INSPECTION REPORT

Flax Hill Junior School
Tamworth

LEA area: Staffordshire

Unique Reference Number: 124135

Headteacher: Mrs. Joan Brown

Reporting inspector: Miss Joyce Taylor

Dates of inspection: 22-25 November 1999

Under OfSTED contract number: 185801

Inspection carried out under Section 10 of the School Inspections Act 1996



© Crown Copyright 1999

This report may be reproduced in whole or in part for non-commercial educational purposes,
provided that all extracts quoted are reproduced verbatim without adaptation and on condition that
the source and date thereof are stated. Further copies of this report are obtainable from the school.

Under the School Inspections Act 1996, the appropriate authority must provide a copy of this report
and/or its summary free of charge to certain categories of people. Every registered parent of a
registered pupil at the school should receive a free copy of the summary of the report within ten
working days of receipt of the summary by the appropriate authority. A charge not exceeding the
cost of supply may be made by the appropriate authority for any other copies of the report and/or its
summary provided to any person who asks for one.

The appropriate authority should make a copy of the report and the summary available for inspection
by members of the public at such times and at such a place as may be reasonable.

Any enquiries about this legislation should be addressed to the OfSTED Compliance Helpline
Tel. 0171 421 6567



INFORMATION ABOUT THE SCHOOL

Type of school:

Type of control:

Age range of pupils:

Gender of pupils:

School address:

Telephone number:

Fax number:

Appropriate authority:

Name of chair of governors:

Date of previous inspection:

Junior
Community

7 — 11 years
Mixed

Chestnut Avenue
Gillway
Tamworth
Staffordshire
B79 8Qz

01827 475675
01827 475680
The Governing Body

Mr. Trevor Soult

27 November — 1 December 1995

Flax Hill Junior School 3



INFORMATION ABOUT THE INSPECTION TEAM

Team members Subject responsibilities Aspect responsibilities
Miss Joyce Taylor English Attainment and Progress
Registered Inspector Teaching
Assessment and Recording
Mrs. Jane Chesterfield L eadership and Management
Lay Inspector Efficiency

Attitudes, behaviour and
personal development

Attendance
Support, guidance and pupils
welfare
Partnership with parents and
the community
Mr. David Dodds Science The pupils spiritual, moral,
Information technology social and cultural
Design technology develgpment
Religious education L earning resources
Mrs. Sylvia Oultram Geography The accommodation
Art
Music
Specia educational needs
Mr. lan Nurser Mathematics The curriculum
History Staffing

Physical education
Equal opportunities

The inspection contractor was. Mike Brogden

Ferndale
Shipton
Much Wenlock
Shropshire TF13 6LB
Tel 01584 841649

Any concerns or complaints about the inspection or the report should be raised with the inspection
contractor. Complaints which are not satisfactorily resolved by the contractor should be raised with
OfSTED by writing to:

The Registrar
The Office for Standards in Education
Alexandra House
33 Kingsway
London WC2B 6SE

Flax Hill Junior School 4



REPORT CONTENTS

MAIN FINDINGS
What the school does well
Where the school has weaknesses

How the school has improved since the last inspection

Standards in subjects

Quiality of teaching

Other aspects of the school

The parents’ views of the school

KEY ISSUESFOR ACTION

INTRODUCTION

Characteristics of the school
Key indicators

PART A: ASPECTSOF THE SCHOOL

Educational sandards achieved by pupils at the school
Attainment and progress
Attitudes, behaviour and personal development
Attendance

Quality of education provided
Teaching
The curriculum and assessment

Pupils’ spiritual, moral, social and cultural development

Support, guidance and pupils’ welfare
Partnership with parents and the community

The management and efficiency of the school
L eadership and management
Staffing, accommodation and learning resources
The efficiency of the school

PART B: CURRICULUM AREASAND SUBJECTS

English, mathematics and science
Other subjects

Flax Hill Junior School 5

Paragraph

1-17

18-59

60-80

81-103
104-152



PART C: INSPECTION DATA

Summary of inspection evidence
Data and indicators

Flax Hill Junior School 6



MAIN FINDINGS

What the school does well

. The headteacher provides very strong and effective leadership and direction for the school.
Sheis supported well by the deputy head and the subject co-ordinators. The governors
show a strong commitment to the school.

Financial planning is very good and the administration of the budget is good. The school
development plan is very good.

. Thereis good teaching in all year groups and almost all subjects. Some of the teaching,
particularly in Year 3 and Year 6, isvery good indeed.

. The training received by the teachers is managed very well and has supported the
curriculum effectively.

.. The children reach good standards and make good progress in English, mathematics,
information technology, history, geography, art, music and physical education.

.. Theteaching of pupils with special educational needs is good and the children make good
progress.

.. The school manages the curriculum very effectively and builds successfully on the
children’s learning as they move through the school.

. The school provides well for the children’s spiritual, moral, socia and cultural
development.

. The pupils show good attitudes to their work and their behaviour is very good.

Relationships within the school community are very good; the staff are co-operative and
caring and the children are confident and very polite.

.. The children’s personal development is a high priority in the school; this is managed well
and is very helpful to the children.

.. Attendance is good.
. The school iswell liked by the parents and the children enjoy coming to school.

Where the school has weaknesses

|. The standards in design technology achieved by the children are below average.

The school has sgnificant strengths in many areas. In particular, the leadership and management of the
school are very good, the teaching is good, the children reach good standards and make good progressin
most subjects and the children’s persona development is very good. These strengths outweigh the
weskness in design technology but this will form the basis of the governors' action plan which will be sent
to dl parentsor carers of the children at the school.

How the school hasimproved sincethelast inspection

The school has made very significant improvements since the last inspection, including in severa areas that
were previoudy satisfactory and are now judged to be good. The last ingpection reported a need to
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ensure a broad and balanced curriculum and this has now been effectively achieved. Practice in the
assessment and reporting of achievement needed to conform with school policy and this is now the case.
A regular system for the monitoring and evaluation of standards and teaching needed establishing and this
has now been achieved to a very effective level. The format and structure of the school development plan
needed revison. This has been done and the plan is well written and very clear and guides developments
well. A system for monitoring and evaluating the outcomes of spending decisons was needed and this has
been implemented well.

In addition to these improvements, the standards of the children’s learning have risen sgnificantly in
English. Standards have also risen in mathematics, science, information technology, history, geography,
art and physical education. The qudity of teaching has improved overal and particularly in information
technology where it was previoudy unsatisfactory. The pupils spiritual development has improved and
the arrangements for the professional development of the staff are much improved.

The school has expressed a clear commitment to raisng standards and has aready demonstrated success
by improving performances in the nationd test results snce 1996 and in the other subjects of the
curriculum.  This, together with the very good leadership and management, the sense of commitment
demonstrated by the staff and governors and the good quality of support provided for the children, leads
to the judgement that the school’ s capacity for continued improvement is excellent.

Standardsin subjects

This table shows the standards achieved by 11 year oldsin 1999 based on the national curriculum
tests:

Performancein | Compared with | Compared with : Key
all schools smilar schools
well above average A
above average B
English B B Average C
Mathematics B B below average D
Science C C well belowaverage E

The table shows that the children leaving the school in 1999 reached levels of attainment that were above
average in English and mathematics and average in science. When compared with the results for similar
schools the same picture emerges. The test results show a decline from the very high standards of the
previous year in English and show an improvement in mathematics. The standards for science remain the
same. In the autumn of 1998 the school increased the number of children in Year 6 by 18 so dmost a
quarter of the year group were new. Thisis likely to have contributed to the fall in overal attainment in
English when the children took their testsin the summer of 1999. When compared with other schools the
proportion of children reaching an average standard (Level 4) is higher than expected in dl three subjects
but in reading, mathematics and science there is a lower than average proportion of children exceeding
that level by reaching Level 5. The difference was dight in mathematics but it was more significant for
boysin reading and for al childrenin science. The school has identified pupils performance at level 5asa
target for improvement and has aready begun to purchase awider range of books to ensure that the boys
have interesting textsto read.
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Inspectors judge the present pupils atainment in Year 6 to be above average in writing, average in
reading and above average in both mathematics and science.  The children’s attainment is above average
in information technology, history, geography, music, art and physical education. It is average in religious
education and below average in design technology. These judgements are based on a wider range of
evidence than test results. The long-term picture is that standards are improving overal athough they
have become atic for the more able children in science and reading and they fell in English from the very
high standard achieved in 1998.

Quality of teaching

Teaching in Under 5 5-7years 7—11years
English : Good
Mathematics Good
Science Good
I nformation technology Good
Religious education Good
Other subjects Good

The teaching in dmost 66.5% of the lessonsis good, very good or excellent. Just over 50% of the lessons
show good qudity and in about 15% the teaching is very good or excellent. 28.5% is satisfactory and
4.5% (only 3 lessons) is unsatisfactory. Overdll, the children are supported very well by the teachers who
understand the subjects and prepare the lessons well, are very good a managing the children during
lessons and have introduced the new nationa initiatives linked to literacy and numeracy very effectively.
The teaching of the children with specia educationd needs is good. The quality of the teaching has
improved since the last ingpection.

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory; poor; very
poor. ‘ Satisfactory’ means that strengths outweigh any weaknesses.

Other aspects of the school

Aspect Comment
Behaviour Very good in al lessons and around the school. The children
show good self-discipline.
Attendance Good; above the national average.
Ethos* Good; very good relationships and the children show good

attitudes to their work and each other. Thereisaclear and
productive commitment to high standards of achievement.

Leadership and management | Very good; the headteacher gives strong and effective direction
to the school. The school’s aims are implemented well,
especialy in raising standards and in the quality of the children’s
personal development. The checks on the school’s performance
are very effective. The deputy head and curriculum leaders are
very effective and the governors show a strong commitment to
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the school.

Curriculum Broad and balanced. The planning isgood. Beyond lessons,
strong activities in sport and music promote some good
achievement.

Pupils with special Very good provision resultsin good progress. There are good

educational needs short-term strategies to boost attainment. All staff work

together well to ensure very good provision.

Spiritual, moral, socia & Good, especially spiritual, moral and social development. The
cultural development children identify aspects of life they find moving and reflect on
their own values and beliefs and those of others. They clearly
know the difference between right and wrong, form very good
relationships and are developing an appreciation of their home
town and the wider environment

Staffing, resources and The level of staffing is satisfactory. The accommodation is
accommodation adequate to teach the curriculum and space is used well. The
staff make the school look attractive with displays of children’s
work. Resources are good.

Value for money Very good.

*Ethos is the climate for learning: attitudes to work, relationships and the commitment to high standards.

The parents views of the school

What most parentslike about the school What some parents are not happy about

I1. Parents are encouraged to take an active | X. Some parents want more detailed
part in the life of the school. ave achieved.

I11. The school is approachable. Parentsfeel | XI. Some parents are dissatisfied with the
that any complaints or problems they have

are handled well. XIl. A few parents feel the school does
IV. Parents have a clear understanding of en to become involved in more than just
what is taught.

V. The school keeps parents well informed
about the children’s progress.

V1. The school achieves good standards of
work.

VII. The school’ s values and attitudes
have a positive effect on the children.

VIIl.  There are high standards of
behaviour.

I X. The children like school.

41 % of parents returned the questionnaire and 22 parents attended the meeting before the ingpection.
| nspection judgements support the parents postive views and support the view that more detail should be
included in the children’s reports. The level of homework and the range and quality of after-school clubs
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are judged to be satisfactory.
KEY ISSUE FOR ACTION

In order to maintain and improve the good standards aready achieved by the school the headteacher, staff
and governors should raise the level of attainment in design technology by:

XII.  providing appropriate training to improve the subject knowledge of the dtaff to ensure that
aspects of the design and make process are not over prescribed by the teachers;

XIV.  improving the range of resources available and making the resources accessible to the children so
they may select what is needed for their own designs.

In addition to the key issue above, the following less important weaknesses should be considered for
incluson in the action plan. These development aspects have aready been identified by the school and are
present in the development plan for 2000:

XV. improving the reportsto parents to provide them with more specific information (paragraph 57);

XVI.  usng the targets identified in assessments to plan specific teaching so that the rate of pupils
progressisincreased (paragraph 38);

XVII.  continuing to raise the attainment of the more able children in all subjects but particularly in
mathematics, science and reading (paragraph 1, 81, 90, 98);

XVIII. ensuring that dl teachers have a clear understanding of the subject content when the lesson
planning is provided by their colleagues (paragraph 24).
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KEY ISSUES FOR ACTION

INTRODUCTION
Characteristics of the school

Fax Hill Junior School is an average size school of 291 pupils aged between seven and eleven. The school
serves a community of two housing estates on the northern edge of Tamworth. The area is one of
average socia and economic circumstances. The proportion of pupils who take free school medls, 23%,
isbroadly average. Thisis generdly the same as when the school was previoudy inspected.

The 13 children from minority ethnic groups speak English well. Most schools have more children from
ethnic minority backgrounds.

About 14% of pupils are identified as having special educationa needs which is about average and 3.2%
have statements of specia educationa needs which is above the national picture for junior schools. On
entry to the school, according to the nationd tests for seven year olds, an average proportion of the
children attain securely at alevel typica for their age and dightly more than average attained the nationally
expected level in science in 1999.

In the autumn of 1998 a nearby junior school was closed and around 60 children transferred to Flax Hill,
mostly into Years 3 and 6. These pupils have been integrated into the school very well.

The school’ s published aims are:

XIX. to drive for the highest
possible standards in both teaching and learning;

XX. to fulfil the requirements of the
national curriculum and the religious education syllabus;

XXI. to use assessments to ad
progression;

XXII. to foster the children’s spiritual
development;

XXIII. to ensure that the children have
equal accessto the curriculum;

XXIV. to provide a positive learning
environment;

XXV to foster the children’s sense of

respongbility and their appropriate adherence to a code of conduct.

Prioritiesin the school’ s plan for development are to continue the improvement of the qudity of teaching,
of assessment strategies and the improvement of the provision for information technology and to prepare
for the new nationa curriculum in 2000.

Flax Hill Junior School 12



Flax Hill Junior School 13



Key indicators

Attainment at Key Stage 2 !

Number of registered pupils in fina year of Key .
Stage 2 Year | Boys | Girls | Tota
for latest reporting year: 1999 16 | 80
National Curriculum Test English Mathematics Science
Results
Number of Boys 34 35 37
pupils
at NC Level 4 or Girls 29 22 29
Above Tota 63 57 66
Percentage at School 79 (75) 71 (60) 83 (69)
NC
Level 4 or above ' 70 (65) 69 (60) 78 (69)
Nation
al
Teacher Assessments English Mathematics Science
Number of Boys 36 37 42
pupils
at NC Level 4 or Girls 27 24 30
Above Tota 63 61 72
Percentage at School 79 (65) 76 (62) 90 (78)
NC
Level 4 or above National 68 (65) 69 (65) 75 (72)

1
Percentages in parentheses refer to the year before the latest reporting year

Attendance
Percentage of half days (sessions) missed through absence for the latest complete reporting year:

%
Authorised School 5
Absence National comparative data 5.7
Unauthorised | School 0
Absence National comparative data 0.5
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Exclusions

Number of exclusions of pupils (of statutory school age) during the previous year:

Quiality of teaching

Percentage of teaching observed whichiis:
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Fixed period 0
Permanent 0
%
Very good or better 15
Satisfactory or better 95.4
L ess than satisfactory 4.6




PART A: ASPECTSOF THE SCHOOL

EDUCATIONAL STANDARDSACHIEVED BY PUPILSAT THE SCHOOL

Attainment and progress

In the 1999 nationa curriculum tests, the pupils reached above nationa average attainments in
English and average attainments in mathematics and science. In comparison with smilar
schools, the results were smilarly above the average in English and average in mathemeatics and
science. When the results for Level 4 (the expected level) and Leve 5 (the higher level) are
andysed separately, in al three subjects more children than the national average reached Leve 4.
The proportion of children reaching Level 5 was well above the nationd average in writing,
dightly above average for the girls in reading and well below for the boys. The proportion of
children who reached Leve 5 in mathematics was just below average overdl but well below
average for the girls. In science the proportion of pupils who reached Leve 5 was well below
the national average for both boys and girls.

Since the 1998 national tests the school received additional pupils from anearby closing school.
This increased the numbers in the Year 6 classes by about 18 children. The newly amagamated
classes were unable to sustain the 1998 reaults in English, which had been very high when
compared with the national average, but still maintained the above average level that has been a
feature of the school since at least 1996. In mathematics the results dipped from above average
in 1996 and 1997 to average in 1998. There has been a dight improvement in 1999, athough
the results are gtill average overal. In science the results have been steadily maintained at the
nationa average for the past four years. The proportion of children reaching the higher level is
not enough, apart from writing where there is a higher than average number. Inspection
judgements of present attainment are based on a broader spread of evidence than test results and
relate to a different group of children. These judgements show standards for the current Year 6
children to be above average in English, mathematics and science but the overal proportion of
children reaching Level 5 in dl three subjects continues to be not high enough.

In English, in Year 6, the children show skillsin speaking and listening which are above the level
expected for their ages. They listen very carefully and with understanding and their speaking is
confident and clear. Ther comments frequently show a deep understanding, for example, in
persona and social development in Year 5 they consdered the fedlings of others sengtively. A
wide and interesting vocabulary is used. These skills support the pupils work across the
curriculum very well. Standards of fluency and accuracy in reading are very dightly above
average overall and support work in other subjects, for example, in science in Year 3 when the
children read their ingtructions and complete tasks unaided while the teacher works with a
selected group. Inwriting most of the children show agood level of accuracy in the grammatical
congtruction of their sentences and have good skills in using punctuation and in choosing an
interesting and varied vocabulary. The proportion of pupils producing writing of the quality
expected at their age is higher than in the average school and an appropriate proportion of the
children exceed this sandard.

In mathematics the vast mgjority of the children develop a good grasp for their age of the basic
number skills and the other aspects of mathematics. They use these to support learning
successfully in other subjects. In geography, for example, the pupils are able to use graphs to
talk about the climate and in science they design charts and grids to present their findings.

In English, mathematics and science most of the pupils Sart at the school with attainment that is
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broadly average in relaion to the nationa standards. The children come from two infant
schools.  An appropriate number reached Level 2 and an average proportion overall exceeded
that level. In writing the children make good progress and an above average number of them
leave the school having exceeded the typica level. In reading the vast mgority of the children
complete their time in the school with average attainment and their progress is steady. The
nationd literacy strategy was implemented in the autumn term 1998 and this has strongly
supported the children's attainment.  In mathematics the children enter the school with
attainment that is average overall and with a significant minority of the children exceeding the
average level. The evidence from the lessons observed and from the examination of past work,
supports the judgement that progressis good and a higher proportion of the children achieve the
typicd level expected of them. In science progress is good for the vast mgority of the children
and the proportion who reach an average level has increased. Progress in dl three subjects is
particularly good for the children who entered the school with dightly below average attainment
as a higher proportion leave the school with average attainment.  Progress is dower for the
children who have the potentia for higher attainment and who entered the school with average
test results. The rate of their progress is dightly uneven but there is an increased rate in Year 3
and Year 6.

The progress made by the children in information technology is good and their attainments at the
end of the key stage are above the nationa standard. The children use computers with
confidence and they are increasing their knowledge, skills and understanding, although their
experience in control is underdeveloped. The children’s progress in design technology is
unsatisfactory and they have insufficient opportunity to develop their learning to a level that is
expected for their age.

In geography, higory, art, physica education and music the pupils make good progress
throughout the school and show a good range of skills and understanding. The children’s work
exceeds the level expected for their age. In religious education the children make satisfactory
progress and their work matches the levels for each age expected in the agreed syllabus.

In 16% of the lessons observed the children’s progress was very good or excellent. This often
occurred when the subject co-ordinator was taking the lesson but other teachers adso
demonstrated strengths when teaching certain subjects.

The children with specid educationa needs make good progress in relation to their past
attainment. The range of good provison ensures that the children’s work is carefully monitored
and evaluated as a means of providing well-matched tasks and speeding progress. Those
children who show dightly below average attainment are supported very effectively particularly
in literacy and their progressis, in some cases, very good. There has been asignificant difference
in the attainment and progress of the potentiadly higher-attaining boys and girls.  This is less
apparent currently, athough there are ill some differences.

Comparing the present ingpection judgements with those made at the previous ingpection, it is
gpparent that standards have improved sgnificantly across the curriculum. In particular,
standards are now 30% higher in English and 9% higher in mathematics and science.

Attitudes, behaviour and personal development

The school has successfully maintained its high standards in these areas since the time of the last
ingpection. These are strengths of the school.

The pupils have good attitudes to learning throughout the school. They are confident and
motivated learners who settle quickly in class, listen attentively and are very eager to contribute
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in lessons.  They discuss issues in a mature and reasoned way and tackle their work with
enthusasm. Mogt have very good concentration and often become totally engrossed in what
they are doing. In a class assembly, for example, al the pupils remained utterly focused on the
day’ stheme for the whole of the sesson. They take a pride in what they are doing and persevere
with it until it is completed to their satisfaction. When they are given the opportunity, the pupils
are happy to use their initiative and show some independence in their learning.

The pupils behaviour is very good, both in class and around the school. In lessons they know
the standards of behaviour expected of them and have the sdf-discipline to live up to these
gandards without being reminded. As a result, the teachers have no need to waste time
establishing order and can get on with their teaching. The pupils move around the school and
the stein a sensble and orderly way and show courtesy and consderation for adults and for one
another. When children hold the doors open for their class, for example, others will thank them
as they pass through. The pupils demonstrate good manners and social skills at lunchtimes,
queuing patiently for their food and chatting amiably to one another as they eat. Outside in the
playground, the pupils play safely and have an awareness of others. They show respect for their
surroundings and handle resources with care. There have been no exclusons since the current
headteacher has been at the school.

Relationships in the school are dso very good. The pupils get on very well with one another and
with adults. Boys and girls work and play well together and pupils show interest in others' ideas
and appreciation for what they have achieved. In severd physica education lessons, for
example, pupils spontaneoudy applauded demonstrations of work by others. Staff and pupils
treat one another with mutua respect. The pupils are polite and helpful towards adults and are
happy to seek guidance when they need it and to talk openly and maturely about their work.
The few pupils from ethnic minorities are well integrated into the school. It is a friendly and
harmonious community.

The pupils respond well to the good opportunities they are given to take respongbility for duties
in class and around the school. They take lunch boxes to the hall, for example, or operate the
overhead projector during assembly or represent their class on the school council. They take
these respongibilities very serioudy and carry them out willingly. Pupils on the school council
expressed the views of their peers very earnestly and many were full of bright ideas on how to
improve the daily running of the school.

Attendance

The level of the pupils attendance at the school is good. It is above the national average, as it
was a the time of the last inspection. Most absence is caused by illness and there is virtualy no
absence for unacceptable reasons.

The pupils punctudlity is aso good. They enjoy coming to school and most arrive promptly
each day so that the morning session can begin ontime. These good standards of attendance and
punctuality have a positive impact on the children’s attainment and progress.
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Teaching

The qudlity of teaching isgood overall. During the inspection dmost al of the lessons were of a
least satisfactory quality: less than 5% (only 3 lessons) proved to be unsatisfactory. Just over
half of the lessons show good quality and about 15% show very good or excdlent quality.
Examples of good practice were seenin al year groups, athough there was rather morein Y ears
3 and 6 than in the other years.

The most consistently positive feature of teaching in the school is the effective management of
the pupils. Almog all lessons show the teachers managing the pupils behaviour camly and
effectively to promote very good attitudes and conduct. As a result, the lessons progress in an
extremely co-operative and purposeful atmosphere, providing a very good environment in which
learning may proceed. This good dart is developed in an effective and satisfactory manner in
amog al lessons, particularly in the support of those children with special educational needs.
While al the teachers have high expectations of the pupils behaviour and show good qudlity in
some of their lessons, there is a range of particular strengths in the teaching which influences
how much the children learn. The better teachers, who show very good or excellent qudity,
gimulate the children with exciting and chalenging, open-ended tasks. They ask wide-ranging
and probing questions to gain an understanding of how much al of the children have understood
and to help the children judge how successful their work is.

In the important areas of literacy and numeracy the teaching is good overal with some very
good and excellent teaching. This is seen in mathematics when, in al classes, time is given to
challenging and enjoyable discussions of mental calculation strategies.  1n English the teachers
use a range of good quadlity fiction and non-fiction very cregtively to teach specific skills and
develop understanding effectively. However, some targets for further development are not
aways identified as a means of speeding progress, particularly in relation to the potentialy
higher-attaining children. The pupils progress in individua lessons is often good and in the
long-term there is evidence of standards rising steadily for the vast mgjority of the children. Each
year builds on the pupils previous learning through careful use of the medium- and long-term
planning drategies and national optiond tests and this is strengthening the quality of the
teaching.

The quality of the teachers planning is good and reflects very clear and thorough knowledge of
the subjects. The teachers identify exactly what the children are to learn and make this clear at
the beginning of lessons. Not al of the teachers check to see which children have achieved the
learning targets and some closing sessions of lessons are less effective when the children show
what they have done rather than what they have learned. The teachers plan together in year
teams. They are supported by the curriculum co-ordinators who prepare the medium-term plans
for their own subjects for al year groups and who attend the planning meetings to discuss the
individual lessons. This strategy works well in almost al cases. However, during the ingpection
there were occasions when the class teacher was unsure how to proceed effectively because the
lessons had been planned by the co-ordinator and not fully understood by the teacher.

The best lessons seen during the inspection combined very good questioning of both individuals
and the whole class, clearly identified and specific learning objectives, high expectations, good
subject knowledge and very good quality management of the children. These lessons promoted
very good progress by the pupils. For example, a stimulating English lesson in Year 3, which
was taken by the subject co-ordinator, rapidly extended the children’s use of punctuation and
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vocabulary through the teacher’s excellent subject knowledge and ability to match the tasks
accurately with the children’s needs.

The good teaching is supported by clear and thorough planning. This enables the teachers to
build effectively on previous learning within and across year groups. The teachers have a good
understanding of the subject and set a rapid pace for the lesson asking rigorous questions and
choosing work that challenges the children but is achievable. An information technology lesson
in Year 6 set high expectations of the children’s thinking by introducing the scanning of pictures
into a brochure the children were writing. A mathematics lesson in Year 4 extended the
children's understanding by applying previous learning of calculations to doubling higher
numbers. An art lesson in Year 5 set high expectations of the children’s thinking and crestive
kills by usng familiar till-life objects arranged in an unusua way for the children to draw in
pastels and chalk and good questioning was used to ensure the task was successful. The pupils
good responses in these lessons reflect their concentration and perseverance with challenging
tasks.

The few unsatisfactory lessons during the inspection showed a common characteristic weakness.

In these cases, the teachers were working from planning designed by the subject co-ordinator
and which was not thoroughly understood. In addition, a small proportion of lessons suffer from
the weakness that teachers do not keep a close enough check on the progress individual pupils
are making. The range of tasks provided sometimes provides insufficient challenge for the more
capable children, for example, in science and in reading. Sometimes the marking gives no advice
to the children on how to improve their work.

The teachers plan very well and give good support to the children with specia educationa needs.
In literacy lessons, the teaching is very good where intensive small-group teaching by a support
teacher or assstant promotes good progress.

The setting of homework is generdly a sound feature of the teaching and the pupils are given
encouragement and support in extending their ability to read a home. Other tasks include
gpellings and the completion of work. Most parents are content with homework arrangements.
The quality of teaching has improved since the last ingpection. In-service training to develop the
teachers skills and understanding has led to an increased rate in the children’s progress since the
time of the previous ingpection. The monitoring and evaluation of the teaching and the rigorous
support for improvement by the headteacher, deputy head and subject co-ordinators have
postively supported the teachersin implementing initiatives and raising attainment.

Thecurriculum and assessment

The curriculum

The curriculum is balanced and broadly based. It is well documented and provides a good range
of interesting and worthwhile experiences. The planned curriculum provides good coverage of
the national curriculum programmes of study in al subjects except for some aspects of design
and technology. The school has successfully introduced the nationd literacy and numeracy
drategies and these are having a positive effect on the planning in both areas. Provision for the
pupils socia and personal development is very good. All pupils have access to the full range of
subjects.

Curriculum planning is very good. There are detailed policies and schemes of work for all
subjects of the national curriculum and religious education. Curriculum documents are thorough
and detailed. They include helpful advice for the teachers and provide a long-term framework
for each subject. Detailed medium-term plans are trandated into effective short-term plans. The
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curriculum planning ensures a broad and balanced coverage over atwo-year period. All subjects
are taught each term, except for geography and history which are taught in aternate terms to
alow time for units of work to be taught in sufficient depth. Where it is relevant, subjects are
well integrated which puts the pupils learning into context and adds interest. There are
particularly good links between aspects of history, geography, art and design and technology.
Literacy and numeracy are frequently integrated into other curriculum areas. For example, Y ear
6 pupils use andyss of historical novels to investigate aspects of Victorian life. Year 4 pupils
use graphs to record and interpret weather conditions in other parts of the world. Time
alocations for the subjects are appropriate but the overal teaching time is 20 minutes a week
short of the recommendation for Key Stage 2 pupils.

Literacy and numeracy are planned well and delivered effectively according to the nationa
recommendations. The children work in groups set by attainment for both subjects. However,
the potentialy higher-achieving pupils are not aways sufficiently challenged by the curriculum.
This has been recognised by the school and steps are being taken to improve standards for the
more able children.

Each subject co-ordinator produces detailed termly plans which refer to the schemes of work for
ther area of the curriculum. This effective medium-term planning shows the main learning
objectives, coverage and activities to be undertaken. Short-term planning takes place in
conaultation with co-ordinators and year group teams. This is an effective strategy as most
planning groups include newly qualified or inexperienced staff who benefit from the support of
their colleagues. It aso provides an effective way for co-ordinators to influence and monitor the
teaching of their subjects. Short-term plans are good. They include clear details of learning
objectives, activities, teaching methods and organisation.  The curriculum planning is
implemented well and contributes to the attainment and qudity of teaching in all subjects except
for parts of the design and technology curriculum.

There is an effective equal opportunities policy and the staff are good role models for pupils.
The school generdly ensures equality of opportunity for al pupils. The school provides good
support to pupils who have English as an additiona language. All extra curricular activities are
open to both boys and girls. The school has identified a discrepancy between the attainment of
more able boys and girls in English, mathematics and science and is taking action to dea with
this.

Curriculum provison is adapted very effectively to the requirements of pupils with specia
educational needs. The procedures for identifying the pupils are good and the children’s
attainment and progress are carefully monitored. Some pupils have been removed from the
register because they have successfully overcome ther learning difficulty. The children are
integrated well into the learning programmes of the school with the help of precise and specific
individual education plans. Great care is taken to ensure pupils with specia educationa needs
receive access to the full curriculum. Effective use is made of support staff and specidists such
as occupationa therapists and the tutor from the Dydexic Indtitute.

The provision of extra-curricular activitiesis good. Activities include agood range of sports and
competitive team games, drama, music tuition and residential outdoor pursuit activities. This
provison enhances the curriculum.

The pupils are provided with appropriate opportunities to learn about matters related to hedth,
drugs and sex education. There is no forma homework policy but children regularly take home
their reading books and weekly spellings as well as any work set by the teachers related to
activities carried out in class.

The qudlity of the curriculum, including the provision for pupils with special educationa needs,
has improved since the previous inspection. The alocation of teaching time has been reviewed in
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order to ensure a broad and balanced curriculum.  Curriculum provison is good and this
contributesto the good rate of progress and the good qudlity of teaching.

Assessment

Arrangements for the assessment of the pupils knowledge and sKills are generally good. There
is a policy document that identifies the range and purposes of assessment Strategies used by the
school.  Indications of overdl expectations for each cohort are andysed thoroughly and
comprehensively, based on the Key Stage 1 and 2 nationd test results for English, mathematics
and science and the results of optiona tests taken by the children in Years 3, 4 and 5. This
analysis has been undertaken rigoroudly and is clearly presented. It is used to provide targets for
nationd test results for future Year 6 pupils. Information gained from these assessments is
andysed to identify the national curriculum levels attained by individua children. The
information is used to guide curriculum planning to target specific weaknesses and improve on
the overadl picture presented in the target setting data. For example the lower than average
attainment in reading of the more able boys has prompted the purchase of a wider range of
reading materials to interest them. Similarly the more able girls have been partnered with the
boys in mathemeatics as a means of raising their attainment. The data is aso used to compare
year cohorts and analyse the differencesin their overal attainment.

The teachers collect data three times each year on the nationa curriculum levels children have
reached. They identify the children’s persona strengths and weaknesses and set targets for
improvement which are discussed with the parents during consultation evenings. These targets
are not referred to sufficiently to make them effective and the daff have yet to develop
intervention strategies based on the identified targets so that the rate of progress of individua
childrenisincreased.

Generd targets for literacy are clearly identified in al classes. Specific targets for lessons in all
subjects are identified and are shared with the pupils at the start of each lesson. Marking is used
to check understanding and completion of work. All work is marked. In many classes teachers
write diagnostic comments designed to clarify what the children need to improve in order to
move on. In some classesthe teachers are less clear on this strategy.

The pupils with specid educational needs are assessed regularly and their targets are linked with
their individua education plans. These documents are used to inform planning and are
scrutinised carefully to identify progress and future targets.

Pupils spiritual, moral, social and cultural development

Overadll, the slandards of the spiritual, moral, socia and cultural aspects of the school are good.
The mora aspects are very good. The spiritual and socia dimensions are good. The cultural
aspect is good for the pupils experience of their own culture but needs further development of
their experience of other cultures. The previous inspection found that there were insufficient
opportunities to promote spiritua development and that additional resources to enhance learning
about other religions were required. Both areas have received effective attention. The spiritua
dimension is now good and the school has a very good provision of artefacts and materials to
support learning about the major world religions.

Good provison is made for the children’s spiritud, moral, socid and cultura development
through the school's strong links with the local community, links with the loca church,
environmental studies, aspects of the curriculum, out-of-school activities and through the daily
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act of collective worship. Worship meets statutory requirements.  Throughout the school, the
gaff work hard to promote the pupils spiritual, moral, social and cultura development through
sound relationships, specific class work and individua support. Their work is guided and
supported by effective policies and schemes, which are consstently implemented.

The pupils spiritua development is very effectively promoted through the daily act of collective
worship. The mgjority of assemblies are Chritian in character and emphasise values such as
caring, sharing and respect. Visitors contribute to assemblies to share experiences of their faith.
The children are provided with opportunities to reflect on their own vaues and beliefs and to
apply them to their daily lives. These opportunities are adso given in class assemblies and
religious education lessons. The adoption of a loca chapel as part of an area scheme has
provided the pupils with rich opportunities to develop their awareness of spiritua matters from
historical and artistic perspectives. The teachers understanding in developing the spiritua
dimension has been raised through effective documentation, such as the vison statement on awe
and wonder, and through staff training. The staff use the curriculum well to develop the spiritua
dimension and examples were seen in literacy lessons, in poetry readings and in art periods.

The fostering of amora code is well developed throughout the school by an effective behaviour
policy that is promoted and reinforced congsently by al saff, including during lunch-time
supervison. At the outset of each year every class reviews its behaviour code. The religious
education and the persona and socia education programmes are well structured to teach the
children about mora issues, fairness and justice.  Within the context of religious education
lessons the children are given many opportunities to reflect upon good behaviour and to apply
Chrigtian principlesto their daily lives.

The pupils behaviour and their relationships with each other and adults are an undoubted
grength of the school. Through their behaviour in class and about the school, as well as in
discussion of moral issues, the children show that they understand the differences between right
and wrong. They treat each other and adults with courtesy and respect. They co-operate well
together and they show respect for the school grounds and building. The staff foster this caring
ethos through carefully created displays in classrooms and in the public areas around school.
The school is acommunity where dl children are valued and the staff work hard to build postive
sdf-images and to give pupils high sdf-esseem. The very high standards of behaviour are
supported by effective school documents that strongly reinforce the development of good
behaviour and anti-bullying strategies. The parents have acknowledged this strength of the
school in their response to the ingpection questionnaire.

The pupils socia development iswell promoted and developed through a broad range of school
activities. The children are given many opportunities to take responshilities, such as helping in
assembly and doing jobs around the school, organising playground activities and through
membership of the school council. The pupils have the opportunity to participate in resdentia
vigts. Thereis awide range of after-school clubs that are popular and well supported and the
school runs various seasond sports teams. The broad range of groupings employed by teachers
in the classroom is used successfully to promote socia and co-operative skills. The school has
developed strong links with the local community, with the local environmental group and with
local senior citizen organisations. 1t makes effective use of vigtors to enhance the curriculum,
such as athegtre group to give a performance about eectricity and people to reminisce about the
past in history. The children also participate in educationa activities with other local schools,
such as a desgn and technology challenge. Each year the children are actively involved in
supporting charitable organisations through activities and functions to raise money.

The school has made good provison for pupils to develop their cultura experience. The
curriculum is used effectively to introduce pupils to music and art from other times and other
societies.  Vigtors come to school to perform. A local secondary school’s orchestra and
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musicians play in assembly. Theetre groups perform a school to support various curriculum
areas. The pupils perform for the local community at festive and social occasions, such as carol
snging in the locdity a Chrismas. The loca area and beyond are used for educationd visits for
art, science, history and geography. A local monument has been adopted and is used to support
learning in many subjects.

The school is developing the provison to teach the children about other cultural traditions.
Already the celebration of some of the festivals from other world religions and cultures is
included in the assemblies. An Afro-Caribbean group of dancers was invited to perform as part
of astudy of the West Indies and the pupils were introduced to Caribbean food through a food-
technology activity. The school’s resources for multicultural studies and other world religions
are currently being extended with some excdllent artefacts and good books but the children’s
awareness of the range of cultures represented in our society is under-developed.

Support, guidance and pupils welfare

The school has maintained its good provison in these aspects of its work since the last
ingpection. It isacaring community where the pupils well-being is of paramount importance. A
range of good policies relating to al areas of the children’s welfare underpins the good practice
inthe school. The quality of support for the pupils makes a good contribution to their sandards
of attainment.

Personal support for the pupilsis good. The teachers and other staff know the children well and
make every effort to ensure that they are happy a school. Relationships between the staff and
the pupils are very posdtive and dl gaff treat the pupils consstently well. Lunchtimes are
organised well and run smoothly. The well-planned programme of personal, socia and mora
education gives good opportunities for the children to explore pastoral issues and to congder
wider concerns relating to their lives. This includes health and sex education, which were not
covered at the time of the last inspection.

Educationa guidance for the pupilsis aso good. The teachers are attentive to the pupils needs
in class and aware of how they are doing with their work. They have high expectations of the
pupils and congtantly try to move them forward to attain higher standards. The school has
identified the need to challenge the more able pupils appropriately and is setting up strategies to
do this. At present the work set for them is not always sufficiently demanding. There are good,
thorough procedures for identifying the children with specia educational needs and they are well
supported in class and in their withdrawal groups.

The school has good systems for recording attendance and monitoring absence. Registers are
well kept and up to date and absences are chased up regularly. The school now complies fully
with the requirement for reporting absence ratesin the governors annua report to parents.

Discipline is well maintained in the school. Provision for moral education is very good and all
daff have consstently high expectations for standards of behaviour. Rewards are effective in
motivating the pupils and sanctions are suitable and fairly applied. Any instances of bullying are
taken serioudy and handled very firmly.

There are good procedures for child protection which are made clear to the saff in ther
handbook. Loca authority guidelines are also readily accessble and training for al of the
teachers has been planned for next term. The children are taught appropriately about keeping
safe in their personal, socia and mord education lessons.

Hedlth and safety issues are well managed in the school. The school’s hedlth and safety policies
comprehensively cover dl aspects of school life and are well implemented in practice. The
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teachers and the pupils show a good awareness of safety in lessons and around the ste. The
school is cleaned and maintained well. Arrangements for administering first aid are very good.
Thereis a purpose built medical room which iswell ssocked. Thefirg aiders are trained well and
the children are tended with kindness and attention. Incidents are recorded in detail and the
parents are fully informed when appropriate. Those pupils with particular medical conditions are
well looked after.

Partnership with parentsand the community

The school has successfully sustained and built upon its good relationship with its parent
community since the last ingpection. The parents are still kept well informed about the school’s
daly life and events through the prospectus, the governors annual report and regular
newdetters. The school is especidly good a advisng the parents about any changes in
organisation, such as their child changing sets in mathematics, and at consulting them about
matters which directly affect them, such as the prospective homework policy. Curriculum
information is now good. The school has introduced topic letters which are sent out each term
and holds curriculum meetings, for example on nationa testing and on specid needs. Thisisan
improvement since the last inspection.

Reports to the parents on their children’s progress are satisfactory overall. There has been some
improvement since the last ingpection. Most focus appropriately on pupils attainment and
progress, particularly in the core subjects, but do not give parents an indication of how well their
children are doing compared with nationad standards. The concerns of some parents in this
respect are judified. The qudity of comments in the foundation subjects is not aways
conggent. While some paint a clear picture of the skills the children have acquired in each
subject, others limit themselves narrowly to recording the work covered and the pupils attitudes
and effort. The school is currently reviewing its reporting process and has made a good sart
with the target setting introduced in parents evenings.

The parents involvement with the school is good. They find the school approachable and
uphold the values it promotes. They are satisfied with the standards it achieves, both in
attainment and behaviour. Mogt of the parents support their children’s learning by ensuring that
any homework is completed and by attending parents evenings to discuss ther children's
progress. Some parents are able to help in class or at school events and the school appreciates
their efforts. The parents of pupils with special educationa needs are involved well in their
children’s annual reviews, where appropriate, and with their individual education plans. The
teachers quickly aert parents to their children’s difficulties and encourage them to work with
their children towards their targets.

The school has a good range of links with the local community, which helps to enhance the
curriculum and enrich the children’s persond development. Physical education, for example, is
enlivened by coaching from members of the community and from national football clubs and by
participation in local sporting events. Work in the humanities is imaginatively extended through
input from vigtors to the school, such as members of the Women's Royal Voluntary Service
talking about Britain since the 1930s or an environmenta group developing the grounds with the
children. There is a good, mutualy supportive relationship with the local secondary school,
which helps the pupils to settle easily when they transfer. The children regularly attend events
and performances a the secondary school and the secondary school’s students undertake work
experience placements at the junior school. The good links with the community make a postive
contribution to the pupils attainment and persona development.
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L eader ship and management

The quality of leadership and management in the school is one of its strengths.  This has
improved since the last inspection and is now very good. As a result, the school’s capacity for
further improvement is excellent. The headteacher provides strong and purposeful leadership for
the school and has achieved much since she took up this post. She has a clear Strategic vison for
the development of the school and a carefully planned and structured approach to school
improvement and raising standards. The headteacher is ably supported in her role by the deputy
headteacher and the curriculum co-ordinators.  The members of the governing body are hard-
working and committed to the good of the school. They have efficiently managed recent major
changes to their organisation and are now very well placed to move forward in their new
committee structure.

The school has very good systems for monitoring and supporting teaching and the curriculum.
The need for such systems was a key issue at the time of the last ingpection and it has been very
successfully dedlt with. The headteacher has established step-by-step procedures for classroom
observations, desgned to boost the confidence of staff and to help them in their professona
development, aswell asimproving the qudity of their teaching. This has worked very well. The
qudity of teaching in the school is good and the staff are motivated and keen to develop.
Curriculum co-ordinators are now also involved in this process. They manage their subjects
enthusiagtically and very effectively and are eager to improve them further when the school
development plan gives them the opportunity to do so.

The school’s aims, values and policies are al very well embodied in its daily life and work. The
ams and values focus on a commitment to excellence and high expectations of attainment and
behaviour. They are fully supported by parents. The school’s curriculum and pastoral policies
are dl consstently applied to give a unity and coherence to the school’ s practice.

The school development plan is very good. This is a sgnificant improvement since the time of
the last ingpection. The headteacher has refined and streamlined the planning process, focusing
on a manageable number of redistic and appropriate targets and linking development to the
possibilities afforded by the school budget. Clearly defined success and evaluation criteria are
prominent for each target. The plan is an accessible, working document that has an impact on
the qudity and standards in the school. Last year's focus on information technology, for
example, has contributed to good standards of attainment in this subject.

There is a very postive ethos in the school, characterised by the staff's commitment to high
gandards and the pupils commitment to hard work. Relationshipsin the school are very good.
The staff and pupils demonstrate mutua respect for one another and the staff have a strong sense
of team spirit. They work very hard and dl pull in the same direction for the good of the pupils.
Communications are good. The head keeps staff and parents well informed and involved
through regular meetings and notices.

The school is very concerned to offer equal opportunities to al and largely achieves this for both
the children and adults. Appropriate legidation is complied with and the school’s management
promotes achievement for al. However some minor anomalies remain. For example, a few
pupils are withdrawn from lessons for instrumentd tuition and these children miss the same
subject each week. Additionaly the more capable pupils sometimes lack the challenge they need
to make sufficient progress.

There is strong leadership for specia educationa needs and an effective policy that postively
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supports the very good provison. The headteacher is aso the specid needs co-ordinator and
she supports the class teachers effectively in implementing the policy. The school is very
successful in promoting the learning of the children with specia educational needs.

The governing body meets dl its satutory requirements apart from some minor omissons from
the prospectus and from its annual report to parents.

Staffing, accommodation and lear ning resources

The number, qudifications and experience of the teachers are satisfactory to meet the demands
of the national curriculum. The number of support staff employed at the school is higher than
average. They are well qudified and effectively briefed and deployed well to offer good support
to pupils and teachers. The adminidrators, cleaners and other non-teaching staff make an
important contribution to the work of the school. The school receives good specia needs
support from other agencies.

The arrangements for the professond development of the staff are very good. This provison
has improved since the previous ingpection. The appraisal process meets statutory requirements.
The teachers attend regular interviews with the headteacher which produce individua
professond development plans linked to the school development plan. These are effective in
supporting staff development.  Arrangements for the induction of newly-qualified teachers are
very good. The new teachers are well mentored, supported and guided by trained colleagues.
The headteacher helps to improve standards of teaching by drategicaly placing teachers
throughout the school to support each other. Opportunities are provided for the staff to receive
training and support both interndly and by attending external courses. The professiona
development of al gtaff is seen as important and attendance on courses is good. The teachers
have received training on raising the quality of teaching, which has been effective. Training on
implementing the national literacy and numeracy dtrategies has improved the teschers
understanding and increased their confidence in these areas. This is having a beneficia effect on
the quality of teaching and learning. Due to school and nationd priorities, design and technology
has received less attention and teachers have not had the opportunity to extend their expertise in
this subject.
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Accommodation.

The accommodation is satisfactory for the curriculum to be taught effectively. The
accommodation for teaching physical education is good.

Insde and outsde, the school is well maintained, very clean and in good decorative order.
Attractive displays help to make the ingde of the building a stimulating environment for the
pupils. All classrooms are sufficient in size and the school makes good use of additiona space
for small-group work. Every available space is used. The accommodation for small groups of
pupils with specid educationa needs who are withdrawn from classes for short periods is
satisfactory. The school does not yet have a functiond library. Non-fiction books are kept in the
resources room which is used as a classsoom each morning. However, the school plans to
change this room into an information retrieval room which will include a non-fiction library in the
near future.

The outsde environment of the school is a stimulating place for pupils. There are interesting
games painted on the playground and brightly painted seeting is available. There are attractive
flower-borders and trees. There is sufficient space for the pupils to play and a range of small
apparatus is available at playtimes. No litter or graffiti was seen during the period of the
ingpection. Thereisasmall garden that the school plans to improve during this academic year to
incorporate a wild area. When this is complete it will increase the posshilities of using the
school Site as aresource for teaching and learning.

Resources

Overdl, the resources for learning are good in terms of sufficiency, qudity, accessibility and
usage. They are good for English, science, higtory, art, music, physical education, special needs
and information technology. They are satisfactory for mathematics and geography and
unsatisfactory for design technology.

The English, mathematics, and information technology provison has been extended through
recent spending, in line with the school’ s development plan. The range of fiction books is good
and the sets of books for group reading are well organised and sufficient in quantity. The
provison of resources for religious education has been extended by the acquisition of artefacts
and books in response to the requirements of the last ingpection. The information technology
resources are to be extended further through funding from the Nationa Grid for Learning. The
school has created an effective information technology development plan that will lead to the
creation of a computer suite in 2000. The design technology curriculum is under-resourced for
food technology and for textiles and there is an insufficient range of materials for construction.
The resources are not housed suitably for pupils to make independent choices.

Currently the school does not have a central library because of pressure for classroom space.
The quality of learning is affected by this lack of provision as pupils have not learned to retrieve
books through alibrary indexing or cataloguing system. The other information retrieval skillsare
taught well. The school development plan acknowledges this deficit. Arrangements are planned
for the information books to be sted alongside the computer suite in an informetion retrieval
centre that is currently under development. The range of nonfiction books is satisfactory.
Many of them are distributed throughout the classrooms and are available for the children to
pursue studies relating to arange of curriculum subjects.

The resources are appropriately located and organised for convenience of access. The subject
co-ordinators audit the learning resources for quality and for ease of access. This attention has
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contributed to the good overall provison. The school's development planning includes an
annua review of each subject’s resource needs and funds are alocated to co-ordinators for
acquistion. The school augments its resources through effective use of vigts to the adopted
chapdl, the loca church, local resources for learning, distant locations (including a residentia
vigt) and vistorsto school.

Theefficiency of the school

The school has very good procedures for financia planning which are closely linked to its am of
continuoudy raisng standards and improving the quality of education for the pupils. There are
systematic processes for setting and monitoring the budget which is driven by the priorities set
out in the school development plan. Success and evauation criteria are clearly laid out in the
development plan and the senior staff and governors regularly consider the cost effectiveness of
the spending decisons made. This is a sgnificant improvement since the last inspection. The
school spends its money wisdy, targeting funds at the necessary priorities.  Recently, for
example, the school has benefited from additiona funding due to its amalgamation with another
locd junior school. Rather than building up reserves, the school has spent this money
purposefully to carry out much needed refurbishment of the building, improve resources and
provide supply cover to allow monitoring and evaluation of literacy and numeracy lessons. The
standards fund is appropriately used for staff training and money alocated to support the pupils
with specia educationa needs is spent well as they make good progress.

The saff are deployed well across the school.  The school makes the most of the teachers
gpecidig killsin particular subjects, for example in teaching literacy and numeracy, and bringsin
additional staff where necessary to teach music and to release time for senior staff. The support
assgtants are used well to help the pupils with specia needs. The school makes good use of dl
its available accommodation. The conversion of a corner of the foyer into a medica room, for
example, illustrates the fact that no space is wasted. Resources are employed well to support
learning across the curriculum.

Financia control and school administration are good. Procedures for ordering and paying for
goods are orderly and systemeatic and money is dealt with in a proper and correct fashion. The
recommendations of the recent loca authority audit report are currently being implemented.
School administration is efficient and unobtrusive and makes a vauable contribution to the
smooth daily running of the school.

The pupils attainment when they start at the school is in line with the nationa average but it is
above average by the time they leave in dmost al subjects of the nationd curriculum. They
make good progress through the school and their behaviour is very good. The quality of
education, particularly the teaching, provided by the school is good. There has been very good
improvement since the last ingpection and the capacity for further improvement is excellent.
Costs per pupil are about average. Taking these factors into consideration, the school offers
very good value for money.
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PART B: CURRICULUM AREASAND SUBJECTS

ENGLISH, MATHEMATICS AND SCIENCE

English

In the 1999 nationa curriculum tests in English the results were above both the national average
and the average for smilar schools. The results had been better in 1998 but the arrival of pupils
with lower attainments from a nearby closing school in the autumn of 1998 for their find year in
primary education affected the 1999 results. 1n 1999 the proportion of pupils reaching the level
of reading expected for their age (Level 4) was average overdl. The proportion of girls who
reached the higher level (Leve 5) was about average and the proportion of boys was lower than
average. In writing, the proportion of children, both girls and boys, who reached Level 5, was
well above average. In both reading and writing, the girls reached considerably higher standards
than the boys. Inspection judgements of the present Year 6 children, based on a wider range of
evidence, indicate that overall the pupils are of above average attainment in writing and spesking
and listening and average overdl in reading. Except for the drop in 1999, the results have risen
seadily since 1995 when the previous inspection took place and the overdl standards in the
long-term are judged to be improving. Since the last inspection the standards achieved in
national tests have risen by 30%. The standards for the potentially higher-attaining pupils in
reading are static but they are improving in writing. The standards for the potentially higher-
attaining boys are less satisfactory and the school has rightly identified this as a target for
improvemen.

The children are entering the school with above average sKills in reading and average skills in
writing. During their time in the school their progressin literacy is good overal, being sound in
reading and good in al aspects of writing and in speaking and listening. These sKills support
their progressin other subjects.

Speaking and Listening

In this aspect of the subject good progress is made. The children extend their ability to listen
closaly and with understanding and then to explain or discuss what they have heard. Most of the
children contribute their own perceptions confidently and question their teachers and each other
to extend ther understanding. In many instances comments include a wide and interesting
vocabulary. For example, in Year 6, the children commented sensitively and accurately on the
qudlity of sound in the musical compositions of others and, in Y ear 4, the children discussed the
difficulties of maintaining a comfortable living temperature in hot countries using their own
knowledge and vocabulary learned in the lesson to support their opinions. Throughout the
school the vast mgority of the pupils listen very attentively and spesk with a level of skill
exceeding the national standard for their age. This skill is extended during the lessons for
persona and socia development when the children are able to express their ideas well.

Reading
The pupils progress in reading is satisfactory. There is Seady improvement in fluency and

accuracy and in the ability to tackle more difficult words and sentences. Thelr understanding of
what is read is generally sound. The children make good progress in their gppreciation of text
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and they talk with enthusiasm about the books they read for pleasure and for the acquisition of
information. In Year 6 the children read with an appropriate level of accuracy for their age and
talk with interest about the books they have read and their favourite authors. The range of books
they read is wide and includes fiction and non-fiction. The provison of more non-fiction texts
has been part of the school’ s strategy to raise the boys atainment in reading. The school library
is in the process of being converted to an information retrieval room. This will provide
opportunities for use of information technology and non-fiction books for class lessons on
finding and using information. As yet there is no library and some of the children’s library skills
are under-developed. Most of the pupils rely on adults to locate the information books they
require. All the children asked were able to use a contents page and an index effectively to
locate information in books and are familiar with using sub-headings to find appropriate sections
of text.

Writing

The children make good progress in writing in al year groups and their progress is very good in
the lessonsiin Years 3 and 6 taken by the English co-ordinator. InYear 3 the children’swork in
literacy lessons is at the nationally expected levels, with some work at a higher level, and they
make good progress. For example, they are beginning to identify and record key features of text
from information books and are using punctuation such as speech and question marks to clarify
the meaning of their work. Previousy completed work shows that the pupils have made good
progress during the term and they are extending their range of vocabulary and writing longer
pieces of text. In Year 4 the children’s spelling is sound and they are developing their story
writing well, usng a good range of vocabulary to record their ideas. They are able to recognise
the tenses of verbs and change them to suit different circumstances. In Year 5 the children are
beginning to creste atmosphere in their stories and play with words to creste impact, for
example, by usng aliteration. Some children in the year group are ill showing weaknesses in
handwriting and punctuation. InYear 6 the children’s progressis good and it is evident that the
work of earlier years is supporting the good standards the children achieve. Mogt of the children
use written language expressively and salect vocabulary confidently to grip the reader’ s attention
in their story writing. They write well for a range of purposes and are able to select sgnificant
information to convey strong impressions of places they have visted and events they have
witnessed.  This was particularly evident in the work recounting a resdential visit. The pupils
writing skills strongly support other subjects, for example, in Year 4 in science the children
record their findings quickly and in history in Year 6 note taking is used well. Throughout the
school there are too many children who do not use joined writing confidently. The programme
for teaching this is inadequately paced and some of the older children in the school are ill
printing.

The children’s response in lessons is good and they show a high level of interest in the subject.
They listen very attentively to their teachers and concentrate well on their tasks. In Year 3 the
children persevered with their work of extracting the key features from a text even though this
was difficult and challenging. In some classes the pupils are very keen to contribute and
volunteer information. They tak eagerly about their work and describe the purposes of their
tasks. When reading, the children express ideas freely and speculate effectively about the plot
and charactersin stories. When other pupils are talking they listen well and show an appreciation
of different views. Behaviour is very good in literacy lessons and the children show an
enjoyment and appreciation of their work.

The good response of the children to the lessons and the good progress are reflections of
teaching that has many very good features. During the inspection three quarters of the lessons
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were better than average and one fifth were very good or excellent. The strongest feature of the
teaching is the good management of the children which promotes very positive attitudes and a
readiness to work. The very good and excellent teaching includes well-designed tasks that
interest the children and also stimulate and challenge them.  The tasks build effectively on earlier
learning for the children in a range of attainment groups including, on most occasions, the more
capable children. The methods of teaching writing are very effective. The teaching of reading is
secure, dthough this is less strong than the teaching of writing where the teachers own
knowledge of the subject isgood. All the teachers follow the national literacy strategy. This has
been adapted to ensure coherence throughout the lesson with the initial text used to support
detailed work on grammar and vocabulary. All of the teachers give additiond time to the
teaching of extended writing and this time is used very effectively to show the children how to
build up a longer piece of text. In some of these lessons the discussions last too long and the
children do not always have enough opportunity to write. All of the lessons identify targets and
these are taught well. The teachers have identified individua literacy targets for the children
based on nationa curriculum levels but too long periods of time are alocated before the targets
are reviewed. As yet teachers do not check closaly enough the progress individud pupils are
making. Asaresult, specific weaknessesin the children’s development are not improved rapidly
enough. The identification of targets for reading is less secure than targets for writing and the
teachers have less understanding of the stages children move through to become more
competent readers. As aresult of a detailed and thorough analysis of test results, atention is
being given to raising the attainment of boys in both reading and writing. Sound homework is
s, including the learning of spellings, and the children are encouraged to extend their progress
in reading by taking their books home. Information technology is used well to support the
English curriculum.

The children with below average attainment are supported very effectively. There are short
programmes that focus on specific skills and these are proving to be extremely successful in
raising attainment in literacy. Additionally, small groups of children from parallel classes work
together at appropriate tasks that chalenge them at the correct level and ensure that good
progress is made. Classroom assstants strongly support the teaching of literacy. They are
trained and guide the children effectively. This work is carried out well and is improving the
attainment of the children.

The co-ordinator for the subject is very supportive of colleagues and has led the introduction of
the literacy strategy most effectively.  She has undertaken monitoring of work in the other
classes and has, with the headteacher, evaluated strengths and development points for individua
teachers. She has demongtrated successful strategies in other classrooms and has helped the
teachers change their teaching methods in order to raise the pupils attainment and increase their
rate of progress. For the first year that the school implemented the literacy strategy the co-
ordinator planned the lessons for al year groups. This has proved very successful as now al the
teachers plan their own work to a good standard using the previous documents as guidance.
The co-ordinator has been very influential in extending the subject knowledge of al the staff to a
good level.

M athematics

The results of the 1999 nationa curriculum tests for eleven year olds showed that the pupils
attainment in mathemeatics was dightly above average both in relation to the nationaly expected
gsandard and the average for similar schools, but the overdl percentage of pupils achieving the
higher level (Leve 5) was dightly below average. This is because the proportion of girls
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achieving the higher level was considerably lower than the nationd picture. The 1999 results are
well above those of the previous year, which dipped, and the trend is of overal improvement
over time. This improvement has accelerated since the school started to focus on improving
pupils numeracy <Kills in line with the approach outlined in the national numeracy Strategy.
Since the previous inspection in 1995 there has been a ggnificant improvement in the
proportions of pupils attaining both the expected and the higher level in their nationd tests.

The scrutiny of the pupils work, observations in the classroom and discussions with the children
indicate that the pupils overal attainment in mathematics is good by the end of the key stage.
The pupils attainments in using and applying mathematics, shape, space and measures and
numeracy are good. Their mental calculation skills are very good. By the end of the key stage
many of the pupils calculate with increasing accuracy and have a good understanding of the four
rules of number and the multiplication tables. They can use a range of mental and written
methods to solve problems accurately and are able to use approximation to check their resultsto
seeif they are reasonable. They have a good knowledge of fractions, decimals and percentages.
All of the Year 6 children can caculate the area of a rectangle by counting squares and three
quarters can do it by applying the appropriate formula. Their attainment in the data handling
aspect of mathematics is satisfactory. The pupils are provided with experience of the required
range of graphs and tables through mathematics lessons and other subjects but insufficient
attention is given to the correct application of their skills. For example, most Year 6 pupils are
unable to explain why it is more useful to record temperature using a line graph rather than a bar
chart.

The pupils progress is good overdl throughout the key stage. Strong emphasis is given to the
development of numeracy and by the end of Y ear 6 the pupils sKills have developed well. There
is a good quantity of work and the work for the higher-attaining children is often more
demanding. The progress that the pupils are making in extending their mental caculations is
very good and this has increased the pace of progress in the other areas of mathematics. The
children’s progress in data handling is weaker because they make too little progress in skills of
more complex graph making. The pupils with specia educational needs make good progress. In
the best examples, their needs are appropriately considered in the teacher’ s planning, extrahelp is
offered in lessons and the children are supported well by classsoom assigtants. The potentialy
higher-attaining pupils are often not provided with this attention and this restricts their progress.
The school is aware of this and is taking steps to provide greater challenge for the more able
children in generd, and for girls in particular, by careful planning and organisation of groupings
within ability sets. The national numeracy strategy is aso providing clear expectations of higher-
attaining pupils, which is aiding the planning process.

The children enjoy mathematics and generaly behave very well in lessons. During the ingpection
the pupils response in the lessons was good or very good on almost every occason. They settle
quickly at the beginning of the lesson and listen carefully to their teachers. They concentrate well
on the task set and work very well in pairs and groups when sharing tasks and equipment. The
response is very good in Years 3 and 4 where children respond well to the clear instructions,
challenging tasks and the brisk pace of the lessons.

Pupils are taught mathematicsin classes that are grouped according to mathematical ability. This
is generdly effective. The teaching is good or very good in over eight out of ten lessons. The
training for the national numeracy strategy has been very effective. The teachers knowledge and
understanding of the subject are good but suitable mathematica vocabulary is not used
consgently by al of them. The teachers explain clearly the objectives of the lessons and the
tasks to be completed and al lessons follow the same format. They introduce lessons by
extending the pupils ability to caculate mentaly athough there is not always sufficient rigor in
the demand for speed of recall and fluency of mental calculation. Lessons continue with a class
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teaching sesson and then the pupils work individualy, in pars or smdl groups. The most
successful lessons end with a useful plenary sesson to assess the pupils progress and
understanding. The best lessons are characterised by detailed planning based on careful
assessments of pupil’s ahilities, a brisk pace and a good subject knowledge which enables the
pupils to build on skills acquired earlier. Additiondly, there is a good use of the white board or
overhead projector to illustrate teaching points, high expectations and good questioning to
identify what pupils have achieved and how to move them on. An example of a very good
lesson was seen in Year 4 when pupils extended their knowledge of dternative Strategies,
including doubling and halving, mentally to solve problems involving the multiplication of two
numbers. The only unsatisfactory mathematics lesson seen during the ingpection was when the
pupils were unable to carry out the task and made unsatisfactory progress in the development of
their mathematical knowledge.

The mathematics curriculum meets nationa curriculum requirements and there is equal access
for al pupils. Those who have specid educationa needs are working on areas within the
programmes of study that are appropriate to their levels of attainment. The scheme of work for
the subject has been recently updated by the co-ordinator to take into account the national
numeracy strategy and to expand the use of mentd calculation strategies. This provides a clear,
comprehensive structure for the teaching of mathematics throughout the school. Detailed
medium-term plans are provided by the co-ordinator and these are used by the teachers to
produce effective short-term plans which identify clear learning objectives and activities. There
are good assessment procedures in place. The pupils are tested regularly and detailed records
are kept of ther achievements. These records are used to set targets for each year group. Each
term individua targets are set for pupils but these are not referred to sufficiently to make them
effective. Scrutiny of the work shows that marking is regular and forms the basis for the
assessment and evauation of pupils progress but the quaity of marking varies from class to
class.

Information technology is used effectively in mathemeatics lessons to support the development of
menta calculations and is beginning to be used to develop data handling skills. There are good
examples of spread-sheets, graphs, tables and charts being used in science to record results from
experiments and in geography to record the results of traffic surveys and weather information.
Overdl, there is a satisfactory application of numeracy skillsin other subjects.

The mathematics co-ordinator provides very good leadership and has had a positive effect on
improving the quaity of teaching and raisng the standards in mathematics. She supports the
teachers well in the planning process and has led effective training sessons to introduce
successfully the national numeracy strategy, in particular the focus on developing the skills of
menta caculation. She has taught demondtration lessons for al the teachers and monitors
lessons and progress regularly. Resources for mathematics are satisfactory overal with good
provison of the resources needed to promote menta calculations.

Science

The reaults of the 1999 national tests for eleven year olds showed that the children’s attainments
in science are in line overall both with the nationally expected standards and with the average for
gmilar schools. The proportion of children reaching the average standard (Level 4) was well
above the typical picture but the proportion of children exceeding the average by reaching Level
5 was well below. Since 1995 the children’s attainments in science have improved dightly and
remained very dightly above the nationa average. However, the scrutiny of pupils work,
observations of lessons and discussons with the children indicate that the attainment of the
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current Year 6 pupilsis above average and that their test resultsin 2000 are likely to improve on
the 1999 figures. The children entering the school in Year 3 have above average attainment in
science and this is maintained through Key Stage 2. Their progress is, therefore, satisfactory.
Pupils with specid educationa needs are very effectively supported in class by well-targeted
planning and good teaching and they make good progress. The school has employed a variety of
assessment tests and tasks to monitor progress. This has been most effective in raising sandards
from Level 3to Level 4 but more attention needs to be focused on raising attainment from Level
4to Levd 5 for the potentidly higher-attaining children.

By the end of the key stage the children are able to measure with precison and use apparatus and
equipment correctly. They are able to use appropriate scientific terminology and have developed
gppropriate methods of setting down investigations and findings. They have gained good
knowledge and understanding of the science they have been taught.

The pupils enjoy science. They like the practica approach and they concentrate well. The
children work with an appropriate pace and their application isgood. During practical tasks they
collaborate effectively and they take care to write up their findings and present illustrations and
chartswell.

The lesson structure for science teaching is based upon the literacy hour’s format and is proving
to be effective. The knowledge and skills to be taught are clearly identified and the work usualy
focuses on practical activities. The pupils know the purpose of the sesson, the activity is clearly
defined with a timetarget and the plenary sesson clarifies learning and consolidates
understianding.  This approach is contributing successfully to the raisng of sandards. The
teachers subject knowledge is good. Assessment data is being used effectively to inform
planning and evaluation. The average and below average pupils are supported very well but the
most able pupils are insufficiently challenged and the tasks are not matched well enough with
their ability to enable enough pupils to reach the higher attainment level. Experimenta and
investigative science is taught well through illustrative activities where the teacher determines the
task, the method and the presentation of findings but investigations where the children assume
these responsihilities occur less frequently. The co-ordinator has identified the need for the
pupils to design and conduct investigations and there is evidence that the school is improving its
approach. The curriculum planning is detailed and ensures that coverage of al the attainment
targetsis good.

The subject is well led. The school has a clear and helpful science policy and the school’s
detailed medium-term planning for science is effective and followed by al staff which ensures
continuity and progression. The co-ordinator has a clear view of the next stage of development
for science when the subject becomes a mgor focus in the school development plan for the year
2000-2001.

The science resources are good. Equipment is shared between centra storage and the
classsrooms to promote effective use and appropriate access. The detailed inventory is very
helpful for staff and will prove beneficid for pupilsto set up their own investigations.
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OTHER SUBJECTS

Art

The pupils make good progress in art and the standards they reach are higher than in most
schools. They use arange of media effectively. Thisis an improvement since the last inspection.
For example, the pupilsin Years 3 and 4 show agood level of competence in their observationa
pastel drawings of fish. There is a keen awareness of colour in their landscape paintings. When
working with clay the pupils successfully build up layers to make low relief landscapes. They
discuss texture and are able to make visua representations of earlier idess. They creste
interesting weavings using cut and ripped paper, thread, wool, sequin waste and cellophane. The
careful placing of each strip shows a good understanding of the visua effect of their work. In
Years 5 and 6 the pupils show a good understanding of line, tone and colour in their abstract
work on il life. Drawing with pastels, they blend colours to recreste pattern and texture. The
pupils have produced good quality portraits of classmates or themsalves, usng pencil and
crayon. They show a good understanding of the different techniques and styles used by other
artigts such as Picasso and Paul Klee. They create fabric collages showing the changing seasons
and paintings usng wax resist and colour washes. Throughout the school, the pupils make use
of sketchbooksto develop their ideas and techniques.

The pupils, including those with special educational needs, make good progress as they move
through the school. They increase their knowledge of the range of media and gain grester
awareness of the visual impact of their work. In one lesson observed, the pupilsin Year 6 made
excellent progress in learning to evauate the quality of work. This was a direct result of the
excellent teaching they received in their lesson on 4till life. They increased their awareness of
colour and gained an understanding of itsimportance in communicating mood.

The pupils attitudesto art are good and they enjoy their work. They concentrate well and take
great care with their work. Resources are shared amicably. They listen well to their teachers.
They are enthusiastic and proud when talking about their work. Behaviour in art lessonsis good
and the pupils respond sengtively when evauating the work of others. They become totaly
engrossed in their work.

A scrutiny of artwork indicates that the teachers' expectations are usudly good. The teaching in
the three lessons observed during the ingpection was good overal and one lesson was excellent.
In that lesson the teacher’s knowledge and enthusiasm for the subject were transmitted to the
pupils. They were congtantly encouraged to evauate and develop their work further. Support
was Kilfully combined with challenge so that the children were successfully encouraged to
achieve their very best. In al three lessons there was a sense of purpose and enjoyment. The
lessons were well organised, with resources prepared in advance.  Activities were well selected
for their purpose and the learning objectives were clear in the planning.

The co-ordinator has had responghility for art snce October 1999 and is approaching the role
with enthusasm. There are good curriculum links with other subjects such as history,
geography, design technology and music. These links provide a good context for pupils art
work. Collections of the pupils art work are kept as well as a photographic record. These
show the work covered. The resources for art are good. There are attractive displays of art
throughout the school which make a positive statement about the importance the school places
onthe art curriculum.

Design and Technology
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Few lessons were observed during the ingpection.  Evidence from the scrutiny of work, teachers
planning and interviews with the teachers and the pupils indicate that the progress the children
make in design technology istoo dow. The standardsthey achieve are lower than average.

InYears5 and 6 they are able to create well drawn sketches as a prelude to detailed planning for
amode of aTudor frame house. There is evidence of the making of accurate measurements and
precison cutting. The pupils have created carefully constructed models with appropriate joints.
Year 3 and 4 pupils have used textiles and designed and made quilted pictures of landscapesin a
range of fabrics. Some of the designs and many of the products have reached a good standard.
The children are much less secure in demonstrating their own ideas of how to design and make
artefacts and to evaluate and then modify the product based upon testing. They find it difficult to
describe how a construction might be improved.

The pupils have a good attitude to design and technology. They enjoy the practica nature of the
tasks. They work with care and precison and often make artefacts to a high sandard. They
enjoy discussing the things they have made and are often knowledgeable about the purpose of
the task and the link to the subject from which the task was derived. In this way design and
technology supports learning in other subjects.

The teachers have a good understanding of the making skills to be taught and they have a clearly
established view of teaching focused practical tasks. However, their overal knowledge of the
processes of design technology is not secure and too many aspects of the design and make
process are over-prescribed by the teachers. This often results in well-drawn plans and well-
made models but prevents the pupils from participating appropriately in the process. This step-
by-step approach aso leads to a dower pace than is necessary.

There is a co-ordinator for the subject who has arranged collaborative design technology
activities that link the school with pupils from Key Stage 1 on technology days. Also thereisa
design technology challenge that is undertaken very successfully with Key Stage 3 pupils. The
scheme of work ensures coverage of the programmes of study but the policy lacks guidance on
how design and technology should be taught. The subject has not been a focus area in the
school development plan and has lacked monitoring or evaluation. It isintended that the subject
will recelve scrutiny as part of the process of implementing the revised nationa curriculum for
2000. Asyet, the staff have not received in-service training in this subject.

The resources for design and technology are generally unsatisfactory. In textiles the range of
materias is satisfactory though limited and the range of threads and fastenings is unsatisfactory.
The range of congruction kits is satisfactory, as are the tools for congtruction. The range of
congtruction materias is limited and is over dependent on pupils finding materials from
elsewhere. Food technology is under represented. The resources are not well stored for access
and choice by pupils.

Geography

During the ingpection it was only possible to observe geography lessons in Years 3 and 4.
Evidence from the scrutiny of work, together with the teachers planning and discussions with
the pupils, indicates that the standards in geography have improved since the last inspection and
are better than in most schools. Overal, the progress made by the children is good.

InYear 3, the pupils show a good understanding of the climate in polar regions and lands near to
the equator. They use maps well and know the purpose of akey. They can locate Baffin Idand
on a world map and know that it has a cold climate. Most pupils know the four points of a
compass and the more capable are beginning to identify NW and SW. The pupils show a
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developing understanding of the water cycle. Pupilsin Year 4 can describe in detall the effects
on peopl€e' s lives of weather conditions such as the monsoon season in India. Their knowledge
of the problems of flooding is good. Most know where the great deserts are and why an oasis
occurs. They have developed their field study skills well through comparisons of Tamworth, the
local village of Wiggington and Keswick in the Lake Digtrict. Through their work on wind
gpeed they know that if the wind is at force two on the Beaufort Scale, there will be a light
breeze, but if the wind is force ten, then it is likely that trees will be uprooted and buildings will
have structural damage. The pupilsin Years 5 and 6 have a firm understanding of the effects of
climate. They know about hurricanes and the effects of weather on farming, tourism, housing
and trangport.  Through their work on the Caribbean, the pupils show good knowledge and
understanding of the differences between the various idands of the West Indies. They make
persona recommendations based on their research, giving clear reasons for their choices. They
can compare and contrast different locations in detail, for example, Tamworth and Jamaica. The
pupils use information technology well to conduct further research, for example, on polar and
desert regionsin Years 3 and 4 and the West Indiesin Years 5 and 6.

The pupils, including those with special educationa needs, make good progress. They increase
their understanding of the locdity in which they live and of contrasting localities. They improve
their ability to identify and describe features of these different localities. They gain confidencein
using more complex maps. They become more aware of environmental issues such as recycling
and pollution. Good use is made of information technology to support the pupils progress in
geography. A resdentid vigt to Standon Bowers aso contributes to the good progress that
pupils make.

The pupils enjoy geography. They are confident when asking and answering questions. In the
lessons seenin Years 3 and 4 the pupils showed very high levels of concentration. They worked
effectively together when required, relating well to one another and to adults. When required to
make notes while watching a video, Year 4 pupils showed high levels of maturity and kill as
they approached the task. Work in the pupils books show that the mgjority take a pride iniit.

The quality and quantity of work in books show that the teachers have high expectations of
pupils. The quality of teaching in three of the four lessons observed was very good and in the
fourth lesson it was good. The teachers are confident and knowledgeable. Well-prepared, high
quality resources are used well to interest and motivate the pupils. The teachers enthusiasm is
conveyed well to the pupils. Very good relationships provide a positive atmosphere in which the
pupils make very good progress. Good links are made with other subjects such as history,
music, art and information technology.

Throughout the school, geography is planned well to support the pupils progress. The policy
and scheme of work are helpful to teachers in ensuring that each year’'s work builds on that
covered in the previous year. The co-ordinator leads the subject well.
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History

Standards in history have improved since the previous inspection and are well above those found
in the mgority of schools. Overall, the pupils progressis good but it ranges from very good to
poor. Most lessons offer exciting learning opportunities and the pupils have opportunities to
observe, be involved and evauate evidence for themselves. For example, the pupilsin Years 5
and 6 have a very good knowledge about the Tudors. One class of Year 6 pupils is able to
explain the effects of technologica developments since 1930 and debate the effect this
continuing process may have on our lives in the future. Other pupils are able to consder and
discuss the reasons for dternative interpretations of fashions in the 1960s. The pupils have well-
developed skills of historical enquiry and a good sense of chronology. Year 4 pupils are able to
use census information to compare today' s occupations with those in Victorian Tamworth. The
Year 3 pupils are able to consider reasons why the Romans invaded Britain and produce a
checklist of items Claudius would have needed to be successful. The pupils make poor progress
when the historical focus of the lesson is not clear.

The pupils attitude to history is always good or very good. They behave well, enjoy lessons and
are interested to find out more. They respond particularly well to the use of video evidence,
artefacts or debate. Mogt of the children are keen to answer the teacher’s questions and through
this extend their thinking. The qudity of presentation in work previousy completed is usualy
good. The provision for the pupils with special educational needs is good. For example, the
support assistants act as scribes to enable the pupils with special educationd needs to take a full
part in lessons where the other pupils are taking notes from a video.

The quadlity of teaching is good overal but ranges from very good to unsatisfactory. Most of the
teachers have a good knowledge of the subject and plan exciting lessons with severa different
activities.  In the good lessons, the teachers planning clearly specifies the historical Kills,
knowledge and understanding to be covered. The very good teaching is characterised by a good
pace, effective use of interesting resources and high expectations of the pupils. In one Year 6
lesson, following video evidence, the teacher used persona experience of 1960s fashions to
illustrate how and why fashions change over time. Chalenging questions were then asked that
required groups of children to anadyse, make deductions or evauate the evidence. When
unsatisfactory teaching and poor progress were seen, the lesson objective lacked a clear
historical focus and insufficient attention was given to the historica content of the lesson.
Marking is inconsstent. Where it is good, the teacher's comments relate to the learning
objective and promote the development of historical knowledge and understanding.

Higtory istaught in aternate terms with the pupils completing six units across the key stage. The
scheme of work supports detailed medium-term plans drawn up by the co-ordinator, who leads
the subject well. The policy outlines the importance of key elements such as the evauation of
historical evidence and arange of teaching approaches. Effective links are made with other areas
of the curriculum, which helps to put the work into context. There are effective links with
literacy through cregtive writing, note taking and listening to stories and with numeracy through
the use of time lines and estimating and handling data.  There is a good range of appropriate
artefacts and resources and the school has strong links with locd ingitutions such as the
Women's Royd Voluntary Service, who talk to the Year 5 and 6 children about the role of
women during the Second World War and life in the 1930s.

I nformation technology

The pupils attainment in information technology is good and they make good progress. Word
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processng is being effectively developed throughout the school and is being extended into
desktop publishing. By Year 6, pupils are learning to scan an image and embed it into a text
document. Pupils are being introduced to paint and graphics programs and by Year 4 can
successfully use the tools and menus associated with the application. The Year 3 pupils use a
floor turtle and Logo is being introduced well. Some examples of good practice were observed
in data handling through the use of graphs, tables and spreadsheets to present findings in science
and mathematics. The use of information technology to monitor events is at present
underdeveloped but the subject co-ordinator is aware of this and training for this aspect isin the
information technology development plan.

The pupils have a postive attitude to information technology. Many of the children are highly
motivated and absorbed by their tasks and work with sustained interest, both independently and
collaboratively. They share their expertise readily to support their peers. The learning is most
effective in the school when children are set open-ended tasks through which they can
demondtrate their skills and competencies. Their basic ills are being well developed and, in
consequence, they can work independently with good pace. Mogt pupils are confident and they
can explain the processes and procedures well.

The previous inspection reported that the qudity of teaching was unsatisfactory, teacher
intervention was irregular and uneven and the teachers subject knowledge was uneven. The
school has attended to these criticisms through its action plan and has raised teacher expertise
and teaching standards. The subject is now being well taught. All classes use computers
regularly. The teachers have a secure knowledge of most applications and select programs to
support subjects well. The work is planned well and effectively monitored for kill development
or subject reinforcement. The school has recently introduced a specific information technology
lesson into the timetable for each class. This lesson focuses upon the teaching of skills and all
pupils are given tuition on a rota bass. This drategy has led to a raisng of the pupils
competence in information technology and to skills being taught progressively through the key
dage.

The school is developing the uses of CD-ROM for informetion retrieval and encyclopaedic
work. The teachers are usng information technology effectively to support learning across the
curriculum. There are pupils undertaking an information technology task in most lessons.
Programs are well chosen to support learning in the subject through the consolidation of skills or
the development of concepts. Evidence of effective use was observed in English, mathematics,
science, religious education and history lessons.

The subject is led well by the co-ordinator. There is a helpful policy and the scheme of work is
effective in providing for continuity, progresson and subject breadth. The school has an
information technology action plan for the Nationa Grid for Learning which includes a clear
view of the next steps in the development of the subject. Assessment and record keeping are
currently under-developed. The pupils maintain a record of applications and frequency of use
and a skill-monitoring system is being prepared to support the skill-teaching programme.

The school is well resourced for information technology with relatively new computers in each
classroom and appropriate software. The information technology areas in each classsoom are
well organised and effectively used. National Grid for Learning funding will be used to creste a
teaching suite of machines, which should further enhance the opportunities for raisng standards
in information technology.

Music
The pupils make good progress in music and the standards they reach are better than in most
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schools. The pupilsin Years 3 and 4 have a good understanding of timbre. For example, they
can identify individual instruments when listening to a recording of Thunder and Lightning Polka
by Johann Strauss. They are able to compose pieces of music, stating preference in terms of the
moods they create. Pupilsin Years5 and 6 can choose instruments which create the sound they
wish to achieve. In small groups they create layers of sound through skilful choice of both tuned
and untuned instruments. They compose musical stories and perform their compositions. They
show a high level of maturity when evauating their own work and the work of other pupils.
During assembly the pupils sing tunefully, are confident and show a good awareness of rhythm.
The pupils joined in spontaneously when a taped song was played at the end of assembly. Their
enthusiasm was obvious. The pupils who are learning to play instruments reach a high level of
attainment. This was evident during the practice session of the school orchestra where pupils
responded well to the conductor, showed a good sense of performance and awareness of
audience.

The mgority of the pupils, including those with specid educationa needs, make good progress.
The pupils in Years 3 and 4 make satisfactory progress when lessons are taught by the newly-
gppointed music specidist. The pupils in Year 6 make good progress when the lessons are
taught by the music co-ordinator and very good progress in their insrumental work where
lessons are taught by the peripatetic music teacher. The pupils increase their repertoire of songs
and gain awider knowledge of musical terminology. They make good progress in composition
and they are given regular opportunities to do so. Good progress is also made in listening to,
and gppraising, the work of composers from other times and places. The variations in progress
within individual lessons are directly linked to the quality of teaching.

The children have postive attitudes to music and respond enthusiastically to practica group
work. Mog ligten attentively to their teachers and to the suggestions of other pupils. They
organise themsalves efficiently into groups and handle musical instruments with care. The
majority behave well and there are good relationships between the pupils and their teachers.

From all the available evidence, including the teachers planning, the overall qudity of teaching is
good. In the four lessons observed, two were satisfactory, one was good and the teaching of
violin was very good. Where teaching is most effective, the teachers are very knowledgeable,
activities are clearly explained and questioning is used to focus and develop the pupils' thinking.
The management of the pupils is very good and the lesson is paced and structured well. In al
four lessons observed, the teachers show that the pupils responses are valued and this has a
positive impact on their progress.

The co-ordinator leads the subject well. There is a good scheme of work and well-planned
cross-curricular links are made, for example, Tudor music in history or as a stimulus for art
work. Resources for music are good and the availahility of awide range of instruments supports
the pupils good progress. The school makes good provison for pupils to learn to play
ingruments.  Currently pupils are learning to play recorders, violin, viola, cello, trombone, horn
and trumpet. The school choir performs at aloca resdentia home for senior citizens and sings
carols in the community. The recorder groups attend the loca music festival and the orchestra
performs annudlly at the leavers concert. The subject contributes well to the school’ s links with
the community and provides good opportunities for persona development.

Physical Education

Standards in physical education have improved since the previous ingpection and are better than
those found in the mgority of schools. In the aspects seen during inspection the pupils make
good progress. In gymnastics most Year 6 pupils are able to improve their performances by
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meaking activities clearer and more precise, achieving good levels of control, accuracy and variety
in their work and they have a good understanding of hedlth-related fitness. Mogt children are
ableto swim at least 25 metres before they leave school. The children’s progressis best in those
lessons where the teacher provides opportunities to repest, practise and consolidate sKkills. Less
progress is made when the pupils are not given sufficient time to make judgements about their
own and others performances and use this information effectively to improve the accuracy,
qudity and variety of their own performance.

The pupils attitudes and behaviour are very good. They change quickly and efficiently into
appropriate dress for the activity and take part enthusiasticaly during the lesson. If they become
noisy, they usually respond quickly to the teacher’s instructions and listen politely. In lessons
where they are required to work with a partner or in alarger group they are very supportive of
each other and co-operate very effectively. Mot of the pupils are able to sustain energetic
activity for an extended period.

The teaching is good in three-quarters of lessons and never less than satisfactory. Swimming is
taught well by qualified swimming ingtructors from the local swimming baths, supported by the
teachers. In gymnastics most teachers demonstrate good subject knowledge, supported by
detailed lesson plans provided by the co-ordinator. In Years 4 and 5 teachers do not aways
adapt this planning to the needs of their class and this dows the children’s progress. Effective
use is made of demongtrations to improve performance in gymnastics. 1n the best lessons a brisk
pace and careful use of assessment leads to improved standards. The teachers provide
chalenging activities and make appropriate physical demands of the children.

The subject isled very effectively by a well-quaified and committed co-ordinator who has made
useful links with local sports clubs and Aston Villa Football Club. The comprehensive policy,
scheme of work and curriculum plans ensure that appropriate alocations of time are spent on
different aspects of physica education, including outdoor and adventurous activities. Procedures
for assessment are satisfactory.  The accommodation and resources for physical education are
good and they are used efficiently. The range and quadity of extra curricular activities are good
and provide opportunities for boys and girls to participate and develop skills further in severa
gports and to compete againgt other local schools.

Swimming

The ingpection of this school included a closer study of the provision of swimming instruction.,

A very high percentage of the pupilsin Year 6 will reach the required standard of being able to
swvim 25 metres by the time they leave the school. Figures for the past two years show smilarly
high levels of success. Many pupils exceed this standard and demonstrate sound and developing
killsin more than one stroke and in water safety.

Lessons for two classes (one from Year 6 and one from Year 4) were observed a the local
leisure centre, taught by two well-qualified instructors who are based at the centre and supported
by two members of the school’s teaching staff who are aso qualified to undertake the work.
Further assstance was given by a governor who volunteered to help supervise the changing and
by two lifeguards who were on duty at the pool-side. These staffing arrangements are good and
excdlent use is made of the time available in the two pools. One pool is suitable for beginners
and improvers. The main pool offers more challenging opportunities for the more experienced
svimmers.

The quality of the teaching is good. The pupils are expected to work hard and behave well and
they respond to these expectations with enthusiasm and energy. Their behaviour is excellent.
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The teachers and indtructors share tasks in a very effective way, ensuring a range of activities
that are well matched with the pupils developing skills. The teaching gives confidence to the
beginners, develops the skills of the improvers and is extending the expertise of the more
advanced swvimmers. Coaching in gregter finesse in the strokes of the more advanced svimmers
would further enhance their performance and their endurance.

The sesson included aspects of water safety for some pupils and practisng for an advanced
certificate for some of the stronger swvimmers. Other pupils were practising strokes, some across
the learner pool and some aong the length of the main pool. No time is wasted and the pupils
are kept very busy and active. Asareault, the session ensures that good progress is made by the
pupils.

The provision for the teaching of swimming is sound, alowing al of the pupilsin Years 4 and 6
to have sessonsfor aterm. This blocking of time is an effective way to promote progressin the
subject as well as making good use of the budget. By transporting two classes to the pool and
teaching them smultaneoudy, costs are minimised.

In addition to the term’s programme of swimming lessons, the pupils aso have an opportunity
each year to participate in alocal schools swimming gala

Religious Education

Standards in religious education are in line with the expectations of the agreed syllabus at the end
of the key stage and pupils make satisfactory progress. The children can recount stories they
have been told and restate information that they have been given. Ther work is carefully
presented. They can relate learning in religious education to their daily lives. When given the
opportunity, they express their own beliefs and vaues readily and they respond with reflection
and sengtivity to the opinions of others.

The pupils have a good attitude to the subject. They contribute readily to discusson. They enjoy
the religious education lesson, especialy when artefacts, symbols and illustrations are employed
or dramatic role-play is used to bring the lesson to life.

The school uses the Loca Agreed Syllabus and there is an effective scheme of work to support
continuity and coverage. The teaching is sound and sometimes good. Knowledge and
understianding are taught securely and the best lessons are supported well by appropriate
illustrations and artefacts.  Knowledge of the Christian religion and the mgor world faiths is
taught soundly and the teachers generally have a secure knowledge of the Chrigtian faith.
Knowledge of the Hindu and Mudim faiths is less secure but the co-ordinator has developed
some teaching notes to support these areas. Planning is thorough and the less able pupils are
supported well. In alesson observed in Year 4 the teacher developed an element of spiritudity
well, through the telling of the story of the menorah lamp and how it stayed dight for eight days.
In some lessons there is a tendency to impart the facts with insufficient time for pupils to reflect
upon the content. The teachers response to pupils work is varied. In the best instances the
marking is developmenta, but in many cases the work is only corrected.

The previous inspection reported that insufficient time was alocated to the subject and that the
specific content of religious education was often lost through being taught in generalised topics.

It was aso reported that resources for learning about other religions should be enhanced. These
matters have been attended to. Each class now has a weekly religious education lesson of an
appropriate duration. There is a clear focus, which is indicated in the detailed planning that al
teachersfollow. The clear lesson objectives are shared with the pupils at the outset of the lesson.
The school has obtained some excellent resources to illustrate aspects of the mgjor world faiths
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and is il in the process of extending them. The attention the school has paid to developing the
spiritual content of the curriculum has successfully supported the religious education curriculum.

The content of the syllabus is supported and supplemented well through work in assemblies, in
other subjects and through using the local environment as a resource for learning, in particular
the work derived from the adoption of a nearby chapel by Years 3 and 4.

The resources for religious education are being effectively developed with artefacts, photographs
and pogters of a very good quality and with sound supportive notes prepared by the co-
ordinator. The range is in the process of being further extended. The resources are carefully
gored. Vigtorsand viststo Christian places of worship are used to support learning in religious
education. The co-ordinator is aware that the children’s first-hand knowledge of places of
worship is limited to the Chrigtian religion and has obtained videos as an aternative but has yet
to arrange vists to other places of worship. The use of information technology is being
developed to support the religious education curriculum,

The subject iswdl led. The co-ordinator is making a sound contribution to the development of
the religious education curriculum. She has a clear action plan for the development of the
subject when religious education is a priority in the school’s development plan.  She has
participated in the revison of the agreed syllabus and will employ the knowledge gained to
develop the school’ s religious education curriculum.  She supports the staff in their planning for
religious education.
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PART C: INSPECTION DATA
SUMMARY OF INSPECTION EVIDENCE

The school was ingpected by ateam of five inspectors who completed atotal of 19
inspection days.

I nspectors made 88 observations of lessons, talked with individuals and groups of children and
evauated the work they had done. A tota of 56.5 hours was spent on these activities. In
addition, interviews and discussons were held with the headteacher, teachers with additional
responsihilities, support staff and members of the governing bodly.

A group of about 10% of the pupils, selected by the school, was heard reading.

The school’s curriculum planning and other documentation, pupils records, attendance
regisers, financia information and documents from governors meetings were studied.

Before the ingpection, a meeting was held at the school to hear the views of the parents and all
parents were provided with a questionnaire which related to the work of the school.
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DATA AND INDICATORS

152  Pupil data
Number of Number of Number of pupils | Number of full-time
pupils on roll pupils with on school’s pupils eligible for
(full-time statements of register of SEN free school meals
equivalent) SEN
Y3-Y6 291 11 48 68
152 Teachersand classes
152 Qualified teachers(Y3- Y6)
Total number of qualified teachers (full-time equivalent): 10
Number of pupils per qualified teacher: 29.1
152  Education support staff (Y3 —Y6)
Tota number of education support staff: 8
Total aggregate hours worked each week: 118
152  Financial data
Financial year: 1998
£
Total Income 380301
Total Expenditure 366892
Expenditure per pupil 1222.97
Balance brought forward from previous year 7847
Balance carried forward to next year 13409
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PARENTAL SURVEY

Responses (percentage of answers in each category):

| feel the school encourages parents to play an active
part in the life of the school

| would find it easy to approach the school with
guestions or problemsto do with my child(ren)

The school handles complaints from parents well

The school gives me a clear understanding of what is
taught

The school keeps me well informed about my
child(ren)’s progress

The school enables my child(ren) to achieve a good
standard of work

The school encourages children to get involved in more
than just their daily lessons

| am satisfied with the work that my child(ren) is/are
expected to do at home

The school’ s values and attitudes have a positive effect
on my child(ren)
The school achieves high standards of good behaviour

My child(ren) like(s) school

152
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Number of questionnaires sent out: 292
Number of questionnaires returned: 119
Strongly Agree Neither Disagree | Strongly
agree disagree
26 68 5 1 0
37 53 2 8 0
23 50 19 7 1
23 62 10 4 1
35 54 4 7 0
31 59 5 3 2
26 49 14 10 1
16 50 16 14 4
32 54 9 4 1
31 55 8 4 2
46 46 4 3 1




