lessons.

I nformation about the school’ s students

Students on the school’ sroll Y7-Y11 | Sixth
Form
Number of students on the school’ srall 1217 262
Number of full-time students digible for free school medls 48 0
Special educational needs Y7-Y11l| Sixth
Form
Number of students with statements of special educationa needs 26 0
Number of students on the school’ s specia educationa needs register 219 0
English asan additional language No of
students
| Number of students with English as an additiond language 63
Student mobility in thelast school year No of
students
Students who joined the school other than at the usud time of first admisson 8
Students who |eft the school other than at the usud time of leaving 20
Attendance
Authorised absence Unauthorised absence
% %
| School data 94.2 | School data 0.3
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| National comparative data | 93.7 | | National comparative data | 0.4 |
Both tables give the percentage of half days (sessions) missed through absence for the latest
complete reporting year.
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Attainment at the end of Key Stage 3

Number of registered studentsin find year of Key Stage3forthe | Year | Boys | Girls | Total
latest reporting year: 2000 | 102 143 245
National Curriculum Test/Task Results English Mathematics Science

Numbers of studentsat NC Boys 75 84 76
Leve 5 and above Girls 137 127 112
Totd 212 211 188
Percentage of students School 87 (78) 86 (80 77 (80)
a NC Leve 5 or above National 63 (63) 65 (62) 59 (55)
Percentage of students School 52 (23) 64 (58) 48 (44)
at NC Level 6 or above National 28 (28) 42 (38) 30 (23)
Teachers Assessments English Mathematics Science
Numbers of studentsat NC Boys 63 85 86
Leve 5 and above Girls 126 128 126
Totd 189 213 212
Percentage of students at School 77 (85) 87 (83) 87 (80)
NC Leve 5 or above National 64 (64) 66 (64) 62 (60)
Percentage of students at School 36 (53) 60 (60) 51 (44)
NC Level 6 or above National 31(31) 39 (37) 29 (28)
Percentages in brackets refer to the year before the latest reporting year.
Attainment at the end of Key Stage 4
Number of 15 year olds on roll in January of the latest reporting Year | Boys | Girls | Total
year: 2000 | 116 121 237
GCSE reaults 5or more 50r more 1or more
gradesA* toC | gradesA*-G | gradesA*-G
Numbers of sudentsachievingthe | Boys 57 110 112
standard specified Girls 86 119 121
Totd 143 229 233
Percentage of students achieving School 60 (60) 97 (98) 98 (100)
the standard specified National 47.4 (46.6) 90.6 (90.9) 95.6 (95.8)

Percentages in brackets refer to the year before the latest reporting year.
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GCSE resaults GCSE point
score
Average point score School 42
per student — 2000 National 38.4
Vocational qualifications Number % success
rate
Number studying for gpproved vocationa School 0 N/A
qudifications or units and the percentage of those
students who achieved al those they studied Nationa N/A
Attainment at the end of the Sixth Form
Number of students aged 16, 17 and 18 on rall in January of the Year | Boys | Girls | Total
latest reporting year who were entered for GCE A Levd or AS 2000 54 61 115
Leved examindions

Average | For candidatesentered for 2or more A | For candidates entered for fewer than
A/AS Levelsor equivalent 2 A Levelsor equivalent
points Mde Femde All Mde Femde All

scor e per

candidate
School 14.7 16.7 15.7 3.4 1.3 2.0

National 17.7 18.6 18.2 2.6 29 2.7
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Ethnic background of students

Exclusionsin the last school year

No of Fixed | Permanent

students period
Black — Caribbean heritage 2 Black — Caribbean heritage 0 0
Black — African heritage 1 Black — African heritage 1 0
Black — other 1 Black — other 0 0
Indian 28 Indian 0 0
Pakigtani 7 Pakistani 0 0
Bangladeshi 0 Bangladeshi 0 0
Chinese 6 Chinese 0 0
White 1404 White 49 2
Any other minority ethnic 31 Other minority ethnic groups 0 0
group

Teachers and classes

Qualified teachers and classes:
Y7-Y13

Tota number of quaified teachers
(FTE)

82.5

Number of students per qudified
teacher

17.2

FTE means full-time equivalent.

Education support staff:
Y7-Y13

Tota number of education support
SE |

28

Tota aggregate hours worked per
week

566

Deployment of teachers:
Y7-Y13

Percentage of time teachers spend
in contact with classes

74
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Financial information

Financid year 1999/2000
£

Totd income 3426,118.00
Totd expenditure 3442,335.00
Expenditure per student 2323.00
Badance brought forward from 82000.00
previous year

Bdance carried forward to next 65783.00

year




Aver age teaching group size:

Y7-Y13
Key Stage 3 23.1
Key Stage 4 22.5

Results of the survey of parents and carers

Quedtionnairereturn rate

Number of questionnaires sent out 1479
Number of questionnaires returned 306
Per centage of responsesin each category
Strongly | Tendto | Tendto | Strongly | Don't
agree agree | disagree | disagree | know
My child likes schooal. 35 55 8 2 1
My child is making good progressin 40 54 4 1 2
school.
Behaviour in the school is good. 18 64 10 1 6
My child gets the right amount of work to 18 57 17 6 1
do a home.
The teaching is good. 22 65 4 1 8
| am kept well informed about how my 27 52 16 5 1
child is getting on.
| would fed comfortable about approaching 39 47 8 4 1
the school with questions or a problem.
The school expects my child to work hard 50 45 3 1 1
and achieve his or her best.
The school works closdly with parents. 18 55 18 6 4
The school iswdl led and managed. 30 52 6 5 8
The schoal is helping my child become 31 55 7 1 6
mature and responsible,
The school provides an interesting range of 18 49 9 5 19
activities outsde lessons.
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PART D: THE STANDARDSAND QUALITY OF TEACHING IN AREASOF THE
CURRICULUM, SUBJECTSAND COURSES

ENGLISH

62. Key Stage 3 English test results in 2000 were well above the nationd average and above
average when compared to smilar schools. 1n the GCSE English language examinations in 2000,
students achieved awell above average proportion of A*-C grades. The improving trend in results
in Key Stage 3 tests and in GCSE examinations over the past three yearsis broadly in line with
nationa trends. In both language and literature GCSE examinations, dl students achieved an A*-G
grade. Girlsin GCSE English language performed significantly better than their performance in the
average of their other subjects. Boys, by the same comparison, performed to an equivaent
gandard. In English literature, performance was below the average of results in other subjects,
particularly so for boys. Inthe 2000 A Level GCE examinations, one out of every three students
who were entered for English language and literature examinations achieved an A or B grade. This
was broadly in line with students' performance nationdly.

63. Inspection evidence shows that standards in the current Y ears 11 and 13 are higher than
those indicated by the 2000 results. Thisis dueto acombination of factors. After aperiod of
gaffing difficulties, new specidist gppointments have been made. Good staff deployment has
brought better coherence and direction in the teaching and has led to improved teaching and learning
and good progress. New syllabuses more closaly reflect the interests and capabilities of students,

particularly boys.

64. By theend of Key Stage 3, low attainers are able to write in clear and structured ways. High
attainers are able to sustain the reader’ s interest, and show a devel oping and sophisticated
awareness of audience and style. Aswedl aswriting to tell stories and to record and inform, students
are ableto review, anayse, and reflect. For example, areview of My Parents Are Aliensfor a
primary school audience enabled students of awide range of ability to write with genuine
engagement and purpose. Carrie sdiary, aresponseto areading of Carrie’'s War, wasasmilaly
well-chosen task which opened up opportunities to show empathy and understanding.

65. By theend of Key Stage 4, students make good progress, so that writing for argument and
andysisisadrong feature of their work. Low attainers communicate straightforwardly and with a
reasonable grasp of grammatical and presentationa conventions. The best work of high atainers
showed students capable of extended and assured analysis and argument. These skills were shown
in their discussion of the supernatural as aforce in Macbeth and when they compared the satirical
devices used by Orwell and Swift. The same qudities are evident in the writing of Sixth Form
gudents. Their andyses of film, narrative and newspaper texts show engagement, intelligence and
origindlity.

66. Mog sudentsachievewdl indl years. Students' attitudes to learning are very good. The

majority expect to work hard and to be enjoyably challenged by their experience of English. They
pay attention and concentrate. They trust their teachers and respond well to opportunities to learn
through writing, reading, talking and listening. Opportunities to support others learning through the
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paired reading scheme or mentoring programme are taken up enthusiasticaly. The sameistrue of
the extensive menu of extra-curricular activities associated with English. Students are keen to be
involved in public spesking competitions, theatre vists, the creative writing club and much more.
Good attitudes are aso encouraged by the accommodeation for English. Classrooms are well-kept
and colourful. Displays exemplify students best work and achievement.

67. Overdl, sandards of teaching are very good in dl years. Support for students with specid
educationd needsisgood. Particular members of staff advise on and oversee provision for specid
educationa needs, including those of gifted and talented students. Lessons are planned well and
take account of students' levels of knowledge and understanding. They are well paced, with varied
and motivating activities. Setting arrangements work well, and the wide range of resources ensures
that students of al abilities are attended to and supported. However, timetabling arangements are
sometimes not conducive to the best achievement in English. Single lessons of 35 minutes, for
example, do not alow for the development and extension of sudents' learning. Conversdly, where
classes have the mgority of their English lessons concentrated in asingle day, thereis overload for
both teacher and taught. Overal, standards of teaching are very good across dl key stages. No
lessons were unsatisfactory.

68. InKey Stage 4 and in the Sixth Form, some outstanding lessonswere seen. InaYear 11
lesson, students were preparing to give presentations on poems from the GCSE Anthology. Mixed
gender groups had been carefully designated, and texts assigned to maich the leve of difficulty with
sudents' abilities. Assessment criteriafor the work were clearly explained to the students. The
teacher’ s careful attention to detall enabled boys and girls of varying ability to discuss the work in
focussed and supported ways and to present to their peers convincing readings and interpretations.
Enjoyment, chalenge and attainment were clearly evident.

69. Thesamewastrue of alesson on Macbeth, to aclass in which there were eight students on
the specia educationa needs register. A learning support assistant and a Sixth Form mentor
contributed to a thoroughly productive series of activities. These included brainstorming, annotating,
and presenting ordly and in writing Sgnificant findings concerning plot and character. InaSixth
Form lesson examining the lexica and grammatica features of diaect, sudents were teken through a
series of activities of increasing complexity. They were presented with film and written extracts of
Roddy Doyl€ s didogue, leading them progressively to understand how non-standard English might
be creatively represented. 1t was remarkable teaching characteristic of the quaity seen in the Sixth
Form. Teaching is based on very good schemes of work. Lesson plans make explicit what isto be
learned, and include clear target-setting procedures. Students of dl attainment levels, including those
with specia educationa needs, receive particular and appropriate atention.

70. Theteaching of literacy has high priority. Students show a confident grasp of technical
terminology. They are given opportunitiesto use tak for learning in avariety of ways and are
generdly good and supportive ligeners. Their writing shows substantial progress over time.
Knowledge of grammar, style and audience is explicitly developed. Well-constructed worksheets
give students good support for their writing in avariety of genres. Students' awareness of thelr
development is encouraged through a direct reference to Nationa Curriculum levels. Each student
has a persond file of assessed pieces from Year 7 onwards, which traces and exemplifies progress.
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71. Leadership of the department is excellent. The department handbook includes comprehensive
and imaginative schemes of work. Roles and responsibilities within the department are clearly
defined. Specific atention is given to the development of key skills, including ICT skills. The
strengths of the department are known and appropriately deployed through the school’s
arrangements for the monitoring of performance, though the monitoring aspect of the head of
department’ s role needs to be further developed. The continuing professiona development of its
daff isagood feature of the department’s planning. The ethos of the department is collaborative,
supportive and professiondl.

72. Thepointsfor action arisng from the last ingpection have been successfully addressed. There
are good strategies in place to tackle the comparative underachievement of boysin examinations at
Key Stage 4, and work is modified appropriately for different groups of students. Provision for
Students with special educationa needsisgood. Accessto ICT facilities has improved, and students
have good opportunities to apply their word-processing skills. Monitoring and marking of students
work isgood, and reporting on students progressis consistent and supportive.

Literacy

73. Provisonfor literacy isgood. A designated Advanced Skills Teacher, who isa member of
the school’ s senior management team, provides strong and effective leadership. Each department
has conducted a literacy audit to identify subject needs and current strategies to meet them.
Inspection evidence noted good practice in English, drama, music, history, geography and learning
support. Key words are displayed and taught. Support is given for the reading resources in these
areas, and modified worksheets are used to guide students written work. Sixth-form students are
trained to contribute to a programme of paired-reading activities with younger sudents. Good
liaison takes place between English teachers and primary colleagues who are teaching literacy at
Key Stage 2. A successful Literacy Summer School was run for Year 6 students. A bridging
initiative has been set up with primary teachers to provide continuity in the literacy programme
between primary and secondary schools. The action plan for the school has been well thought
through and sensibly staged. The draft literacy policy isconcise and clear. It links well with the
school’ s assessment and recording policy. The student-friendly level descriptors, the tutor reviews
of progress, the tracking summaries, and the marking policy; al are dementsin an effective battery
of measures to attend to and develop students' literacy kills.

MATHEMATICS

74.  When they enter the school, students' attainment isjust above the nationa averagein
mathematics. Standards of attainment in the 2000 Nationa Curriculum tests at age 14 were well
above those expected nationally and above those for smilar schools. The proportion achieving
higher levelswas dso well above nationd averages. There wasllittle difference in the attainment of
boys and girls, and the results were Smilar to those for the previous year. The results were dso
smilar to those for science and English.
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75. Inthe GCSE examinations in 2000, students attained well above the nationd average for
grades A*-C. Girls attained significantly better than boys, and this changed the previous pattern,
where there was little difference in thelr attainment.  Attainment was significantly higher than in
English and science. The policy of entering Y ear 10 students for the mathematics GCSE
examination has been very successful. 1n 2000, the 25 students achieved 15 A* and 10 A grades.
In A Level examinations, students attained above average grades overdl and an average proportion
of grades A and B. Thiswasasmilar pictureto that in 1999. Small numbers of sudents were
successful in ther further mathematics A Leve examination. The high level of knowledge and
understanding gained by studentsin Key Stage 3 and 4 provides a good base for many to continue
their mathemdtical sudies into the Sixth Form.

76.  Ingpection evidence confirms the standards achieved in the 2000 examinations. Students
achievewd in al years. By the end of both Key Stages 3 and 4, students work is generdly well
above the nationd average. Standardsin A Level mathematics are above the nationd average.

High levels of achievement reflect teachers  high expectations and the positive attitudes of the
sudentsto learning. Students enjoy mathematics. Standards in al aspects of mathematics, including
investigations and problem-solving are above average. Numeracy skills are generdly above
average. The Nationad Numeracy Project has been introduced in Key Stage 3 and provides further
impetus to improving number skills across dl subjects.

77. By theend of Key Stage 3, high attainers handle linear inequdities with confidence, while low
attainers calculate smple probabilities with accuracy. By the end of Key Stage 4, high attainers use
the radian measure for angle and solve smple trigonometric equations. Low attainers can calculate
bills accurately and use metric and imperia units with some confidence. In the Sixth Form, students
use their advanced knowledge of the integral calculus to solve first order differentid equations with
confidence. Students standards of presentation are generdly good. In many lessons, students
discuss their work with confidence, using appropriate mathematica language. Good application of
ICT was seen in asmal number of Year 11 investigations, where students used spread sheets
effectively to caculate formulae and to display data. However, sudents gpplication of ICT skillsin
mathematicsislimited and is an area which requires further development. Caculators are used
sensbly and generaly appropriately in lessons.

78. Students progressin lessonsis generdly good. A mgor festure of many lessonsisthe
eagerness of studentsto progress and the enthusiasm of teachers to help them fulfil this desire.
Students enjoy explaining their understanding of topics to the class and enjoy working in pairs.
Particularly good progress was seen in ahigher attaining Y ear 9 group working on sketch graphs.
These students progressed from simple sketches to understanding some of the basic concepts
involved in differentid caculus. Another examplewas seeninaYear 12 A Leve lesson, when
students moved very quickly from basic expectation theory to gpplying it with confidence to linear
functions of discrete probability dengity functions. Students with specia educationa needs make
good progressin lessons. Tadented mathematicians are entered for GCSE mathematicsin Year 10.

79. Teachingisgood. In hdf the lessons observed, it was very good. Thisisasgnificant
improvement on the previous ingpection. The behaviour and attitudes of studentsto learning
mathematics are good. Teachers are enthusiastic about their subject and demand high standards.
The past records of most classes are on display in the classroom to motivate students. For example,
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the third highest attaining teaching group in Year 11 was striving to match the results of the smilar
group from the previous Year 11. The compstition is hedthy and students enjoy measuring their
progress in the regular testsin al years. Teachers use assessment effectively to plan progress.
Homework is used well to complement classroom learning. Studentsin al teaching groups of ayear
are challenged appropriately. Very good relationships underpin the learning process. Students
enjoy using and considering redl world data. For example, digplays of the cases of foot and mouth
disease from the 1966 and present outbreak were being used to help data handling skills.

80. Management of the department has some excellent strengths. Teachers work well together to
secure high standards. The head of department has established a very efficient and effective
delegated structure for the department and is supported totally by a group of very dedicated and
hard working senior and experienced teachers. Teaching is monitored well and the assessment
procedures within the department are very efficient. However, aweakness is the absence of a
formal department handbook outlining structures, procedures, policies, development planning, and
respongbilities for the day-to-day and long term functioning of the department. Since the previous
ingpection the department has raised standards significantly because the qudity of teaching has
improved. Overdl, it has made good progress.

Numeracy

8l. Standardsof numeracy are generaly above average. The school has recently introduced a
good numeracy initiative to help raise dandards. Thisis being efficiently co-ordinated by an
Advanced Skills Teacher whose particular brief isto raise sandards of numeracy acrossthe
curriculum. The initiative involves regular testing to determine progress. It istoo early to assessthe
impact of thisinitiative. Number skills are gpplied wdl in severa subjects of the curriculum. In
science, students plot experimental data accurately and evauate formulae; in geography, they plot
river flow data and investigate correlation between gradients and flow rates; in DT, they learn to
weigh and measure accurately; and in ICT, they learn to use formulae within spreadsheets. Students
make good use of data handling and of display skillsin A/AS Leve and vocationd courses.

SCIENCE

82. In 2000, students' attainment in Key Stage 3 tests was well above the nationa average.
Between 1997 and 2000, students' average point scorein Key Stage 3 tests showed a dight
downward trend. In this period, average point scores in science have fallen by about 4 per cent,
while those in English and mathematics have increased by about 2 per cent. Results in science were
broadly smilar to those in mathematics and English when compared with al schoolsin 2000.
However, when compared with those in similar schools, the results for both English and mathemetics
were above average, while those for science were below average. Attheageof 11, students enter
the school with well above nationa average resultsin science and above average resultsin
mathematics. By the age of 14, students make greater progress in mathematics than in science.
There has been no sgnificant difference in the performance of boys and girlsin the past three years.
83. Attanment in GCSE examinationsin 2000 was above the nationa average. GCSE results
over the lagt three years have remained fairly congtant. Thereis no significant differencein the
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performance of boys and girls. The performance of sudentsin GCSE science, based on
improvement from their Key Stage 3 test scores at the age of 14, iswell below average, whereas
performance in mathematics and English iswell above average. Average attainers underachievein
their GCSE science examinations. In contragt, high attainers achieved the expected highest GCSE
grades. Overal, students achieve satisfactorily in Key Stages 3 and 4. Students with specia
educationa needs make good progress because teachers respond to targetsidentified in thelr
individua educetion plans.

84. Sixth Form students achieve wdl in their A Leve studies. The proportion of students who
achieved A Leve examination grades A-E was close to the nationd averagein 2000. This has
consgtently been so over the past five years. Over time there is no Sgnificant differencein the
performance of sudentsin A Leve physics, chemistry and biology. All three science subjects are
popular with students, with the departments achieving above nationa average take-up rates.
Sometimes departmental heads allow students to start their A Level course with lower than
expected GCSE grades, which occasondly results in the student failing to obtain a grade A-E.

85. By theend of Key Stage 3, students make sensible predictions about how well known metals
will fit into areactivity series. A key feature of the well above average work is the ability of students
to apply their knowledge and understanding well to previoudy unknown Stuations. For example,
they can describe how it is possible to separate two liquids by ditillation after a brief introduction to
the process. Above average numerica skills enable students to use a cdlibration graph of a spring to
find the mass of astone. High attainers have high levels of recadl and understanding of previous
work, but thisis not the case for average and low attainers. Students' understanding of the
principles of fair teting isgood. They have a good awareness that variables must be controlled, and
they apply these principleswell during their practical work.

86. By theend of Key Stage 4, students have good literacy skills which enable them to interpret
difficult pieces of technica writing. Above average levels of numeracy support the high attainersto
achieve wdll above average GCSE resultsin Year 11. Good graphical and data- handling skills
enable this group of students to achieve the highest marks for their coursework. Middle and lower
attaining students have relatively low levels of knowledge and understanding of previous work,
which inhibits their attainment at GCSE.

87. Studentsin Year 13 have good knowledge and understanding of previous work. Advanced
level biology students interpret graphical data well when learning about biotechnology. In chemidry,
students apply well the concept of oxidation number to redox reactions. Students studying A Level
physics show good understanding of fields and potentidl.

88. Students attitudes to learning are very good, and they concentrate well. Behaviour is mostly
very good. Students work very well together when carrying out experiments. They work safely and
wesar safety glasses properly when required. Students answer teachers questions in a courteous
manner and to the best of their ability. These very pogtive attitudes on the part of students are not
consgtently reflected in their test and examination results.

89. Ovedl, the qudity of teaching is generdly good in dl years but there is some variation
between teachers. The support of the senior management team has been effective in addressing
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some of these variations. During the ingpection there were no unsatisfactory lessons. Classroom
management isgood. Teachers have very good subject knowledge and understanding.

Expectations are good for high attainers and mainly satisfactory for average and low attainers.
Lessons are carefully planned, often using a range of resources and methods, but teachers do not
pitch work suitably for differently attaining groups of studentsin the same class. Work is better
matched to varying levels of attainment in Years 9 to 11. Teachers provide work usualy matched to
the needs of the gifted and talented students, who obtain very good results. Thereisincongstency in
the quaity of marking. Comments on work frequently do not indicate how students should improve
their work. The quality of written reports to parentsis unsatisfactory, because they do not fully
report the strengths and weaknesses of studentsin all four science atainment targets. The use of
homework to support students' learning is satisfactory.

90. The department has addressed most of the issues raised in the last ingpection but, overal,
management of the subject is unsatisfactory. The departmenta handbook has not been revised since
1995 and isout of date. The programme of study and GCSE dud science GCSE course meets the
needs of high attainers. It isless suitable for average and low attainers, because it requires high
levels of recall and understanding of previouswork. Lesson planning for mixed ability groupingsin

Y ears 7 and 8 does not meet the needs of dl groups of sudents. ICT requirementsin the National
Curriculum are not fully met because there is not enough equipment to carry out detalogging
experiments.

91. Thedepatment iswell supported by an efficient technician team. The qudlity of the
accommodeation is satisfactory. However, small [aboratories, alimited preparation area, and a
sgnificant proportion of lessons taught out of [aboratories does have an adverse impact on the
qudity of learning especidly in the Sxth Form. The department gives due regard to hedth and
safety but some problems exist. For example, the department makes use of written risk assessments
through the Hazcard system but does not have written risk assessments for al experiments and
demondtrations.

ART

92. In 2000, students were entered for both GCSE full and short courses. More students took
the short course. In the full course, results for GCSE grades A* to C were just above the national
average. They were wdll above average in the short course. GCSE results have been inconsistent
and have fluctuated since the last ingpection, but overdl| attainment has been above average.
However, dthough A* to G grades have remained just above average, the higher A* to A have
been consstently below. There were no A* gradesin 2000 in either course. Girls consistently
achieve sgnificantly better than boysin art. 1n 2000, students averaged over haf a grade lower than
in other subjects taken at the same time.

93. Inthe Sixth Form, students study arange of examination courses. In 2000, one student was
entered for AS Level art and gained agrade E. All students entered for A Level sSncethelast
ingpection have gained an A to E. However, the higher A to B pass rate was below the nationa
averagein 2000. There has been a steady decline in these higher grades from a point where they
were well above average following the previous ingpection. Seven students entered the advanced
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Generd Nationd Vocationd Quadlification (GNVQ) coursein 2000. Six gained a merit, but there
were no distinctions. However, this represents the best results since the department adopted the
coursein 1997, and indicates a steady improvement. Seven students also entered the intermediate
GNVQ, which the department has been offering for only two years. There were no digtinctions, but
two gained a merit and three a pass.

94. Standardsin lessons are mainly above average for current sudentsin Years9 and 11, and
sudentsin Year 13. Thisresults directly from the teachers concentration on the development of
key atwork skills, sarting in Year 7. There isavery firm emphasis on the importance of
sketchbook work for preparation and work on the development of ideas. Students are helped to
provide themselves with arange of creative and imaginative ideas for fina pieces and this gives them
confidence in their work and ability. Levels of achievement are therefore consstently good. The
curriculum in Years 7 to 9 gives students experience of awide range of two- and three-dimensiona
work and materids. Students of dl ahilities, including those with specid educationd needs, gain a
secure understanding of awide range of media, and the techniques required in manipulating them
successfully. Research work, including the use of the Internet and CD-ROMSs, confirms students
good commitment to this aspect of their studies. For example, in avery good Y ear 9 textiles |esson,
agood baance of written and image reference materia had been built up as aresult of classwork
and homework. Students show a clear understanding of the work of artists such as Mird and re-
interpret his style in their own designs. Older students have developed a good artistic vocabulary,
which not only supports their literacy development but aso enhancestherr critical and andytica
skills. By the time they are in the Sixth Form, students confidently discuss their work, show good
levels of sdf-criticism, and in didogue with teachers are able to resolve artistic problems.  For
example, some good observationa plant drawing was seenin Year 12 GNVQ, and some exciting
experimentation with collagraph printing from Year 13 A Leve students.

95. Students attitudes and response to the subject are good, and sometimes very good in the
Sixth Form, particularly for the GNVQ groups. Students show good application and involvement in
their work. Thereis an emphasis on quality. Students respect and va ue each other’ swork and
efforts. Such positive attitudes and levels of concentration are very sustaining of each individud
Sudent’s potentia for learning. Art provides alively and stimulating environment with well-focused
and supportive teaching. There are, consequently, consistently good working relationships, which
help to establish a secure teaching and learning partnership.  The department is successful in
encouraging and enabling students to become independent artists in their own right. Thisisavery
important strength in its gpproach and philosophy. 1t dso underpins the good contribution the
department makes to the students' spiritua, mora, socia and cultura development.

96. Overdl, teachingisgood. It was very good in haf the lessons observed. Teaching and
learning are good in Years 7 to 11 and very good in the Sixth Form. Indl year groups, learning is
good because the teaching clearly shares the aims and targets for each lesson and unit of work.
Marking, for example in sketchbooks, is evauative and students know what they have to do to
improve. Classwork and homework tasks are properly related. The development of key artwork
skillsis very well supported through demonstrations of a professona standard by the teacher, for
example of claywork techniques. Resources are used well and there is effective monitoring of work
during practical sessons. Students are encouraged to share their knowledge and experiences with
each other, for example from their research work. Questioning is skilful, and designed to help
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students think through artistic problems. It isaso well focused on enabling teachers to assess
students' work and understanding. Consequently, students have a clear appreciation of what is
required of them in their work. Good, relaxed, professona working relationships are established.
Thisis epecidly true in the Sixth Form, where very good group dynamics are created, particularly
in GNVQ classes.

97.  Leadership and management of the department are good. The curriculum iswell chosen to
enrich the students’ artigtic experiences by making good use of the professona skills and interests of
the teachers. The introduction of GNVQ coursesin the Sixth Form has been particularly positive in
thisrespect. Thereisgood planning for further development, for example the provision of dark
room resources for a photography course. Such longer-term planning exemplifies the department’s
very good commitment to improvement.

98. To build on the good work dready being undertaken in the department, further andysis of
examination performanceisrequired. Overdl, the department doeswell in enabling potential grade
D candidatesto achieve agrade C at both GCSE and A Level. However, improvement is required
in the department’ s targeting of potential higher attainersin al examination courses. Technician
support for the department is minimal; the need to spend time on practica preparation can impinge
on professond teaching time. Multicultural art resourcesin the library require sgnificant
improvement to support students independent research.

DESIGN AND TECHNOLOGY

99. GCSE results for 2000 show an above average percentage of A*-C grades and an average
percentage of A*-G grades. When account is taken of al courses, both long and short, in DT, the
overd| points score was below the average of that of other subjects.

100. Thisisanimprovement over the results achieved in 1999, but it represents afall Since the last
ingpection, when there were no short courses. There was a marked difference between the
performances of girls and boys, particularly in graphics, where girls atainment was well above the
national average. Boys attainment was below average, especidly infood. In A Leve
examinations, results in resstant materias were well above the nationa average and those of smilar
schools, and have been rising steadily over the past few years. Teacher assessment in 2000 showed
that in Key Stage 3 the percentage of students achieving the expected Nationa Curriculum level was
well above average; it was above average for the higher levels.

101. During the inspection, much above average work was seen, particularly in the top setsin Year
9, notably in resstant materids. The standard of the automata, for example, is particularly high, and
for the higher ability students, the creative designs, and the care with which even quite delicate parts
are made and finished, are well above the average for 14 year-olds. Particularly good finishing
work was seen in abouncing ‘ Tigger’ and an interesting mechanism in a‘legping dolphin’. In food
technology, there were many examples of open-ended projects designed to Stretch all abilities, such
asfood processing, and a bread project ending in awell researched ‘design apizza. Intextiles,
examples of T-shirts and pillowcases showed imaginative design, well researched and produced.
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102. Current work in finished projectsin Key Stage 4 showed standards above average in many
aress. For example, students produced a very well thought out and amusing cow-in-a-box,
characterised by very good finishing in wood and textiles. High attaining Y ear 11 students showed
in thelr revison exercise an above average knowledge of operationa amplifiers, dthough average
attainers found this concept difficult. A Year 11 food project on the Codliac diet by high attainers
was well above average; average students achieved alower standard, particularly in the extent of
ther individua research and andlysis.

103. Sixth Formersin Years 12 and 13 seen working on their A/AS projects, showed average
skillsfor their age, though some projects, such as the poker table, were above average, and a self-
turning music stand showed imaginative but workable solutions to a problem. The rainwater
collection device showed good use of ready-made components, adapted well. These well-
consdered designs were competently made, revealing a good variety of skillsin working wood,
plastics, metal and textiles.

104. A mgor grength of the department’ swork isthe way in which the basic skills of literacy and
numeracy are developed through its curriculum. Teachers emphasise key technicd wordsin all
subjects, and encourage good speaking practice through presentations. They have high expectations
of numeracy, as students have to measure precisdy in order to get components of their products
fitted together accurately. linformation and communication techonology is not used well, however,
and its application is lacking in many projects.

105. The qudity of teaching isgood. In Key Stage 4 and the Sixth Form, most students were
revisng and completing coursework, with fewer forma lessons. Teachers have very good expertise
indl areas of DT, and these complement each other, as evident in the projects seen in wood,
electronics, computer control, food and textiles. Students are well motivated and have a good
attitude to the subject. Behaviour is very good; students comply with workshop discipline, including
safety regulations regarding clothing and footwear. A great strength of DT isthe way in which it
helps students to develop their interpersond skills. The giving and taking away of team points for
very good or shoddy work is a powerful incentive, and the opportunities to present work to others
in their groups gives students confidence in their own ability and a pride in their work.

106. Theteaching of basic DT skillsisvery good. In food technology, for example, teachers make
sure that their Year 7 students are thoroughly grounded in basic food preparation, such as chopping,
mixing, whisking, using the cooker, and basic hygiene. In the workshops, sudents are smilarly
guided very well in measuring, cutting, joining and basic safety. Teachers planning is dso a strength.
The comprehensive student workbooks are constantly modified and improved according to
teachers evauation and assessments. They show good coverage of the Nationa Curriculum
programme of study and are written in language easy to understand, with integral assessment and
homework which enables students to follow their own progress well, and to know how to improve
their work.

107. All students are encouraged to succeed & DT. Teachers plan well for dl abilities, liasng with

classroom assistants for students with specia educational needs, who get good support, and
providing differentiated tasks to match differing abilities. The automata
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produced by average and above average Y ear 9 students, for example, are to have two or more
different mechanica movements; those by below average students must have a minimum of one, and
students are encouraged to aspire to more. There is also more written and research work for the
above average.

108. Teachersuse agood variety of teaching methods, and most involve practica work a some
dage. They manage their sudents well, many of whom are at different stages of their projects, and
make sure that al have help where needed. Timeis used to good effect in lessons. Thiswas
particularly noticeable in food technology, where young studentsin their second practica lesson
were managed and organised so well that they al finished. Indeed, they had timeto clear away and
evauate their crunchy flans as a class with afew minutesto spare.

109. The department’ s assessment procedures are a considerable strength.  Students and teachers
al know the Nationa Curriculum levels and assess each module of work effectively. Particularly
vauable are the interim project grading sheets for Key Stage 3 and 4, which tell students exactly
how well they have done and how they can improve further.

110. The management and running of the department isgood. Efficient use is made of dlotted
funds to provide a curriculum with awide range of learning opportunities. However, the school’s
provison for Key Stage 4 does not meet the Nationa Curriculum statutory requirement for DT to
be provided for al students. Thorough assessment records are kept for al students. The use of
ICT isinits early stages, and not enough use is yet made of it in the presentation of projects. There
isasggnificant difference between the performance of boys and girls, and thisis not being fully
addressed by the department. The department has maintained the high standards reported at the
last ingpection and has the good commitment and expertise to endble it to improve further.

GEOGRAPHY

111. Attainment by age 14 is above average. Number skills are applied well in graphica work and
in mapping and when students are making models of contour maps and volcanoes. Literacy is
supported and developed by good displays of key words and correctionsin spelling, and through
providing students with avariety of writing opportunities. Students' responses in lessons show a
mainly accurate use of geographica terms and an increasing understanding of the relaionship
between physica and human featuresin the landscagpe. All students achieve satisfactorily.

112. GCSE results are well above average and have improved since the previous inspection.
Three-quarters of students entered for GCSE in 2000 achieved grades A*-C. Results for both
boys and girls show a steadily improving trend. Coursework for al studentsis good and is based on
the effects of management on locd rivers. Students andyse datawell, and their evaluation is a least
satisfactory and often good. Students' data collection, graphica presentation, and cal cul ations of
river discharge are above average. Overdl, students achieve well and make good progress.
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113. Attainment in the GCSE Travel and Tourism examination is below average. Mot students
are entered the Foundation level. Students are able to extract information from the course textbook
and complete the written exercises satisfactorily, and map work is satisfactory. However, students
work is heavily dependent on input from teachers and there is little evidence of independent thinking
and andysis.

114. Attainment in A/AS Leved work is above average and students make good progress.
Students apply their knowledge and understanding of physical and human geography well. Ther
work on plate tectonics showed good evidence of background study. Essays are constructed well
and their use of sketching and graphica analyssisgood. Students have good research skills and
use the Internet and a wide range of up-to-date textual and data resourcesin their work. Note-
taking skills are satisfactory.

115. By theend of Year 9, most students present their work well, though there are examples of
unfinished writing tasks and sketches. All groups of students show improved written work. Varied
writing opportunities help to motivate students and there is some good poetry on pollution issues.
Good, empeathetic writing was illustrated well when students described the changes seen in the
tundra during the lifetime of their grandparents. Students develop good writing, research and
creative skillsin ther projects. In their coursework on Swanage, Y ear 9 students researched
geographica data, publicity material, and maps before they produced their booklet for tourists. On
fieldwork vigts, for example to Kew Gardens, students develop an awareness of human
dependence on the natural world. Here, they investigated the products we use which are dependent
on rain forest products, and produced posters of information. High attainers produce very good
detailed writing and have good mapping and graphicd skills. Opportunities for students to present
their work by applying their ICT skills are limited. Students with specia educational needs make
satisfactory progress but need more help in structuring their written work.

116. By theend of year 11, sudents show good understanding of topics in their written work.
High attainers make good use of annotated diagrams for their own notes, and the low attainers show
clear evidence of improvement in detailed writing and in presentation skills for coursawork. Good
ord responsesin the classroom show confidence in the use of key geographica terms and good
progress in knowledge and understanding. Good use of graphs and good written conclusions were
apparent in Year 11 work on Amazonia

117. All students are attentive, and have good listening skills and concentration. They work well in
groups and co-operate well with the teachers and with each other. Where tasks are less demanding
thereis some off task chatter, but thisisrarely disruptive.

118. Teaching in geography isgeneraly good in dl years. Teachers subject knowledge and their
teaching of badic literacy and numeracy skillsin geography are good. In lessons where teaching is
very good, teachers pitch their questions skilfully to match the capacity of individua students. Good
pace is maintained by a series of timed tasks, and students are clear asto what is expected of them.
Extenson work is avallable for high atainers and expectations are high. These strengths were
illustrated in a Y ear 11 lesson where crisp, targeted questioning by the teacher was followed by
group discussions on the planning of changes to the London Docklands. Each group provided good
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feedback to the class before watching a short video which showed the find developments. In
another Year 11 revison

lesson, the teacher showed didesillugtrating local urban changes, and devel oped students
understanding by probing questions which led to good gainsin understanding on the interpretation of
land-use maps. Sdtisfactory lessons are characterised by students' over dependence on the teacher
or the textbook.

119. Inafew lessons where the range of ahility is very wide, the work is pitched in such away that
it istoo easy for some and too hard for others. In the GCSE travel and tourism lessons, teaching by
the non-specidist teacher was satisfactory. However, the range of resources and activitiesis limited
and does not dways simulate students’ interest.

120. The management of geography, by a committed and enthusiastic teacher, is good.

Assessment procedures are good and are used to influence planning. Marking and lessons are
monitored well, and there is good provision for standardisation between teachers. Studentsin Years
7 and 8 have opportunities to evauate their own work. Thereisavery good variety of assessment
tasks.

121. Provison for fieldwork isgood in Years 9, 10 and 12 but very little opportunity is provided in
other years. Development plans are regularly and helpfully reviewed. Information and
communications technology is used well when possible, but access for specific use in each year
group is needed. Numbers of students opting for geography a A/AS Leve have increased and
resources for Sixth Form teaching are only adequate.

122. Sincethe last ingpection, results have improved and are now above averagein Years 9 and
11. The qudity of independent learning in geography has improved at al sages, and the use and
understanding of subject terminology is now good. Assessment procedures are good, and thereis
improved provison of learning resources for sudents of dl abilitiesfrom Years 7 to 11.

HISTORY

123. Inrecent GCSE examinations, results in terms of the proportions of students achieving grades
A*-C and A*-G range have been average, and in 2000 they were above average.

124. Inthe Sixth Form, resultsat A Leve have fluctuated over time but fell below nationd averages
in 2000. In the lessons seen and the work analysed during the ingpection, standards were high in all
key stages and students achieved well.

125. From the beginning of Year 7, students develop a good knowledge and understanding of
history and soon acquire arange of historical skills, such as the use of sources, and a sense of
chronology. They dso learn to organise their work very well and higher attainers are able to write
for avariety of purposes. Year 9 students had produced very good extended on volunteer soldiers
in World War One. These essays showed a clear understanding of the differing reasons for
volunteering to fight in the war. Asaresult of their advancesin skills, most students achieve
standards above national expectations by the age of 14. These high levelsare maintained in Y ears
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10 and 11, when students devel op a detailed knowledge of the subject and begin to andyse
historical issuesin depth. This was seen to very good effect well ina'Year 11 lesson on the
introduction of the National Hedlth Servicein 1948. During this lesson, students made congderable
gainsin understanding how and why central government became increasingly involved in hedth care
during the 20" century. In the Sixth Form, students show considerable maturity in their oral and
written work. They are honing their historica skills well, and their coursework folders contain
voluminous notes and essays of ahigh quaity. Indl years, thereisavery srong emphass on raisng
gstandards of literacy through the development of writing skills and the correct use of subject
terminology.

126. The attitudes and behaviour of students are always positive. All sudents are encouraged to
take part in classroom debate, and they do so willingly. They respond well to chalenges and are
motivated to learn by good teaching. They show commitment to history and clearly enjoy their
lessons. This was demondtrated fully in an excellent Y ear 9 lesson in which paired work, video, and
class discussion were used to examine the main reasons behind Hitler’ srise to power. Students
responded to the challenge admirably and the lesson provided them with afull and rich range of
learning opportunities.

127. The qudity of teaching in history is good, and often very good. Teachers have avery secure
grasp of their subject, and thisis used very effectively to enhance the learning process. Classroom
management is strong, and this gives students the confidence to air their opinions and to develop
their learning skills. Lessons are planned well and aims and objectives are shared with the students
at the gart of lessons. There are occasions when students are aso given time to reflect on their
progress at the end of sessons. This good practice needs to be disseminated more widdly
throughout the department. Teachers have high expectations of dl students, and thislends an air of
rigour to hitory lessons. It was shown to very good effect ina 'Y ear 12 skills-based lesson, during
which the teacher prepared students very thoroughly on how to achieve higher gradesin the
forthcoming coursework assgnment. A variety of teaching techniquesis used to give impetus to
gudents' learning, such asrole play, video, class discussion, and timed written tasks. Studentsin
some lessons, however, do not have enough opportunities to develop their group work skills. High
attainers are encouraged to develop their knowledge and understanding through extension work.
Low attainers, and those with specia educationa needs, make satisfactory progress and the
department is producing awider range of materiads to suit their individual needs.

128. The department isled very ably and enthusiagticaly, with a strong and committed teaching
team in support. The monitoring of students progressis very thorough, and individua targets are
st a dl levels. Thereisacommendable use of seif- assessment which involves sudentsfully in the
whole process. Asaresult, the shortcomings in assessment and marking noted in the previous
ingpection report have been addressed fully. Display is used very well to enhance the visud
environment, and there are clear guidelines in classrooms on how students can improve their
historical writing and standards of literacy. There has been an improvement in the use of ICT within
the history curriculum, but this area of the department’ swork is not yet fully developed.

129. Ovedl, the history department has maintained the high standards noted in the previous

ingpection report. Thereisaclear focus on raising stlandards through monitoring of classroom
practice and a thorough analyss of examination and test results. A key issue now isthe
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improvement of public examination results, particularly in the Sixth Form. The very clear educationa
direction given by the head of department, and the experience of the teaching team, leavesthe
department well placed to achieve theseams.
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INFORMATION AND COMMUNICATION TECHNOLOGY (ICT)

130. Students opting for the GCSE full and short coursesin ICT reach standards well above
nationa average. All students are successful, over four-fifths gaining GCSE grades A*-C compared
with half nationdly. Resultsin A Level computing are alittle below nationd average, though the
majority of sudentsdo at least aswell in the subject asin their other GCE Advanced levels.

131. Inspection evidence shows that standardsin Key Stage 3 are above average in those areas of
the Nationa Curriculum covered in the taught programme. Intermsof organisng and presenting
their work, students come to the school with some skillsin using computers, many of which were
developed on home facilities rather than in primary school. The Year 7 ICT programme
consolidates and devel ops these, and most students can use word processing, desktop publishing,
and presentation software with independence. Those students with specia educationa needs are
well integrated and work with increasing confidence to achieve successful outcomes. In lessons, the
udents strong literacy skills are reflected in arange of leaflets and posters which are well designed
and accurate. In the following two years, the much restricted taught programme enables sudents to
competently construct spreadsheets and databases and students devel op a good understanding of
computer control in DT. Even so, few go on to use these kills in solving problems or carrying out
investigations.

132. Over the key stage, students achieve satisfactory if uneven progressin developing their skills
and knowledge. Mogt regularly practise their word processing and desktop publishing skills through
the occasiond opportunities offered in different subjects, and in work completed a home. Within
the school there is dso atdented minority who take advantage of the improving facilities to develop
a condderable understanding of computer systems. However, most students develop more basic
research skills using the Internet, and make only limited progressin understanding how ICT can be
used to messure, record and model events.

133. Standardsin Key Stage 4 are above the nationa average, and students use word processing,
spreadsheet and desk top publishing software to organise and present their GCSE coursework and
Nationa Record of Achievement. Thethird of students taking GCSE in ICT demondrate
knowledge and skillswell above nationa average. Thiswas evident in completed project work on
databases, where students constructed and evaluated their own systems, aswell asin the confident
and informed way they discussed the uses, strengths, and weaknesses of different forms of
eectronic mail. Most sudentsin the key stage achieve stisfactorily, given that facilities have only
recently improved and that the school has yet to co-ordinate fully the learning opportunitiesin Years
10 and 11. Those taking GCSE in the subject make good progress in developing their knowledge
and skills as aresult of greater access to computers and effective teaching.

134. Standardsin the Sixth Form arein line with nationd average. Students use ICT with some
confidence to research and present their work in AS Level and in the Vocational Advanced level
courses. Those taking the A/AS Leve course in computing showed a sound understanding of
different gpplications. Thiswas exemplified in alesson where students were creating ‘help’ filesas
part of their project on databases.
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135. Thequdlity of teaching is good, and on occasons very good; it is never less than satisfactory.
Specididt teachers have developed carefully structured teaching materids for the Key Stage 3
programme. They enable students to develop practical skills and give them opportunities to work
collaboratively. Asaresult, ssudents work with greater confidence and a growing independence.
All teachers, including non-specididts, are conscientious and have clear standards about the work
required in class and a home, and students mostly respond well to those high expectations. The
good teaching is reflected in well-produced class presentations which make effective use of digita
projectors and whiteboards to devel op learning points and to engage the interest of the students.
Thiswasillugtrated in which introduced the students in most years to the new school based e-mail
system. Very good teaching quickly established the purpose of alesson, set high expectations for
outcomes, and provided well-informed support that challenged the higher attainers and supported
low attainers. In the few ingtances when learning is less productive, the teacher does not dways
ensure that students have understood technical language and intervenes less effectively to ensure dll
students are on task.

136. The school has only recently been able to establish what is now an increasingly good ICT
provison, with a modern school-wide network and large and flexible computer suites. The
previoudy limited facilities and staffing have regtricted curriculum development in the subject. In
conseguence, there is not enough curriculum time to ddliver the Key Stage 3 Nationa Curriculum
programme of study either as a discrete programme or within other subjects. The use of a carousd
sysemin Years 8 and 9 and in Key Stage 4 adversdly affects the cumulative development of
sudents skills. There are some good examples of ICT in some subjects, such asart and DT, but
mogt are il in the process of planning its use within their schemes of work. Currently, the school
relies on the contribution of subjects in the teaching and ng of ICT, but there are not yet
sufficient means of monitoring and assessing the progress of al students in both key stages and in the
Sixth Form.

137. The taught programmesin both key stages and the Sixth Form are very well managed, with
sructured learning materias and clear and effective systems of monitoring provison. The school has
yet to begin thetraining of dl gaff in ICT, and does not have sufficient technica support for itslarge
computer network.

138. Sincethelast ingpection the school has maintained overall stlandardsin the taught courses, and
improved them at GCSE leved, mainly because of higher quaity teaching and learning. The
development of ICT in other subjects has been dow, and current curriculum and assessment
arrangements need improvement, particularly at Key Stage 3, in order to meet the Nationa
Curriculum requirement for the subject. The improved staffing and resources, together with more
focused whole school management, is beginning to prove effective in raisng sandards, and overal
the school has made satisfactory progress since the last inspection.

MODERN FOREIGN LANGUAGES
139. Attainment at the age of 14 is above the nationa expectation. Girls perform much better than

boys, especidly in reaching the higher Nationd Curriculum levels. Thereis a steady trend of
improvement. At the age of 16, sudents GCSE results for 2000 at grades A*-C in French were
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well above the national average. Though the percentage pass rate has been smilar in the last three
years, this represents a consderable improvement since the previous inspection, when only the top
half of the ability range was entered, wheress it is now the school’s policy to enter al students.
Boys reaults, though dightly above the nationd average for boys, fdl sharply in comparison with
those of the previousyear. Girls results, on the other hand, improved equaly sharply, and were
high compared to the nationd average for girls. In German, GCSE grades A*-C for asmaller
number of students were high compared to the national average, with both boys and girls attaining
high results compared with boys and girls nationaly. Thereisatrend of improvement. Students
perform better in modern languages than in most of their other GCSE subjects. 1n 2000, dl
students, including those with specid educationa needs, gained a GCSE grade, and the numbers of
ablelinguigts gaining A* or A grades aso rose ggnificantly. Studentstaking A Leve French
achieved very good resultsin 2000. This has been the consigtent picture in the last three years, and
represents improvement since the previous ingpection.

140. InYears7to 9, sudents make satisfactory progress overdl in French, given their levels of
attainment on entry in other subjects. High attainers, many of whom study German as an additiond
language in Years 8 and 9, make good gainsin dl skill areas. Their comprehension and written
work iswell developed and they are reasonably confident in speaking tasks. They begin to apply
new tensesin Year 9 and to experiment with language in productive activities. For example, they
write aletter of invitation to a pen friend, suggesting arrangements. Average attainers follow the
same work, but wesker command of vocabulary and structures means that comprehension is less
developed and that they are less ambitious in speaking and writing. There is significant under-
achievement by some studentsin lower setsin Years8 and 9. They recal previous learning with
difficulty, so that ora contributions often congst of single words and writing is very inaccurate.
However, they identify important details in messages they read and hear, and convey information at
abasiclevd. Students with specia educationa needs make satisfactory progress in appropriate
Sets.

141. Students achievement in Years 10 and 11 isgood. Higher attaining sudents write well in
both languages. Written coursework improves their awvareness of tenses and key grammatical rules.
They write about arange of topics, including hedlth and fitness, accounts of past holidays, plans for
future holidays, and job application letters. Content and accuracy are impressive. They extend their
ord range into short conversations. Their breadth of vocabulary enables them to understand the
meaning of extended passages, written or spoken. Average and low attainers make good progress
inline with their ability. Studentsin lower setsin Year 11 are largely wel motivated, and some of
them fed they could achieve a C grade at GCSE. Their ord sKills are comparatively week but they
communicate key detallswel in role play exercises. Students coursework is briefer and contains
many more basic errors. They have sufficient retention of vocabulary to identify key detalsin
comprehension work, and make informed guesses a what they do not readily understand.

142. Inspection evidence confirms high standards in the Sixth Form.  Students make very good
progress as they build on their achievements at GCSE. They increase their vocabulary rapidly, and
learn and apply new complex structures, especialy in their writing. They produce a wide range of
written work, including poems and arguments on ecologica issues. The content is interesting and
accuracy good. Few students make basic errors consstently; they learn from their mistakes. Some
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pesk more confidently than others, but all make good progress as they benefit from regular contact
with foreign language assistants and from

Waingel’s Copse School 46



exchange vists. Comprehenson skills continue to be very good. Students quickly pick out the
sensein chdlenging articles or spoken extracts, and summarise them in their own words. A number
of students take a Spanish GCSE course in the Sixth Form for two terms, largely at lunchtimes, and
the mgjority succeed in gaining grades A*-C.,

143. Work in the subject focuses on the sKills of listening, spesking, reading and writing. This
ensures agood contribution to literacy. Though numbers are used in transactional language, such as
shopping and room numbers, the contribution to numeracy isinevitably dight. The use of new
technology is so far underdevel oped, though the recent provision of six computers has boosted
planning in this area.

144. Attitudesto learning aforeign language are largely positive. In lower attaining sets, however,
especidly in Years 8 and 9, there is less enthusiasm and some negetive views. Attitudes are
sometimes adversaly affected where sudents have suffered from discontinuity in their teaching.
Students collaborate well in pair and group work. They are polite, and appreciate the efforts of
classmates. Mogt work is neatly presented, and thereis very little unfinished work. Behaviour is
nearly dways good in al but afew lessons. Commitment in the Sixth Form is excellent.

145. The qudlity of teaching and learning isgood. It is consstently good or better in Years 10 and
11, and very good in the Sixth Form. There are afew weaknessesin teaching in Years 7 to 9,
sufficient to affect progressin learning. Teachers have good command of the languages they teach.
They use the foreign language consstently to conduct activities, providing agood mode and
showing high expectations of students. In lessonsin the lower school, teachers use too much
English, and this reduces the impact of their expertise on sudents learning. Planning for individua
lessonsis usudly good, epecidly in Year 11 and in the Sxth Form, where interesting and
chdlenging activities have a positive impact on preparation for examinations. Students and students
learn to work independently and to organize their own work. Occasondly in Key Stage 3, learning
isimpaired by alack of variety in activities, some of which last too long, with the result that students
lose interest and concentration. Teaching methods vary considerably across the department, but are
usudly effectivein promoting learning. In longer lessons, some teachers make very effective use of a
carousd of activities. InaYear 11 French lesson in which two classes were combined because of
the absence of ateacher, sudents were given four different tasks, al with afocus on improving their
GCSE examination techniques. Teachers make imaginative use of visua stimuli to prompt ora
routines and games, and to consolidate grammeatica knowledge.

146. InYears7to 9, teacherstend to use well-established sequences of tasks, which are effective
inindividua lessons but can become repetitious over time. Studentsin middle and lower attaining
stsin Years 8 and 9 tend to lose interest where thisis the case, and there is no acceleration in their
rate of progress.

147. Teachers generaly manage their classeswell. Most of them inject humour, and make good
use of praise and encouragement. Relationships are good, and support learning well. Where
teachers are confident in the attention and behaviour of students, they provide plenty of opportunities
for sudents to use the foreign language for themsdalves. The 35 minute lesson is short, but teachers
provide severd tasks which, in the best lessons, are conducted briskly, and engage attention. A

Y ear 12 German group experienced a vocabulary revison session through brainstorming, responded
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to aquiz to test their factua recdll, had individua conversations with the foreign language assistant,
and began individua reading tasks—dl in 35 minutes. Where teaching is unsatisfactory, it is
because activities are not sufficiently varied, or because explanations are not clear, leaving students
confused. Teachers make good use of overhead projectors and cassette playersto simulate
learning. Foreign language assstants for French and German are well deployed, and have a postive
impact on ora standards. Though resources for the subject are good, students’ learning experience
would be enriched by more regular use of new computers, and of reading materials, including the
excdlent provisoninthelibrary.. Marking is conscientious but brief in Years 7t0 9. In Years 10
and 11 and in the Sixth Form, teachers make reference to GCSE or A Levd criteriain ther
marking, and write extensive congtructive comments to clarify errors and assst future learning.
Homework is set regularly. It usudly complements work donein class. In Key Stage 4 and in the
Sixth Form, teachers use homework well to extend students with chalenging tasks.

148. Thework of the department iswell led and managed. Good systems arein place for
monitoring standards of teaching and learning, including classroom observations with structured
feedback. Assessment procedures, including individua target setting, are good. Students know
how well they are doing and how to improve. The cregtion of a portfolio of moderated GCSE
coursework aids congstency in judgements. This should also be done for teacher assessments at
the end of Year 9, to support the accuracy of assessments. Results are analysed and data are used
to inform curriculum planning, for example to address the comparative weakness in spesking through
messures listed in the subject development plan. The disparity in the performance of boys and girls
has not been satisfactorily addressed. Girls outnumber boys by two to one in most top sets, and
lower sets consst predominantly of boys. Thisis the only inclusion issue for the department.
Schemes of work are being overhauled. Current schemesfor Key Stage 4 and AS Leved are
insufficiently developed to support learning, but are being improved in response to nationa
developments. There are good opportunities to participate in trips and exchanges to France and
Germany, and these enrich and accelerate the learning of the considerable numbers who take part.
The subject areais dightly under-staffed and this has led to large class Szesin accommodation
which, though normaly adequate, does not dlow for energetic activities where class Szeislarge.

149. The previous ingpection report was largely postive. Nearly al the minor criticisms have snce
been addressed, and strengths have been maintained. Importantly, examination results and
standards of teaching have improved, so that overall improvement has been good.

MUSIC

150. Over the past four years the GCSE results in music have been at the nationa average for
grades A*-C and average points scores. The results in 2000 were unusualy below thisleve, but
standards in the current Year 11 group are at the national average. There have been no A* or A
grades over the last three years. The small numbers of candidates entered for A Leve achieve
satisfactorily in line with their cgpabilities. Ingpection evidence shows standards to be above the
national average by Year 9, and the smal group in Year 11 are working above the nationa average.
Sixth Form students are working &t the nationd average.
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151. Studentsin Year 7 produce three-part multi-rhythm patterns but find syncopation difficult. By
Y ear 8, thisiswithin the capacity of dl students. A Year 8 class produced an exciting seven-part
performance involving four independent keyboard parts and three independent percussion parts,
plusvocds. A recording of aYear 9 Lightly Row project showed good quality variations with
changes of tondity, pace, time signature and melodic and harmonic variation. Students with specid
educationa needs achieve well in music, and those showing musical talent work at an gppropriate
level in dlass as wdl astaking full advantage of instrumenta and extra-curricular opportunities.
Music provison in the schoadl isfully indusive in neture.

152. A sgnificant number of students receive ingrumental Iessons both within the school and et the
loca Music Centres. Many students take part in the lively extra-curricular programme, which
includes a choir, a band, regular concerts and productions, and concert tours to Denmark, Germany
and Italy, and thisyear to Audtria. Because of the staffing Situation, with the second in department
on long term sick leave, the extra-curricular programme is inevitably limited a the moment.

153. Teaching and learning are both very good at Key Stage 3, and good in Key Stage 4 and in
the Sixth Form. In the best lessons the passion, commitment and enthusiasm of the teacher shine
through, and students respond equally positively and achieve well. Teaching is characterised by very
good planning and preparation, linked to clear target setting with criteriafor success; students know
exactly what is expected of them and how their success will be measured. Reationships are
excdllent, and classroom organisation and management are very good. Students fed secure and
confident in their learning. Feedback from the teacher is good, helping students to refine their targets
individudly and in groups, so that students work and learn at an gppropriate level. Students learn
from example, by experiment, by lisening and andlys's, and by ‘doing’ and refining their skills and
music-making. Students mutuad and self assessment are very well used to support learning, and the
clear links into the new attainment target levels give students a clear idea of their own attainment and
progress. The necessary use of supply staff to cover for long term sickness often means that
learning is about rather than through music, and can be satisfactory a best.

154. Students responseisvery good at al three key stages. It is open and positive, and students
are keento befully involved. Thereisan active response to chalenge, and in the best lessons fun
and hard work are closdly linked. Students support one another well. Their concentration is good
and there is an excellent working atimosphere, and often a sense of pace, vitdity and urgency,
especidly with the Year 11 students.

155. The curriculum meets Nationa Curriculum requirements, and full account has been taken of
changes with Curriculum 2000; the new attainment target levels are fully in operation, and clearly
linked to the whole school assessment system. There is gppropriate multi-cultural content at Key
Stage 3. New technology is used well and islimited only by ICT resources, which are just
adequate. Time dlocated for musicin Year 9 is barely adequate in terms of curriculum coverage
and continuity. Support for literacy work isvery good in music. The assessment schemeisvery
good, and includes sdf assessment by students. Homework is of good quality and important in the
development of students work.
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156. Leadership in music is good, and the focus on improvement in sandards is dready having an
impact. Understandably, the head of department is preoccupied with the problems caused by the
long term absence of hisassstant. The two minor issues at the last ingpection have been addressed.
The accommodation for group work is just adequate, and an effective programme to improve and
update resourcesislinked to development planning. However, the centrd curriculum issue
concerning barely adequate time and continuity for music in Y ear 9 has not been resolved.

PHYS CAL EDUCATION

157. The proportion of students achieving A*-C grade passes at GCSE declined after the last
ingpection, and by 1997 was well below the nationa average for smilar schools. Since 1998
standards have improved, and in 2000 the proportion of students achieving A*-C grade passes was
well above the nationd average for smilar schools. Because of the smal number of girls taking the
course it is not possible to comment on differences in achievement between boys and girls.

158. Standardsin lessonsin Years 7 to 9 are broadly in line with nationd age-related expectations
and are Smilar to those at the last ingpection. By age 14, mogt students are on line to achieve
appropriate levelsfor their age. In the course which dl studentstake in Years 10 and 11, standards
are above average in terms of age-related national expectations and have improved since the last
inspection. The above average standards of those students who follow the GCSE physica
education course is having a positive impact on overal sandardsin Years 10 and 11. Thereareno
ggnificant differences between the sandards of boys and girls.

159. By age 14, achievement in games and gymnasticsisgood. In association football, boys' dl-
round individua skills are secure and they are developing the use of crossing the ball by use of lofted
passes. In hockey, girls are developing the use of the reverse stick dodge. In gymnastics, girls have
developed sequences of paired baances showing symmetry and asymmetry. Body tenson and
poise a the start and finish of movement is developing well, but thereis il along way to go to
reach high standards for their age. By age 16, boys association footbal skills have improved
further, as has their tactica awareness. In trampoline lessons, girls have developed their confidence
and are developing the quality and variety of movesin their sequence work.

160. Acrossadl years, students have a secure understanding of the principles and procedures of
warm-up. However, they are not given the opportunity to lead aspects of this nor are they
encouraged to name the muscle groups which are being stretched. If this were to be done,
particularly in Years 7 to 9, it would help prepare those students who go on to take the GCSE
optionin Years 10 and 11. Although no students identified as having specia educationa needs
were observed receiving additiona help, they are well supported, integrated, and make good
progress. The overdl chdlenge offered in lessons and grouping arrangements aso enables the more
physicaly able to make good progress.
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161. Students are making good progressin their GCSE lessons. Year 11 students, for example,
have developed their skills and techniques successfully both in badminton and volleybal. A scrutiny
of asample of ther theory folders indicates they have a secure grasp of anatomy and physiology
and, using information and communications technology, they have produced the required
coursawork element. Year 10 students are dso making progressin their understanding of anatomy
and physiology, and sports-related fitness issues.

162. Students respond very well to the high expectations of teachersin terms of discipline,
behaviour and students' ability to work to their best. They work very well together as pairs, in small
groups and in smdl-sded teams. They show clear respect for the capabilities of one another. Their
very poditive attitudes, relationships and excellent behaviour helps promote a very postive learning
atmosphere in lessons, which enables al to make good progress. InaYear 11 girls trampoline
lesson, for example, learning was characterised by enjoyment and eagerness to develop expertise.

163. The qudlity of teaching is good overdl in dl years. In haf the lessons observed, teaching was
either good or very good, and in one lesson it was excellent.

164. Inavery good Year 9 gymnastics lesson, for example, girls were fully involved in aspects of
planning, performance and evaluation. This degpened their knowledge and understanding of the
principles involved in symmetrica and asymmetrical movement and enabled them to improve their
sequence work by the end of the lesson. In an excdlent Year 11 lesson, there was very effective
and specific coaching for individuas, linked to their ability on the trampoline.

165. The structure of practica lessons and the use of avariety of planned activities are indicative of
teachers overdl very good knowledge and understanding of the ectivities they are teaching. This
range of activities aso helpsto ensure that Sudents are motivated, as well as offering chalenge
through, for example, both pair and smal group work. Clear introductions to lessons, and effective
demondtrations, including those by students, ensure that sudents are aware of what is expected of
them and what they have to do to make progress. InaYear 11 boys association football lesson,
this practice was effective in that it made students aware of the importance of adapting their dribbles
and defensive tackles to take account of the strengths and weaknesses of an opponent. Effective
questioning in a'Year 7 gymnastics lesson helped highlight gppropriate terminology aswell as
enhancing students' literacy skills. Students are made aware of their capabilities in lessons because
teachers circulate well and offer congtructive criticism throughout.

166. There are afew shortcomingsin the teaching. On occasion, particularly in games lessons,
there is not enough opportunity for peer evauation and coaching, because of the task- orientated
structure of the lesson. Sometimes, at the end of practical lessons, teachers tend to do al the
evauation rather than extend students' thinking and andyticd skills by asking them for thair views as
to how they think they have made progress and what they fed they need to do to improve further.
Though there are few non-participants, there are occasions when these students are not as fully
involved as they should be, for example as part of whole-group introductions and demonstrations or
in coaching and evaludiveroles. The quaity of marking GCSE students work and the guidance
and dructure they are given in their theory work are not dways consstent. The result isthat some
Students are not always making suitable progress.
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167. Thisisawdl-led and organised department that makes a positive contribution to the ethos of
the school. Standards of achievement have generaly improved and the qudity of teaching and
learning has been maintained. The proportion of students achieving A*-C grade passes at GCSE
has improved over the last three years. However, as at the time of the last ingpection, not al
Sudentsin Years 8 and 9 have the same time dlocation for the subject, which makesit difficult to
raise sandards further by age 14. The curriculum meets Statutory requirements and the department
has started to adapt schemes of work to meet the demands of the new Nationa Curriculum for
physica education. The new assessment levels have been introduced, but whole school assessment
and tracking procedures do not fit comfortably with the requirement for a summeative leve for
physica education to be provided by theend of Year 9. Thereis excdlent quality accommodation,
which enables afull range of games and activities to be taught throughout the year. 1t is enhanced by
equaly excdlent display, which givesinformation and celebrates students' work.

168. A range of extra-curricular provison is available throughout the year and includes competitive
fixtures as well as recregtiona activities, which enhance students' learning experiences. Asaresult
of this provison, individua boys have gained representative honours a county level in association
footbal and cricket. Individua girls have gained representative honours a county leve in hockey
and netball, and one girl representsthe region a hockey. Boys cricket teams are ditrict winners at
under-12 and under-14.

RELIGIOUS EDUCATION

169. Attainment at the end of Key Stage 3 is below the expectations of the local Agreed Syllabus
athough the standards reached in Year 7 and Y ear 8 classes are dways satisfactory, and very good
in 25 per cent of thelessons. Year 9 sudents receive only haf of the teaching time deemed
necessaty to deliver the religious education curriculum and this problem is compounded by the fact
of its being taught every other week in dternative haf term blocs. This reduces the sudents' ability
to continue to make the good progress that they make in the earlier years. Thereisnot timeto
develop in-depth knowledge or to reinforce understanding.

170. The pattern of insufficient time continues a Key Stage 4, where 90 per cent of the sudents
study one unit of religious education for seven weeks of the year, within the persond, hedth and
socid education programme.  Students are not taught the Agreed Syllabus and are unable to extend
their understanding of world religions and the links between belief systems and behaviour.
Attainment is below the levels expected by the end of the key stage. In the Sixth Form, the
curriculum does not include rdligious education, and statutory requirements are not met. Students
are not offered the chance to study ethica questionsin a structured manner and to consider issues
such as the existence of good and evil, or the relationship between religion and science.

171. A very smdl number of sudents study for the GCSE examination in religious studies. The
results for 1999 and 2000 were well below the nationa average. The size of the group makes
datistica comparisons difficult, as the performance of one or two candidates can have a
disproportionate effect. These results are not representative of those of earlier years, when
atainment was generdly in line with nationd standards, asit isfor the current GSCE classes. These
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sudents are benefiting from an emphasis on improving results by the detalled tracking of student
achievement. Revision techniques have been strengthened.

172. Ingpection evidence shows GCSE attainment to be average. Students have a sound
understanding of Christianity and Judaism, and can relate religious teaching to mord and socid
guestions such as the debate about the cloning of humans. They are helped by the teachers good
subject knowledge and the emphasis on using a good range of current articles and videos to
dimulate interest, as, for example, on the religious perspective on the ‘ guilt freg' divorce proposals.
At times, however, the students find it difficult to present an informed overview. For example, Year
10 students studying fox hunting in relation to Christian teaching had not considered the Assis
declaration, or ideas about man as the Steward of God's Creation. Such omissions reduce their
ability to reach the higher level grades. Students who are not taking rdligious sudiesin GCSE learn
alittle about religious views on anumber of mora and socid issues, such as abortion, during their
seven-week unit within the persond, health, socid education carousd.

173. Teachingisgood. Ingenerd, sudentsin Years 7 and 8 lessons achieve well. Teachers
carefully recap previous learning and effectively use questions and answers to test the understanding
of al groups of sudents. Well-planned lessons ensure that most students gain a knowledge of
pecidist vocabulary, and those studying Judaism use terms such as Shabbat and Torah confidently
and correctly. Teachers dso promote literacy skillsin anumber of other ways, such asthe use of
structured worksheetsin aY ear 7 lesson when viewing students were viewing avideo on
barmitzvahs. Thisresulted in well organised, focused attention on the key learning points. Students
are wdl motivated by arange of teaching strategies which include the good use of artefacts, for
example when they consdered the significance of the Seder Night med in Jewish belief. They
enjoyed role-play and asked questions normally asked by the youngest child asto why that night is
s0 specid. They learned well, as well as enjoying the food. Well-planned homework increases the
pace of learning as students come to the lesson with relevant information which then actsas a
dimulus and abasisfor new knowledge. An example was the learning of the spelling and definition
of words associated with Easter Week, such as ‘ supernaturd’.

174. Students with specia educationa needs are withdrawn from religious education classes but
receive adequate ingruction within their specidist groupings. The qudity of teaching is good overal,
with athird very good, and students respond accordingly.

175. Students attitudesto learning are good. They are interested and respond well, and boys and
girls dike contribute ideas and questions. In many classes a strong sense of partnership creates an
environment within which students learn eadily, not afraid to ask questions, to query and to discuss.
Spiritual development is enhanced through opportunities to reflect on prayers, and many mord
issues such as pollution are discussed. The emphasis on learning about Judaism and Idam enables
students to develop an informed and tolerant attitude to the beliefs of others.

176. The management of the department is satisfactory. Rigorous monitoring of teaching and
learning has begun, and structures to promote a consensus on the assessment of the students' work
among al saff are a an early sage. No progress has been made on provison for religious
education in the Sixth Form since the previous ingpection. The mgority of studentsin Years 10 and
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11 do not study religious education in a coherent and meaningful way, and time dlocation isminima
inYear 9.

DRAMA

177. Students atainment in dramaa GCSE in 2000 was well above the nationd average. In A
Levd thegtre sudies dl students achieved A or B grades. These resultswerein line with a
consstent pattern of high achievement for both boys and girls over recent years. This very strong
tradition was reflected in the standards seen during the ingpection. Students are impressively
committed to their work in drama. They expect to be chalenged, to work hard, and to do well.

178. Theoverdl quality of teaching at dl key stages was very good. Lessons observed ranged
from good to outstanding. Teachers have excedllent subject knowledge. Planning is detailed, and
lessons well structured and purposeful. Learning objectives are made clear to students, together
with the criteria by which achievement is to be assessed. Teachers have high expectations of
students and creste the circumstances in which they might be met. Students are introduced to drama
from Year 7. They create, perform and eva uate drama, each eement being essentidly interrelated.
Good sdlf-assessment procedures create thoughtful and well-informed learners, confident in the use
and undergtanding of dramatic conventions. For example, at the beginning of alesson Year 9
Students had explained to them Stanidavski’s contention that the imagination could be exercised in
disciplined ways, like a muscle, and become strong on that account. The class were taken through a
series of exercises and improvisations to show the theory in action, always returning to contemplate
Stanidavski’ s key question, ‘“What if?  In the find phases, students were brought to see how their
improvised scenes related to areading of an extract from Look Back in Anger, on which they would
be focussing in future lessons for their assessed piece of dramawork for the term. Thiswas highly
organised and tightly planned teaching to which students responded very poditively. Their work was
concentrated, thoughtful and disciplined.

179. Similar qudities characterised dramawork at GCSE and at A Level. Written work, though
sometimes less impressive than practica skills of staging and performance, showed devel oped
capacitiesto record, justify and evaluate. Rehearsalsfor an A Levd project on the seven deadly
gns showed students operating securely and creatively, sure of what they wanted to do and the
theetrica means by which to achieveit.

180. The extra-curricular contribution of dramato the enjoyment and achievement of sudentsis
outstanding. ‘In anumber of ways drama provides an invauable dimenson to the culturd life of the
school. Theseinclude the school plays, such as HMS Pinafore, Kes, Birdy, The Sound of Music,
and Equus, the resdential workshops in Spain and esewhere, and the involvement and appreciation
of students, parents, governors and the local community.

181. The department isvery well led. Schemes of work are comprehensive and mode effective
planning. Assessment procedures are clear and supportive of achievement through target-setting
and detailed feedback. The development plan for the department echoes the school’ s objectives for
attending to literacy and differentiation. Teaching in dramais specificaly geared to making students
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aware of, and progressively responsible for, their own learning. The head of department is
ingrumental in making those principles underpin practice in the subject.

182. In order to further encourage development of achievement in dramathe school should make
available more dedicated space for the subject. Currently, because of the use of the hall for
examination and other purposes, students are often being taught or rehearsing in unsuitable
accommodeation.

Business studies and economics

183. GCSE business studies students achieved average standards in 2000 for grades A*-C, but
above average standards for grades A*-G. All students gained at least a grade G, though in terms
of grades A*-C girls did significantly better than boys, whose results were below average. The
results in 2000 were an improvement on the resultsin 1999. A smal number of students were
entered for GCSE economics. All gained at least apass grade. A Leve results in economics were
well below average for grades A and B and below average for grades A to E. No A grades were
awarded and, for the range of grades A to E, the results for boys were above average, but were
below average in the case of girls. These results were a marked deterioration from those achieved
in1999. A small number of students were entered for A Level business sudies. All gained at least
apass grade, but the small entry precludes any valid andysis. A number of students were entered
for AS Level business studies. Results were above average for grades A to E and well above
averagefor A and B grades. The standards achieved by vocationa business students are good. All
intermediate and advanced GNV Q students gained accreditation. This outcome iswell above
average. At advanced level, nearly 80 per cent gained merit or distinction grades, such results are
well above average. At intermediate level, just under 40 per cent gained merits. There were no
digtinctions. These results are below average.

184. The standards achieved by current studentsin Years 10 and 11 are above average, though
the standards of girls are higher than those achieved by boys, many of whom are of lower ahility.
Standards are smilar in both GCSE economics and GCSE business sudies. In business sudies a
number of girls are achieving well above average sandards. All students are developing abasic
knowledge of the business environment. Economics students use gppropriate language in context
and can, for example, explain theimpact of changes in the serling/dollar exchange rate on prices of
both imports and exports. In abusiness studies lesson on the location of industry, very high
gandards were achieved. All the sudents were girls and their levels of analyss were most
impressive; they identified and explained arange of relevant factors which help firms to decide on
the location of their businesses. The standards achieved by other business studies students are less
conggtent. In lessons on marketing, most students were seen to be developing basic ideas about
how a product might be attractively marketed, but they were not sufficiently aware of costs. They
could, however, explain how and why many markets are ssgmented.

185. Standardsin the Sixth Form on both A Level and vocationd courses are below average.
Students are developing their knowledge and understanding of relevant issues, but their anaytical
skillsarelesswell developed. Thisis depressing the standards achieved. Vocationa students tend
to plan their work well, but their evaluative work isless strong. A and AS Level economics students
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have good factud knowledge, but they are less confident in offering reasons for outcomes, and many
lack confidence in andysing diagrams. Higher attainers, who tend to be girls, do achieve higher
standards, but they represent a minority of students.

186. Students behave well and their attitudes to their studies are often very good, or even excellent.
They are keen to learn and to take an active part in lessons. The quality of ora comments from
sudentsin Years 10 and 11, and from Sixth Formers, are frequently excellent; many students and
students are confident speakers and they enjoy opportunities to become involved in lessons.
Students aso show responsibility for their work. Class notes, assgnments and essays are usualy
well presented and, in GCSE business studies, much work is word processed to a high standard.
Classes work harmonioudy, and relationships between students and between students and staff are
very good. Thisfostersgood learning. In Sixth Form classes, however, there is some above
average absence, and this has the potentia to depress standards.

187. The qudlity of teaching in economics and business studiesis good. All lessons observed were
at least satisfactory, with over ahalf at least good. Two lessons were graded as either very good or
excelent. A number of strengths of teaching can be identified. Staff are keen and enthusiadtic.
They are knowledgeable and they plan well. In the better lessons, expectations are high and dl
members of the class are chalenged. For example, inaYear 13 economics lesson, the quality of
teaching developed the students' learning of demand-side and supply-side policies. Students could
identify the differences in approach and could explain how each school of thought believed that
beneficia outcomes would be achieved. Higher attainers were able to enhance their applications by
making reference to rlevant diagrams. Inavery good Year 11 business studies lesson on location,
learning benefited from the qudity of the teacher’s planning and the chalenging questions asked. Al
students contributed, with higher attainers able to identify short and long run influences that
determine location. Students identified and discussed other relevant point,s such as government
intervention and the use of incentives. Where teaching occasiondly has lessimpact on the qudity of
learning, pace tends to be dower and the lessons are too teacher-centred. Thisis afeature of some
vocationd lessons. Learning would be faster if students were offered more opportunities to research
information for themsalves. The only other incongstency identified relates to the quality of marking.
Much written work is assessed in detail, with helpful comments offered on how the work might be
improved. On other occasions, marking islessrigorous. Few helpful comments are made and the
correction of mistakes, both in content and with spellings, lacks consistency. Such lapsesin the
quality of teaching are not common, and the good qudlity of teaching is making asignificant
contribution to the learning and achievement of dl students.

188. No assessment of improvements can be made since the department was not reported onin
the previousinspection. The management of the department is good, and some staffing problems
arisgng from maternity leave have been handied well, with minimum disruption to teaching and
learning. Mogt lessons are taught in good qudity accommodation which is enlivened by interesting
displays, but which could include more examples of students work. Some vocationd lessons are
taught in rooms that are less attractive. Though these rooms have an adequate number of
computers, the qudity of the machinesis not good; they are dow and unreliable and do not offer
Speedy access to the Internet. This restricts the opportunities students have to undertake their own
research, and it so congtrains the options open to the class teacher to use different teaching
drategies. Some vocationd students aso complain of feding isolated, and they would welcome an
opportunity to be timetabled in rooms located in the main part of the schoal.
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