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PART A: SUMMARY OF THE REPORT

INFORMATION ABOUT THE SCHOOL

The Albany School isamixed comprehensive school in aresidential area of Hornchurch. It has 794 pupils, whichis
smaller than most other secondary schools. In aimost all the year groups, boys outnumber girls. The proportion of
pupils (8.1 per cent) known to be entitled to afree school meal is below the average for schools nationally, although
pupils’ socio-economic backgrounds are average overall. Few pupils come from minority ethnic backgrounds. Very few
pupils speak English as an additional language; asthey are not at an early stage of learning the language, they do not
need extra help. The proportion of pupilsidentified as having special educational needs (13.7 per cent) is below the
national average. Twenty-seven pupils have statements of special educational need, mostly for learning or behavioural
difficulties. This proportion is above average compared to schools nationally. Pupils enter the school with awide
range of attainment, but standards are broadly average overall at the start of Year 7.

The inspection of this school included a detailed inspection of its provision for pupils with special educational needs.

HOW GOOD THE SCHOOL |IS

Theteaching is good overall, enabling pupilsto do well at GCSE. Standards are above average in English, well above
averagein ICT and very high in drama. In most other subjects, standards are average at the end of Years9 and 11.
Pupils’ achievement over timeis satisfactory, athough the school is experiencing staffing turnover that has affected
pupils’ learning in several subjects. The leadership and management of the headteacher, senior managers and heads of
department are satisfactory overall, though some areas of the school’ swork are not managed effectively enough. The
school has anumber of strengths. It has avery positive ethos, and isavery caring community. Pupils are well
motivated, and their behaviour isgood. Links with the community are very good. Overall, the school’ s effectiveness
and the value for money it provides are satisfactory.

What the school doeswell

The school’ s overall results at GCSE are improving, and the proportion gaining five or more passes at A* to
C iswell abovethe national average.

Pupils do particularly well in drama, English and information and communications technology (ICT).

Much teaching is good; teachers generally have high expectations of pupils and encourage them to do well.
Pupils’ attitudes are very positive, which contributes to the strong ethos of the school.

Pupils are treated as individuals; the school isvery caring, and is particularly effectiveinits provision for
pupils’ social development.

The personal and social education (PSE) programme, careers education, provision for work experience and
the school’ s links with the community are very good.

What could beimproved

The standardsin religious education, which are too low because of weaknesses in teaching and too little
time being given to this subject.

The arrangements for staffing and managing the school, as they do not enable it to monitor, evaluate and
develop all aspects of itswork effectively.

Some teachers' focus on enabling all pupilsto learn aswell asthey should.

Pupils' opportunitiesto use and develop their skillsin ICT in most subjects.

The attention paid to enabling pupilsto develop spiritual awareness and to having opportunities for
reflection.

The areas for improvement will form the basis of the governors’ action plan.

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

The school was |ast inspected in November 1995. Itsimprovement since then has been satisfactory. Since the
inspection, overall GCSE results haverisen at afaster rate than nationally. Results in the tests at the end of Year 9
have remained broadly the same for the last five years. The provision for pupilswith special educational needsis
better. The subjects of modern foreign languages and ICT are now areas of strength, but the use of ICT within other
subjectsis still not managed effectively. The quality of teaching and learning are better, particularly in Y ears 10 and
11. The strengthsin behaviour, relationships and pastoral support have been maintained. Some issues identified by
the last inspection remain weaknesses. These include the provision for religious education, and meeting the
requirement for adaily act of collective worship for all pupils. Senior and middle management posts have been re-
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organised, but the senior management team is still too large for a school of this size.

STANDARDS
Thetable shows the standards achieved by 16 year olds based on average total point scoresin GCSE examinations.

compared with Key

. similar
Performancein: all schools <chools well above average A
1998 1999 2000 2000 above average B
average C
GCSE examinations A A A A below average D
well below average E

Results of the Key Stage 3 national tests were above average in English, mathematics and science in 2000. Compared
to similar schools, they were average in English and mathematics, but below averagein science. Theresultsin English
and science have varied considerably, but in mathematics they have followed a broadly upward trend for the last five
years. The overall trend for these three subjectsis below the national trend of improvement as the 2000 results are
similar to those of 1996 and 1997.

The school’ soverall GCSE results (the average total point scores) haverisen at arate faster than the national trend. In
2000, the percentage of pupils who gained one or more GCSE grade G or better was well above the national average,
while the percentage gaining five or more grades A* to G was above average. Year 11 pupils results at five or more
grades A* to C were above average, and well above average when the results of the ICT examination most took in 'Y ear
10 are counted in. Boys did better than girlsin 2000, and in two of the four preceding years. Compared to similar
schools (those with asimilar proportion of pupils known to be eligible for free school meals), the results at five or more
grades A* to C and at one or more grade A* to G were well above average, while the results at five or more grades A*
to G were above average.

Pupils’ work and the lessons observed during the inspection showed that standards are average overall in Years 9 and
11. Inrelation to their prior attainment, pupils’ achievement is satisfactory in all year groups. In English, standards are
above average and pupils’ achievement is good. Standards in drama are very high, and pupils’ achievement isvery
good. In mathematics, science, and most other subjects, standards are average and pupils’ achievement is satisfactory,
asitisinliteracy and numeracy. However, standards in music are below average, although pupils' achievement has
improved recently and is now satisfactory because of better teaching. In religious education, standards are well below
what is expected, and pupils' achievement is poor because of weaknessesin teaching and alack of time for the
subject.

The school met itstargets for GCSE resultsin 2000. The targets for 2001 are slightly lower than those for 2000, and
were based on the pupils’ resultsin thetestsin Y ear 9. The standards being attained by pupilsnow in Year 11 indicate
that these examination targets are likely to be met.

PUPILS ATTITUDESAND VALUES

Aspect Comment

Attitudes to the school Very good attitudes to learning. Pupils enjoy their work, and the extra-curricul ar
activities provided.

Behaviour, in and out of Good. In some lessons, their behaviour is exemplary, but occasionally
classrooms weaknesses in teaching lead to restless or inappropriate behaviour.

Good personal development and relationships. Pupils take their responsibilities
Personal development and very seriously, and use opportunities for initiative very well. However, pupils
relationships awareness of others' beliefs and valuesis much more limited because of alack of
regular opportunities for reflection, debate and critical thinking.

Attendance Satisfactory. Attendance is usually close to the national average, asis
unauthorised absence. Pupils’ punctuality is satisfactory.
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TEACHING AND LEARNING

Teaching of pupils: aged 11-14 years aged 14-16 years

Lessons seen overall Good Good

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory; poor; very poor.
‘ Satisfactory’ means that the teaching is adequate and strengths outwel gh weaknesses.

The teaching was very good or, occasionally, excellent in 27 per cent of the lessons observed during the inspection,
and satisfactory or better in 94 per cent. The proportion of good or better teaching (63 per cent) was higher thanin
many schools inspected, but the proportion of unsatisfactory teaching (6 per cent) was about average. The quality of
pupils’ learning was similar to that of the teaching, and slightly better in Y ears 10 and 11 thanin Years 7 to 9. Teaching
and learning are good in English, design and technology, French, history, ICT and physical education, and excellent in
drama. They are satisfactory overall in mathematics and science, although some weaknesses were found in both
subjects. In other subjects they are satisfactory. Staff turnover and alack of expertise contribute to some
unsatisfactory teaching, especially in religious education, and have affected pupils' learning.

The effective teaching was characterised by high expectations of pupils’ work and behaviour, and good planning for
all to make progress. Teachers questioned pupils well, and in the best |essons they encouraged them to reflect and
evaluate for themselves. The pace of |earning was good, and pupils worked willingly and enjoyed the challenges. In a
small proportion of lessons, teachers’ expectations were too low and the work did not match the pupils' needs. Some
pupils became inattentive, and their behaviour was not checked firmly enough. They learned too little in these
lessons. Generally, however, pupils are confident and independent learners who do their best.

The skills of literacy and numeracy are taught satisfactorily across the curriculum, though better attentionis paid to
developing reading and writing than to numeracy. The school meets the needs of most pupils, including those with
special educational needs, well. Although the teaching in some subjects does not expect enough of higher-attaining
pupils, gifted and talented pupils have good opportunities to take extra GCSE courses.

OTHER ASPECTS OF THE SCHOOL

Aspect Comment

Good overall. A wide range of subjectsistaken at GCSE, including over half of
the pupilstaking an ICT examination in Y ear 10 and another in Year 11. The PSE
programmeiswell planned, and careers and work experience arrangements are
very good. The school’s community links make avery good contribution to the
curriculum. However, religious education does not meet requirements, and the
provision for ICT in other subjectsisinconsistent. Good extra-curricular
activities.

The quality and range of the
curriculum

Provision for pupilswith
special educational needs

Good. Pupils are well-integrated in mainstream |essons, and given good
support. Almost all are entered for GCSE examinations, with increasing
success. However, the school providestoo few opportunities for pupilsto opt
for work-related courses.

Provision for pupils' personal,
including spiritual, moral,
social and cultural
development

Sound overall. The provision for pupils' social development isvery good, and
itisgood for their moral development. The promotion of cultural awarenessis
satisfactory, but the provision for spiritual development is unsatisfactory
because opportunities are missed.

How well the school caresfor | Good proceduresto ensure pupils’ welfare, and for assessing how they are

its pupils

doing academically and to set targets. Teachers' use of assessment information
to guide their planning is unsatisfactory.

How well the school worksin
partnership with parents

Good links with parents, and information about their children’s progress.
Parents are supportive, and contribute well to their children’slearning at
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school and at home.

HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Satisfactory overall. The headteacher is very dedicated, and leads by example.
L eadership and management | She provides an effective role model by maintaining avery high standard in her
by the headteacher and other | own teaching. The senior management team have clearly-defined

key staff responsibilities that they carry out conscientiously. However, some aspects of
the school’ s work are not managed well enough.

Sound involvement in shaping the direction of the school. However, the

How well the governorsfulfil | governors have not ensured that the school has sufficiently effective

their responsibilities arrangements for managing all aspects of itswork. They have not ensured that
all statutory requirements are met, including the provision of adaily act of
collective worship for all pupils. Overall, they have not fulfilled their
responsibilities satisfactorily.

Satisfactory overall, with astrength in the school’ s focus on raising GCSE
The school’ sevaluation of its | examination results and boys' attainment. The system for keeping a check on
performance the quality of teaching is not rigorous enough. Some areas of the school’s
work are not evaluated carefully to find out what needsto be improved

Unsatisfactory overall. Staffing, accommodation and learning resources are
The strategic use of unsatisfactory. There is an imbalance in the staffing at senior and middie
resources management levels, with too many senior staff for aschool of itssize. Several
subjects have too few resources, and the library has insufficient space and
books. The accommodation isinsufficient for the needs of the curriculum, and
in aworn condition. Financial management is satisfactory. The school applies
the principles of best value satisfactorily.

PARENTS AND CARERS VIEWS OF THE SCHOOL

What pleases parents most What parentswould liketo seeimproved
Their children are expected to work hard and - Theamount of homework their children are set.
achievetheir best. - Theinformation they receive on how well their
The school is approachable if they have questions children are getting on.
or aproblem.

The inspectors agreed with parents’ views that pupils are expected to do well and that the school is approachable.
They found that a satisfactory amount of homework is generally set, and that annual reports to parents are informative
although, as afew parents said, they often do not give pupils precise targets for improvement. Thetiming of the Year 8
reports istoo soon after the Y ear 7 reports, but other information is provided | ater in the school year.
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PART B: COMMENTARY
HOW HIGH ARE STANDARDS?
The school’sresults and pupils achievements

1 Inthisreport, the term ‘standards' refersto pupils attainment at the end of akey stage, in relation to
a benchmark such as National Curriculum levels. * Above average’ standards, for example, means that an
above-average proportion of pupils has attained the level expected nationaly for pupils of that age (or a
higher level). ‘ Achievement’ refers to how well pupils have done in relation to what one would expect of
these particular pupils. The pupils prior attainment, what they could aready do, is the reference point for
pupils achievement. ‘ Similar schools' refers to those schools with a similar proportion of pupils known to be
eligible for a free school mesl.

2. Standardson entry in Year 7, as shown by pupils resultsin the nationa tests at the end of Year 6,
are broadly average. However, the results of other tests carried out by the school at the start of Year 7 are
below average. Some evidence showed that a higher proportion of boys than girls enter the school with
above-average standards.

3.  Resultsof the Key Stage 3 nationa tests were above average in English, mathematics and sciencein
2000. Compared to similar schools, they were average in English and mathematics, but below average in
science — overdl, they were average. Girls and boys performed equally well overal and in English and
mathematics. In science, boys did better than girls. The results have varied considerably in English and
science, with both subjects experiencing a significant fal followed by an improvement in the last year or
two. The school’ s view is that the English results fell in 1999 because of the impact of staffing difficulties
which have now been overcome, leading to improved results in 2000. The mathematics results have
followed a broadly upward trend over the last five years. The overall trend for these three subjectsis below
the nationa trend of improvement as the 2000 results are similar those of 1996 and 1997.

4.  The school’s GCSE results have improved since the last inspection. Results at five or more GCSE
grades A* to G have risen from 91 per cent in 1996 to 96 per cent in 2000, which was above the national
figure of 91 per cent. The percentage who gained five or more grades A* to C doubled between 1996 and
2000, when 63 per cent gained these grades compared to 47 per cent nationally.

5. Thepicture at five or more grades A* to C is complicated by the fact that many pupils take a GCSE
in information and communications technology (ICT) at the end of Year 10, and another ICT subject at the
end of Year 11, and some do the same in design and technology. Almost all are very successful in the
examinations they take in Year 10, and gain grade C or higher. When only the Y ear 11 results are taken
into account, the school’ s results at five or more grades A* to C were above the national average, but if the
Year 10 results are also counted the school’ s results were well above average. In both cases, boys did
better than girls overal, asthey did in two of the four preceding years.

6. Theaverage totd points score, which is calculated by totalling each pupil’s score for the GCSEs
taken and then averaging the scores of al the pupilsin the year group, has risen at a rate faster than the
national trend. It has been well above the national average for the last three years. This overall comparison
with nationa results is favourable because the number of GCSE examinations taken is higher than in most
schools. Mot pupils are successfully entered for at least ten subjects. In addition to the opportunities for
many pupils to take GCSE a year early, some pupils take extra GCSEs through the lunchtime and after-
school study opportunities offered by severa departments, including art. These are often pupils who have
been identified as likely to gain at least a grade C.

7. Ancther factor to be taken into consideration is that in many subjects a higher proportion of the year
group has taken the examination. For example, 98 per cent were entered for science compared to 81 per
cent nationally. Despite this, in dmost al the subjects in which an above-average proportion of the year
group has taken GCSE, pupils average points score is close to the nationa figure, showing that the results
are better than nationaly. The school’s palicy is that al who complete a GCSE course will be entered for
the examination, and the results indicate that lower-attaining pupils and those with special educationa needs
have been supported well and so enabled to be successful.
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8. Theresults show that the school has been very successful in enabling lower-attaining pupils and those
with specia educational needs to gain GCSE qudifications. In 2000, 99 per cent of pupils gained at least
one grade G or better, compared to about 96 per cent nationally, and 96 per cent gained five or more grades
G or better compared to 90 per cent nationally.

9.  Another way of evauating the school’s GCSE results in 2000 is to compare them with the pupils
resultsin the tests at the end of Year 9 two years earlier. This showed that the results for pupils gaining one
or more grade G were above average, whereas at five or more grades G or better the results were
average. At five or more grades C or better, the Y ear 11 results were average, but when the Year 10 ICT
figures are counted in the school’ s results were above average. The average total points score was well
above the nationa figure for pupils with similar Y ear 9 test scores.

10. The school met its targets for GCSE results in 2000. These were that 58-59 per cent of the pupils
would gain five or more grades A* to C, and 98 to 100 per cent would gain one or more grade A* to G.
The target for average GCSE points score was 45 to 49. The targets for 2001 are dightly lower than those
for 2000. The targets were based on the students’ results in the national tests when they werein Year 9.
The standards being attained by the pupils now in Year 11 indicate that these examination targets are likely
to be met, despite the staffing turnover that the school is currently experiencing in several subjects.

11. Theevidence of classroom observations and a scrutiny of pupils written work was used to evaluate
the standards attained in Years 9 and 11. This evidence showed that, overall, sandards are average in both
year groups. In relation to their prior attainment, including the evidence of results at the end of the previous
key stage, pupils achievement is satisfactory in Key Stages 3 and 4.

12. The progress made by pupils with specia educational needs is satisfactory at both key stages, and so
they achieve the standards expected in relation to their prior attainment. Pupilsin Year 7 with particular
weaknesses in literacy are given good extra help in a lunchtime club and in some lessons. Pupils withdrawn
for additional reading make good progress as a result of their positive attitudes and value the very good
relationships with the learning support assistant. The pupils achieve well in many areas of the curriculum,
including art, design and technology, drama, English, French and ICT. This is because they are fully
involved and interested, and the work is successfully targeted to raise their expectations. A scrutiny of
pupils work provided during the inspection showed that their achievements in planning, organising and
presenting written work are satisfactory although some pupils handwriting skills are weak. At Key Stage 4,
pupils with specia needs make good progress in enhancing their study skills through well-focused additiona
support to improve literacy and numeracy skills. Where pupils achievement is less than expected, for
examplein science, work is not adapted to the needs of these pupils.

13. Gifted and talented pupils make satisfactory progress during Key Stage 3, and their achievement
matches that of other pupils. In Years 10 and 11, the school makes good provision for high-attaining pupils
to take extra courses, for example through the after-school study sessions, and so their achievement is good
overdl. However, undemanding teaching in severa subjects leads to the gifted and talented pupils not being
challenged sufficiently, and so not making the progress of which they are capable. For example, in art and
design, pupils have too few opportunities to extend their knowledge of artists' techniques and to see origind
paintings, and this contributes to the comparative lack of higher GCSE grades.

14. Standardsin English are above averagein Year 9 and Year 11, and pupils achievement is good.
Pupils show strengths in their writing skills as a result of the strong emphasis teachers place on careful
planning, drafting and editing so that finished pieces of written work are pupils best efforts. Higher-
attaining pupilsin Year 9 compare novels they have studied and analyse plays and poems, skilfully
identifying points of smilarity and difference with well chosen quotations to support their opinions. Year 11
pupils approach literature work confidently. They understand and express quite complex ideas about
character and structure. As aresult of the good guidance they receive from their teachers, they write
effectively in their coursework essays, showing detailed knowledge of the texts and good analytical skills.

15. Standardsin literacy across the curriculum are satisfactory. Pupils use their skills to write neatly and
present their work with care. By Year 11, most pupils write appropriately for a variety of tasks and
purposes. They make notes and are capable of developing their ideas at length. Many make good use of
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word processing for their homework assignments and of the Internet for research. Given encouragement,

pupils read independently for information and interest, though pupils use of the library for wider reading is
restricted by its poor resources. However, some teachers miss opportunities to reinforce the importance of
literacy skills and are not consistent about the standards that are expected.

16. Indrama, the standard of work attained is very high at the end of Year 9, with a strength in
performance. Pupils show a very good knowledge of techniques, and ability to adapt them. Standards are
also very high at the end of Year 11, and often excellent in performance work. Pupils deliberately seek
difficult challenges and they employ a wide range of dramatic devices with marked confidence.

17. Standardsin mathematics are broadly averagein Years 9 and 11, and pupils achievement is
generally satisfactory. Standards are lower than the test and GCSE results last year, partly because of the
impact of current staffing difficulties. This was evident in the inconsistent quality of some Key Stage 3
pupils work over time. At Key Stage 4, high-attaining pupils are methodica in solving agebraic equations
and applying trigonometry. They have built up good skills for investigating within mathematics, leading to
some high quality coursework. Lower-attaining pupils cal culate competently. Pupils are hardworking and
teachers prepare them well for examinations, both factors that contribute to pupils doing well at GCSE.

18. Numeracy across the curriculum is satisfactory overal. A whole-school numeracy initiative has
identified some appropriate targets and there is good practice in some individua subjects. For example,
science has a booklet for each pupil and a series of lessons to link the subject to developing skillsin
numeracy. In design and technology, pupils use scale and measurement competently. In ICT, pupils make
good use of spreadsheets and databases.

19. Standardsin science are averagein Year 9. They are higher in the area of scientific knowledge than
in the areas of understanding and the skills of planning, carrying out and recording scientific investigations.
Standards are adso average in Year 11. The highest-attaining pupils, on course for the higher GCSE grades,
are producing substantial amounts of work which are well focused on examination regquirements. Other
Year 11 pupils are experiencing broadly the same curriculum and they aso are generally keeping up a
satisfactory rate of work. In both key stages, pupils achievement is satisfactory overall.

20. Inart and design, design and technology, geography and physical education, standards are average in
Year 9 and Year 11, and pupils achievement is satisfactory. Sociology is taught as an option in Years 10
and 11. Standards are average and pupils achievement is satisfactory.

21. Inhistory, standards are above average in Year 9, and pupils achievement is good. Many pupils are
developing good skills in analysing sources and in classifying causes, such as the long and short-term
reasons for the First World War. Some higher-attaining pupils have produced detailed projects, based on
good enquiry. Standards are average in Year 11, and pupils achievement is good overal. They have a
sound knowledge of the events that they have studied, and recall and use this appropriately. However, some
pupils copy relevant information from sources, but do not synthesize it.

22. InICT, standards are well above averagein Years 9 and 11. Pupils achieve well because they
receive very good individua teaching in ICT lessons. Year 9 pupils have developed good levels of
knowledge and skill in word processing, desktop publishing, spreadsheets, databases, elements of
measurement and control and in their understanding of the applications and effects of computers on society.
They use computers confidently. The GCSE courses enable pupils to build well on their work in previous
years.

23.  Theuse of computers elsewhere in the curriculum is under-devel oped. This means that those pupilsin
Key Stage 4 who do not take an ICT course do not make the progress they should through applying and
extending their ICT skillsin other subjects. Some good use of ICT is made in history, geography, design and
technology, and science and music are developing this aspect of their curricula.

24. In modern foreign languages, standards in French are averagein Year 9, whereas standards in

German are below average. Overall, pupils achievement is satisfactory in both languages at Key Stage 3.
At Key Stage 4, achievement is now good in French, and satisfactory in German. Year 11 pupils work is
of an average standard in French, but well below average in German. The specialist German teacher has
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recently |eft the school, which has had a negative impact on the pupils confidence and on the standard of
their work, though results of mock GCSE examinations suggest the potentid for fina results being in line
with national averages.

25.  Inmusic, standards are below average in Y ear 9. Pupils have not systematically devel oped aworking
knowledge of the elements of music prescribed in the National Curriculum over the key stage. Therefore
they do not compose and perform confidently, and their knowledge of musical theory islimited. Their
achievement has been unsatisfactory, but is now good because the new head of music is providing
challenging work. Standards are below the nationa expectation for those following the music optionin Year
11. Pupils achievement in relation to their previous attainment is, however, good. Few have flair in
composing and performing, and generally pupils knowledge of musical theory and their facility for analysing
music they hear is very limited.

26. Inreligious education, standardsin Years 9 and 11 are well below the expectations of the locally
agreed syllabus and pupils achievement is poor. Their written work is too brief and often perfunctory,
because of time congtraints and non-specialist teaching. Too much time has been spent on undemanding
illustrating of their written work. Pupils contributions to class discussions are mostly lightweight, and there
istoo little evidence of pupils learning from religious education how to empathise with others or to
understand the value for believers of a personal creed.

Pupils attitudes, values and personal development

27. Improvement in pupils attitudes, values and persona development has been steady since the last
inspection. Pupils are very positive about what the school offers them. Their attitudes to learning are very
good. They appreciate the opportunities to try a wider range of subjects in more depth than was possible at
primary school and to be successful in subjects where their achievement had seemed modest before. They
enjoy dl the extra-curricular activities provided, including their first experience of competitive sport. They
are happy to work conscientioudy in lessons, especially when teaching is focused sharply on what
individuals need to do to learn effectively. When teaching is stimulating, pupils relish chances to express
their feelings and become absorbed in their learning.

28. Behaviour in lessons and around the school is good, in generd. Pupils respond well to the school’s
codes of conduct and the expectation that they will act responsibly. In the best lessons, such asin drama,
their behaviour is exemplary. When teaching does not meet the needs of everyone in the class, those
individuals who are bored or find the work too hard, sometimes behave badly and disrupt other pupils
learning. In a few instances, weak classroom management triggers episodes of restless or inappropriate
behaviour. This reduces the amount of learning that takes place, on occasion to an unsatisfactory level. As
parents suggested, the behaviour of avery small minority of pupils spoils particular lessons for others. In
most circumstances, dmogt al pupils are polite, helpful and self-disciplined, following the lead set by the
headteacher’ s quiet authority.

29. Pupilsare clear that they fed safe and well supported while in school. Bullying is rare. Inspectors
found that the school takes careto deal promptly and effectively with al identified incidents, but understand
the concern of individual parents about incidents of bullying that have not been resolved to their satisfaction.
The school excluded 27 pupilsin the year prior to ingpection. Two of these were permanent exclusions.
Exclusion is used sparingly but appropriately, noting current national guidance. The rate of exclusions, both
permanent and temporary, is about average.

30. Persond development is good overal. Pupils take their responsbilities within the school community
very serioudy and use opportunities for initiative very well, as was very clear during a specia lunch to
celebrate community links. Many are active in supporting these community links, including fund-raising for
charity. Pupils benefit from excellent opportunities within drama and some English lessons to understand the
effect people have on others and their fedlings. Their understanding of other people’ s beliefs and valuesis
more limited because of the lack of regular opportunities for reflection, debate and critica thinking in many
subjects, including religious education lessons. This aspect of their personal development is also weaker
because assemblies are infrequent (once or twice aweek at most) and in form time, provided for a
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maximum of two twenty-minute sessions a week, tutors pay too little attention to promoting pupils personal
development.

31. Reationships are good. Pupils work together very well when given the chance, asin physica
education and design and technology, for example. They get on well with most adults, particularly where
there is mutual esteem and their contributions are valued, as in drama and music. Pupils recognise and
appreciate the extra effort that many teachers make on their behalf to encourage and bring about high
achievement. This commitment and shared sense of purpose results in strong relationships based on trust
and respect, which underpin the standards reached by pupils. In a few lessons observed during the
inspection, relationships were not so productive because adults criticised and discouraged pupils rather than
noticing what they did well and trying to bring out the best in them. Pupils value each other’ s successes and
are quick to acknowledge the breakthroughs and milestones reached by everyone, including those with
specia educational needs.

32. Attendanceis satisfactory. It is usualy close to the national average, but was below average in the
year before the ingpection, partly because of significant amounts of illness. Unauthorised absenceis
average. Close scrutiny of absences indicates that afew pupils are away more often than would be
expected, sometimes with parental consent. These pupils do not always find their lessons as rewarding as
others usually do, and their absences affect their rate of progress. The school is energetic in its efforts to
reward good attendance and discourage unnecessary absence. This works well with conscientious and
successful pupils but the attendance of the few pupils who have frequent absences has not improved. This
has dowed the school’ s overal rate of improvement in attendance. Punctuality in the morningsis
satisfactory.

HOW WELL ARE PUPILSTAUGHT?

33. Teaching is good overdl, a both key stages. The teaching was very good or, occasionally, excellent
in 27 per cent of the lessons observed during the inspection, and satisfactory or better in 94 per cent. The
proportion of good or better teaching (63 per cent) was higher than in many schools inspected, but the
proportion of unsatisfactory teaching (6 per cent) was about average. The quality of teaching is now higher
than was reported by the last inspection, athough the strengths and weaknesses reported then are smilar to
those found in this ingpection. Overal, the teaching observed at Key Stage 4 was dightly better than at Key
Stage 3, whereas the last ingpection found that the teaching of the older pupils was weaker. At both key
stages, pupils learning is also good.

34.  Teaching and learning are good in English, history, ICT and French, and excellent in drama. They are
good overdl in design and technology and physical education, in both of which they are good at Key Stage
3; a Key Stage 4, they are very good in design and technology, whereas they are satisfactory in physical
education. Teaching and learning are unsatisfactory in religious education. In the other subjects, including
mathematics and science, they are satisfactory.

35. A drength in teaching is that most teachers have high expectations of pupils work and behaviour.
Thiswas also noted by the last inspection. The pace of the best lessons was swift, with effective use of
question-and-answer in the early part of the lesson to remind pupils of what they aready knew and to pose
new challenges. Many teachers had planned appropriately challenging work for the class to do. Teachers
who explained early on what they expected the class to learn that lesson were generally the most
successful in motivating the pupils, who enjoyed the challenges they were posed and worked hard and
productively as aresult. In practical lessons, including in science, the well-planned use of resources often
led to busy lesson in which pupils learned well. They could see how the new work built on their previous
learning, and so were able to tackle it confidently.

36. Reationships between staff and pupils are good, contributing to pupils positive attitudes towards
learning and their generaly good effort. In most lessons, pupils concentrate well and work productively.
They often show their interest by asking thoughtful questions. They work co-operatively in pair and small-
group activities, sharing ideas and resources well. Most take care over their written work, and some have
put much effort into presenting coursework attractively using ICT, often at home.
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37. Some teachers make good use of ICT, but overal thisis aweakness in teaching. Opportunities are
missed to extend the knowledge and skills pupils have learned in ICT lessons, and to apply them in new
contexts. In design and technology, for instance, more advanced ICT work in modelling and control are not
covered, which leads to alack of chalenge for higher-attaining pupils. Instances of good use of ICT were
seen in the teaching of geography and history.

38. Theteaching of the skills of literacy and numeracy is satisfactory overall, though the provision for
developing literacy is more consistent. In most subjects, pupils are expected to learn and use technical
vocabulary, and several subjects encourage pupils to improve their writing by basing it on guidelines. In
science, a course of lessons makes a useful contribution to Year 9 pupils knowledge of numeracy-related
topics such as graphs and percentages.

39. Inthe most successful lessons, teachers made very good use of questioning and observation to
monitor how well the pupils were learning, and adjusted their teaching accordingly. They adapted their
guestions unobtrusively, so that pupils of al levels of attainment were encouraged to think hard. In a
particularly successful drama lesson, the teacher led a plenary review of Year 9 pupils performances,
which provided excellent evauations that gave al the pupils confidence that they had achieved well while
leaving them with positive suggestions for improvement. Pupils vaue the challenge to reflect and think for
themselves in such lessons. In other subjects, they are given too few opportunities for thinking cresatively,
for reflection on themselves and others, and for developing spiritual awareness.

40. Teachers have a clear focus on GCSE examination requirements and the criteria for success, for
example in English, drama, science and art. The pupils respond well to clear information on what they need
to do to attain the desired grades. However, teachers have often made too little use of the available
information on pupils attainment at the end of the primary stage, as a starting point on which to base Y ear
7 work, and as a benchmark against which to measure individuals' progress and how well the boys and girls
do.

41.  The marking of written work is satisfactory overall. It is usualy thorough and consistent, and some
marking gives pupils constructive advice. A strength in English isthat pupils are set specific targets at the
end of each piece of work. However, in some subjects, pupils are unclear about how to improve their
written work in future because they have had too little feedback and guidance from teachers.

42.  Teaching is satisfactory overall in mathematics and science, but in both subjects the evidence of the
lessons observed and pupils written work showed that some teaching is unsatisfactory. Additionally, in both
these subjects and in some others, a number of lessons that were judged to be satisfactory on balance had
some significant weaknesses that Sowed pupils learning. Sometimes, the cause was the teacher’s lack of
subject expertise, and at other times it was that the teacher’ s expectations were too low. This particularly
affected the learning of the higher-attaining pupils, for example in science. Sometimes, teachers planning
was weak, and did not consider the needs of all the pupilsin the class. When too little use was made of
questioning to find out what pupils already knew and how much they were learning, the teaching was
usually undemanding, pupils were not actively involved in the lesson, and they made insufficient progress.

43. Occasonaly, teachers management of pupils was inconsistent, leading to some disruptive behaviour
affecting pupils' learning. Undemanding work and a pace which was too dow aso contributed to pupils
making too little progress in some lessons. This was observed in both one hour and 30-minute lessons. For
example, when the teacher talked for too long, the pupils became restless although they concentrated
willingly when they were set work to do for themselves. The 30 minute lessonsin the library, for those Key
Stage 3 pupils who are not taking German, are not planned and taught appropriately. Consequently, this time
islargely wasted and pupils learn little.

44.  The teaching, learning and support for pupils with special educational needs were good overal in the
lessons observed, for both mainstream and withdrawn groups. Teachers and learning support ass stants
have very good relationships with specia needs pupils. They know their pupils well, and generaly use
effective methods to explain and demonstrate tasks so that pupils improve their skills. In a support studies
lesson, for example, pupils learned how to multiply and divide through systematic and progressive steps. As
aresult, they became increasingly accurate and successful in recalling their nine times tables. Pupils
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individual education plans and behaviour support plans include achievable socid, literacy and numeracy
targets. However, the use of these targets by subject teachers is inconsistent. In particular, non-specialist
teachers often do not plan varied practical and multi-sensory approaches for specia needs pupils. Day-to-
day assessment is satisfactory overal, but planning between teachers and learning support assistantsis
inconsistent and learning support log-books record insufficient information on the pupils progress.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED TO
PUPILS?

45.  The school offersabroad curriculum in Years 7 to 9, including taught coursesin ICT and persona
and socia education (PSE). The overdl quality of the curriculum for these pupils is good, with particular
strengths in the curriculum planning for English, drama, ICT, design and technology, geography, physical
education and music. The current arrangements provide a satisfactory balance overall. The opportunity to
learn German as a. second foreign language, offered to one third of the pupilsin Years 8 and 9 is a good
feature of the provision for these pupils. However, rdigious education is allocated insufficient time for
effective teaching of the locally agreed syllabus. Pupils who do not study German have a half-hour lesson
for reading and improving their library skills. Thistime is not used well. The school intends to improve these
arrangements for the next school year, by incorporating the half-hour lesson into the English curriculum and
giving extratime for religious education.

46. In mathematics, science and languages, pupilsin Years 7 to 9 are generally grouped in sets on the
basis of their attainment. In order to enhance the quality of teaching and learning and so raise attainment,
and in response to staff preferences, the school has created extra teaching groups to provide smaller
classes. However, this strategy is expensive in terms of the requirements for staffing and accommaodation,
and contributes to the difficulty the school hasin providing al classes with specialist teachers and in
grouping the subject classrooms in specialist areas.

47.  The curriculum in Years 10 and 11 is broad, and has a satisfactory balance of time allocated to
subjects. Pupils follow a substantial core course of English, mathematics, science, a modern foreign
language, design and technology, physica education and PSE. Their curriculum is completed with choices
from a good range of options, including drama and sociology. The ICT option is particularly strong. It
involves early entry for GCSE information technology in Year 10, followed by GCSE information systemsin
Year 11. The quality of curricular planning is Similar to that in Years 7 to 9, except in religious education,
which lacks a properly-devel oped scheme of work, and in music, where a new schemeis still being put
together. Asin Years 7 to 9, the school has chosen to create small classes to support pupils' learning.

48. The school has developed a curriculum which is well matched to the abilities and aspirations of most
pupils. Past and present pupils expressed satisfaction with the range of subjects they could study. However,
few vocational subjects are offered as aternatives to GCSE. The school has various plans to remedy this.
A small group of Year 11 pupilsis following a pilot GNVQ course in partnership with the loca college of
further education.

49, The schoal teaches the full National Curriculum, but its thinking and planning are aso strongly
influenced by a desire to offer the broadest possible range of educational experiences. However, it failsto
comply with statutory requirements on the teaching of religious education as insufficient time is alocated for
full coverage of the syllabus. The provision of opportunities for pupilsto use ICT in other subjectsisdso a
weakness. Although good work is done in some subjects, pupils are not enabled to develop their ICT skills
in areas including mathematics, languages, art and some aspects of design and technology.

50. The qudlity and range of learning opportunities overall for special needs pupilsis good. They are well-
integrated in mainstream lessons. Almost al are entered for GCSE examinations, with increasing success.
Pupils with statements are withdrawn for extra computer-based literacy skills and individua reading. This
provision is appropriate to their needs. At Key Stage 4, pupils may opt for a support studies lesson instead
of an extra GCSE, in order to catch up with coursework and improve their literacy and numeracy skills.
This helps them to gain at least one qualification at grade G or better. However, the school provides too few
opportunities for lower-attaining and specia needs pupils who have behaviour and learning difficulties to opt
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for work-related courses. Planning at both key stages includes appropriate ICT experiences for dl pupils.
Pupils have good opportunities to develop their socia skills in lunchtime activities, such as the Scaffold Club,
but there is no homework club for them.

51.  Much has been done to improve the provision for pupils' literacy development, and it is now
satisfactory. A detailed reading and spelling policy has been established. It is being implemented by
subjects, athough not yet consistently. Some subjects plan well for helping pupils to develop their writing
skills. Pupilsin Year 7 with particular weaknesses in literacy are given good extra help in alunchtime club
and in some lessons. The provision for numeracy across the curriculum is also satisfactory overal. A
whole-school numeracy initiative has identified some appropriate targets, and there is good practice in some
subjects.

52.  The curriculum is supported and enriched by a good extra-curricular programme in which sport isa
strength — a very good range of activities of high qudity is provided, including competitive fixtures with
other schools. For severa years, the school has been given the Education Extra Distinction Award for the
quality and number of its extra-curricular activities. Mathematics offers master-classes, and pupils have
taken part in the national Mathematics Challenge. Music offers a band and choir, and there are taught
sessions in art. Other well-supported activities include drama and a chess club. Study support sessions are
offered in awide range of subjects during lunchtimes and after school.

53.  Theschoal’s concern to provide pupils with equa opportunitiesis reflected in the curriculum by the
wide range of subjects offered and the small classes for many subjects. Pupils have good access to all
aspects of the curriculum with the exception of ICT across subjects. Higher-attaining pupils at Key Stage 4
are provided for well through the opportunities to take additiona GCSEs, both by early entry in Year 10 and
through the after-school classes provided in several subjects. GCSE general studiesis also offered as an
extra subject, taught during lunchtimes.

54. The PSE programme is comprehensive and very well co-ordinated. In al year groups, each classis
taught PSE once a week. The programme covers heath, sex and drugs education well. It al'so has units on
busi ness education, finance and the world of work, study skills, aspects of personal awareness and
relationships, and aspects of citizenship. The planning is very thorough, covering each week of the school
year. As aresult of the effectiveness of this programme, pupils are successful in gaining a certificate in life
skills. PSE aso makes a significant contribution to pupils persona development through the topicsit covers.
However, it is not supported by links to form tutor time.

55.  The provision for careers education is very good. It is comprehensive and very well planned, and
includes three weeks of work experiencein Year 11. Thisis very well supported by staff and by local
industry, business and commerce. Pupils have good access to a very wel-resourced careers library, and are
given effective support by the careers officer attached to the school. The local careers service no longer
guarantees a careers interview for every pupil.

56. Overdl, the quality of the curriculum is similar to that reported by the last ingpection. The issues of
lack of time for religious education and the statutory requirement to provide a daily act of collective worship
have not been dealt with.

Community links

57. Thisareaof the school’s work continues to be a strength. Improvement has been good. The
contribution of the community to pupils learning is now very good. The school has a very strong community
ethos and encourages pupils to recognise their responsibilities and privileges within this. There are
longstanding, robust links with local employers and other organisations such as the senior citizens club,
charities and community police. The school’ s achievement of Charter Mark status for excellence in public
service to the community celebrates its successes in this aspect of its work. Those pupils who are involved
in organising fund-raising for charity, representing the school in extra-curricular activities, running the school
bank and hel ping others in various ways, benefit greatly from the rich range of links.
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58. Thereisno formal community education or voluntary service programme to build on these links to
nurture and extend pupils intellectua and personal development, particularly those with limited aspirations,
experience and achievement. Opportunities are missed to use pupils well-developed skillsin ICT to link
with people in the wider and international community in order to enrich and extend knowledge and mutual
understanding. The school’ s justifiably acclaimed work experience programme has a significant impact on
pupils willingness to study and their motivation to achieve.

59. The school has very constructive relationships with its main feeder primary schools, sixth forms and
colleges and locd training ingtitutions. Links with employers are particularly strong, and benefit from
enthusiastic and energetic work with Havering Business Education Partnership (HBEP). The school
collects, but does not aways make full use of, the valuable data obtained from primary schools about pupils
attainment, personal development and their specific strengths and weaknesses. Pupils are given very good
help with choices of what to do at age 16.

Pupils personal, including spiritual, moral, social and cultural development

60. Improvement in the provision for pupils persond, including spiritua, mora, socid and culturd,
development has not been fast enough since the last inspection. In particular, the provision for spiritua
development is unsatisfactory. This is because opportunities to encourage reflection, provide awe-inspiring
moments and develop critical thinking skills are missed. In contrast, the school focuses well on achieving its
ams of developing existing talents and interests and discovering new ones, and devel oping independence
and a sense of belonging to a community. The headteacher sets a clear, positive example of concern,
consideration, respect for others and of persona responsibility for everyone to follow.

61. In subjects such as drama and English, there were wonderful examples of pupils responding to very
moving experiences, but these were isolated occasions that contrasted with the content of other lessons and
time wasted in many tutor periods. In many lessons, open-ended questions are scarce because of a focus
on basic knowledge rather than deeper understanding. In rare cases, religious education lessons provide
meaningful opportunities for pupils to think about and discuss questions of belief and persona vaues, asina
Year 9 lesson about the Resurrection. There are too few regular occasions on which pupils are encouraged
to develop a sense of curiosity through reflecting on their own and other peopl€e’s experiences and beliefs.
Thisis partly linked to the school’s decision not to find away of providing a daily act of collective worship
for dl pupils, or an equivaent period of worthwhile reflection.

62. Provison for mora development is now good, having improved since the last ingpection. The school
has developed a very strong statement about expectations of responsibilities and privileges, which pupils
helped to shape. They are clear about the difference between right and wrong. They are encouraged to
grasp the principles of fair play in sport. The house system is used well to develop a sense of responsibility
and concern for others through charity initiatives. Occasionally, adults offer weak examples of the right
thing to do when criticising pupils unnecessarily and focusing on their mistakes, rather than on their efforts
to understand, or do what is asked. The strong mora code guiding the school’s everyday activitiesis very
clear otherwise.

63. Provision for socia development is very good. Wide-ranging opportunities for pupilsto exercise
initiative and responsibility are a key factor in this. They can take part in games involving competition,
discipline and teamwork. They are responsible for organising their own fund-raising activities on a house by
house basis and these include imaginative, highly popular events such as an annual talent show. Year 11
produce a lively, colourful hard cover yearbook, negotiating with the parents' and friends association for it
to be bound. Within lessons, there are some good opportunities for pupils to collaborate on projects and
work co-operatively, for instance, to agree on key vocabulary that indicates the genre of a piece of writing.

64. Provison for culturd development is satisfactory overal. Pupils are given valuable opportunities to
learn about their own cultura heritage in many subjects, but cultura diversity is too infrequently celebrated
athough there is some good practice in afew subjects. In English, drama and music, pupils have many
chances to experience and enjoy the cultura traditions within this country, and those of other communities
as in good work on African music. In history, pupils learn about Native Americans, and in modern
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languages they learn about non-European French-speaking countries. Design and technology lessons
include lively, positive work on different lifestyles, food and textiles from around the world.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

65. The school’s procedures to ensure pupils welfare are good overall. Child protection procedures are
in place. The arrangements to assess pupil’ s attainment and progress are good, and generally used well to
support pupil’ s academic and persond development. However in most subjects too little use is made of
assessment information to inform curriculum planning.

66. Pupilsaretreated asindividuas, ensuring that al support and intervention is in the context of their
particular needs. Parents commented on this as a strength of the schooal, at the meeting prior to the
inspection. The school’ s procedures to ensure the welfare, health and safety of the pupils are good. The
effective and well-resourced house system places care of pupilsin the context of afamily approach.
Placement of pupilsis carefully managed, helped by liaison visits to the partner primary schools. Pupils stay
with their form tutors from Year 7 to Year 11 whenever possible. New pupils join the same house as their
brothers or sisters. This well-planned emphasis on continuity builds up a rapport between the school and the
home.

67. The arrangements for child protection are good. They deal sensitively with any concerns raised by
pupils or adults, and any child protection issues that arise are handled with empathy and efficiency. The
school has aso produced a thoughtfully-constructed confidentiality policy, to give everyone confidence in
the system.

68. The policies and procedures for hedth and safety are good. All safety equipment and evacuation
procedures are checked regularly by internal and external inspection. Departments have completed risk
assessments of their workspaces. The governors premises committee monitors health and safety.
However, afew hedth and safety issues were identified during the inspection. Some carpets are so badly
worn that they are a potential danger, and doors in the sports hall are a cause for concern.

69. Good behaviour is strongly encouraged. The school makes it very clear to pupils that bullying will not
be tolerated, and deals swiftly and firmly with the occasiona incidents that are drawn to its attention.
Parents commented on the effectiveness and promptness of the action taken. The school has effective
systems for tracking pupils behaviour and academic progress if issues arise. Heads of house check that the
dtrategies adopted are working effectively. This may include whole-group monitoring as well as checking on
individuas. For example, areview of Year 7 recently raised concerns about whether they were doing as
well asthey should. Year 7 lessons were monitored for a short period, enabling the senior management
team and headteacher to discuss how to improve the pupils' responses and to feed back information and
ideas to heads of department.

70. Heads of house are pivota to monitoring pupils persona development, and it is done well. Form
tutors also make some contribution to this, athough the time they have with their forms is often not used
productively enough. Good practice was identified in Year 11, however, as consderable timeisinvested in
helping pupils to complete their National Record of Achievement. PSE dso makes a valuable contribution to
pupils personal development through its well-planned programme of topics.

71.  Procedures for monitoring and improving attendance are good. Attendance records are checked
regularly and absences, including the unexpected rise in 1999/2000, are followed up with care. Expectations
are high, reinforced with certificates for 100 per cent attendance and strong messages about the link
between absence and poor progress.

72.  Pupilswith specia educationa needs are identified early. Very good contacts are made with the
pupils primary schoals, to ensure a smooth transition to Year 7. Support from specialist agenciesis used
effectively, including specific disability-related provision. Pupils with statements and those on Stage 3 of the
register are monitored effectively. Annua review assessments meet statutory requirements. Those with
statements, and those on Stages 2 and 3 of the Register, have individual education plans and their progress
istracked regularly. A particular strength is that pupils with statements are aware of their own targets
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because a copy of the individual education plan is kept in their planners. However, some individual
education plans for pupils at Stage 2 are not sufficiently specific to the subjects of the curriculum. The
quality of support and guidance provided to pupils with specia needs on a day-to-day basis is unsatisfactory
because of the co-ordinator’s high teaching commitment, which means that little time is available to make
contact with pupils and their parents during the day.

73.  The school has good procedures for assessing pupils attainment and progress. They have improved
since the last inspection. A good amount of assessment information is recorded, based on teachers marking
and tests results. For example, in modern languages, thorough marking, end-of-unit test results and
portfolios of evidence are used to build up a picture of each pupil’s performance. Pupils work is carefully
assessed in the core subjects. For example, in English there is good, helpful marking, and in mathematics
and science the marks from regular tests are recorded in databases.

74.  Academic support and guidance for pupils are satisfactory overall, with good practice in several
departments. The procedures are very good in ICT and design and technology, and on the GCSE coursesin
history and music. In design and technology, pupils have targets and their progress is checked at the end of
each lesson. In English and drama, the on-going assessment ensures pupils know how well they are doing
and have a good understanding of exactly what to aim for to attain a higher standard in future. The idea of
target-setting is well-established, that teachers should attach redistic short-term targets to written work,
providing an opportunity for pupils self-assessment. However, the targets are sometimes too generd, asin
geography and history. As aresult, target-setting has not had enough impact on pupils understanding of the
strengths and weaknesses in their learning in many subjects, and of what to do to improve in future.
However, the headteacher provides each Year 11 pupil with an individual interview, to agree revision
targets, which is a helpful arrangement that encourages them to do well at GCSE.

75.  The use of assessment information to guide curricular planning is a weakness. Thorough measures of
pupils prior attainment are not yet established as a basis for eva uation. For example, the school introduced
standardised testsin Year 7 and in Year 10 only in the last couple of years. In many subjects, previous test
results are kept but not sufficiently evaluated or used. More analysis of datais needed, including in
mathematics, history, geography and art. Analysing the performance of boys and girls and making
comparisons with national data are yet to be used extensively to guide curricular planning. However, there
is some very good practice, as in design and technology where the teams of teachers regularly use
assessment information when devel oping modules of work.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

76. Improvement in securing and maintaining partnership with parents has been good. Parents have
positive views of the school and believe that it is doing a good job overal, because of its high expectations.
A few parents do not fed that the school provides the right amount of homework — either too much is
given, or too little. However, pupils fedl that the amount of homework is about right, except where not
enough has been covered in the lesson and they have to do extrawork at home. Parents attending the
meeting prior to the ingpection expressed some concern about the behaviour of avery small minority of
pupils, which spoils lessons for others, although they are generaly positive about discipline.

77.  The school’s links with parents are good. They find the school welcoming and the staff approachable,
in general, dthough a few parents do not fed that the school works closely with them. The school contacts
parents quickly when it has concerns about a child’ s attendance, progress or behaviour, usually through the
head of house. There are good opportunities for parents to contribute to the life of the school through its
parents and friends association, Supporters of Albany School (SAS), by notes in planners, mesetings and
support with homework. Parents helped to produce the home-school agreement, which is displayed well
around the school in pogter form. The impact of parents’ involvement on the work of the school is good.

78. Thequdlity of information provided is good. Parents find the content of the reports helpful. A
significant minority of parents has reservations about how well they are kept informed about their children’s
progress, particularly in relaion to the timing of reports, particularly in Y ear 8. Inspectors agreed with both
these views. Reports give useful information about progress and personal development, and overall targets
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are set for each pupil by the headteacher. Subject reports sometimes place too much emphasis on a pupil’s
approach to work and behaviour and too little on the knowledge and skills learned, with precise targets for
improvement. The Y ear 8 reports are sent to parents too soon in the school year, but parents have other
opportunities later on to find out how their children are doing.

79. The prospectus and new entrants pack present a very good first impression of the school. The
quality of theinsertsis not as consistent and sometimes less inviting and readable than the professionaly
produced folder. The governing body’ s report to parentsis very long and detailed, covering dl that is
required. A summary of the report is provided to al parents, who are invited to request the full report if they
wish to receiveit. Letters home are generdly clear and informative, and parents appreciate this.

80. Parents contribute well to children’slearning at school and at home. They are keen to see their
children achieving, so usually do whatever they can to encourage regular attendance, positive attitudes to
work and an active interest in all the learning opportunities offered. They attend meetings to discuss their
children’s progress. They find the new entrants', careers and options evenings invaluable as sources of
information to enable them to help and support their children.

HOW WELL ISTHE SCHOOL LED AND MANAGED?

8l. Leadership and management are satisfactory overall. The headteacher is very dedicated to the school
and works tirelesdy for its further development. She leads by example and provides an effective role model
for the staff by maintaining a very high standard in her own teaching. Her present teaching commitment is
for over athird of each school week, partly to cover the current shortage of teachers in some subjects. This
commitment is too heavy, as it reduces the time she has for leading and managing the school’s
development.

82. Thetwo deputy headteachers and four assistant heads each have clearly-defined responsibilities that
they carry out conscientioudy. These cover assessment and curriculum; pupil support and premises; finance
and timetabling; teaching and learning, in-service training, literacy and teachers performance management;
community liaison; administration, cover and a house headship. Members of the senior management team
are based in different parts of the school, to ensure the orderliness of pupils and the maintenance of
routines. All members of the senior management team aso have a substantia teaching commitments, which
gives them away of knowing what goes on in departments. Each senior manager is a member of a
different department, which ensures regular liaison between these departments and senior management.
This arrangement covers most of the subjects, but is an insufficiently effective means of monitoring and
evauating. While staff have open access to the head and other senior managers, the lack of a formal
management system is a disadvantage for departments such as music and physica education. Religious
education lacks secure management.

83. Theschool is dedicated to the principle of ‘qudity for dl’. Its worthwhile ams are to provide an
environment where each pupil can achieve the highest possible academic standards and further their
individua interests, and to cultivate independence, a respect for learning as a life-long process, and an
understanding of the responsibilities and privileges of a community. This sense of community is fostered
successfully through a house system. Pupils are carefully allocated to houses on arrival to ensure an
appropriate academic and social balance amongst them. These houses form the basis of the school’s
pastoral system, and pupils remain in them throughout their time in the school. The positive attitudes and
values which the schoal cultivates through this system are clearly reflected in the well-ordered and friendly
ethos, which is a conspicuous feature of the school.

84. The headteacher delegates to members of the senior management team responsibilities which
capitalise on their strengths. All have up-to-date job descriptions. Since responsibilities are not awarded as
the result of an exhaugtive analysis of what needs to be done, however, the management and monitoring of
significant aspects of the school’s provision are unsatisfactory. These areas include the provision for pupils
spiritual and cultural development, the role of the form tutor and the constructive use of tutor time, ICT
across the curriculum, the development of the library, the use of the reading or library skills lesson for those
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not taking German in Years 8 and 9, numeracy across the curriculum and the provision of religious
education in the absence of appropriate specidist staffing.

85. Literacy is now well managed as a whole-school issue and this has led to some improvements. Heads
of department are generaly effective, and responsible for the good standard of teaching which is achieved
across the school. Subject management is very good in English and drama, good in design and technology,
modern foreign languages and music, and satisfactory in mathematics, science, art, geography, history, ICT
and physica education. The management of religious education is poor.

86. The organisation of the specia needs department is effective due to the commitment of the special
needs co-ordinator, largely in out-of-school hours. However, too little non-teaching time is alocated for
managing the department, and so monitoring, evauating and developing of pupil support are too limited. This
is having an adverse impact on the quality of welfare and care afforded to pupils on the specia needs
register and, in particular, on the pupils with statements. Opportunities to make contact with pupils and
parents during the day are restricted because of the co-ordinator’ s high teaching commitment away from
the department. The deployment of learning support staff to some areas of the curriculum is too limited.
Learning support assistants have good expertise, but too little training in positive strategies for behaviour
support has been provided for teaching staff. Individua education plans have been improved since the last
ingpection.

87. The governing body contains a wealth of experience. Members are well informed about
developments in the school. They scrutinise examination results and set challenging targets. Heads of
department regularly make presentations to the governing body. Governors are not individually linked with
departments but they make visits in connection with specific issues, such as the provision for special
educational needs. Visits may include some monitoring of lessons. Governors play a significant and
independent role in shaping the direction of the school. They discuss and influence the school development
plan. However, the governing body does not fulfil its responsibilities satisfactorily overal. Governors have
responded effectively to some of the key issues in the previous inspection report, but some remain
unresolved. The governors have not ensured that an act of collective worship is provided daily for all pupils,
and that National Curriculum requirements for ICT across the curriculum are implemented fully. The time
for religious education remains lower than is needed to cover the requirements of the local Agreed Syllabus.
The governing body has not evaluated the effectiveness of the senior management team, nor the relevance
of senior managers responsihilities to the actual needs of the school. Currently, the senior management
team do not al fulfil responsibilities commensurate with their salaries and give vaue for money.

88. The school has established a satisfactory system for the performance management of teachers, but
procedures for the monitoring, evauation and development of teaching are unsatisfactory. The headteacher
carries out regular monitoring of lessons, and reviews pupils written work from all year groups weekly. She
reviews the examination results with heads of department each September and sets targets for future
results. Informal monitoring takes place in several subjects. However, monitoring currently lacks rigour,
points for development are insufficiently directed towards raising standards and there is no formal system
for subsequent review. An assistant headteacher with responsibility for teaching and learning has recently
been appointed, and her work is beginning to have an impact on standards. This is an improvement in the
systems for managing and improving teaching and learning. Other senior managers have no formal
responsibilities, within their subjects or generaly, for raising pupils levels of attainment.

89. The school development plan is wide-ranging. It covers short-, medium- and long-term plans, and
contains worthwhile initiatives. It has an appropriate concern for the continued raising of attainment in
public examinations. Departments include whole-school and subject-specific initiatives in their plans for
development. However, there is not a clear enough focus at whole-school or department level on improving
teaching and learning, and on the use of assessment to raise pupils attainment. Criteriafor measuring
success in meeting objectives are better than at the time of the previous inspection, but it is unclear who is
responsible for the achievement of each objective.

90. Teachersare committed and conscientious and have made a mgjor contribution to the improvement
of the school’ s overall examination results since the last inspection, at arate above that found nationally.
Staff play a postive role in the school’ s planning through the school development group. The school has a
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satisfactory capacity for developing further, but thisis dependent upon co-ordinating the work of the head,
the senior managers and those at middle management level more closely. Stronger strategic management
by the governorsis required, informed by a more eva uative approach to analysing the school’s provision
and its needs. More systematic and rigorous monitoring of teaching and learning is a fundamental
requirement for positive future devel opment.

91. The school has benefited in the past from having arelatively stable and experienced staff. At the
meeting prior to the ingpection, parents commented that the turnover of staff has been quite high recently,
and the ingpection confirmed that the school has had difficulties in recruiting specialist staff. This affected
teaching and pupils learning in English during a previous school year, and is now affecting other
departments including mathematics. Although the school has done its best to find suitable staff to replace
those who leave for promotion or other reasons, staffing is unsatisfactory overal.

92.  Theschool hastried hard to provide specialist teachers for all classes. Contingency plans include the
employment of supply teachers, covering classes with non-specialist teachers, employing instructors, re-
arranging teachers’ timetables so that classes get at least one lesson a week with a subject specialist, and
members of the senior management team teaching extra lessons. Significant difficulties have been
experienced in mathematics, science and religious education, and in German in the upper school.

93. Theschool has a supportive programme for inducting new staff and newly-qudified teachers, and it is
working well. A key action point of the last ingpection report was to review the size of the school’ s senior
management team, the middle management structure and the distribution of posts of responsibility. The size
of the senior management team was reduced to the current arrangement of a headteacher, two deputy
headteachers and four assistant heads. However, the action taken was insufficient to provide an effective
ba ance between senior and middle management levels.

94.  Financia management is satisfactory overdl, with a strength in the efficient management of the
budget but a weakness in the strategic use of financial resources. Spending has been focused well on the
school’ s target of improving its ICT resources. Financia planning is careful and systematic, except that it is
not linked sufficiently to the school’s development plan. The school has not looked carefully enough at the
consequences of the current staffing arrangements. At the moment, too much is spent on senior manageria
posts that do not carry major curricular responsibilities. However, the principles of best value are applied
satisfactorily overall. Appropriate consultation is undertaken to inform decisions on spending. Comparisons
are made with spending in other schools, parents are consulted to find out what they would like to be
improved by the school, and fair competition takes place in the placing of contracts to provide externa
services.

95. Resources are unsatisfactory overal in range and qudity, with some strengths but important areasin
which they require improvement. Resources are best in design and technology, geography, modern
languages, physica education and for teaching ICT as a subject. Good organisation, to which a significant
contribution is made by support staff, enhances the effectiveness with which resources are used in design
and technology, geography and physical education. A new computer network, with substantially improved
Internet access, provides a good resource for the ICT course. Science, geography and history have their
own computer clusters, enabling pupils in these subjects to make use of ICT in their learning. Because of
the demand placed upon the centralised resources by the widely taught and successful ICT course, other
subjects have too little access to computers. This contributes to the requirement for ICT in other subjects
not being met overall.

96. Several subjects suffer from inadequate resources for learning. Religious education lacks artefacts
and videos. A shortage of tuned percussion instruments limits the music curriculum. Resources for textiles
are much worse than for the other areas of design and technology. Drama suffers from a shortage of
storage space for the few, teacher-produced resources that are possessed. The resources in the library are
unsatisfactory in quantity and quality, limiting its use for research and wider reading. The number of books
isjust below the recommended minimum for the number of pupilsin the school, and many of those that are
available are old and worn. The reference section is inadequate as it has insufficient up-to-date books to
meet the demands of the modern curriculum.
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97. The accommodation is unsatisfactory overall. Whilst some specialist accommodation is adequate,
there are too few science laboratories, the library is small, the food and textiles rooms are not suitable for
ddivery of the current National Curriculum, and the drama and music areas are unsatisfactory. Teachers
work hard to use the accommodeation to best effect but the condition of some classroomsis poor. In many
areas cleaning is unsatisfactory. The condition of the carpet is very poor in some areas, and is a potential
health and safety hazard. Although there has been some refurbishment, the external condition of most
buildings is poor, asis the state of repair of some pathways between buildings.

98. Although the school has sufficient classrooms, the occupancy rate is high because pupils are grouped
into small classes for some subjects, particularly English and mathematics, and so extra classrooms have to
be used. Some teaching has to take place in temporary classrooms. The school has tried to provide a
classroom for each teacher, located in subject areas to facilitate co-operation and communication within
departments. This has not been possible for al subjects. Consequently, the teaching of some subjectsis
spread across the school. For example, English is taught in three buildings. This makes it harder for staff to
work efficiently.
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WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

98. In order to raise standards further and improve the quality of education provided by the school, the
governing body, headteacher and staff should:

(1) increase the time allocated to religious education so that the requirements of the locally agreed
syllabus can be met more effectively, and improve teacher expertise in the subject to improve the
quality of teaching. Increasing the time allocated to this subject was identified as a key issue by the
last inspection, and the school has made insufficient progress in dealing with this. [ Paragraphs 26,
87, 205, 210, 212]

(2) revise the arrangements for managing and staffing the school so that all aspects of its work are
developed, monitored and evaluated effectively. Reviewing the size of the senior management team
and the middle management structure was identified as a key issue by the last inspection, but
insufficient progress has been made in dedling with this. [ Paragraphs 82, 84, 87, 88, 89, 91, 92,
93, 94, 129, 138, 205, 210]

(3) improve the quality of teaching in those areas in which weaknesses were identified:

ensure that the high-attaining pupils are sufficiently challenged by the planned activities [ 13,
42, 123, 132, 136, 157, 166, 200, 204, 210];

improve the management and pace of lessons, in particular the involvement of pupilsin active
learning [42, 43, 126, 136, 137, 210];

making better use of the 30-minute lessons, especially those that take place in the library [43,
110, 157];

use marking and other assessment information to give pupils a clearer idea of how well they
are doing and what action to take to improvein future [41, 74, 157, 158, 159, 166, 169,
202];

make better use of assessment information to guide curricular planning and for monitoring
pupils progress[40, 75, 142, 152, 159, 169];

endeavour to improve the match between staff subject expertise and the demands of the
curriculum [42, 46, 120, 124, 126, 138, 178, 185, 190].

(4) provide pupils with planned opportunities to use and develop their skillsin ICT in other subjects, as
isrequired by the Nationa Curriculum, and improve the planning for and management of cross-
curricular ICT. Reviewing the co-ordination of the teaching of ICT and implementing fully the
National Curriculum requirements was identified as a key issue by the last ingpection. The school

has made recent progress towards dealing with it by improving the computer resources and staff
training [ 23, 37, 49, 95, 107, 127, 137, 175, 178, 190];

(5) give more attention to enabling pupils to develop spiritua awareness and to having opportunities for
reflection throughout the curriculum, building on the good practice that already occurs in the school
[30, 60, 61, 136].

In addition to the above issues, the governing body may wish to include the following minor issuesin its
action plan:

providing adaily act of collective worship for al pupils, as was identified as a key issue by the last
inspection [87];

improving the accommodation and resources for learning, including the library [ 95, 96, 97, 98, 197,
212];

making more productive use of form tutor time [ 30, 70];

providing vocational alternatives to GCSE courses[48, 50] ;

providing better day-to-day support and guidance to pupils with special educationa needs [ 72, 86];
dealing with the minor health and safety issues drawn to the attention of the school and governing
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body [68, 204] .
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed 142
Number of discussions with staff, governors, other adults and pupils 55
Summary of teaching observed during the inspection
Excellent Very good Good Satisfactory Unsatisfactory Poor Very Poor
4 23 36 31 6 0 0

The table gives the percentage of teaching observed in each of the seven categories used to make judgements about |essons.
I nformation about the school’ s pupils
Pupils on the school’sroll Y7-Y11
Number of pupils on the school’s roll 794
Number of full-time pupils known to be eligible for free school meals 64
Special educational needs Y7-Y11
Number of pupils with statements of special educational needs 27
Number of pupils on the school’s special educational needs register 109
English as an additional language No of pupils
Number of pupils with English as an additional language 6
Pupil mobility in the last school year No of pupils
Pupils who joined the school other than at the usual time of first admission 14
Pupils who left the school other than at the usual time of leaving 16
Attendance
Authorised absence Unauthorised absence

% %
School data 9.5 School data 0.4
National comparative data 5.9 National comparative data 0.4

Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting year.
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Attainment at the end of Key Stage 3

Y ear Boys Girls Total
Number of registered pupilsin final year of Key Stage 3 for the latest reporting year 2000 94 59 153
National Curriculum Test/Task Results English Mathematics Science
Boys 71 71 72
Numbers of pupils at NC level 5 Girls 49 48 38
and above
Total 120 119 110
Percentage of pupils School 79 (64) 78 (70) 71 (53)
a NClevel 5 or above National 63 (63) 65 (62) 59 (55)
Percentage of pupils School 29 (17) 53 (43) 30 (17)
at NC level 6 or above National 28 (28) 42 (38) 30 (23)
Teachers’ Assessments English Mathematics Science
Boys 62 72 54
Numbers of pupils at NC level 5 Girls 48 47 34
and above
Total 110 119 88
Percentage of pupils School 73 (88) 78 (68) 60 (47)
a NClevel 5 or above National 64 (64) 66 (64) 62 (60)
Percentage of pupils School 21 (40) 48 (40) 29 (16)
a NC level 6 or above National 31 (31) 39 (37) 29 (28)
Percentages in brackets refer to the year before the latest reporting year.
Attainment at the end of Key Stage 4
Y ear Boys Girls Total
Number of 15 year olds on roll in January of the latest reporting year 2000 94 62 156
GCSE results 5 or more grades 5 or more grades 1 or moregrades
A*to C A*-G A*-G
Boys 58 90 94
Numbers of pupils achieving the Girls 41 59 60
standard specified
Total 99 149 154
Percentage of pupils achieving School 63.4 (49) 96 (96) 99 (99)
the standard specified National 47.4 (46.6) 90.6 (90.9) 95.6 (95.8)
Percentages in brackets refer to the year before the latest reporting year.
GCSE results GCSE point score
Average point score School 49.4 (45.8)
per pupil National 38.4 (38.0)
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Figuresin brackets refer to the year before the latest reporting year.

Ethnic background of pupils Exclusionsin the last school year
No of pupils Fixed period Permanent

Black — Caribbean heritage 1 Black — Caribbean heritage 0 0
Black — African heritage 2 Black — African heritage 0 0
Black — other 0 Black — other 0 0
Indian 6 Indian 0 0
Pakistani 1 Pakistani 0 0
Bangladeshi 1 Bangladeshi 0 0
Chinese 5 Chinese 0 0
White 771 White 25 2
Any other minority ethnic group 3 Other minority ethnic groups 0 0

This table gives the number of exclusions, which may be
different from the number of pupils excluded.

Teachers and classes Financial information

Qualified teachers and classes: Y7 -Y11

Total number of qualified teachers (FTE) 42 Financial year 1999-2000

Number of pupils per qualified teacher 19

FTE means full-time equivalent. £

Education support staff: Y7-Y11 Total income 2,156,299

Total number of education support staff 21 Total expenditure 2,161,711

Total aggregate hours worked per week 427 Expenditure per pupil 2,737
Balance brought forward from previous year 207,869

Deployment of teachers: Y7 -Y11 Balance carried forward to next year 202,457

Percentage of time teachers spend in 82.7

contact with classes

Average teaching group size: Y7 - Y11

Key Stage 3 25

Key Stage 4 19
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Results of the survey of parents and carers

Questionnairereturn rate

Per centage of responsesin each category

My child likes school.
My child is making good progressin school.

Behaviour in the school is good.

My child gets the right amount of work to do at home.

The teaching is good.

| am kept well informed about how my child is getting
on.

| would feel comfortable about approaching the school
with gquestions or a problem.

The school expects my child to work hard and achieve
his or her best.

The school works closely with parents.

The school iswell led and managed.

The school is helping my child become mature and
responsible.

The school provides an interesting range of activities
outside lessons.

Other issuesraised by some parents

Number of questionnaires sent out 794
Number of questionnaires returned 209
Strongly | Tendto | Tendto | Strongly Don't
agree agree disagree | disagree know
25 63 8 4 0
26 61 7 2 4
14 61 11 3 11
16 60 16 5 3
21 65 5 2 7
21 55 18 5 1
41 52 3 3 1
54 41 3 0 2
23 56 16 1 4
33 53 5 1 8
32 56 4 2 6
23 55 10 4 8

Their children’s education has been affected by staff changes.
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PART D: THE STANDARDSAND QUALITY OF TEACHING IN AREASOF THE
CURRICULUM, SUBJECTSAND COURSES

ENGLISH

99. Realltsin the nationa testsin English at the end of Year 9 rose in 2000. They were above the
national average, and broadly in line with those of similar schools. The results showed a good recovery from
afal in 1999, but did not reach the high point of the previous three years. Pupils resultsin 2000 were
similar to those in mathematics but better than in science. Girls outperformed boys to the same extent as
found nationaly.

100. The evidence of pupils work and the lessons observed showed that the standard of work attained at
theend of Year 9 is above average. Staffing difficulties that affected pupils learning two years ago, and
that contributed to the fall in test results in 1999, have been overcome and the curriculum has been
improved. Pupils show strengths in their writing skills as aresult of the strong emphasis teachers place on
careful planning, drafting and editing so that finished pieces of written work are pupils best efforts. Higher-
attaining pupils compare novels they have studied and analyse plays and poems, skilfully identifying points of
similarity and difference with well chosen quotations to support their opinions. Pupils who listened to Martin
Luther King's speech | have a Dream” drew well on details of his delivery and use of emotive language in
their discussion. Subsequent writing reached a high standard, and was in the style expected at GCSE.
Average- and lower-attaining pupils also cover awide range of work. In preparation for the national testsin
the summer, they have studied Shakespeare's play ‘Macheth’ and put isolated sections of dialogue into
sequence. This has resulted in good discussion and increased thinking about the main character’ s motives
and how he changes. They have been well prepared for their summer test papers, but an area of weakness
for the lower attainersis their reading, which is sometimes dow and hesitant.

101. When pupils enter the school in Y ear 7, the standards they have attained in English are average. In
relation to these prior levels of attainment, the achievement of pupilsin Key Stage 3 is good. Pupils quickly
respond to the high expectations they find in Year 7 and start the pattern of drafting their work in order to
achieve their best. They write about themselves, read a variety of books, research the authors, study ballads
and plan formal presentations to the class. They immediately benefit from the system of marking which
includes a clear target for next time and to which they add their own target. Thisis astrength in the
teaching which helps them to make progress. By Y ear 8, pupils are writing more accurately as a result of
refined planning and drafting. Though they are sometimes careless, they understand and are constantly
reminded about the importance of correct spelling and punctuation. They meet more challenging tasks.
Pupils are helped to access and enjoy literature often reserved for older pupils. For example, study of
‘Ozimandias’, the poem by Shelley, caught pupils imagination and their work showed a fascination with
the enigmatic stone head in the sands of Egypt. Higher-attaining pupils wrote about it with feeling and the
lower attainers described it well. Pupils read and write sonnets, compare short stories, compose letters and
write personally and factualy. They begin to analyse literature using the correct technical terms and parts
of speech. The progress they make equips them well to develop their English skills later on.

102. GCSE resultsin English have improved significantly over the last five years. In 2000, they were
above the results for comprehensive schools nationally. The proportion of pupils gaining grades A* to C
rose. Almost every pupil gained at least a grade G, which was better than the national average. Pupils did
better in English than in mathematics and science in 2000. All pupils are dso entered for GCSE English
literature, in which the results have risen considerably over the last five years. The improvement in resultsis
even more marked when the higher proportion of boys than girls is taken into account. In English and
English literature nationally, boys are outperformed by girls. The school’ s improved results in 2000

narrowed the gap between boys and girls' results to less than the nationd figure.

103. Standards are above average in the current Year 11. Pupils approach literature work confidently.
They understand and express quite complex ideas about character and structure. As a result of the good
guidance they receive from their teachers, they write effectively in their coursework essays, showing
detailed knowledge of the texts and good analytica skills. For example, higher-attaining pupils have
examined themes of corruption in ‘Hamlet’, atext usually reserved for post-16 study at Advanced leve,
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and have produced fairly sophisticated responses. As part of a mediatopic, they have examined cinema,
competently identifying the dements of a successful horror film. Sensitive persona writing emerged from
an autobiographical unit. Average- and lower-attaining pupils applied good intellectua effort to their study of
“Hobson’s Choice’ when comparing Victorian and contemporary family attitudes. Their discussion was
guided by sensitive but rigorous teaching. Whilst occasionally work has an imaginative, individua sparkle,
the good standard is generally achieved through pupils responding with effort to difficult challenges, and
planning and improving their work with good drafting techniques. Boys have made particularly good
progress in response to short, specific tasks and tightly-organised written work. Pupils respond well to their
targets, know how well they are doing and, as aresult, their achievement is good.

104. Pupilswith specia educationa needs make good progress because teachers are well aware of their
individual needs and set work accordingly. They appreciate the help they are given, including extra support
in class.

105. Overdl, teaching and learning are good. They were very good in about half the lessons observed, and
stronger at Key Stage 4 than Key Stage 3. Teachers have high expectations of pupils work and behaviour,
to which pupils respond by trying hard. For example, much of their work isword processed immaculately
though, because of lack of easy access to computers in school, many rely on using equipment at home.
Teachers emphasi se the importance of writing correctly, asisillustrated by the time pupils are given for
planning and refining work. Homework assignments are detailed, and help pupils to write extended
coursework essaysin Years 10 and 11. Marking is thorough and consistent throughout the department, a
strength being the targets set at the end of each piece of pupils work. Teachers have a clear focus on
examination requirements and the criteria for success. However, they make insufficient use of the pupils
resultsin the Year 6 English test and in the tests the department sets early in Year 7, as a Sarting point
from which to measure individuals progress and the relative progress of boys and girls. The pace of
lessons is generally swift. However, in lessons that are otherwise satisfactory, teachers sometimes talk for
too long and so pupils have too little time for active learning.

106. Pupils attitudes and behaviour are very good. They are attentive and polite and work well together.
They trust their teachers and believe that hard work will achieve success. The occasiona disturbance or
lack of effort is handled well by teachers. Pupils take good care of their text books and their large drafting
books, though the lower-attaining pupilsin Years 10 and 11 have difficulty in managing the loose sheets of
paper in their folders.

107. Improvement since the last inspection is good. Difficulties in recruiting permanent, speciaist teachers
affected the teaching of English until last year, but have been overcome. The department is now very well
managed and led by a new head of department and deputy. The GCSE results have improved significantly.
Teachers share a clear view about teaching strategies and pupils' learning which benefits pupils of all levels
of attainment. Boys are achieving better. The use of ICT has not developed since the last inspection, and is
aweakness. Accommodation is unsatisfactory. English classrooms are spread across three different
buildings, making the planning of work, sharing of materials and the support and monitoring of teaching
difficult. The schooal library lacks the space and resources needed by the English department, although the
library staff provide good support. The department has a strong team commitment, and is well placed to
make further improvements.

108. The standards achieved in literacy acrossthe curriculum are satisfactory. Pupils use their skillsto
write negtly and present their work with care. By Year 11, most pupils write appropriately for a variety of
tasks and purposes. They make notes and are capable of developing their ideas at length. Many make good
use of word processing for their homework assignments and of the Internet for research. Given
encouragement, pupils read independently for information and interest, though pupils use of the library for
wider reading is restricted by its poor resources.

109. The school makes satisfactory provision to raise standards of literacy, and much has been done since
the last inspection. In Year 7, pupils with particular wesknessesin literacy are given good extrahelpin a
lunchtime club and in some lessons. Good work by the literacy co-ordinator has raised teachers awareness
of the importance of developing pupils skillsin reading and writing. Teachers emphasise the use of correct,
subject-specific vocabulary to help pupils to recognise, understand and explain concepts and their work.
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Some teachers give good help in how to improve the standard of reading and writing. For example, the time
taken to plan, draft and edit written work in history, ICT, design and technology and English enables pupils
to do well. Sometimes, pupils are given assistance in how to structure their writing based on a framework or
grid at the planning stage, and this has a good impact on the organisation of their work. A detailed reading
and spelling policy has been established. Where teachers follow it, for example in design and technology,
pupils pay better attention to spelling accurately. Linking work across subjects benefits some pupils. For
example, Year 11 pupils use of work produced in English lessons for a desk top publishing exercise in ICT
increases their creative efforts and ensures that high standards cross subject boundaries. Year 9 pupils
studying ‘Macbeth’ in English also explore issues in their drama lessons, which gives them a greater insight
into the play.

110. However, whilst every department makes some contribution to improving pupils standardsin literacy,
there are areas of weakness. Opportunities are missed to reinforce the importance of literacy skills, and to
be explicit and consistent about the standards of reading and writing that are expected. Sometimes,
expectations are too low. For example, pupils who copy from the board or out of text books in science
lessons are not learning to read with understanding, nor how to find information. In some mathematics
lessons, teachers rely too much on worksheets, restricting pupils opportunities for expressing and
developing ideas for themselves. The short (half-hour) lessons in the library are not planned for properly,
and the opportunity to develop pupils literacy skillsis wasted.

Drama

111. Evidence from the lessons observed showed that the standard of work attained is very high at the end
of Year 9. The work in performance is a particular strength. Pupils show a very good knowledge of
techniques, and an ability to adapt them. These techniques include freezing an image, splitting the stage into
two sets of actions, soliloquy, thought tracking, hot-seating and mime. Pupils discuss and eva uate their work
serioudy and rationally. A Year 9 class exploring the characters of Macbeth and Lady Macbeth began with
exercisesin pairs, to gauge their power relations, before agreeing who should be which character. Using
extracts of the original text and their own modernised versions, they quickly made judgements about the
motives of the characters they were improvising.

112. GCSE resultsin dramain 2000 were high as 95 per cent of the pupils attained grade A* to C,
compared to 68 per cent in comprehensive schools nationally. The mgjority gained grade A or B. Results
have risen steadily since the last inspection. Dramalis equally popular with boys and girls, and they gain
smilar results.

113. Standards are very high at the end of Year 11, and often excellent in performance work. Pupils
deliberately seek difficult challenges and they employ a wide range of dramatic devices with marked
confidence. For example, pupils rehearsing a group performance to be assessed for GCSE explored
emotiond issues by creating strong dramatic tension. Their excellent evaluation of themselves and each
other showed their ability to give and receive positive criticism, which raised the standards of the whole
class.

114. Pupils achievement is excellent during both key stages. On entry to the school in Year 7, pupils have
very different experiences of drama, but soon involve themselves in good group work, acting an ideaor a
story. They learn the self-discipline of acting, the importance of being an audience and ways of arranging
the performing space. A Year 7 class worked well together, displaying fedlings as they improvised scenes
in aderdict house. They aso practised their literacy and language skills in their reading and imaginative
writing on the topic. In Year 8, pupils take their skills further and dea with more abstract concepts. For
example, pupils showed a high level of discipline, control and co-operation in building a whole-class
sculpture of themselves, each in character, appearing in turn hungry, cold and frightened. Pupilsin al year
groups are keen to try new approaches for themselves and, encouraged by the teaching, gain the
confidence to be experimental. The maturity with which they approach their work was seenin a’Year 10
lesson, when pupils spent time reflecting on and evauating their work to record in their dramadiaries. The
pupils showed a good understanding of the depth of comment to make, as a result of searching questions
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from the teacher, following routines established from Y ear 7. The importance attached to using the correct
vocabulary of drama and being precise with language when discussing ideas are two other reasons for the
high standards and the excellent progress made each year.

115. Pupilsin dl year groups like drama. Their attitudes and behaviour are excellent. They know they can
achieve their personal best by working hard. The drama studio is dways busy after lessons, with pupils
trying to improve their performances and seeking extra guidance from the teacher. They are keen to
improve — particularly noted in GCSE classes — and respond well to feedback and suggestions. They
become adaptable, tolerant and supportive of each other.

116. Theteaching of dramais excdlent. It is characterised by excellent knowledge of the subject, the
highest expectations of pupils at all levels of attainment and very good classroom management. The lessons
are well structured, the pace brisk and the pupils know exactly what is expected of them. They are given
very good opportunities to develop personaly and socidly. Evauative feedback is used very well to give
praise and constructive criticism, enabling pupils to make fast progress. The teachers are hard working and
committed, and this helps to create the positive ethos apparent in all lessons.

117. The drama studio accommodation is unsatisfactory. The space is too small for the increasing numbers
taking GCSE drama. It has no changing area, and inadequate storage for props and equipment. There is no
easy access to computers to use with the digital camera. Sound equipment is basic. As aresult, pupils have
too few opportunities to develop their technical skills to enhance their performance at GCSE. Adequate
office space is not available to enable the increasing amount of administration to be carried out efficiently.

118. Strengthsidentified at the last inspection have been maintained in drama, and the GCSE results have
improved significantly. The head of department leads with total commitment to the pupils and is focused on
ataining the highest possible standards in class. The very good leadership and management are shown in
the clear educationd direction and common purpose within drama and, as a result, the department continues
to make a very positive impact in the school.

MATHEMATICS

119. Resultsinthe nationa tests in mathematics at the end of Year 9 have risen over the last three years.
In 2000, they were above the national average but in line with the average for smilar schools. Taken over

the last three years, pupils performed similarly in mathematics and in English, and considerably better than

in science. As nationally, there was little difference in the achievement of boys and girls.

120. The evidence from pupils work and lessons observed showed that the overall standard at the end of
Year 9 is broadly average. Current standards are not as high as test results because staffing difficulties
have been affecting some pupils learning. Thisis evident in the inconsistent quality of some pupils work
over time. In the better work, for example, Y ear 9 high-attaining pupils have used numerical methods
competently to solve quadratic equations, and their work showed that they have devel oped sound skillsin
looking for patterns and generalising. Lower-attaining pupils have produced accurate answers in arithmetic
exercises and in work on circles.

121. When pupils enter the school in Year 7, their standards are average overdl. In relation to these prior
levels of attainment, Key Stage 3 pupils achievement is satisfactory. Pupilsin Years 7 and 8 who have
been taught well have made good progress. For instance, some higher-attaining pupils manipulate directed
numbers accurately and understand graphs of the form y = mx + ¢. Where the teaching has been
interrupted or less effective, pupils achievement has suffered. This was seen in some number, fraction and
co-ordinate work that repeated previous learning instead of building on it.

122. GCSE results in mathematics have improved since the last inspection. In 2000, the overall results
were similar to those for comprehensive schools. The proportion of pupils gaining grades A* to C rose to 50
per cent in 2000, dightly better than the national result of 46 per cent. The proportion gaining at least grade
G was close to the national average, which was good given that the school entered almost all pupils for the
examination. The proportion who gained A and A* grades was lower than nationally. Taking account of the
differences nationdly, pupils did less well in mathematics than in English, but better than in science. There
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has been little difference in the performance of boys and girls, as nationally. When the pupils started Y ear
10 in 1998, gandards were above average overall. In rdation to this, the results in 2000 were below
average compared with the nationd picture for pupils with similar levels of prior attainment.

123. Standards are broadly average at the end of Year 11. Lessons and written work show that pupils of
different abilities achieve the expected standards. For example, high-attaining pupils are methodical in
solving agebraic equations and applying trigonometry. They have built up good skills for investigating within
mathematics, leading to some high quality coursework. Lower-attaining pupils calculate competently, as
seen in a problem about carpet areas. Although standards generally matched those expected, higher-
attaining pupils lacked some of the rigour needed to secure A* and A grades at GCSE. For example, they
did not routinely check their answers, write inequalities precisely or ensure they had a clear understanding
of irrational numbers. The pupils are hardworking and teachers have prepared them well for examinations.
This accounts for the difference between the GCSE results in 2000 and the standards currently attained.

124. Pupils work and the lessons observed showed that achievement is satisfactory overall at Key Stage
4. However, staffing difficulties are now affecting some pupils learning. Lower-attaining pupils benefit
from the setting, the small groups and the graduated course which matches their needs from Years 9 to 11.
Throughout the school, pupils with special educational needs make satisfactory progress in mathematics.
Pupils attitudes and behaviour are good overall and this contributes to their satisfactory learning. Pupils
present their written work carefully. They respond well when work in lessons is suitably challenging.
However, sometimes pupils are inattentive, particularly when the work is not appropriately matched to their
needs. In a significant proportion of the lessons observed, some distracting behaviour interrupted other
pupils learning.

125. Overdl, the qudity of teaching is satisfactory. This judgement takes account of the evidence of
completed work and examination results, as well as the lessons observed during the inspection. The
teaching was satisfactory in most of the lessons seen, good or very good in asmall proportion, and
unsatisfactory in a smal proportion. During the inspection, the suitably-qualified teachers displayed
appropriate subject knowledge and teaching skills. They gave clear explanations, and questioned pupils very
effectively. There were strengths in the teaching seen in al classes. For example, relations between staff
and pupils were good, contributing to pupils positive attitudes. The idea of the three-part lesson, with a
mental mathematics starter, was well used in many lessons, and was best when followed by other well-
resourced activities. The better lessons were well prepared, for example with material ready on the board.
In one very good lesson on agebra, pupils misunderstandings had been spotted in the previous lesson, and
teaching focused sharply on skills and understanding, which rapidly improved. Marking of work is
satisfactory overal, and the best provides pupils with hel pful guidance.

126. However, even in lessons judged satisfactory overall, there were weaknesses in teaching. These
mainly related to the subject expertise of staff. Some mental mathematics work did not contribute
aufficiently to pupils learning. The management of pupils behaviour was inconsistent, leading to some
unacceptable disruption. At times, the work was undemanding or the pace dow, for example where
teachers talked for too long. What pupils were expected to learn was often not made clear to pupils, or time
provided to check progress at the end..

127. Improvement in mathematics since the last ingpection has been satisfactory. Results have improved,
athough the previoudy-reported strengths in learning, behaviour and progress not have been consistently
maintained. The department has continued to be satisfactorily led and organised. Its documentation is
comprehensive and includes clear policies, procedures and schemes of work. The curriculum is well
organised. The department recognises the weakness in the use of ICT within mathematics, but has made a
useful gtart to improving this by introducing the use of graphic calculators. The promotion of literacy within
mathematics is satisfactory. Key words are displayed in classrooms, and a good standard is expected in
written course-work. Teachers also promote pupils speaking and listening skills, with good correction of

pupils spesking.

128. The good organisation contributes to the standards seen, for example through the systematic
approach to coursework, assessment and computerised recording of marks. Good leadership is reflected in
initiatives such as liaison with primary schools, a mathematics challenge and revision sessions. Monitoring
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and evaluation are a weakness, especially in classroom observation and the use of value-added anaysis of
data. As noted at the last inspection, good wall displays enhance the environment, although the condition of
the mathematics accommodation isin a poor state.

129. Indiscussions, groups of pupils consistently expressed concern about the effects of staff turnover in
mathematics, as did some parents during the meeting held before the ingpection. The inspection found that
difficultiesin recruiting and retaining qualified mathematics teachers are affecting the work of the
department and the quality of teaching and learning for some classes. At the time of the inspection, nearly
one quarter of the classes were shared between two teachers. There is some inefficiency in having an
average class size of only 22 pupils, given the shortage of mathematics specialists. Because of the current
gaffing difficulties, mathematicsis in aweak position to maintain or raise standards further.

130. The provision for numeracy acrossthe curriculum is satisfactory overal. A whole-school
numeracy initiative has identified some appropriate targets and there is good practice in some subjects. For
example, science has a booklet for each pupil and a series of lessons to link the subject to developing pupils
skillsin numeracy. In design and technology, a succinct policy guides teachers planning for numeracy, and
pupils use scale and measurement confidently. In ICT, pupils make good use of number in working on
spreadsheets and databases. Within mathematics, National Numeracy Strategy material is being introduced
from Year 7, dthough progress is hindered by the staffing difficulties.

SCIENCE

131. Resultsin the national tests at the end of Y ear 9 were above the nationa average in 2000, but bel ow
those for similar schools. The results were the best for the last three years, athough similar to the results
for 1996 and 1997. The boys have consistently done better than the girls since 1997, athough the results of
both have improved steadily. By 2000, the boys' results were better than the average for boys nationally,
and the girls results were similar to those of girls nationally.

132. The standards attained by the pupils now in Year 9 are average overal. Boys are attaining higher
standards than girls, reflecting differences in attainment in science when pupilsjoin the school in Year 7.
Standards are higher in the area of scientific knowledge than in the areas of understanding and the skills of
planning, carrying out and recording scientific investigations. This is mainly because pupils are not given
enough chance to plan their investigations, to draft and improve their reports and to present their findings in
avariety of ways. Overdl, pupils achievement in relation to their earlier attainment is broadly satisfactory.
For example, Year 7 pupils working on biologica keys built on their previous learning of classfication of
animals and plants. By the end of the lesson, the higher-attainers had set up good keys of their own,
together with questions or flow charts to explain their thinking. The other pupils found the right answers to
the questions set by the teacher, but had some difficulty in applying the concept of a biological key to
different example. By Year 8, pupils have a secure knowledge of compounds and their key features, and
explain the differences between compounds and elements correctly. Pupils with special education generally
achieve satisfactorily but higher-attaining pupils sometimes do not achieve as well as they could because the
work does not challenge them sufficiently.

133. GCSE results have shown a considerable improvement since the last inspection. Overal, the resultsin
2000 were average compared to comprehensive schools. Boys' results were similar to those of boys
nationally, as were girls results compared to those of girls nationally. The proportions of pupils gaining
grades A* to C and grade G or better were aso close to the national figures. The school now enters almost
all its pupils for double award GCSE science — 98 per cent of the year group, compared with the national
average of 81 per cent. This suggests that the school’ s results were more favourable than the comparison
to national figures shows.

134. The standards attained by pupilsin the present Year 11 are also average overall. The highest-
attaining pupils, on course for the higher GCSE grades, are producing substantial amounts of work that are
well focused on examination requirements. Other Year 11 pupils are generaly keeping up a satisfactory
rate of work. The boys tend to attain higher standards than the girls, asin GCSE results. Year 11 have good
records of the topics covered, through working notes and photocopied information, together with some
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examples of extended work. Their diagrams and graphs are generally good. Pupils achievement at Key
Stage 4 is satisfactory. For example, Year 10 pupils showed they had gained a sound understanding of the
factors affecting rates of reaction, and were developing understanding of why reactions happen. The school
is successful in helping pupils with specia educational needs to make satisfactory progress, asis indicated
by their successin gaining a GCSE pass. Although pupils scientific knowledge remains the stronger area of
their work, their understanding and skills improve because teachers pay more attention to investigative
aspects as part of the GCSE coursework.

135. Teaching and learning are satisfactory overal. In the lessons seen during the inspection, judged by
how well pupils were helped to learn, the teaching varied from good to unsatisfactory. The available
evidence showed that teaching is better at Key Stage 4 than Key Stage 3. Frequently-seen strengthsin
teaching included clear explanations of new topics, followed by plenty of questions to find out how well
pupils had understood what they should have learned. Good relationships and well-planned use of resources
led to busy lessons during which pupils made good progress. Most |essons were very orderly, and the
majority of pupils showed that they want to learn. Work interested them and they responded by trying hard.
For example, Year 11 pupils preparing for atest rose to the chalenge provided by good questioning to
consolidate their knowledge of carbon chemistry. They enjoyed learning, and were prepared to ask
guestions when they needed help. Pupils behaved very well, and presented their work carefully. In these
lessons, pupils could see how new work built on what they had already learned and they were able to take
on new tasks with confidence, for example when Y ear 8 pupils were writing a report on their investigation
of therma decomposition.

136. Weaknesses were observed in some teaching that was otherwise satisfactory, aswell asin the
unsatisfactory teaching. Some teachers did not tell the class what they were expected to learn during the
lesson, reflecting weaknesses in lesson planning. Teachers expectations of what the pupils could achieve
were sometimes too low. This meant that the work was undemanding of higher-attaining pupils, for example
when they had to wait for the rest of the class to catch up with them. In general, teachers are more
successful in teaching factual information than in fostering independent enquiry and pupils understanding.
Teachers tended to assume that pupils had understood, instead of checking this through careful questioning
before moving on to new work. They tended to ask more testing questions of boys than of girls. Some
teaching failed to inspire pupils with wonder at the natural world and to stimulate their curiosity and thus add
to their enjoyment in learning. Some of these weaknesses were aso identified by the previous inspection.

137. The science department is aware of the need to help pupils learn to use scientific language
accurately. For example, lists of key terms are displayed in laboratories, for pupils to refer to during lessons.
However, as at the time of the last inspection, pupils in some classes are expected to do too much copying
of information ingtead of making their own notes and drafting their own reports. This results in pupils
scientific understanding developing too dowly, especidly at Key Stage 3. The provision for pupils
development of numeracy is better. For example, in Year 9, a course of lessons on such topics as graphs
and percentages makes a useful contribution. Most pupils are confident when presenting their findings
graphically and carry the necessary calculations without too much difficulty. Provision for the use of ICT in
science isimproving, but at present does not meet the requirements of the National Curriculum. Recent
training of teachersin the use of ICT, an increased number of computers in laboratories, the purchase of
software and allocation of further funding mean that the department is now well placed to make good
progress in the use of ICT within science.

138. The department has been successful in raising standards and results at GCSE. In this respect, the
improvement since the last ingpection has been good. The scheme of work is better, but is not implemented
consigtently. Planning for the learning of the higher-attaining pupils has been improved, including more
challenging homework tasks. Overal, however, the improvement is unsatisfactory because other
weaknesses identified by the last inspection have not been resolved. Weaknesses in teaching have not been
dedlt with effectively. The use of assessment information for monitoring the work of the department is till
unsatisfactory. Nevertheless, the leadership and management of the department are satisfactory overall,
with a strength in the clear educationa direction set by the head of department. Staffing difficulties have
hindered the work of the department and its development. For example, a system for monitoring teaching
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was set up, but is no longer followed because of staffing vacancies. The department is capable of
continuing to improve, but only if weaknesses in teaching are removed and staffing issues are resolved.

ART AND DESIGN

139. The school’ s results of Key Stage 3 teacher assessments for 2000 were not available at the time of
the inspection. However, sampling from the end of key stage assessments recorded in teachers' mark
books showed that these assessments were broadly in line with those expected nationally. Standards of
work seen during the inspection were in line with the standards expected nationally. The mgjority of Year 9
pupils make good use of arange of materials, such as pencil, paint and collage. Y ear 9 pupils showed
inventive and imaginative use of materias to design a maze and a cube with reference to the style of
contemporary artists. They have learned to draw geometric shapes with increasing accuracy and use tone
effectively to create three-dimensiona decoration relief. However, their skills in three-dimensional work are
under-developed. Thisis having a detrimental effect on the standards attained by lower-attaining pupils.
Pupils achievement is satisfactory overall. Pupils with specia needs are achieving well in Year 7 because
they receive good support through teacher explanation to help them work independently. Pupils' recording
skills are satisfactory overall. However, many average and low-attaining pupils are weak in drawing from
observation and, as a result, the quality of their research and investigation studies is also weak.

140. GCSE resultsin 2000 were average overal compared to comprehensive schools. They were just
above the average for grades A* to C, dthough the proportion of A*, A and B grades was lower than
nationally. Results have been maintained at a similar level since the last inspection, except in 1999 when A*
to C percentages fell considerably. This gave rise to a dispute with the examination board over the
examination marking.

141. The evidence of the lessons observed and pupils previously-completed work showed that Year 11
pupils attainment overall is average and their achievement during the key stage is satisfactory. The
magjority of Year 10 pupils re-visit themes and work from direct observation and imagination with increasing
confidence. They respond readily to new ideas, and experiment with arange of mediaincluding ICT and
three-dimensiona materials. Higher-attaining pupils achievement is satisfactory overall. However, pupils
have too few opportunities to extend their knowledge of artists' techniques and to see origina paintings.
This contributes to the comparative lack of higher GCSE grades. Displays of GCSE art work show a
developing confidence in the use of colour, the extending of pupils insght and increasing skillsin
communicating their visual idess. For example, the large scale landscape paintings by Year 11 pupils
showed an average standard of mixing and controlling paint and a rapidly developing awareness of
compoasition. Pupils' complement their studies in lunch time and after-school art clubs, where they extend
their research skills effectively. Many, particularly boys, are doing well asthey are likely to gain a C grade
at GCSE. Pupils are weaker in placing artists in their historical context and in their use of sketchbooks to
plan and prepare for projects. Most pupils with special needs do well in art at GCSE because they are given
the opportunity to discuss their work, and learn how to improve their techniques through teacher
demonstration.

142. Overdl, teaching and learning are satisfactory. They were good in half the lessons observed.
Teachers very good relationships with pupils promote confidence and self-esteem. Pupils enjoy the subject,
and work with interest and enthusiasm when the work is demanding. For example, Y ear 9 pupils were
challenged to date paintings by looking carefully at clues such as dress and interior design. Teachers have a
good focus on examination syllabus requirements. They have been successful in raising attainment, around
the Grade C/D boundaries at GCSE, for many lower-attaining pupils. They provide an appropriate balance
between skills-based teaching and the opportunity for pupils to work independently. However, when pupils
are not expected to use sketchbooks to record processes, there are some shortcomings in developing their
skills. Teachers' planning is most effective in the lessons where reference is made to artists' techniques
and purpose. For example, Y ear 9 pupils have learned how artists such as Richard Long and Andy
Goldsworthy use natural materias in the environment and have then used these ideas to improve their
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designs. Teachers explain and demonstrate well, and make good use of picture resources and their own
sketchbooks to exemplify good practice. They often make too little use of questioning to extend higher-
attaining pupils and to check what pupils know and remember. Where teaching was less effective, pupils
were insufficiently engaged in sharing ideas with the rest of the class and evaluation sessions were used
inconsistently to assess what pupils had learned. When planning, teachers make insufficient use of
assessment information to help them identify how to raise pupils attainment, particularly in the higher
grades at GCSE. Homework is inconsistently linked to class-work and, as aresult, pupils have little source
meaterial to develop their skillsin lessons.

143.  The management of the department and its improvement since the last inspection are satisfactory
overal. Standards have been maintained, as have GCSE results. The department has a clear view of where
improvements need to be made, for example in raising the attainment of the higher-attaining pupils and
developing ICT in schemes of work at Key Stage 3. At Key Stage 3, the new, national assessment levels
have not been adopted. Monitoring, development and evauation of teaching and learning lack rigor, partly
because of the lack of meeting time. The lack of an art technician is having a negative impact on the quality
of three-dimensional studies offered to pupils at Key Stage 3. Resources are generally adequate, except
that sketchbooks are not supplied for al Key Stage 3 pupils. Protective clothing is generaly not made
available to pupils. Extra-curricular art clubs are well attended, but pupils have inadegquate opportunities to
see origina works of art. Thislimits their overal knowledge and understanding of artists methods and
approaches.

DESIGN AND TECHNOLOGY

144. The results of teacher assessment at the end of Y ear 9 were below the national average in 2000. The
evidence of pupils work and the lessons observed showed that the overall standard of work attained by
pupilsin Year 9 is now broadly average. Standards are higher than the 2000 test results because the
department has improved recently. Assessment procedures, which the last inspection report identified as a
weakness, are now better, the teaching is more effective, and the boys underachievement has been
targeted. Pupils are strongest in research and making products. They are less successful in accurate
drawing techniques and using their design specification as part of the evaluation process. They have too
little knowledge of how well they have done and how to attain higher standards, which lowers the quality of
their work.

145. At Key Stage 3, pupils achievement is satisfactory. A good variety of carefully-planned tasks
enables pupils to build their skills incrementally. They develop confidence in designing and making, and learn
to use tools well. For example, in atextiles lesson Year 7 pupils gained good, detailed knowledge about
specidist tools through testing the different uses of pinking shears, fabric shears and embroidery scissors.
They learned that using the correct tool improves the end product. In resistant materials, pupils capitalised
on the skills they had developed in their previous task, designing and making a biscuit cutter, to help them
identify users' needs as they designed a balancing toy. In Y ear 9 food technology, a very well-planned vist
from a nutrition expert and broadcaster hel ped pupils with their Internet café project. The demonstration
enabled pupils to understand why product analysis had led a company to make a fusion between eastern
and western cultures in developing a new snack food product range. This visit helped the pupils to focus on
the requirements of their own task.

146. Combined GCSE resultsin design and technology have risen since the last inspection. Results for the
last three years have been in line with the national average for comprehensive schools. A higher proportion
of pupils was entered for GCSE than in schools nationally in 2000, indicating that the school did relatively
well to gain average results overal. In addition, some pupils are entered for graphicsin Year 10, dlowing
them to take a further technology GCSE in Year 11 after only one year’ s work. Most are successful in both
examinations, many gaining grade C or better. However, the food technology results were below the
national average in 2000 because some pupils were absent for prolonged periods. This led to them attaining
lower standards in their coursework, which had an impact on the overall outcomes. Boys results at A* to
C grades were above the nationa average while girls' results were below average. This pattern was
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reversed at A* to G grades. Overal, boys did better in design and technology than in their other subjects
while girls did lesswell.

147. Standards for design and technology as awhole are in line with the national expectation at the end of
Year 11, and pupils achievement is satisfactory overal. Pupils make good use of the examination marking
criteria given at the start of the GCSE course, and their work builds well on the skills and product analysis
learned at Key Stage 3. In graphics, pupils learn to make wider use of computers to enhance their
presentation and analysis but do not have opportunities to develop skills in control and modelling. Boys plan
their work effectively, which helps them to meet deadlines for completing projects. A minority of girls finds
meeting these targets too difficult, and the rush to complete their work lowers their final examination
results. Prototype modelling, investigation and testing of materias and designs combine with improved
research and lead to well-presented portfolios that give pupils pride in their achievement. However, the
areas of sustainability (‘green’ issues), and the moral issues associated with the misuse and waste of finite
resources, are included in design considerations too infrequently.

148. The purposeful nature of the design-and-make tasks and the value placed on all pupils contributions
to lessons ensure that pupils have equality of opportunity. This enables pupils with specia educationa needs
to make good progress. For example, in food and textiles the learning support assistant, who isaso a
technology technician, helps lower-attaining pupils with specific technical vocabulary, extended writing and
manipulative tasks. In resistant materials and graphics, a technician with good expertise gives effective in-
class support to both lower and higher attainers.

149. Teaching and learning are now good overal. In the lessons observed, they were good in Key Stage 3
and very good in Key Stage 4. The most effective teaching was observed in a team-teaching lesson for an
express group of thirty Year 10 graphics pupils who are taking two technology subjects in two years.
Challenging resources invited hands-on investigation. The teachers' background knowledge was supported
by awell-chosen video, which inspired interest and led to very cresative group work in the analyss of the
product. Pupils engaged in excited discussion once the criteria for the group work were set. This lesson
exemplified best practice, industrially-focused action research. This approach is common in the department.
For example, industria expertsin product development in food technology contribute a redlistic commercia
input to pupils learning and analysis. Tasks such as taste testing in food technology give pupils good first-
hand opportunities for research and learning. Another strength lies in teachers use of displays, previous
pupils work and demongtrations to clarify the quality of work expected. This has helped to raise standards.

150. Teachersintegrate the use of ICT well into their lessons. They are computer literate themselves, and
ensure that pupils use computers as atool for learning. In Years 10 and 11, pupils use ICT to improve the
presentation and make their research accessible to a range of audiences. However, more advanced
computer aided manufacturing and computer aided designing skills, including control movement, sound and
light, and modelling 3D designs, are not taught. This means that the thinking skills of the higher attainers are
insufficiently challenged.

151. Theskillsof literacy and numeracy are taught well. Pupils are expected to use technical vocabulary
and definitions to improve their understanding, and make effective use of guidelines to extend their
independent writing. Teachers give pupils good opportunities to work in pairs and groups, enriching their
ability to share opinions, negotiate with each other, practise listening skills and raise their self-esteem.
Pupils' attitudes to design and technology are very good, influenced by the role modes provided by teaching
and non-teaching staff. Pupils respect the tools and equipment they use, and give appropriate attention to
safety and hygiene within the department. Immature behaviour is very rare, and is dedt with swiftly so that
it does not affect the learning of othersin the class.

152. Overdl, the department’ s improvement since the last inspection is satisfactory. The staff now work
as a cohesive team under the enabling management of a good head of faculty. An increasing percentage of
pupils, those identified as gifted, take graphics GCSE one year early and go on to take another technology
coursein Year 11. Although assessment is better, and pupils are now tracked across the elements of
technology in Key Stage 3, some weaknesses remain. Insufficient attention is paid to pupils self-
assessment. Teachers of pupilsin Year 7 dso pay too little attention to establishing and building on the
design and technology skills that pupils bring from their primary schools. Assessment data is not analysed to
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establish the strengths and weaknesses of boys and girls in the subject. The facilities for teaching textiles
and food technology are unsatisfactory as the accommodation has not been upgraded.

GEOGRAPHY

153. The results of teacher assessments at the end of Year 9 were in line with the national average. The evidence
of the pupils work and the lessons observed showed that the standards at the end of Year 9 are aso average.
Pupils have a sound understanding of the work covered in the Key Stage 3 course. For example, they are able to
describe and explain physical and human characteristics of places, as when considering living standards and
environmentd issues in Brazil. They have classified industries, identifying some changes affecting the location of
industry, and have used a computer database to compare levels of development in various countries. They use
specidist vocabulary appropriately. Many pupils aso have a good understanding of river processes. Most identify
major features on aworld map correctly. A minority had difficulty in locating major features such asriverson a
world map. Low skillsin literacy affect the standards of afew pupils, whose written work lacks detailed
explanation.

154. When pupils enter the school in Year 7, the standards they have attained are average. In relation to those
prior levels of attainment, Key Stage 3 pupils achievement is satisfactory. At the start of Year 7, most pupils have
ageneraly accurate knowledge of many aspects of geography, but their explanations are limited. They make sound
progress in developing their knowledge of the types and function of settlements. The quality of presentation, clarity
and detail of their diagrams and drawings improves. For example, a pyramid diagram showing settlement hierarchy
had been well done by most pupils. At the start of Year 7, most lower-attaining pupils have a sound basic
knowledge of the location of their homes in England and Europe, but their explanations are often confused and they
have problems with work on grid references. While the work of many of these pupils remains relatively unextended,
it improves satisfactorily, becoming better organised and less confused.

155. GCSE results have improved since the last inspection, and are now close to the nationa average. The
proportion of pupils gaining A* to C grades in 2000 was lower than in the previous year, but was just above
the figure for comprehensive schools nationally. All pupils who entered gained a grade G or better in 2000,
asthey havein all recent years.

156. Standardsin work are average in Year 11, and pupils achievement is satisfactory. Most pupils have
made appropriate reference to temperature statistics when describing the climate of the Amazonian
rainforest, and have identified accurately some of the threats facing rainforests. They have successfully
contrasted traditional and modern life in Japan and linked these to problems facing development there. They
show some understanding of ways industrial development can pollute the environment. Higher attainers
written work is characterised by detailed, reasoned analysis, for example of the physical processes that
create glacia landscapes. Their explanations of why such areas attract tourism are well-substantiated.
Pupils with specia educationa needs make satisfactory progress. Most improve the quality of their written
work, in both key stages. The few who take GCSE geography generally do well, securing at least a G
grade.

157. Overdl, teaching is satisfactory. It was good in some lessons observed during the inspection. In the best
lessons, teachers provided good, clear explanations that contributed well to pupils development of knowledge and
ensured that they were clear about tasks and their purposes. Good questioning provided opportunities for pupils to
recal and practise their developing understanding and for teachers to obtain feedback on how well pupils were
learning. Teachers had a good awareness of pupils needs and provided for these well during individual work.
Resources were used well, as in one lesson in which theoretical points about river processes were illustrated
effectively. Teachers focused well on the definition and relevant, accurate use of key terms. Regular opportunities
are provided to use ICT to enhance learning. For example, Y ear 8 pupils have used the Internet and a CD-ROM to
undertake research on waterfalls. In Years 9 and 11, pupils have used databases and the Internet in their work on
aspects of industrial development. However, no teaching was seen in which numeracy skills were strongly
developed. Little work was seen that was planned to meet different levels of need or capability. One result of thisis
that challenge for the higher attainers was sometimes limited. On occasions, teachers failed to ensure that al pupils
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paid full atention to explanations of the work to be done or to the video they were being shown. While marking is
up-to-date and consistent, it rarely provides pupils with specific targets for improvement.

158. Asaresult of their satisfactory response to the teaching, pupils learning is aso satisfactory. In the lessons
observed, pupils progress was sound overall, and sometimes good. They often showed their interest by asking
thoughtful questions. However, afew pupils had limited concentration and independence. Few pupils have a secure
knowledge of their own current state of progress or of the specific steps that they need to take to improve, because
teachers have not focused enough on providing the information they need for this.

159. Improvement since last ingpection has been satisfactory. Progress has been made on al the points
that were identified then. In addition to improving results at GCSE from well below average to average, the
department has raised standards at Key Stage 3. A mgjor factor in thisis the improvement in the quality of
teaching and learning in that key stage. Leadership and management of the subject are satisfactory.
However, two important issues are not being dealt with adequately. Teachers make too little use of
assessment information, to help them prepare work that suits the range of pupils needs in their classes.
Assessment information is aso not used to help pupils identify targets for improvement. The monitoring of
teaching and learning is less systematic and effective than it should be.

HISTORY

160. The results of teacher assessments at the end of Y ear 9 were above the national average. The
evidence of the pupils work and the lessons observed showed that the standard of work attained at the end
of Year 9 is aso above the nationa average. Pupils know the changes that happened in transport in the
eighteenth and nineteenth centuries and how the cotton industry developed. Most understand the
significance of variousinventions in the Industrial Revolution. They understand how different aspects of
society played arolein this, for example when considering the link between arising population and
developments in agriculture. Many are developing good skillsin analysing sources and in classifying causes,
such as the long and short-term reasons for the First World War. Some higher-attaining pupils have
produced detailed projects, based on good enquiry, including material found on the Internet, in which they
link developments in medicine in the nineteenth century, with the fal in the degth rate.

161. When pupils enter the school in Year 7, the standards they have attained are average. In relation to
those prior levels of attainment, Key Stage 3 pupils achievement is good. At the start of Year 7, most are
competent in spelling and grammar when producing lists and brief notes, but the extent of their independent
writing is limited. Pupils quickly progress to more extended work. Higher-attaining pupils explaining the
structure of government in ancient Rome showed that their skills in selecting and combining evidence from
arange of sources had developed well. Lower-attaining pupils aso learn to produce a good amount of
written work. Their knowledge and understanding of, for example, the development of Rome and the roles
of daves and women also progresses well.

162. Historyisapopular subject at Key Stage 4, with a consistently high number of pupils choosing to take
it each year. GCSE results were in line with the national average in 2000, both overal and in the proportions
of pupils gaining grades A* to C and A* to G. They were significantly better than in the previous years and
have shown a steady improvement since the last inspection. Girls did better than boys, as nationally.

163. Standardsin work arein line with expectations at the end of Year 11. Pupils have a sound knowledge
of the events that they have studied, and recall and deploy this appropriately. For example, they have
accurately described and explained eventsin Hitler’ srise to power, in well-structured work. Most
understand the changes that took place in the economic boom in the USA in the 1920s, and the causes and
consequence of the Wall Street Crash. They have selected sources that support a particular interpretation
of these. A few show good understanding of relationships between economic and social factors. However,
while many identify different viewpoints and policies, such as those of the Nazis and communistsin
Germany, they do not contrast them sufficiently. Some pupils copy relevant information from sources, but
do not synthesize it.
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164. In relation to their attainment on entry to Year 10, pupils achievement is good overall during Key
Stage 4, including for pupils with special educationa needs. For example, pupils early, source-based work
on conditions in the trenches in the First World War work lacked detail, but the work of the same pupils
later in the year showed good improvement in length, detail and clarity of description and explanation.

165. Overdl, the quality of teaching is good. In the best lessons observed during the inspection, the work
built well on pupils previous learning because the activities had been planned well. Teachers good
questioning gave pupils opportunities to test their devel oping knowledge and understanding, and enabled
teachers to see how well learning was taking place. There was an appropriate focus on the analysis of
sources, with pupils being encouraged to refer widely and make choices of the most appropriate evidence.
Opportunities were provided for pupils to make links between different periods that they had learned about.
High expectations were expressed, for example by requiring pupils to be exact and accurate when referring
to statistics. Extensive subject knowledge and insight enabled teachers to give good guidance on the most
significant aspects on which to focus and to ensure knowledge and understanding are used with maximum
effect in achieving well in the GCSE examination. Their exposition of events was interesting and engaging.

166. Where teaching was less effective in promoting progress, it was based upon weaker planning and the
lesson activities were sequenced less well. Marking is good at Key Stage 4, with relevant and specific
targets for improvement being set. However, while marking is consistent with the policy at Key Stage 3, the
targets teachers set are too general and are not clear enough about what pupils need to do to improve their
work in future. Work is often insufficiently adapted to meet individua needs. One result of thisis that
higher-attaining pupils are insufficiently challenged by some work.

167. The subject makes a good contribution to developing pupils' literacy skills. Redrafting takes place
regularly, teachers provide opportunities to read aloud and there is good focus on ensuring key terms are
understood. Examples of good practice included Year 11 pupils being directed towards relevant historical
noves, availablein the library, and a Y ear 10 lesson which included some good reference to poetry about
immigration into the USA.. Pupils have good opportunitiesto use ICT to support their learning of history.

168. Asareault of the effective teaching and pupils response, which was good in those lessons observed,
the quality of learning was aso good. Pupils made good progress in most lessons. Work was generally
completed quickly, with pupils either concentrating well individualy, or co-operating well in pairs and
groups. They often showed their interest and furthered their own understanding by asking thoughtful
guestions. Learning was more passive in a small number of lessons. In Key Stage 3, pupils have a weak
awareness of their own progress and of how to improve the quality of their work.

169. Improvement since the previous inspection has been satisfactory. Progress has been made on most
points requiring attention. GCSE results, which were dightly below the national average, are now average.
The department is devel oping strategies to involve pupils in salf-assessment of their work. The scheme of
work now provides a balance of British, European and world topics. Rooms have been provided with
facilities to provide blackout to enhance learning. However, the development of targets for pupilsin
improving their work has not been dedlt with effectively. The leadership and management of the subject are
satisfactory overall. However, assessment procedures remain a weakness as they do not inform curricular
planning sufficiently, to ensure that the work is adapted to meet the range of needs. Assessment
information is aso not well used to help pupilsin identifying their own targets for improvement. Procedures
for monitoring teaching and learning are aso insufficiently devel oped.

INFORMATION AND COMMUNICATIONS TECHNOLOGY

170. The results of teacher assessments at the end of Y ear 9 were been well above those reported
nationally in 2000. Pupils current work indicates that these standards are being maintained. This is because
the structured programme for ICT lessonsin Years 7,8 and 9 is well planned and being taught well.

171. Year 9 pupils are knowledgeable and skilful in word processing, desktop publishing, using
spreadsheets and databases, elements of measurement and control, and in their understanding of the
applications and effects of computers on society. They use computers confidently. They remember the
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procedures they were taught earlier, and use this knowledge well in projects. For example, Year 9 pupils
have produced their own curriculum vitae by applying a range of word processing and presentational skills
very well. Their extended project, based on used cars, demonstrated good understanding about creating a
database and sorting information effectively.

172. Inrelation to their prior attainment, Key Stage 3 pupils achieve very well in ICT lessons because they
receive very good individual teaching. Year 7 work includes successful word processing of text related to
their work for English, and well-developed posters which explore presentation skills. Year 8 develop this
work further in their projects on supermarkets. They have produced good notes about the use of computers
in supermarkets and the effects of this on customers. This work is then extended, through more detailed
application of spreadsheets to explore the nutritional and energy values of breakfast foods. All pupils,
including those with specia educationa needs, are able to follow the structured approach to project work
and improve their knowledge, understanding and skills. Higher-attaining pupils work through tasks quickly
and achieve very good standards by applying their knowledge and skills in more advanced work.

173. GCSE results have been consistently high for the last three years. The leve of results has been
maintained despite the number taking ICT increasing considerably and pupils being entered for the GCSE
examinations ayear early. In 2000, Year 11 pupils results were well above the national average. Year 10
pupils results were excellent, with 96 per cent of those entered gaining A* to C grades and 50 per cent
ganing A* and A grades. Both boys and girls did better than nationally.

174. Current work in Years 10 and 11 indicates that standards are also well above the national expectation
in the taught ICT courses. Pupils of al levels of ability, including those with specia educationa needs,
achieve well because they have accessto awell taught, structured course that enables them to build well
on their work in previous years. They continue to extend their knowledge and skills in set projects, and
demonstrate their capabilities through their individual interpretations of the work. Higher-attaining pupils
apply their knowledge and skills very effectively in individualised work, and this enables them to achieve the
highest grades. Pupils use good strategies for identifying and analysing problems. They word process notes
well, and good examples were seen of drafting and redrafting written work. They identify the equipment
and computer software that are most gppropriate for their individua projects. These include applications of
Spreadsheets, databases and desktop publishing to enhance the content and presentation of work. Many
pupils have written guidebooks about how to use the materials they have produced, and these and their
evaluations of their work are of high qudity.

175. Although most pupils have good accessto agood programme for the development of ICT skills
through lessons in this subject, the use of computers elsawhere in the curriculum is under-devel oped. Some
good use of ICT is made in history, geography, and design and technology. Science and music are
developing this aspect of their curricula. However, the National Curriculum requirement for all subjectsto
include ICT as part of their work is not met. This means that those pupils in Key Stage 4 who do not take
an ICT course do not make the progress they should through learning ICT skillsin other subjects.

176. Theteaching of ICT is good. It was satisfactory or better in all the lessons observed during the
ingpection, and very good in some. Teachers management of pupils and expectations of their behaviour are
very good, and result in a very positive working atmosphere. Teachers demonstrate good technical
knowledge, which enables them to deliver good class presentations and to provide technical support. Good
levels of individua support are provided and this, together with the structured approach to project work,
provides a very good framework for pupils learning. It is particularly supportive of lower-attaining pupils
and those with special educational needs. Marking and other assessment procedures provide regular
guidance, which enables pupils to improve their work. In the most successful lessons, teachers had planned
in some detail for the learning of individual pupils. An appropriate range of teaching methods was used. In
the better lessons, timed tasks increased the pace of pupils work. Homework was set, but in some cases
was insufficiently chalenging and so did not provide enough support for class work.

177. Overdl, learning in both key stagesis good. Pupils develop their computer skills, remember what they
have previoudly been taught, and learn to use computer programmes with increasing independence. They
worked at a good pace, and showed interest and good concentration throughout the lessons observed.
Overdl, their attitudes and behaviour are very good. They respond positively to the structured approach
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being used. In the lessons observed, most pupils engaged enthusiasticaly in the tasks set and were keen to
use computers. They showed respect for their work and the facilities.

178. The department’ s improvement since the last inspection is very good. Standards have risen, and
pupils of al ability now realise their potentia in the taught ICT courses as they provide good coverage of
National Curriculum requirements for the mgjority of pupils. However, the use of ICT in other subjectsis
not co-ordinated effectively. Computer facilities have been improved significantly, but lack of accessto
these facilities is still affecting the use of computers by other departments. The lack of an ICT technician
means that the co-ordinator has to spend much time maintaining the network. This is affecting the
management of the subject, and limiting the development that needs to take place across the curriculum.
Staffing is satisfactory at present because teachers whose major responsibility isin other departments make
good contributions to the teaching of ICT. However, there is an urgent need to reinforce the specialist
staffing of ICT if standards are to be maintained. The management of the subject is satisfactory overall,
with a strength in the commitment to improvement.

MODERN FOREIGN LANGUAGES

179. All pupils study Frenchin Years 7 to 9. One third also study German in Years8 and 9. In Years 10
and 11, pupils opt for GCSE courses in either French or German.

180. Results of teachers assessments in French at the end of Year 9 in 2000 were dightly above those
reported nationally. The results were an improvement on 1999 figures, reflecting the overall risein
standards in French. Girls performed significantly above the nationd average. Boys' results were in line
with the average. German was not assessed as a National Curriculum subject because it was begunin

Y ear 8 as a second foreign language by some pupils only.

181. The evidence of pupils work and the lessons observed showed that in French the standard of work
of pupils currently in Year 9 isin line with the national expectation overall. Pupils do best in spesking and
writing. They use French competently for practical communication, often for their own purposes rather than
simply in response to drills or exercises. They write well on a good range of topics such as their home town,
preferences in entertainment and daily routines. Their reading skills are good and their listening skills are
satisfactory. However, standards in German are currently below the national expectation as the pupils have
not built a sufficiently firm foundation on the language and they lack confidence as learners.

182. Pupils achievement is satisfactory at Key Stage 3, in both languages. In Years 7 and 8, much of their
work focuses on using French and German for practical communication. Good examples of this were seen
in Year 7 French, where pupils discussed leisure pursuits, and in Y ear 8 German, where they surveyed
each others opinions on school subjects. Aswith Year 9 pupils, pupils skills are least well developed in
listening, and they also need to work on the accuracy of their pronunciation in both languages.

183. GCSE results in French have improved steadily since the last inspection. In 2000, the results were
above the national average for comprehensive schoals, including in the proportion of pupils who achieved
grades A* or A. The percentage of pupils entered for the examination was well above the national average,
making the improvement in results even more marked. Pupils did better in French than in most of their other
subjects. Girls outperformed boys, but by a significantly narrower margin than is the case nationally. No
pupils took GCSE in German in 2000. Results in this language fluctuated considerably in previous years,
varying from above average to well below average.

184. Pupils attainment, as seen in work and lessons in the current Year 11, is average overall in French.
Pupils have developed their writing skills particularly well, motivated by the production of GCSE
coursework. The very good examples seen included a piece describing a past holiday abroad, personal and
business | etters, reports and descriptive writing. Pupils speak and read competently, and are working hard to
improve their listening skills, with some success.

185. Pupils attainment in German is well below average. The specialist German teacher has recently |eft
the school, which has had a negative impact on the confidence of Year 11 pupils and on the standard of
their work, though results of mock GCSE examinations suggest the potentia for performance in line with
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national averages. Pupils written work showed that they attained a standard equivalent to the lower GCSE
levels by the end of Year 10, but that they have made less progress during Year 11.

186. Overdl, Key Stage 4 pupils achievement is satisfactory. It is now good in French, and satisfactory in
German. A higher-attaining Y ear 10 French class produced good extended conversation on aspects of
schoal life. A lower-attaining class approached a challenging reading task with confidence built up by good
listening and spoken preparation. Pupilsin a'Year 10 German class spoke well in pairs on the topic of
school, progressing from present to past tense use with good application of rules of word order. Pupils with
specia educationa needs make good progress in both languages. They benefit from being grouped by ability
and working with materials which are well targeted to meet their needs. They receive good support from
their teachers. The indications are that in French, the above-average results of 2000 will be repeated in
2001 because of the good teaching and learning, and pupils positive attitudes towards language study.

187. Overdl, teaching and learning are good in French and satisfactory in German. They were very good
in over athird of the modern languages lessons observed. This is a significant improvement since the last
ingpection. The best features of teaching were the clear targeting of 1essons to the needs of pupils across
the ability range, sympathetic teaching of lower-attaining groups, the pace and variety of lessons, good
presentation of language backed with copious practice to enable pupils to learn and retain new language,
and the routine involvement of pupilsin practical, communicative tasks. Underpinning all these was
teachers enthusiasm for the subject. Marking of pupils work is generally thorough and helpful. The few
weak elements of teaching are insufficient rigour in the teaching of French pronunciation, lack of support
for classes whose confidence is low, and some inconsistency in matching expectations to pupils
capabilities. Thereis aclear link between the overal quality and consistency of teaching and the improved
standards in languages.

188. Pupils attitudes to language study are positive throughout the school, and particularly good in Years 7
to 9. Despite the current problems in staffing for German, pupils in these classes were as positive as those
in French classes. Behaviour was very good throughout. Pupils of all levels of ability responded
enthusiastically and willingly in lessons. Their progress and improving success in languages are achieved by
good approaches to learning. They concentrate well, maintain their effort throughout lessons, and use time
well. They work well in pairs or groups with minimal intervention from the teacher. They show a capacity
to develop their language skills by applying them to reditic situations and speaking or writing on topics of
personal interest.

189. The languages curriculum is satisfactory. Schemes of work give a good guide to the ground to be
covered and prepare pupils well for examinations. What they lack is an overall framework setting out how
pupils of different levels of prior attainment are expected to progress. This has resulted in teachers not
always structuring their lessons to cater for the range of attainment within the class. This particularly
affects the learning of the higher-attaining pupils. Good systems of assessment have been developed, based
on Nationa Curriculum levels and backed with portfolios of work to exemplify standards. The faculty has
begun to use the outcomes of assessment to set GCSE targets.

190. The faculty iswell managed. The teachers are a competent and cohesive team. The problem of
staffing in German has been effectively dealt with in the short term, though further development of the
subject will depend on the appointment of a second full-time specidist. Improvement since the last
inspection has been good, notably in the key areas of improved standards of teaching and learning, and
pupils using language for practical communication. German remains a rel ative weakness, and schemes of
work need further development using the Nationa Curriculum as a framework for planning for pupils
progress from year to year. Pupils still have too few opportunities for pupils to use ICT in language learning.
The language classrooms are not located close enough to enable easy access to equipment and to create an
environment conducive to team working and the sharing of good practice. The faculty has the capacity to
improve further.

MUSIC
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191. Teacher assessments at the end of Year 9 were not carried out in 2000. The evidence of the pupils
work and the lessons observed during the inspection showed that at the end of Year 9 standards are below
the national average. Pupils have not systematically developed a working knowledge of the elements of
music prescribed in the National Curriculum over the key stage. Therefore they do not compose and
perform confidently, and their knowledge of musicd theory is limited. Pupils understand how chords are
formed, and can play a smple accompaniment, for example to the theme from ‘Titanic’. Their facility in
improvising is below average, except in the case of afew higher-attaining pupils who aready learn
instruments. This restricted most pupils attainment when they began to compose a pop song. The scheme
of work, which the new head of music is compiling, is, however, providing an appropriate basis for pupilsto
develop the required skills and knowledge methodically in the future.

192. When pupils enter the school in Year 7, the standards they have attained in music are about average.
In relation to thislevel of prior attainment, Key Stage 3 pupils achievement has been unsatisfactory.
However, their achievement this school year is good. Year 7 pupils have developed their understanding of
pulse and rhythm by accurately combining vocal jazz rhythms. Tone and tuning were good in the lessons
observed, and pupils achieved a good basic understanding harmony. Pupils of al levels of atainment
participated fully and developed their understanding of musical theory well because of the practical nature
of the activities. Y ear 8 pupils understand more complex rhythms and melodies. They have learned to
perform them, for example by combining African paly-rhythms in which they skilfully used voices and tuned
and untuned percussion instruments. This work suitably challenged al the pupils, and the more
accomplished musicians gave a good lead to other pupils. Their knowledge of theory is now developing
well. For example, pupils understand scales, and consolidate their knowledge by evaluating their learning at
the end of lessons.

193. Numberstaking GCSE in music are comparatively smal and so comparisons with nationa statistics
are not reliable. No pupils gained A* grades in the past three years, but most pupils attained A to C grades.
In 2000, eight of the 14 candidates gained the higher levels. No pupil has achieved below grade F. As
nationally, girls gain higher grades on average than boys.

194. Standards are below the national expectation for those following the music optionin Year 11. Few
have flair in composing and performing, and generaly pupils knowledge of musica theory and their facility
for analysing music they hear are very limited. Their use of technica and descriptive language when
analysing the music they hear, for example when comparing barogque and classical examples, is poor. The
range in the pupils' facility for composing is very wide. A few compose fluently, using their well developed
instrumental skillsto good effect, and examples were seen of pupils confidently using a computer for
composing and arranging their music. Other pupils, with little musical background to draw on, were unable
to use notation and relied on the letter names of notes for recording their ideas. These pupils produced a
very smal volume of work. However, pupils achievement in relation to their previous attainment is good
overdl. In Year 10, where there is a higher proportion of accomplished musicians, pupils achievement is
excdlent. Their standard in improvising and performing in12-bar blues style is well above average, and their
knowledge of theory and notation is very good.

195. Pupils with specid educationa needs make similar progress to others. They are fully involved in dll
practical activities and make worthwhile contributions to group work. They benefit form the carefully-
targeted individua help which is a strong feature in lessons.

196. Teaching and pupils learning are now good in Key Stage 3 and very good in Key Stage 4. The
teacher is a versatile musician, who has excellent skillsin communication and understands pupils needs
well. Expectations of behaviour are high. As aresult, pupils work purposefully and responsibly. They
collaborate efficiently with each other in group work. Worksheets and information sheets of avery high
quality significantly benefit pupils progress. Pupils are generally keen to attain high standards, particularly
soin Year 10. In alesson where the pupils made excellent progress, the natural motivation and efficiency
of the pupils enabled them to develop their composing and performing very effectively. They were assisted
by a high standard of help from the teacher, who evaluated work in progress supportively and gave
congtructive individual advice. Tight deadlines were set, so that pupils maintained a good pace of work.
Lessons began with an effective recall of previous work and ended with consolidation of what had just been
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achieved. The standard of questioning was high. The teacher challenged and extended pupils of al leves of
atainment appropriately. Lesson planning is usualy very good. There is atendency, however, for some
activities to be too extended in Key Stage 3. Although the pupils remain willing, their ssaminais over-taxed,
which reduces their progress.

197. The improvement in the music department since the last inspection is unsatisfactory. Standards are
lower than reported then, and the pupils have not achieved as well as they should. This situation has been
related to staffing issues and the lack of provision for the school’s senior managers to monitor the work of
the department systematically and support its development. However, the recently-appointed head of
department manages the subject well. Consequently, good improvements have been made during this school
year, and are starting to raise standards. Day-to-day organisation is very efficient, despite the heavy
teaching commitment of this one-person department. Schemes of work contain a good balance of activities,
conform well with statutory requirements and provide good opportunities for pupils socia and cultura
development. These opportunities are supplemented by a good range of instrumental teaching by visiting
teachers, extra-curricular ensembles and an annual concert tour abroad. The music curriculum is limited by
the accommodation for teaching and storage, and the lack of tuned percussion and ICT. For example, the
lack of a suitable keyboard in the hal is inhibiting the department’ s plans for extending opportunities for
practical music-making at assemblies and at other events. The overall improvement since the last inspection
has been unsatisfactory, but there have been significant improvements this year and there are very good
plans for further development in provision for music.

PHYSICAL EDUCATION

198. In 2000, teacher assessments of pupils attainment at the end of Y ear 9 were similar to the national
average. The evidence of the lessons observed during the inspection showed that standardsin Year 9 are
aso average, in dl areas of the curriculum. The mgjority of pupils have sound basic skillsin physical
education. For example, boys have devel oped good body line and extension in trampolining, and showed that
they have very good skillsin evauation. In basketbal, Y ear 9 girls have sound control and passing skills.
Many pupils are able to apply the techniques, skills and competition rules to severa aspects of the
curriculum, including basketbdl, trampolining, hockey and gymnastics.

199. GCSE results at grades A* to C were below the national average in 2000, athough for the previous
three years they had been significantly above the national average. Overal, the standard attained by pupils
now in Year 11 isin line with nationa expectations. For example, Year 11 pupilsin a GCSE practica lesson
were analysing their performance successfully, and showed that they had devel oped sound racquet skills
and tactical awareness. Other Year 11 pupils refined their volleyball skills successfully, and applied them in

playing a game.

200. Pupils achievement is satisfactory overall at both key stages. In most Key Stage 3 lessons, pupils
demonstrated increasing control and levels of accuracy in arange of skills. For example, inaYear 7 lesson
on orienteering, pupils developed good map reading skills and the ability to work together very well asa
team. Girlsin aYear 7 dance lesson developed a simple sequence of movements and evaluated their own
performance and that of othersin the lesson. In both dance and gymnastics, insufficient emphasisis placed
on developing qudity in movement, and this results in pupils making too little progressin this aspect of the
activities. However, an example of very good progress was observed in a'Y ear 8 trampoline lesson, where
relatively inexperienced pupils developed a good sequence of movements while successfully evaluating
each other’ s performance to improve quality. Pupils of all ages are encouraged to develop some
understanding of the techniques and rules as well as kills. InaYear 11 GCSE practical lesson, pupils
analysis of their performance led to an improvement in skill level and tactical awareness for the whole
group. Although in many lessons the progress of the higher attainersis satisfactory, in some lessons the
activities were insufficiently demanding for these pupils.

201. Pupils attitudes to learning are positive at both key stages. Most are enthusiastic, well behaved, and
co-operative, demonstrating areal enjoyment of the subject. They are attentive and able to sustain
concentration. Relationships are usualy good.
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202. Teaching and learning were good in most of the lessons observed at both key stages, and satisfactory
or better in al the lessons. Where the teaching was most effective, thorough planning incorporated varied
teaching strategies and well-sequenced activities which involved both individua and collaborative learning.
The teacher’ s secure knowledge of the subject was conveyed to pupils through perceptive observation of
performance, appropriate intervention and good teacher-directed question-and-answer sessions. Discipline
and class management were very good in most lessons. Pupils and teachers assessment of performance
regularly enhanced teaching and learning. However, these assessments are not recorded systematicaly,
and insufficient use is made of individua targets to help pupilsimprove. The scrutiny of written work
showed that the breadth and depth of theory work for GCSE are unsatisfactory. Teachers marking of this
work does not provide pupils with the information they need to improve in future. Existing assessment
information on individua pupils is not used effectively, to ensure that all pupils entered for GCSE are
challenged to fulfil their potentia. Overall, teaching of physica education is good at Key Stage 3 and
satisfactory at Key Stage 4.

203. The leadership and management of the department are satisfactory, asis the progress in dealing with
the issues raised in the last inspection report. The department handbook identifies policies and procedures
clearly. Assessment procedures are now relevant to the needs of the pupils, but need further development.
Schemes of work are aso still being improved, but those that have been completed are useful working
documents. Opportunities for pupils to take responsibility and to undertake different roles such as coach or
official have improved. The curriculum at Key Stage 3 is satisfactory. Hedlth and fitness are covered well.
Additionaly, in both key stages teachers consistently stress the benefits of regular exercise, and pupils are
taught how to prepare for and recover from specific activities. Display is now very good. The staff are
good role models. They are committed, and give generoudy of their time. They provide a good range of
extra-curricular activities, and fixtures with other schools provide good opportunities for pupils to extend and
develop their skills and interests. Teams compete successfully with other schools in arange of sports, and
some pupils compete at regional and national levels. The head of department has identified appropriate
targets for development, and day-to-day organisation and communication are very good.

204. However, some weaknesses were identified by this inspection. The department development plan
lacks the detail needed to ensure that the targets are met, and is not used effectively for longer term,
strategic planning. Teaching and learning are not monitored, for example through lesson observation, to

eva uate the department’ s effectiveness. The facilities for physical education are very good, except that the
hard play areais becoming unsafe. At Key Stage 4, the range of activities provides a sound preparation for
post-16 leisure activities, but insufficient time is alocated for physical education and so the requirements of
the National Curriculum are not fully covered. Schemes of work do not yet incorporate Curriculum 2000
requirements, and do not provide enough specific guidance on developing the potential of the higher-
attaining pupils.

RELIGIOUS EDUCATION

205. The evidence of pupils work and the lessons observed showed that standards of work attained at the
end of Year 9 are well below the standards expected by the locally agreed syllabus. Provision was poor at
the time of the previous ingpection because of difficultiesin recruiting suitably qualified staff. Following the
ingpection, the provision for religious education improved but the school has been unable to recruit specialist
teachers again this year. In addition, the allocation of time for religious education is satisfactory in Year 7,
but poor in Years 8 and 9 as only 30 minutes per week is allocated to the subject. These are the reasons for
the low standards at Key Stage 3.

206. By theend of Year 9, pupils have thought about religious bdief and the nature of God. They are
familiar with Chridtian festivals. They understand symbolism in religion, and have compared the
Resurrection in Chrigtianity with reincarnation in Hinduism. Their written work is too brief and often
perfunctory, because of time constraints and non-specialist teaching. Too much time has been spent on
undemanding illustrating of their written work. Their contributions to class discussions are mostly
lightweight, and there is too little evidence of pupils learning from religious education how to empathise with
others or to understand the value, for believers, of a personal creed.
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207. When pupils enter the school in Year 7, their standards in religious education are average. Their
achievement is poor because they have had too little time to cover the topics in sufficient depth. In Year 7,
pupils acquire a good range of information about maor religions, and their distribution throughout the world.
They learn a good range of information about the development of Christianity, church buildings and religious
festivals, such as Christmas, Divali and Hanukkah. They consider mysteries and events which cannot be
explained, such as the Marie Celeste and the Bermuda Triangle, and draw from them an understanding of
the nature of faith and belief. However, standards of persona writing are well below expectations. In Y ear
8, pupils have opportunities to relate religious ideas to their own lives, for example when writing about ‘a
time | was tempted’. However, constrains of time prevent substantial coverage of topics. In the written
work submitted for scrutiny, topics were seldom continued into a second lesson. This has inhibited the depth
of pupils study and so their achievement is poor. In Year 9, pupils study ultimate questions about belief and
death. In the lessons observed, pupils showed an understanding of why a celebrity could be lonely and
commit suicide. They discussed the subject sensitively. Pupils aso showed a good understanding of what
the Resurrection means for Christians.

208. A few pupilstook a short GCSE examination in 1999 and 2000. Results were good, with seven of the
eight candidates over the two years gaining A* to C grades. With such small numbers, comparison with
nationd averagesis unreliable. No pupils are now preparing for public examinations in religious education.
In Years 10 and 11, religious education forms an occasional component in the personal and socia education
programme, and standards are well below what is envisaged in the locally agreed syllabus. As at Key Stage
3, the evidence of the lessons observed and pupils written work showed that achievement is poor.

209. Pupils attainment in the two lessons observed during the inspection was well below the expectations
of the locally agreed syllabus. Year 10 pupils watched video excerpts on the wonder of creation, and
subsequently wrote briefly about their belief in the existence of a supreme power and their thoughts on life
after death. Year 11 pupils, for whom this was the first lesson since the religious education module in Y ear
10, watched a video on UFOs and in open-minded discussion linked the topic to what can and cannot be
explained with reference to rdigion.

210. Theteaching of religious education is mostly by non-specidist teachers, with a small amount by an
unqualified teacher who has a qualification in theology. While some of the lessons observed were
satisfactory, and one was very good, teaching and learning are overall unsatisfactory in both key stages,
mainly because of the teachers’ lack of subject knowledge. In the very good lesson, the teacher dlicited
thoughtful views about the validity of the Resurrection from a class of pupils of wide-ranging attainment.
The teacher contained their behaviour and focused their thinking, and so they made significant gainsin their
understanding of difficult religious ideas. In afew lessons, pupils of different levels of attainment, including
those with specia educational needs, were satisfactorily challenged, but most lessons were undemanding as
the teachers expectations were too low. Too little guidance was given on what pupils were to learn from
watching videos, which were aresource in two lessons observed. In Key Stage 3, too much time was spent
on illugtrating work. A common failing was alack of chalenge in written work, which limited the
achievement of al and especidly of the potentialy higher-attaining pupils. The pace of pupils learning was
dow. Teachers' questioning was sometimes poor asit did not extend pupils understanding. Teaching
methods were sometimes inappropriate, such as when pupils were invited to write their thoughts about life
after death and to hand them in for evaluation by the teacher. Marking was mainly perfunctory with too
little correction of the spelling of key words. Where work was marked, pupils had not carried out
instructions in the teacher’ s comments, for example to complete work. Overal, teaching fails to motivate
pupilsto learn effectively, to attain high standards and to increase their skills, knowledge and understanding
aufficiently.

211. Nevertheless, pupils attitudes to the subject are generaly good. They take serioudly the ideas
presented to them and make a satisfactory effort to comply with instructions. Their pace of work, however,
was usually too dow when they were working independently.

212. Thetemporary improvement after the last ingpection has not been maintained, largely because of
gtaffing problems. The subject is poorly managed and monitored. The current scheme of work for Key
Stage 3 has been borrowed from another institution. It is substantial and meets statutory requirements, but
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there isinsufficient time to implement it adequately. The school does not have an established scheme of
work for Key Stage 4, but the temporary, part-time teacher is preparing a series of lessons for the religious
education module within PSE. This will meet statutory requirements. Resources are poor. Religious
education isamajor areafor development.

SOCIOLOGY

213. The school provides a GCSE sociology course. It is popular, with 43 pupils taking the examination in
2000. Results were close to the national average and a little better than the average for al their other
subjects. Thisis better than the national situation, where they perform less well in sociology. The evidence
indicated that standards are broadly average in Year 11, and that pupils achievement is satisfactory.
Teaching and learning in the lessons observed were good. Activities were well planned. Relaxed, but
effective, management of pupils provided aworking context that boosted their productivity and confidence.
Pupils were given strong support in understanding sociological theory by, for example, being provided with
opportunities to relate this to their own experiences at home and school. This was further enhanced by good
use of such resources as video and cartoon strips. Full use was made of opportunities to support the
development of literacy skills, by focusing well on specialist vocabulary. In a'Year 10 lesson on education,
the role of language in achievement was appropriately emphasised. This provided a rich context for pupils
to reflect upon their own persona development. In both years, questioning was effective in devel oping
pupils knowledge and understanding, but the questions were insufficiently open-ended and probing. This
meant that the pupils were not chalenged to extend their critical thinking skills and to be less dependent on
the teacher.
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