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MAIN FINDINGS

WHAT THE SCHOOL DOESWELL

Performance at GCSE is above that nationally, and at ‘A’ Level well above that nationally

Standards are particularly good in religious education at Key Stage 4 and the sixth form, in physical
education throughout the school, in mathematics at Key Stage 3 and design and technology at Key Stage 4.
Students with special educational needs make particularly good progress at Key Stage 4

Teaching throughout the schoal is good

The provision of a happy, purposeful and attractive working environment in which students are well cared
for and supported

Good management and organisation and financial planning, with strong leadership

The very good behaviour of students and the high quality of relationships between students themselves and
staff and students

Very good careers guidance, extra-curricular activities and visits, and links with the community

WHERE THE SCHOOL HAS WEAKNESSES

Insufficient opportunities at Key Stage 4 for students to develop the required information technology skills
The achievement of boys at 16 years of age, although overall at least in line with national averages over the
last two years, continues to be significantly below that of girls.

Insufficient provision for students spiritual development both in assemblies and across the subjects of the
curriculum, apart from religious education

Insufficient analysis of sudents’ attainment on entry to the school

Gillingham school has a great many strengths and they far outweigh its weaknesses. However the
weaknesses will form the basis of the governors' action plan, which will be sent to all parents or guardians
of students at the school.

HOW THE SCHOOL HASIMPROVED SINCE THE LAST INSPECTION

The school has continued to develop since its previous very positive report in 1994, being increasingly popular
with parents and their children. In September 1996 it received Ofsted’s National Award ‘Good and Improving
School’. Above average results at GCSE have been maintained and performance at ‘A’ Level has improved to be
well above that nationally. There has aso been an improvement in procedures and provision for students with
gpecial educational needs.

At the time of the last inspection a key issue was to improve the achievement of boys in comparison with that of
girls, particularly at GCSE. The school has explored a range of appropriate strategies. However, although boys
did well in GCSE in 1995 and their results are now in line with those of boys nationally at Key Stage 3 and ‘A’
Level, and above at GCSE, the girls results have improved at a faster rate than the boys. The gap has
particularly widened at the higher level GCSE grades.

Pre-vocational courses are now appropriately organised, but timetabling of GCSE retake courses in the sixth form
for mathematics and English is still unsatisfactory and contributes to alow success rate in improving grades.

Other key issues from the last ingpection have nearly al been appropriately addressed. The use of the homework
diaries has been reviewed and improved. All students now have a locker, although they are till not always used
by students. Access for disabled students has aso been improved. Communication with parents is now good.
The school continuesto be unable to offer adaily act of collective worship for al students.

Improvement since the last ingpection has been good and the school has very good capacity to continue to improve
further.
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STANDARDSIN SUBJECTS

The following table shows standards achieved by 14, 16 and 18 year oldsin national tests, GCSE and A/AS-leve
examinationsin 1998:

Performance I n: Compared with Compared with Key
all schools similar schools
Well above average A
Key Stage 3 c D Above average B
GCSE examinations B C Average C
Below average D
A/AS- levels A N/A Well belowaverage E

At Key Stage 3 girls performed better than boys at English, but there were no significant differences in
mathematics and science.  Performance in mathematics was well above that nationally, but in English few
students attained the highest levels. There was an improvement in 1999. Results for GCSE and ‘A’ leve for
1999 continue to reflect the above good standards.

The comparison with similar schools is based on the percentage of free school meals, which being low for
Gillingham School puts the school in the second most socially and economically advantageous category. The
school considersthat thisistoo high and not a true reflection of the local area and its students backgrounds.

Students enter the school with average attainment, make better than average progress at Key Stage 3, good
progress at Key Stage 4 and much better than expected progress in the sixth form. Resultsin public examinations
a Key Stage 3 and GCSE are supported by inspection evidence. The attainment of students currently at Key
Stage 3 and 4 is above average and students in the sixth form are overall attaining at expected levels or better for
their courses. Public examination results for summer 2000 are expected to be at least equivalent to those for
1998 and 1999.

QUALITY OF TEACHING

Overall Most effectivein: L east effectivein:

quality
Years 7-9 Good Physical education and Music

modern foreign languages
Years 10-11 Good Design and technol ogy,
history and religious
education

Sixth form Good Religious education
English Good Key Stage 4
Mathematics Satisfactory Key Stage 3

Over 95% of lessons observed were satisfactory or better. Sixty-three percent were good or better and 17% very
good or excdlent. Four excellent lessons were observed. Teaching was consistently good in design and
technology, history, physical education and modern foreign languages. No unsatisfactory lessons were observed
in the sixth form.
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OTHER ASPECTSOF THE SCHOOL

Aspect Comment
Behaviour Very good in lessons and around the school. It well supports the overall
good progress students make in lessons.
Attendance Good, above that nationally.
Ethos* Vey good. Reationships between saff and students and students

themselves are very good. The school provides a happy and stimulating
learning environment. Staff work hard and positively encourage students to
do their best.

Leadership and management

Good. The headteacher, with his senior management team, provides strong
leadership. They are well supported by heads of department and year heads.
Governors keep a good oversight of the work of the school and are very
supportive.

Well organised and appropriate. Good provision for students of al ability

Curriculum _ _
levels. Assessment of students progress is good, and particularly good at
Key Stage 4.

Students with special Provison for students with special educational needs is good and they make

educational needs good progress. Progress is very good at Key Stage 4, reflected in most

students gaining at least 5 or more GCSE passes and nearly all students at
least one.

Spiritual, moral, socia &
cultural development

Overall good. Moral development is very good: students know right from
wrong. Social and cultural development are good, with many opportunities
to contribute to the local community through charity work and musical and
dramatic performances. However opportunities for students to develop
knowledge and understanding of the multi-ethnic society in which they live
are insufficiently developed. Spiritual development is unsatisfactory with
opportunities missed both in assemblies and across the curriculum for
students to develop a sense of wonder and curiosity and to reflect.

Staffing, resources and
accommodation

Well qualified staff, good resources for learning and a stimulating and
attractive learning environment. There is, however, a shortage of outside
play space and specialist accommodation will be insufficient if projected
increased student numbers enter the schoal.

Vaue for money

Very good. Students leave school with above average results at 16 and well
above average results at 18 years of age. Pupils make good progress
throughout all stages of their schooling. There is very good financial
planning and use of resources.

* Ethosisthe climate for learning: attitudes to work, relationships and the commitment to high standards.
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THE PARENTS VIEWS OF THE SCHOOL

What most parents like about the What some par ents are not
School happy about
The good behaviour of the students

_ - Not enough time to tak to teachers at
The very good procedures for supporting new consultation evenings

students to the school, particularly in Year 7
Ther children enjoy school
The wide range of visits and trips

Not enough homework for 11-14 year olds.
Setting of homework can be variable, giving
students too much to do at onetime.

Few opportunities to be involved in the day-to-
day work of the school

Parents are very positive about the work of the school, the standards their children achieve and the support their
children receive. The management and organisation of the school is much appreciated. Inspectors agree with
parents comments on what they like about the schodl.

From the evidence available so early in the school year homework is regularly set and makes a postive
contribution to students' attainment and progress. Students, spoken to by inspectors, consider the quantity and
quality of homework appropriate. Inspectors were unable to substantiate parents views concerning consultation
evenings.

Opportunities are few for parents to take part in the day-to-day activities of the school, athough the parents
association is very active and supports the school through social activities and fund raising. The vast majority of
parents are pleased with the way the school responds to queries and concerns, but a very few parents fed that they
have not received a satisfactory response. Ingpectors found no evidence to support these concerns and consider
that they wereisolated incidents.

Seventy-four parents attend the meeting for parents and there were 164 responses to the parent questionnaire.
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KEY ISSUES FOR ACTION

In order to maintain and to improve further its current high standards and good educational provision the
governors and staff of the school should:

Continue to implement and develop strategies to improve the attainment of boys, such that it is equivalent to that
of girls by

- evauating and dissemination information about strategies that have been successful

- monitoring carefully the number of boysin lower ability sets and withdrawal groups

- ensuring that thereis an educational climate in which hard work and success in the subjects of the

curriculum by boysis clearly valued, particularly by boys themselves
(Paragraphs 6,7,8,9, 11,15, 21, 51, 77, 93, 94, 100, 102, 111, 114, 146, 154, 175)

Ensure al students have the opportunity to acquire by the end of Key Stage 4 the expected levels of information
technology capability by
- cdlearly identifying the skills, knowledge and understanding to be acquired in a scheme of
work
- putting in place strategies to ensure appropriate opportunities are available for all
students to acquire the identified skills either through the subjects of the curriculum or
gpecific information technology lessons
- assessing students' attainment and progress both in specialist information technol ogy

lessons and subjects of the curriculum
(Paragraphs 13,14,18, 35, 36, 76, 122, 124-134,149, 153, 162)

Put in place strategies to ensure appropriate opportunities for students spiritual development are planned for and
taken advantage of in

- assmblies

- subjects of the curriculum

(Paragraphs 37, 46, 122,162, 173, 195)

Put systems in place to clearly identify the attainment of boys and girls on entry to the school and to monitor their
progress over Key Stage 3.
(Paragraphs 19, 41,122)

In addition to the key issues above, the following less important weaknesses should be considered for inclusion
in the action plan

Statutory requirements not being met concerning
- therequirement for adaily act of collective worship for all students

- implementation of the locally Agreed Syllabus for religious education
(Paragraphs 46, 76, 217, 218)

Insufficient opportunities for students to develop more fully their understanding of the multi-ethnic

society in which they live, through all subjects of the curriculum.
(Paragraphs 49, 66)

Insufficient challenge for the highest attainers in English, history and information technology at

Key Stage 3 and in design and technol ogy.
(Paragraphs 15, 31, 51, 98, 126, 152, 171, 191)
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INTRODUCTION
Char acteristics of the school

1 Gillingham School has 1278 boys and girls on roll aged 11-19 years. It isavoluntary aided comprehensive
school in the comparatively small rural town of Gillingham, Dorset. However, since the last inspection of
the school in 1994, the population of the town has considerably increased. It is currently the second fastest
growing town in the South West of England. The traditional rural population is being increased by more
professional families, because of the reported high quality of life in the area, more home working, good
road and rail communications to London and other major towns, and the good reputation of the school
itsdf. Although jobs in the farming industry are declining, other industry is beginning to move into the
area.

2. Theschool is very popular and admissionsin Year 7 far exceed the standard admission number. Because
the schoal is near the Wiltshire border it takes a significant number of pupilsin at age 13 years from this
county’s middle schools, in particular the school in Mere 5 miles away. A small number of students also
enter the schoadl in the sixth form. 1n addition the school operates a parental preference system for students
outside the catchment area. Students come from a mixture of privately owned, rented accommodation and
council housing. Currently the number of students (1 in 20) claiming free school mesals is considerably
below the national average, putting the school in the second most advantageous category for the
comparison of national exam results. The school considers this too high and that it is not a true reflection
of the local area and its students backgrounds. Very few students come from ethnic minaority groups and
none has English as an additional language. A new primary school has recently been built in the town, but
is already too small. Projected future student numbers for Gillingham School indicate that present
gpecialist accommodation will be insufficient in the future.

3. The attainment of students on entry to the school is average, but provisional information for 1999 Year 7
students indicates an improving picture. The number of students on the school’s specia educational needs
register (181), is in line with that nationally, athough the majority are at the lowest levels of need.
Fourteen students have a statement of special educational need, which is below the national average. Four
years ago at the time of the last ingpection pupil attainment on entry to the school was average overall.

4, The school’s aims and values statement refers to recognising and celebrating the diversity of children’s
abilities, personalities and backgrounds within a supportive and stimulating learning environment.
Students horizons are to be broadened, each stretching his/her abilities academically, practicaly and in
sport and the arts, such that each can make a positive contribution to the community in adult life. Thisisin
co-operation with parents and the community. Additionally the school’s behaviour management policy
states that the school’ s most important function is to offer effective learning and success to all students.

5. Governor and school priorities refer to continuing to raise student achievement, and to improving and
extending the school buildings to meet projected future need. These are reflected in the school devel opment
plan. The proposed changes to the 16-19 curriculum, the extension of the National Literacy Strategy to
Key Stage 3, and target setting also have a high priority.

Gillingham School, September, 1999 11
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Key Indicators

Attainment at Key Stage 3*

Number of registered pupilsin final year of Key Stage 3 Year Boys Girls Total
for latest reporting year: 1998 100 102 202
National Curriculum Test Results English Mathematics Science
Number of pupils Boys 50 71 64
at NC Leve 5or Girls 71 68 64
above Total 121 139 128
Percentage at NC School 61(81) 71(72) 65(71)
Level 5 or above National 65(57) 60(60) 56(60)
Percentage at NC School 26(44) 46(47) 25(29)
Level 6 or above National 35(23) 36(37) 27(29)
Teacher Assessments English Mathematics Science
Number of pupils Boys 56 74 63
at NC Leve 5or Girls 79 80 69
above Total 135 154 132
Percentage at NC School 68(68) 78(80) 67(76)
Level 5 or above National 62(60) 64(64) 62(61)
Percentage at NC School 34(28) 42(52) 28(34)
Level 6 or above National 31(28) 37(37) 31(29)

Percentages in parentheses refer to the year before the latest reporting year

Gillingham School, September, 1999

FINAL DRAFT REPORT SENT TO HEADTEACHER

12




DRAFT DOCUMENT — DO NOT PHOTOCOPY OR DI STRI BUTE | N WHOLE OR PART

Attainment at K ey Stage 4°

Number of 15 year oldson rall in January of the latest Y ear Boys | Girls | Tota
reporting year: 1998 101 99 200
GCSE Results 5o0r moregrades | 5or moregrades | 1 or moregrades
A*toC A*t0G A*t0G
Number of pupils Boys 46 96 100
achieving Girls 61 97 98
standard specified Total 107 193 198
Percentage achieving School 54(54) 97(98) 99(98)
standard specified National 44.6(45) 89.8 95.2(95)
Currently no Key Stage 4 students are studying for approved vocational qualifications.
Attainment in the Sixth Form®
Number of students aged 16, 17 and 18 who were entered Y ear Male Female Total
for
GCE A/AS examinationsin the latest reporting year: 1998 60 55 115
Average A/AS For candidates entered for For candidates entered for fewer than
points score 2 or more A-levels or equivaent 2 A-levels or equivaent
per candidate Male Female All Male Female All
School 19.1 21.7 20.7(18.3) 2.6 3.6 2.8
National 17.6(17.3) 2.8
Number in final year of approved vocational 1998 Number % Success Rate
qualifications and percentage of such students who School 15 93
achieved these qualifications. National - 72.5

2

Percentages in parentheses refer to the year before the latest reporting year

Figuresin parentheses refer to the year before the latest reporting year

Gillingham School, September, 1999
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Attendance

Percentage of half days (sessions)
missed through absence for the latest

complete reporting year :

Exclusions

Number of exclusions of pupils (of statutory school age)

during the previous year :

Quality of teaching

Percentage of teaching observed which is:
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%

Authorised School 6.0
Absence National comparative data 79
Unauthorised School 0.1
Absence National comparative data 11
Number
Fixed period 23
Permanent 1

%

Very good or better 17

Satisfactory or better 95

Less than satisfactory 5
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PART A: ASPECTSOF THE SCHOOL
EDUCATIONAL STANDARDS ACHIEVED BY PUPILSAT THE SCHOOL
Attainment and progress

6. Performance in end of Key Stage 3 tests for Year 9 students in summer 1998 was overall in line with the
national average. It was well above average in mathematics and in line with that nationally in English and
science. When compared with similar schools nationally over the period 1996-98 performance was overall
above average, but there was a drop in 1998 when it was below. In particular, overall performance in
English was well below that for smilar schools, because too few students gained the higher Level 6 or
more. End of Key Stage 3 teacher assessments for history, geography, information technology and design
and technology are considerably above national figures, whilst those for modern foreign languages are in
line. Results for girls are better than for boys, significantly so in information technology and design and
technology. Provisional results for summer 1999 show an improvement in National Curriculum test results
in English and science with mathematics maintaining its already high standard.

7. Performance at GCSE in summer 1998 was above that nationally and in line with that for smilar types of
school. The proportion of students obtaining 5 or more A*-C grades was above the national average and
for 5 or more A*-G grades well above. Nearly all students gained at least one GCSE pass which is also
well above the national figure. Results for A*-C grades in mathematics and English literature were above
the nationa average and for English language and science in line. However in summer 1999 performance
in science at the higher A*-C grade was below average, and students did less well in science than they did
in other subjects. Results in English and mathematics continued to improve, athough the performance of
girls was considerably better than that of boys at the highest A*-C gradesin these subjects.

8. For other GCSE subjectsin 1998 performance was considerably above the national averagein German and
geography, with better than average results in physical education and design and technology. For history
and French, results were in line with national averages, but below for art and business studies. Pass rates
for these two subjects were good but few students attained the highest A*-C grades, although there was an
improvement in both subjects in 1999, with business studies results being in line with the national figure.
The best GCSE results were in German, physics, chemistry and biology, which are taken by the most able
students. Compared with their performance in other subjects students did particularly well in geography
and German. Boys did considerably worse than girlsin French and design and technol ogy.

9. Performance at ‘A’ Level in summer 1998 was well above the national average, with smilar results
obtained in summer 1999. The school’s comparison of results, with predicted results based on GCSE
grades, indicates most students did as well as or better than expected. In summer 1998 the highest grades
were obtained in English, mathematics, religious education, geography, German, physical education and
chemistry. Performance in art and design, biology, design and technology, general studies, history and
theatre studies, were broadly in line with national averages, but below in computing and French. For those
subjects with a small number of students results were good in economics and physics, and satisfactory in
music and home economics. There is no significant difference in the performance of girls and boys.
Results are outstanding in religious education and physical education over the last two years, reflecting the
high quality of teaching in these subjects. In summer 1999 there was a significant improvement in results
at history, a high proportion of students attaining the top grades.

10. Sixth form students also undertake vocational courses. Intermediate GNVQ in leisure and tourism and
health and socia care and the Diploma of Vocational Education (DVE). In 1998 the proportion of students
attaining a pass at GNVQ was well above the national average, improving on those for 1997. For the DVE
course the proportion of students receiving an accreditation has fluctuated from being good in 1997 to
being poor in 1998. The school states that results reflect the ability and application of the group of
students taking the courses. Information available indicates most students benefit from these vocational
courses by going onto further study. A range of GCSE courses is taken by sixth form students, mainly
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students undertaking vocational courses. Results are generally appropriate for new subjects, such as
Spanish, but students retaking English and mathematics, to improve their grades, are not very successful
overal. A dgnificant factor is timetable arrangements not allowing for the same group of studentsin each
lesson, making teaching difficult.

11. Overdl girls do better than boys at Key Stage 3. At GCSE girls did better than boys in most subjectsin
1998, except in physical education, business studies, geography, music and art where there was little
difference. Boysin the school perform better than boys nationally, but even so the gap between the boys
achievements at 5 or more A*-C grades and that of girlsincreased in 1999. The school has worked hard to
improve the attainment of boys in relation to that of girls since the last inspection in 1994, particularly at
GCSE, deveoping drategies to anadyse results, to improve teaching styles and to identify
underachievement. In 1995 the boys performed better than girls at GCSE. However this has not been
sustained. The lower performance of boys compared with that of girlsisanationa picture.

12.  Attainment for students currently in Year 9 and Year 11 is overall above average and national examination
results for summer 2000 are expected to be equivalent to or better than those in 1998 and 1999. The good
attitudes of students to their work and the support provided by staff ensure that students are very well
prepared for examinations and coursework completed to a high standard. At the end of Key Stage 3 in
mathematics and science attainment is above average and in English average. For design and technology,
history, geography, German, art and physical education it is above nationally expected levels and for
French, information technology, music and religious education in line.

13. For the oldest Key Stage 4 students, attainment is above average in English and mathematics and average
in science. Information technology skills are below those expected, because of insufficient opportunities
across the curriculum for all students to devel op further those skills acquired at Key Stage 3. Attainment is
well above average in design and technology and above average in German, geography, physical education
and rdigious education. For other subjects it is line with expected levels. Attainment of students in the
gxth form is overal in line with that expected for the ‘A’ Level and vocational courses being taken. It is
well above that expected for ‘A’ Leve rdigious education and above average in sports studies, and

geography.

14. The progress students make in lessons is generally good. It is best at Key Stage 4, because teachers have
particularly high expectations of students performance. From average attainment on entry to the school
progress over time at Key Stage 3 is good in the core subjects of mathematics and science, and satisfactory
in English. In English the highest attaining students are not always given hard enough work, that
challenges and extends there thinking. Progress is good in design and technology, history, geography,
German, physical education and religious education and satisfactory in all other subjects. At Key Stage 4
the progress students make ranges from very good in design and technology and religious education to
unsatisfactory in information technology. It isgood in English and mathematics and satisfactory in science.

For history, geography, German and physical education it is good, and for French, art and music sound.
Progress in the sixth form is good overall, being particularly good in English, geography, history and
physical education and outstanding in religious education. Students make particularly good progress when
teachers questioning encourages them to reflect and contribute their own hypotheses about outcomes and
the possible causes of events. In religious education the emphasis on the development of skills such as
sorting and analysing information has particularly positive benefits for the students learning.

15. Students with special educational needs make good progress overal, particularly in modern foreign
languages at Key Stage 3 and personal, social and rdigious education at Key Stage 4. Progress is very
good overall at Key Stage 4, with the Youth Award scheme providing an appropriate alternative to too
many demanding courses. Thisvery good progressis reflected in the school’s well above average pass rate
at GCSE. Sixth form students with special educational needs are well supported by the DVE course.
However there is a much higher proportion of boys in each year group on the school’s register of special
educational needs than in the school population and it is almost three times greater in Year 11. Analysis of
reading scores for students entering the school over the period 1994-96 do not indicate any significant
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differences in the number of boys and girls at a level well below that expected for their age. Teaching in
most subjects provides appropriately for the highest attainers, but they are not aways sufficiently
challenged in design and technology and in English, history and information technology at Key Stage 3.

Good progress is associated with high expectations of the work students are able to do and good pace and
challenge in lessons. It is most effective when students are fully engaged in the learning process, through
whole class question and answer sessions and paired and group work, with the ablest students being
provided with tasks that stretch their abilities. Where this happens students respond particularly wel,
asking perceptive questions of the teacher to develop their knowledge and understanding.

Students literacy skills are very good and make a positive contribution to students' overall above average
attainment throughout the school. Reading standards are good, with students reading a wide range of
fiction and non-fiction with fluency and enjoyment. Students write coherently, fluently and accurately, with
good presentation. At Key Stage 4 there are examples of extended writing that is both reflective and
mature. In history and modern foreign languages opportunities for creative writing are good. A few
students are reticent orally and do not express themsaves fully in writing. Research skills are good,
spdling satisfactory and handwriting generally of a good standard.

Students' numeracy and mathematical skills well support work across the curriculum, particularly in
science and geography. However older students have insufficiently devel oped mental calculation strategies,
shown by a lack of confidence when asked to tackle questions such as 16x7 in their head. Information
technology skills are used in mathematics and English at Key Stage 3. They are part of planned courses
for business studies students in Key Stage 4 and the sixth form and for Key Stage 4 students taking the
Youth Award scheme. However there is insufficient monitoring of the programme at Key Stage 3, and a
lack of planned experiences at Key Stage 4 to encourage students to use information technology more
widely across the curriculum.

The school has set redlistic whole school targets for examination performance at GCSE. It is considering
making these more demanding for the proportion of students achieving 5 or more A*-C grades, because of
the good GCSE results for the last two years. Targets are also in place for the core subjects at Key Stage 3
and Key Stage 4 and are being developed in other subjects. The school has good procedures in place to
analyse examination performance and to identify those subjects where students are performing below the
level expected. These have been based on information from previous years results, students current
attainment and the good use of national benchmark information. Overal students attainment is well
monitored and underachievers identified and given specific support from senior staff. However, as yet,
procedures to assess the attainment of students on entry, in order to monitor student progress at Key Stage
3, arenot in place. Thisis now to be addressed, with Key Stage 2 results from primary schools becoming
more readily available.

The school has maintained its above average GCSE results since the last inspection, improving those at
Key Stage 3 and ‘A’ Levd. Good target setting procedures are being put in place. The school must
continue to explore strategies to ensure boys achieve aswell as girls, particularly at GCSE.

Attitudes, behaviour and personal development

21

Students show positive attitudes to learning. They are highly motivated, demonstrate a very good work
ethos, and enjoy their time at school. Responding enthusiasticaly in lessons, students quickly and
confidently apply themsdves to the tasks set.  Students generally participate well in class discussions and
are prepared to undertake and persevere with challenging tasks. Overall there was no significant difference
observed in the response of boys and girls in lessons. However a few comments, made to inspectors by
parents and students, expressed a view that boys can be seen to very good at sport, but not at their studies.
The phrase ‘don’t be a boffin’ was used. Conversdly, afew parents are pleased at the way their boys have
been encouraged to do their best.
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22. Students take increasing responghility for their own learning as they progress through the school,
particularly with GCSE coursework and projects undertaken by sixth form studentsinvolved in ‘A’ Levels
and vocational studies. Opportunities are provided for students to choose their own resources in art and
design technology. Students have good access to computers in the information technology rooms at lunch
and break times enabling them to pursue their own project work. Students have been involved in the
organisation of the arrangements for their work experience in Year 10 and in the sixth form. The work
experience is one dement of Project Trident which also includes a persona challenge and community
service opportunities. This approach has been very successful in promoting their independence and sense
of respongibility.

23.  Behaviour in and around the school is very good, and this makes a substantial contribution to student’s
learning and their attainment and progress. They are courteous and friendly, talk confidently about what
they are doing and show a pride in their work. Students speak well of their school. They show respect for
the property of others and the environment. For example, students leave their bags around the school
confident in the knowledge that they will be safe. Parents also speak highly of the schoal, commenting
particularly on the good attitudes and the way high standards of behaviour are promoted. They fed that the
ethos of the school creates a feding of pride. Students are well aware of the code of conduct and rainbow
logbooks within the behaviour management systems, and this has a positive impact on standards. The
school operates a ‘no put down zon€ to stop name-calling. There is little inappropriate behaviour or
evidence of bullying or racist comments in the school. Any incidents that do occur are taken seriously and
dealt with promptly and effectively. The number of fixed period exclusons in the school has fallen due to
the effective sysems in place and the time undertaken by staff to work with and retain students.

24. Rdationships within the school are very good both between students, and between staff and students. In
most classes the good rapport between teachers and students is based on mutual respect. The maturity
demonstrated by students in the sixth form is a direct result of this trust and respect. Students work well
together in both pair and group situations. There were many examples of effective collaborative work
observed during the ingpection. Collaborative work was especially notable during science investigations, in
art lessons, and during drama improvisations, with the levels of mutual support promoting high levels of
attainment.

25. The personal, social and religious education programme promotes mature discussion and debate with
students willing to listen, reflect and comment on a wide range of issues immediately relevant to their lives.
The religious education programme introduces students to different cultural traditions, but this areais not
fully developed across the curriculum to enable students to explore the wider cultural diversity of society.

26. Although students are willing, there are limited opportunities for individuals to show initiative and
undertake positions of responsbility in the school. Fund raising initiatives are occasionally organised by
individuals during the course of the year, and others organise sporting activities, look after the greenhouse
or present their own plays. The house system, based upon tutor groups, has sports team captains and
individuals acting as tutor group representatives although the school does not currently run a school
council. The tutor groups undertake periodic litter collection duties. Sixth form students are given
increased opportunity and were observed providing assistance in information technology lessonsin Year 8.
The head girl and boy, their deputies and other sixth formers undertake roles of responsibilities on formal
occasions, such as helping to organise the evening for prospective parents and taking them round the
school. With a strong focus on sporting activities, many students captain teams or represent the school in
both county and national competitions. Students doing ‘A’ Level sports studies undertake the Sports
Leadership Award, which allows them to work with groups of younger students.

Attendance

27. Thelevds of attendance in the school are good. At 93.9% attendance is better than the national average,
and there are very few unauthorised absences. Students are generally prompt into school and lessons
mostly start on time. There is some lateness to classes, especially following assemblies, because of the
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distances to classrooms and no changeover time allocated between lessons. However overal latecomers to
lessons are few and they are generally suitably challenged.

28. Regidration istaken efficiently at the start and close of the day. This provides both an effective start to the
day and a ‘capping off’ at the end, with opportunities to remind students about homework before they
depart in an orderly manner to the bus lines. The schoal and governors are reporting attendance figures
appropriately in accordance with statutory regquirements.

QUALITY OF EDUCATION PROVIDED
Teaching

29. Thequality of teaching isgood at all key stages. It isbest at Key Stage 4. Very few unsatisfactory lessons
were observed, with none in the sixth form. Well over half the lessons seen were good or better, with 1in 6
being very good or excellent. Teaching is satisfactory or better in all subjects, but is particularly effective
in physical education at al key stages, in reigious education at Key Stage 4 and the sixth form and in
design and technology at Key Stage 4. The overall good quality of teaching, when combined with the
positive attitudes of students to their work significantly contributes to the above average standards
achieved.

30. Good subject knowledge and planning are evident in al lessons that are satisfactory or better. Management
and the control of students are good, with very good reationships between teachers and students and
students themselves. In the most effective lessons teachers generate a sense of excitement and curiosity.
The interest of the students is fully engaged from the first moment and is maintained through brisk and
challenging questioning, with high expectations of student response. For example, in a Year 9 French
lesson the superb use of mime and mini-acting introduced new vocabulary to students about aspects of
persondlity. In aYear 13 reigious education lesson, on the problem of evil, the excellent planning, use of
video and structuring of the lesson encouraged students to predict the response of speakers in a videoed
debate. Skilful questioning ensured the students reflected fully on the issues. In the best lessons learning
outcomes for students are clear, explained and congtantly evaluated as the lesson progresses and then
summarised at the end, as for example in ‘A’ Leved Theatre Studies, when discussing responses to an
examination question. The very good use of question and answer in history lessons leads to very good
progress, particularly from lower attaining students, in understanding complex issues. During the
ingpection good examples of this were observed in lessons on the causes of the French Revolution in Year 8
and the Sharpvilleincident in South Africain Year 11.

31. Thevery few unsatisfactory lessons observed were not sufficiently well planned to make the best use of the
time available. A characterigtic was a lack of content and insufficient emphasis on the knowledge and
skills of the subject being taught. In a small number of lessons the teacher had too few strategies to
manage students' behaviour and to ensure all students participated fully in the learning process. There are
also some shortcomings in otherwise satisfactory lessons. Not all students are encouraged to answer
guestionsin oral sessions, with the teacher taking answers too quickly from the first studentsto put up their
hands. In some mathematics and science lessons this led to a substantial number of the class being passive
listeners, rather than active thinkers. The highest attainers do not always have work that is hard enough in
design and technology and in English, information technology and history at Key Stage 3. Teaching for
students with special educational needs is good, particularly in the specialist reading recovery sessions for
younger students. Support staff provide good support within lessons, but in mathematics they are not
always confident about the subject matter.

32. Marking of students work is regularly done. However the quality of feedback varies from informative
comments to help students make progress to very few comments or general comments such as ‘good’ or
‘please complete’. Overall the marking of pupils work, discussion in lessons and the monitoring of student
progress in lessons provide sufficient feedback to teachers to plan future work and to identify areas
requiring further support. Teachers know their students well.
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33. From the evidence available so early in the school year, homework is regularly set and makes a positive
contribution to students attainment and progress. Some parents state that the quantity and quality of
homework set at Key Stage 3 is variable, often being insufficient, whilst that at Key Stage 4 is not spread
out well over time leading to nights when much has to be completed. This view was not supported by
students in conversation with inspectors, who stated that overal the amount of homework set was
sufficiently demanding but not too much. Coursework deadlines for the year are clearly given to Key Stage
4 students and form tutors encourage students to write them in their homework diaries and to manage
carefully their time.

34. The good quality of teaching observed at the time of the last ingpection has been maintained. There has
been an improvement in the teaching of history and art, where some weaknesses were previoudy identified.
The use of homework diaries has been improved. Weaknesses in the teaching of music have not yet been
fully addressed.

Thecurriculum and assessment

35. The curriculum provided by the schools is good overal, with provision being sound at Key Stage 3 and
good elsawhere. It has breadth and balance athough the provision of information technology at Key Stage
4 isnot sufficient to ensure all students acquire the appropriate skills. The requirements of the new Locally
Agreed Syllabus for religious education, introduced in September, are not yet fully met at Key Stage 3.

36. The curriculum contains the full range of subjects at Key Stage 3 including two modern foreign languages.
At Key Stage 4 all students take a substantial core of subjects, with the Emphasis Option allowing
students to choose additional subjects that match individual interests. Since the last inspection a GCSE
short course in Sports Studies has been introduced, which currently obtains very good results. The Y outh
Award Scheme and a new course in Spanish have been introduced for students of lower attainment and for
those with special educational needs. These ensure an appropriate but not too demanding programme for
these students leading to success in al the subjects they study. Students can also take a Certificate of
Achievement rather than GCSE in certain subjects if appropriate. In the Sixth Form there is a choice of
twenty plus ‘A’ Level courses, giving students a good choice of subject combinations with an efficient use
of staffing. Reigious education is included in the General Studies course, taken by nearly al sixth
formers, and includes much of the ‘A’ Leve syllabus, making it an extremely worthwhile experience. Less
academic students can combine vocational courses, such as GNVQ and DVE, with either ‘A’ Leve
subjects or GCSE subjects.  Students are able to retake GCSE English and mathematics, but timetabling
for these two courses does not support students undertaking a coherent programme and affects adversely
student success. Participation in physical education is encouraged and the CCPR Sports Leadership
Award can be taken by sixth formers. The school is committed to high standards in literacy, with a whole
school literacy policy in place. There is, as yet, no whole school policy for numeracy. Information
technology is not fully developed in all subjects at present.

37. Provision for students personal development is good, being very well provided for in the personal, socia
and religious education programme (PSRE) for 11-16 year olds, which the students value and enjoy and the
General Studies coursein the sixth form. Social, moral and health issues are discussed and the policies and
programmes are in place to ensure an appropriate provison of sex and drugs education. Some students
believe that discussion about the issue of drug abuse is dedlt with too late. Year group and tutor group
assemblies make some contribution to student understanding of a variety of important issues, but spiritual
or religious content is limited.

38. The coverage of subjects is well balanced and the organisation of the curriculum reflects the ethos of the
school, which aims to ensure that al students have equal access, the best possible opportunities and reach
the highest possble standards. Appropriate setting arrangements in subjects from Year 8 provide
opportunities for students to be taught with others of similar potential attainment. This policy ensures that
students of al abilities make good progress. However planning does not aways provide sufficient
challenge for the most students in al classes, for example history, information technology and English at
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Key Stage 3. Students with special educational needs are well supported, usualy in the classroom but also
through the intensive reading programme. The school is concerned that the results of boys are inconsi stent
and that some do not achieve as well as they should. It continues to trial strategies to address this issue.
Careful planning and preparation allows students who arrive in the middle of Key Stage 3 to settle in very
quickly. Year 10 students all participate in work experience and careers guidance is well delivered from
Year 9. Students are also advised about further education and university choices. The provision of careers
adviceisvery good. The school participatesin the Investorsin Careers programme.

Curriculum planning is good throughout the school. Policies and schemes of work are available in al
subjects, although there are weaknesses in those for music and science. The approach to teaching in many
subjects provides opportunities for students to become independent learners by fostering a skills and
research based approach to learning that enables them to succeed in examinations. Consistent approaches
to long and medium term planning ensure al aspects of a subject are covered and students build upon
previous knowledge and skills learnt. The governors of the school are actively involved in planning and
review and keep themselves well informed of devel opments through subject presentations to the curriculum
committee. Governors have put in place the required curriculum statement.

The programme of extra curricular activities provided by the school is very good. It includes sport, music,
drama and debating, with many students joining in after school and lunchtime activities on aregular basis.
Individuals learn to play a variety of musical instruments and many are involved in crestive arts activities
for example the production of Macheth at Wardour Castle. Students go on a variety of visits in the local
area such as to Sherbourne Castle to prepare for history course work. They also go to theatrical
productionsin London and Stratford and to art galleries as far away as New York. Music, drama and role
play groups, such as the Cragrats, who help students with career choices, visit the school and their work is
much appreciated by staff and students.

Assessment in the school is well developed and it meets current statutory requirements. The policy
document is regularly updated to incorporate the lessons learnt from the introduction of target setting and
other initiatives. The school has developed a strong consistency in its assessment pattern and is starting to
track individua student's progress. It is beginning to use well the data provided by the various assessment
procedures to address students individual needs through target setting. School assessment information is
analysed by senior managers and heads of subject areas and used to feed back into curriculum planning and
the development of teaching strategies. Staff regularly share good practice with one ancther in whole
school training sessions. While students are regularly and thoroughly assessed as they progress through the
schoal, the systematic assessment of what students can do on entry to the schoal is weak. This makes it
difficult for the school to assess the rate at which students make progress across Key Stage 3.

The quality of assessment of an individual student's development is effective overal. In English,
mathematics and science it enables teachers to set informed targets for students to the benefit of their
progress. Thetargets set are carefully differentiated to meet student needs more precisely. These subjects
keep portfolios of students work to exemplify National Curriculum levels of attainment; marked work is
regularly moderated and this provides an effective means of ensuring consistency. Foundation subjects are
also devel oping assessment and portfolios of work in their own curriculum areas. Students' reports include
precise records of attainment in each subject and have started to reflect and report targets in all subjects.
The results of assessment are starting to feed back into the curriculum; for example the Key Stage 3
geography scheme of work has been rewritten to include issues raised by assessment, such as the ddivery
of literacy.

There are sound procedures for assessing the needs of students with special educational needs. Individual
education plans are in place, with generally good targets, and students needs are regularly reviewed and re-
assessed. They are used well to identify needs and to target specific help in English, design and technol ogy,
history, geography, modern foreign languages, physical education and personal, social and rdigious
education. However, they are less well used in mathematics and science in order to set specific targets for
improvement.

Gillingham School, September, 1999 21
FINAL DRAFT REPORT SENT TO HEADTEACHER



DRAFT DOCUMENT — DO NOT PHOTOCOPY OR DI STRI BUTE | N WHOLE OR PART

44. The issues raised in the lagt inspection have all been effectively addressed.  While departments have a
degree of autonomy in the methods that they use to assess students, there is now good consistency in the
frequency and quality of assessments undertaken. A clear programme for each year group within each
subject areais set out in the staff handbook. The range of assessment data generated within the schoal is
now analysed and used effectively.

Pupils' spiritual, moral, social and cultural development

45.  Provison for students spiritual, moral, social and cultural development is good overal. The ‘School
Community Values and student code reflect the importance placed by the school on co-operation,
sengtivity to others, sdf-discipline and high quality cultural and social events. Personal, social and
religious education (PSRE) makes a major contribution to the development of students' spiritual, moral and
social development.  The well-planned and regularly reviewed tutorial programme focuses well on sdlf-
awareness and on issues such as prejudice and the environment. Parents gresatly appreciate the enthusasm
of staff to provide good activities and trips and their encouragement for all students to participate.

46. Since the lagt ingpection, the schoal has increased the spiritual content of assemblies by including talks
from local clergy in years 7 and 8. However, the schodl is still not meeting the statutory requirement for a
daily act of collective worship for all students. Sixth form students form have one assembly weekly and in
other years they have two. During the inspection there was no evidence of spiritual provison in tutor
times. A good assembly in Year 7 developed the link between healthy eating and problems in East Timor
and gave students time for reflection. Two other assemblies also provided a spiritual focus. However,
many opportunities are missed both in assemblies and across the curriculum, to encourage students to
develop a sense of curiosity and wonder and to give valuable time to reflect. In PSRE there are very good
opportunities to reflect on experiences and beliefs and develop empathy skills. There is good empathy in
the Key Stage 4 higtory study of native Americans. However overall the lack of a planned programme,
with subject areas clearly identifying opportunities, to promote students spiritual development leads to
unsatisfactory provision in this area.

47.  Provison for students mora development is very good. The school’s aims for moral education are
effectivdly promoted. There is shared understanding by staff, students and parents of the schoal’s
expectations of behaviour and in lessons the code of behaviour is promoted well. There are good
opportunities to study issues of bullying and race in a sengitive manner in English, and in history when
studying davery and apartheid. Environmental issues are covered in art, science and design technology. In
PSRE moral issues are very thoroughly addressed such as human rightsin Year 9, suffering and euthanasia
in Key Stage 4 and medical ethicsin the sixth form.

48. Opportunities for promoting students social development are good. Students' relationships with each other
and staff are very good. Students are given opportunities to take on responsibilities and assist in decision
making such as in heping with parents evenings and the annual school production, and as form captains
and prefects. Sixth formers assist in lessonsin Year 7 and Year 8 and have a wide range of opportunities
to develop confidence and socia skills. There are very good opportunities to exercise responsbility in a
range of physical education activities and, overal, there is a good range of extra-curricular activities,
including residentia trips. Competition to promote excellence is fostered through sport, music, debating
and the national ‘Mathematics Challenge’. In lessons, such as PSRE, science and music, group work is
effective in teaching students to work productively together. Thereis good preparation for life in the wider
community through history and PSRE. Good community links, for example through the ‘High Ropes
course, promote teamwork and work experience with Project Trident establishes ongoing, positive
community involvement.
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49. Cultura provison overal is good. There is a very wide range of trips and activities which develop
students awareness of their own and European culture. Very good provision in French and German
includes exchanges and Internet projects. Thereisagood range of creative arts clubs and curriculum visits
including field trips and expeditions. The annual production and regular music concerts are very popular
and arrangements are made for a large number of professional companies and artists in residence to work
with students in providing valuable cultural opportunities. Since the last inspection, however, thereis little
evidence of increased emphasis across the curriculum in promoting students' appreciation of non-European
cultures, although an audit of subject areas contributions was undertaken a few years ago. In art, design
and technology, history and PSRE there are opportunities to consider other cultures, but these are
sometimes rather limited. Overal, curriculum opportunities to increase students awareness of the multi-
cultural society within the United Kingdom are insufficiently planned, particularly as the loca area
provides few opportunities.

Support, guidance and pupils welfare

50. The school continues to have a strong commitment to students support, welfare and guidance and the
quality of the provision is strength of the school. Tutors and Heads of Year get to know the students well
as they move through the years together and use this knowledge to encourage them to make the best
possible progress.

51. Procedures for monitoring academic progress and persona development are good. Monitoring of students
in Key Stages 3 and 4 takes place regularly through the year by way of progress checks, reporting to
parents and the annual parent/teacher consultation evening, which students may also attend. Subjects have
or are developing clear systems for supporting academic progress which include target setting but further
work needs to be done to focus more specifically on supporting different groups of students; the most able,
the under-achieving and boys. Year 10 and 11 students have coursework planners to help them organise
their work and there is a coursework policy and timetable, with procedures for students who fail to meet
deadlines. New homework diaries have been introduced since the last ingpection, which are signed by
parents and checked by tutors. Students are making better use of them for recording homework,
particularly when teachers ensure the tasks set are clearly written down by the students.

52. The assessment of sixth form students progress in individual subjects is well monitored by individual
departments. Procedures for monitoring the whole of a students package, to obtain an overall picture of
his’her progress, are more informal and less consistent. However sixth form tutors are aware of those
students doing particularly well or badly and the ‘ drop-out’ rateislow.

53. The programme of personal, social and rdigious education and the comprehensive tutorial programme in
Years 7-11 make good contributions to students personal development. They provide guidance on health
education, sex education, study skills, bullying, work experience, careers and national records of
achievement. Work experience is provided for al Year 10 students, though placements are sometimes
difficult to find. In the sixth form a good tutorial programme, plus the incorporation of religious education
intothe‘A’ Level General Studies programme, well support students' personal development.

54. Students with special educational needs in all years are very well supported in a senstive and caring
environment, where they are not marginalised. There are very good links with external agencies and
especially good psychological support. The LANSS teacher from Dorset also provides effective learning
support directly for four students and indirectly through hel ping teachers with specific strategies to address
individual needs.

55.  Careers education and guidance is very good and is delivered through the tutorial programme from Year 9,
mainly by the tutor. Students are able to make use of the careers library and various computer
programmes to find information about careers and prepare a printout about themselves for use in career
interviews with an adviser from Dorset Careers Service. The school joined the Investors in Careers
programme eighteen months ago and hopes to complete this academic year. Parents are positive about the
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guidance students receive in the careers programme.

56. Procedures for monitoring and promating discipline and good behaviour are very good and students and
parents are given clear guidance on what is expected. Since the last ingpection improved behaviour and
classroom management systems have been introduced: the ‘ Gillingham guide to behaviour management and
behaviour policy’, ‘Time out’, ‘Rainbow System’ and the ‘No put down zon€ . The school anti-bullying
policy is comprehensive. Bullying israre but is dealt with quickly when it does occur.  Students know from
assemblies, the induction programme and tutorial programme that bullying is not tolerated. A student, who
had been bullied at hislast school, said that being at Gillingham is the happiest he has been.

57. The schoal promotes the development of positive attitudes through rewards, positive praise and by sending
letters of commendation home. An award system isin place that is well respected by students. In Years 7
and 8 students are awarded credits, whilein Years 9, 10 and 11 students are awarded bronze, silver or gold
certificates for positive achievements, such as good work, helpfulness, showing a positive change, and a
commitment to an activity. The ultimate goal isthe gold tie.

58. There are very clear procedures for class teachers and form tutors regarding attendance, marking registers
and absence notes. Heads of year and Education Welfare Officers carefully monitor absences. It isup to
individual teacher’s judgement to follow up absences from lessons, but there is no indication that this is
ineffective as teachers know students well. Students are given certificates for attendance of 98% or above.

59. Induction days are hed in the summer term for students joining the school in September, from either
primary or middle schoals, to meet staff and experience a typical school day. Year 7 parents have been
very postive in their comments about the support given to their children and the students enjoyed the day
and looked forward to coming to school. Careful consideration is given to placing new students into
aready established tutor groupsin Year 9.

60. One of the deputy head teachers is the designated teacher for Child Protection. There are very clear
procedures in place and staff are reminded of their respongbilities, particularly through tutor meetings.
Students who are unwell at school receive a good level of care from teachers and administration staff.
lllness and accidents are dealt with competently by staff who have received training in First Aid.
Procedures to ensure students' health and safety in school and on visits outside are good. Health and safety
checks and risk assessments are regularly undertaken. Staff are aware that thereis still an issue over bags,
despite more students being given lockers, but the fact that bags can be l€eft lying around, shows a positive
ethos.

Partner ship with parents and the community

61. The partnership with parents and the community is good. The school recognises the importance of
effective liaison between home and school, and the active role parents can play in supporting their
children’s education. Parents have very positive views about the school. They mostly fed staff are very
approachable and that they are kept well informed. Detailed information about the school and its' activities
is provided in the attractive school prospectus and accompanying material and the governors annual report
to parents. Information packs are also provided on entry to the school and transfer to Key Stage 4 and the
sixth form. Regular contact is maintained through newdetters and reminders, and parents are circulated
with curriculum and setting information, details relating to option choices and career guidance. Occasional
workshops are held to keep parents updated and suitably informed, the last one looked at the home school
agreement which is currently being circulated.

62. Consultation evenings are held each year to provide opportunities for parents to meet teachers to review
their child's progress and achievements. Parents reported some dissatisfaction over the organisation of the
meetings and the small amount of time available for consultation. Appointments can aso be made for
parents to meet with the Headteacher, members of the senior management team, year heads or tutors to
discuss any matters of importance or concern.  The regular informative reports detail students progress
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and attainment as well as setting out targets for improvement. Students Records of Achievement are
compiled as they progress through the school. Parents of students with special education needs are kept
fully briefed about their child's progress, and are involved in the review process.

63. Parents are encouraged to become involved in their child's education by supporting school initiatives and
policies. They are invited to sgn the home school agreement, to support the homework policy and sign the
homework diaries regularly. These diaries provide a regular means of communication between parents and
form tutors. However a few parents fed that there are few opportunities for them to become actively
involved in the daytime activities of the school. One parent has given a careers talk to older students. The
active Gillingham School Association makes a valuable contribution to the life of the school. It holds a
number of successful social and fund-raising events that support school activities and generate money to
help purchase various resources and equipment for the school. A small group runs the school uniform shop

64. The school is a strong focus of activities in the town, and has established very good links with businesses
and the local community. Strong links have been forged over a number of years with companies who offer
placement opportunities for the wark experience programme, which is run in conjunction with the loca
authority. A number of local business also sponsor activities such as advertising in magazines, helping to
fund sporting activities or promoting self esteem courses.

65. There are alarge number of visitors, including theatre companies and musicians, to the school during the
year and wide ranging opportunities for students to undertake trips and visits to support their studies. A
large percentage of students have been involved in overseas trips or foreign exchange visits, which offer a
valuable enrichment opportunity, broadening the horizons of students who predominantly come from a
small village or rural environment. Very successful outdoor pursuits and activity courses, opportunities for
sports coaching, art activities and skill development programmes are also run during the year for different
classes.

66. The schoal places a high profile on sporting activities and students successfully compete in different
gporting competitions with other schools, as well as representing the school in national and international
competitions. Most of Year 10 students last year undertook community service activities as part of the
Trident project, including visiting senior citizen and nurseries.  Students are also involved in organising
fund raising events for charities. These activities help them become aware of those less fortunate than
themsaves. Multi-cultura links are, however, currently underdeveloped and the school provides little
opportunity for students to explore the diversity of cultures represented in today’ s society.

THE MANAGEMENT AND EFFICIENCY OF THE SCHOOL
L eader ship and management

67. The overal quality of leadership and management in the school is good. The Headteacher provides clear
and effective leadership. He and his staff have a high commitment to the ideals established over the past
fifteen years. They promote an environment which encourages high standards of behaviour and successful
learning, with full staff involvement in the formulation and administration of school policies. Thereisa
commitment to the continuous improvement of educational standards.

68. The Headteacher receives strong support from his deputies. They have specific roles and operate
effectively as ateam. Thereis a strong sense of trust and openness. |deas and responsibilities are shared
in a congtructive manner. The senior managers have initiated a comprehensive range of palicies to support
the school’ s very praiseworthy aims.

69. The qudity of middle management, in providing effective curriculum and pastoral leadership, is mainly
good and often very good. Thereis a strong sense of teamwork and a shared vision in departments. This
provides a supportive framework for monitoring and review procedures. The effectiveness of this
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teamwork isreflected in the quality of teaching throughout the school.

70. The governors are knowledgeable and supportive of the school. They share the aim of raising levels of
attainment and make a significant contribution to the evaluation of the work of the school. Governors
committees contribute to review procedures and scrutinise examination results critically. Shadowing of
students has been a worthwhile feature of governor involvement in the school. Mestings are thoroughly
documented and background papers enable governors to make decisions on the basis of detailed knowledge
of issues. Staff with management responsibilities regularly update appropriate committees about provision
inther area.

71.  Monitoring procedures are well established. Formal reviews of departments are conducted twice a year,
and informal consultation is an ongoing feature. Heads of department are generally effective in monitoring
standards of teaching, but this is an area of weakness in music. All deputies are linked to specific
departments and these relationships ensure that senior management is aways wel informed. However,
sometimes the monitoring of classroom practice by the senior management team lacks sufficient focus to
inform future whole school development needs. The extensive meeting structure is complemented by the
use of working parties to initiate and appraise developments. For example, the curriculum and in-service
training group, open to all staff, was observed to have an excdlent and informative discussion on proposed
changes to the 16-19 curriculum.

72.  Although there is a maze of communication networks within the schoal, they work well. All major policies
are in place and staff fed that their views and contributions are valued. The systems have produced an
agreed school development plan that has appropriate priorities and departmental plans that dovetail with
the school’s overall objectives. Departments work within clearly identified guiddines that are not
restrictive, but effectively ensure, through consultation, a whole school approach to important issues.

73.  Students strongly support the aims of the school, particularly with regard to behaviour. Resources and
saff are well deployed, and the school regularly examines its own performance. The evaluation of
decison-making structures is less rigorous. Nevertheless, a strong framework is in place to support the
school’ s aim of continuous improvement.

74. Provison for students with special educational needs is managed effectively. Regular meetings of the
special educational needs link team ensure departments are up-to-date and enable the management of
specid educational needs students to have an increasingly high profilee.  Communication and liaison
between special needs staff and other staff has positive benefits for students' progress. Documentation is
thorough and has improved significantly since the last ingpection.

75. Gillingham has a powerful ethos. Students come to the school to learn and treat each other with respect.
The schoal’ s aimsinclude a clear commitment to equality of opportunity and high standards. Teachers and
students are committed to these aims which permeate the organisation and management of the schodl.
There is open entry to the sixth form and the courses students take are based on their appropriateness for
the student rather than ensuring the best league table results for the school. This approach is aso followed
at GCSE.

76. The school has responded positively to the previous inspection.  Action planning identified al the issues
that were raised and most have been tackled effectively. Communication with parents is good and the
school has provided lockers - albeit small ones - for students to store their belongings. Homework diaries
are now an established and useful feature of school life. Curricular provison has been enhanced and
access for disabled students improved. Statutory requirements are not fully met in both Key Stage 3 and
the sixth form for religious education and in Key Stage 4 for information technology. A daily act of
worship for all studentsis still not observed.
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There is till an issue concerning boys attainment. The school has addressed this underachievement
resolutdy, and hasingtituted a number of strategies. During the week of the ingpection, details of a further
initiative were being discussed. The school has structures in place to ensure that high standards are
maintained and to support the determination of staff and students to improve further.

In 1996, following the previous inspection and particularly good GCSE results, the school received
Ofsted's *Good and Improving School’ award. The school has continued to make good improvement and
has very good capacity to improve further.

Staffing, accommodation and lear ning resour ces

79.

80.

81.

82.

83.

Gillingham School is well served with a sufficient number of enthusiastic, committed, well-qualified and
experienced teaching staff. They make a significant contribution to the above average standards the
gsudents attain. There have been improvements in staff expertise since the last inspection and all
departments have access to a high level of subject knowledge and expertise.  Non-specialists are well
supported. Nearly half the staff have been in the school for ten years or more and this contributes to the
sahility and continuity. The special educational needs department is well served with teaching and non-
teaching staff and this contributes to the good progress made by these students. The amount of clerical
staff timeis low for a school of this size but this has no adverse effect on the very good financial control
and school administration. There is an average number of qualified auxiliary staff and non-teaching
assigants in the school. However there is a shortage of technician time in art, design and technology and
science and staff and students would benefit from more support. The appointment of a full-time librarian
since the lagt ingpection has been very effective in developing the use of the library as a learning resource
by teachers and students.

The induction, appraisal, training and professional development of al staff are very good. The school
takes every opportunity to provide staff development sessions, which benefits the staff and students alike.
Good support is provided for new teachers and newly qualified teachers. All teachers are offered
experience in taking responsbility within the school. This may involve a specific task or in helping or
shadowing experienced teachers. Financial rewards are always made where possible or appropriate.
Heads or departments observe members of department at work and teachers are able to observe heads or
departments and each other. Where possible team teaching is used to give younger staff experience in
teaching particular aspects of their subject, for example ‘A’ ‘Level. Forma and informal meetings also aid
staff development. This has been especially important in the last two years because of an influx of new
staff.

In addition to supporting individua teachers, a formal system of monitoring takes place. This is mainly
undertaken by the senior management and heads of department to identify and develop good practice and to
discover and help with problems. Observation criteria are being refined through use. Formal structures for
development areinstigated at individual, departmental and senior level and reviewed regularly. The current
systems are well placed to absorb proposed government initiatives for the professional development of
staff.

Since the last ingpection the school has grown considerably and the staffing has only just kept pace. The
pupil teacher ratio is now average where at the time of the last inspection it was better, being below
average. The mgjority of the senior positions are gill held by men due to the very stable staffing.
Expertisein art and history has improved, although some weaknesses still exist in music.

The accommodation supports effective teaching of the curriculum, the attractively designed blocks, with
their network of walkways, making an important contribution to the ethos of the school. Thereisvery little
evidence of vandalism, graffiti or litter. Design and technology, art and science are housed in new, very
good specialist accommodation.  The remaining subject areas benefit from good purpose built
accommodation. The exceptions are music and information technology, where the rooms are small and
cramped, and physical education, which has limited indoor facilities. Many classrooms and work areas are
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enhanced by the good use of displays and work, much of which is produced by students. Art presentations
are particularly good. The sixth form has new easily accessible accommodation, which well supports its
expanding numbers. A small percentage of lessons are taught in non-specialist rooms. This happens in
music, design and technology and art. However, the specialis accommodation will be insufficient if
projected future student numbers enter the school.

84. Access for disabled students has improved since the last inspection. However, not al areas of school are
accessible by lifts and the narrow corridors in some areas would make movement around the school
difficult. All students now have a locker and certain classrooms are designated as social and/or wet
weather areas. These would not accommodate a large influx of students. Students, however, prefer to
deposit their bags under the walkways which could be deemed a Health & Safety risk, and stay outside in
inclement weather, where there is a shortage of outside play areas. The maintenance, cleaning and repairs
to the building are well financed and very well managed by the site manager and bursar in conjunction with
the caretaking and cleaning staff.

85. The Governing Body plays a strategic role in the maintenance of the buildings and the planning for future
accommodation needs. The financia details, schedules and procedures for the repairs and maintenance of
the building are well established and documented.

86. Resources are generally good and accessible to staff and students. They are efficiently used and deployed
and this enables students to achieve high standards. Thelibrary iswell stocked with awide range of fiction
and non-fiction books. The classification of books is helpful to students and the library area is wel used
both by classes and for individual study. The computing facilities are due to be networked with some
additional upgrading shortly. The information technology rooms are well used by students during their
break times. Mogt teachers have access to computers and technical assistance. The alocation of textbooks
is generally good athough there is some sharing. There is a shortage of books in ‘A’ Level history,
because of the recent large increase in student numbers, and in science at Key Stages 3 and 4. The schoal
makes good use of trips and visits to enrich curriculum aress.

The efficiency of the school

87. Financia planningisvery good. The school iswell led by the senior management team and governing body
who have a clear view of how the school operates. There are good management systems in place, which
alow for careful action and financial planning. The annua budget is based on priorities and costed
developments identified within the school development plan, this has clear long term aims.

88. Thegoverning body is very supportive of the school and its objectives, and works closely with staff to help
them achieve these. The governors are actively involved in the planning process and the ongoing scrutiny
of the budget, keeping a watchful eye on available reserves. They have cautioudy drawn up contingency
plans in the event of a deficit budget arisng. Money from the governor’s trust fund and the deputies
ddegated budgets helps to sponsor some school activities and events, and covers unexpected changes or
increased numbers in subject areas. The schoal is faced with reduced funding from the local authority and
increasing sudent numbers. Thereis continued uncertainty about future funding and the allocation and use
of funds has to be and is very carefully controlled. Governors however do not yet have a clear procedure
for assessing whether initiatives give value for money.

89. Teaching and support staff are well qualified and effectively deployed. Heads of departments carefully
monitor and control their own budgets. All departments bid for expenditure annually and are asked to
detail previous spending and evaluate the educational merit of their requests. The use of support staff in
the classroom to assist those with special educational needs works well and makes a positive contribution
to the progress made. The Headteacher seeks to maintain a balance between expenditure on salaries for
teachers and their support staff and other expenditure. The employment of high quality and well motivated
teachers and the avoidance of redundancies is a key dement in the school’s strategy for continual
improvement.
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90. The accommodation and resources are efficiently used by al departments. The library is a valuable
resource and is used effectively by most departments. Specialist teaching rooms are used to their maximum
for the current numbers in the school. Class Sizes are over-large in some areas such as ‘A’ Leve history.
The known projected increase in student numbers presents the school with cause for concern without
further expansion of the accommodation.

91. The bursar maintains very efficient financial control. He informs the governing body and the heads of
department regularly about the position of the budget, so that spending can be carefully monitored. The
comprehensive systems in place enable very efficient organisation of the school’ s administrative procedures
and financial control. The day-to-day administration is excellently managed by the bursar and his
assstant. The latest audit report concluded that financial administration continues to be operated to a high
standard, and that previous recommendations have been implemented satisfactorily. The secretarial and
office staff provide very efficient and unobtrusive support.

92.  The socio-economic circumstances of students is better than that nationally, with their attainment on entry
to the school average overal. During their time at schoal students make good progress and their attainment
in relation to national standards at 16 years is above average and at 18 years well above average.
Attitudes, personal development and attendance are good, whilst behaviour is very good. The quality of
education provided, particularly teaching, is good. The educational cogt per student is below that of
comparable schools. Taking all these factors into consideration the schoal provides very good value for
money.
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PART B: CURRICULUM AREAS AND SUBJECTS

ENGLISH, MATHEMATICS AND SCIENCE

English

93.

94.

95.

96.

97.

98.

The proportion of students who attained the expected level or higher in the 1998 Key Stage 3 tests was
close to the national average, but well below the national average for students from similar backgrounds.
Performance was nat as good as expected, with too few students attaining the highest grades. In 1997
performance was above the national average. Over the three years, 1996-8, students performance was
above the national average for boys and well above for girls. Provisional figures suggest better results for
1999 than in 1998. In work seen during the inspection attainment for students by the end of Key Stage 3 is
in line with expected levels nationally in all aspects of English. Students speak with clarity and confidence
and written work is generally well structured and reflective. Written presentation of work is very good and
includes a wide range of creative and factual work. The mgjority of students reads independently and is
proficient at retrieving information.

Standards are above average at the end of Key Stage 4. Performance at GCSE in 1998 was in line with the
national average in English Language and above in English Literature. Boys results were below average
in English Language and girls results were above average in English Literature, reflecting national trends.
Girls achieved better results than boys overall. Provisiona figures for 1999 indicate an improvement in
attainment for both boys and girls, with overall attainment above that nationally. Girls did significantly
better at the higher grades than boys. These overal above average GCSE results are reflected in the
attainment of current Year 11 students, which is above average overall.

Results at ‘A’ Level in summer 1998 were better than those nationally. The pass rate had been good in
previous years, but in 1998 a high proportion of students attained the top A/B grades. Results for 1999
indicate thisimproved performance has been maintained. Attainment for present Year 13 studentsis above
that expected for the course. In work seen during the inspection, a mature, sophisticated writing style was
evident as were articulate, enthusiagtic speaking and listening skills.

Overdll, progressis satisfactory in Key Stage 3 and good in Key Stage 4 and the sixth form. Speaking and
listening skills are good and improve as student’s progress through the school. Most students are fluent
and articulate, such as the Year 8 class discussing the vocabulary of racism in the play ‘Buddy’. A wide
range of vocabulary and expression is used and students are aware of speaking and writing for different
audiences. Standards of reading are in line with or better than national expectations. Most students read
fluently and with understanding. Information retrieval skills are of a high order and students of English
make good use of the library. The quality of written presentation is very good and students write with
accuracy and control in a wide variety of formats. A sophigticated style begins to emerge at Key Stage 4
as seen in the coursework of two students writing about their home town with thought, maturity and a
highly developed sense of humour. Students with special educational needs are well supported through
specialist reading lessons and appropriate classroom support. They make good progress throughout the
schoal.

Students have positive attitudes to their work in English. Students' pleasure and motivation when receiving
praise and consgtructive criticism boost their attainment and subject enjoyment. They work hard and
generally take care over their work.

The teaching is good overal. It is satisfactory at Key Stage 3 and good at Key Stage 4 and in the sixth
form. Lessonsarewdl planned with arange of teaching and learning opportunities. Very good lessons are
tightly focused and evaluated with a varied and appropriate pace and work matched to individual students
learning needs. They can be inspirational. Most lessons are well ordered and controlled. Relationships
between teachers and students are very good and students clearly enjoy their lessons. An atmosphere of
sengitivity and tolerance has been created. The use of drama across all key stages enhances the curriculum
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99.

100.

and informs progress and attainment in English and other subjects. Complex characterisations were
performed by Year 13 students with panache and insdght. A small number of lessons lacked appropriate
pace and structure and students were distracted from their tasks. Strategies for management and control
and appropriate lesson planning were lacking in these instances. The highest attaining students are not
always given sufficiently demanding work at Key Stage 3.

The curriculum is exciting and covers al attainment targets. A variety of appropriate learning approaches
is offered including opportunities for drama work and the development of information technology and
library skills. The department is very well managed, with clear priorities. Teaching is informed by
congtructive assessment across all key stages. Assessment procedures are rigorous and almost universally
applied. English department policies reflect the aims and ethos of the school, providing a very good
amosphere for student learning. The contribution of drama across the key stages is postive and
educational .

Since the last inspection the overal good standards observed have been maintained and improved.
Attainment in the sixth form has particularly improved. Priorities for the department are to continue to
devel op Strategies to improve the attainment of boys and to monitor carefully the achievement of the highest
attainers at Key Stage 3 to ensure they reach the highest possible standards.

Dr ama

101.

At Key Stage 3, drama in English develops and promotes well students speaking and listening skills. It
enhances their confidence and informs the teaching and learning of reading and writing. At Key Stage 4,
drama provides added breadth and depth to the curriculum. Specialists teach it and the student responseis
very good. The teaching of ‘A’ Level Theatre Studies is good. Lessons are well planned and paced and
there are very good student/teacher relationships. In work seen during the inspection there were examples
of highly sophisticated role-play, hot seating, script interpretation and team building exercises. Drama
makes a valuable contribution to extra curricular activities.

M athematics

102.

103.

104.

Standards in mathematics are good. Performance in Key Stage 3 tests for 14 year olds over the period
1996-98 is above average. Results for summer 1998 are well above the national average, although in line
with those for similar types of school nationally. Provisona results for summer 1999 maintain this high
standard. GCSE performance for 16 year olds in 1997 and 1998 is above average, with the percentage of
students achieving the highest A*-C grades above average and nearly all students achieving a pass.
Provisional results for 1999 are also above average. However in the last two years the performance of girls
at the higher grades has been significantly better than that of boys, even though boys are performing at the
national average. Whilst for summer 1998 this was expected, as girls had done better than boysin the Key
Stage 3 test two years previoudy in 1996, it was not for summer 1999. Results at Key Stage 3 in summer
1997 for this year group had not been significantly different for girls and boys.

Over the last three years ‘A’ Leve pass rates have been above the national average, but until 1998 and
1999 performance at the highest A/B grades has been below that nationaly. In 1998 results at these
highest levels were outstanding and in 1999 in line with those nationally. Based on predicted ‘A’ Leve
grades, students have performed better than expected over the last two years. A few students take the
demanding further mathematics course at AS Leve, with overall good results.

Results for students taking GCSE again in the sixth form are disappointing. Too few students improve
their previous grade or obtain the desired grade C or better. A significant factor adversely affecting these
resultsis the timetable for the students taking the course. Because of students' other commitments teachers
never have the same group of students for a single lesson over the two week timetable cycle. This makes
the introduction and recap of skillsfor atopic very difficult.
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105.

106.

107.

108.

109.

110.

The attainment of current 14 year olds is above average overall. They are well on course to achieve above
average resultsin Key Stage 3 testsin summer 2000. The most able Year 9 students are beginning to have
a very good understanding of Pythagoras theorem and its application and use algebraic notation
confidently. Number skills are sound, but students are not always confident at undertaking calculations of
the form 17x 6 in their head. However Year 7 students are particularly confident in the quick recall of
timestables up to 10. Current Year 11 students are also attaining at a level above that expected for their
age overal. They are on course for attaining above average results at GCSE in summer 2000, with
studentsin the top sets the highest grades. All students are expected to attain a pass, athough a significant
number of the lowest attaining students still have weak numeracy skills. Coursework and module scores
for Year 13 ‘A’ Leve students indicate attainment is at a level expected for the course. A small number of
very high attaining students are doing particularly well.

Progress over time for students is good. The limited information available from the school indicates the
attainment of students on entering Year 7 is average. They make good progress throughout Key Stage 3 to
attain above average results in national tests at fourteen years and continue to make better than expected
progress to attain above average GCSE results and better than expected results at ‘A’ level. During the
inspection the progress of students in lessons was at least satisfactory, being good in over half the lessons
a Key Stage 3 and Key Stage 4. The best progress is made when teaching is very brisk and purposeful
and makes full use of the 40-minute lesson time, for example in a Year 8 lesson using spreadsheets to
explore the concept of alimit. Students recapped previous work from last year, learnt how to use the copy
function and produced sufficient results to be able to explore the number patterns obtained for homework: a
demanding piece of work. Steady progress was observed in ‘A’ Leve lessons, Year 12 students just
starting their course and Y ear 13 students beginning a coursework task.

Students' attitudes to work and their behaviour are very good. These significantly contribute to the overall
above average standards obtained. They remain on task and produce an appropriate level of work even on
the few occasions when the lesson is not particularly lively or dower in pace. They work well together,
sharing ideas sensibly and respecting the suggestions of others. 1t was, however, noticeable in a significant
number of lessons that some students are reluctant to respond to the teacher’s questions and that boys
tended to respond more than girls. Where teachers waited longer for a response, expected a high
percentage of hands up and targeted students, a good response was achieved and so ensured all students
wereinvolved in the learning process.

Setting, the sympathetic and encouraging approach of teachers and a good level of support teachers and
classroom assistants ensures lower attaining students and those with special educational needs make good
progress. Thisis clear from the well above average pass rate at GCSE with very few students not attaining
a GCSE passgrade. The choice of GCSE examination, with ongoing module tests, supports success.

The quality of teaching is sound overall, and was good or very good, in just over half the lessons observed
at each key stage. Some particularly effective lessons were observed at Key Stage 3. Teachers subject
knowledge is good and expectations of work and behaviour are high. Lessons clearly follow the scheme of
work for the department and are at an appropriate level of difficulty for all abilities. The mogt effective
lessons have very clear aims, which are shared with the students, and reviewed at the end of the lesson. A
good example was a Year 11 lesson revising averages in preparation for a future GCSE coursework task.
The focus of the lesson was clearly and appropriately on understanding how one or two figures might result
in an average that gives a false picture, rather than the process of finding an average, which students
aready understood. In effective lessons the delivery is particularly lively, moves at a fast pace, uses
guestions which probe students understanding and ensures that al students put their hands up to answer
teacher quetions. The use of an overhead projector to explore and illustrate where equal angles occur
when paralld lines are present was particularly effective in promoting student understanding with a weaker
Year 8 group. Homework isregularly set and overall contributes to students' attainment and progress.

A weakness in some otherwise satisfactory lessonsis the lack of revisiting the aims of the lesson at the end,
clearly going over what students should have learnt and ensuring understanding. The few unsatisfactory
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111.

112.

lessons observed did not have sufficiently demanding mathematical content for students to acquire new
learning or consolidate previous learning. Liaison with support teachers and staff is variable, overall being
satisfactory, but needing to ensure al support staff are confident in the mathematical content of the lesson
being undertaken. There are no strategies in place to identify students with particularly poor numeracy
skills and to address weaknesses through support and individual education plans.

The faculty is very well managed. The head of department provides clear leadership and good support for
members of the department. The curriculum is well planned and appropriate and soundly resourced.
However opportunities to develop students knowledge and understanding of social and cultural
perspectives associated with mathematics are not well followed through. For example, in work on
Pythagoras opportunities were missed to discuss the high value the Greeks placed on mathematical
knowledge ad undergtanding and its place in their society. Assessment of students progress is good and
target setting for the future is well in place. Results are well analysed to identify areas for improvement,
for example, the comparison of GCSE coursework marks for boys and girls clearly highlighted an area
where boys under-performed. Whilst monitoring of teaching and learning through classroom observation
ensures classroom practice is at the expected levd, it needs to be more focused on identifying areas for
improvement across the subject as a whole.  Accommodation is good, athough the two new rooms
alocated to the department this year have badly placed boards that make it difficult for some students to
see notes and worked examples.

Improvement since the last ingpection has been good. Examination results at Key Stage 3, GCSE and ‘A’
Level have improved. Target setting for year groups and for individual students isin place. The use of
information technology is good at Key Stage 3 and in the sixth form, although it is unclear how students
skills are developed further at Key Stage 4.

Science

113.

114.

115.

116.

Since the last inspection, performance in public examinations at Key Stage 3 and 4 has been maintained at
levels broadly in line with national averages. Although results in ‘A’-Level science subjects have
fluctuated in that time the trend has been upwards.

The percentage of students reaching the nationally expected levels and above, in the Key Stage 3 National
Curriculum tests in 1998 is lower than that attained in 1997 but in 1999 it returns to the higher leves of
1997. In 1998 performance was in line with that nationally, but below that for similar types of school.
There is no significant difference in performance between boys and girls. At GCSE in 1998, the proportion
of students achieving A*-C grades was in line with the nationa average and for A*-G grades above, with
al students entered achieving a pass. The percentage passing with A*-C grades in 1999 has falen to just
below the national average. There has been no significant differences between the performances of boys
and girls over recent years but the results in 1999 show a large disparity, with boys now well below the
national average. Of the twelve candidates who took the separate sciences at GCSE in 1998 al but one
gained A*-C grades in each subject.

Biology, chemistry and physics are offered at ‘A’ Level. In 1998, with a small number of entrants, the
examination results showed attainment levels to be above national averagesin chemistry and broadly in line
with national averagesin biology and physics.

The knowledge and understanding shown by the majority of students in Key Stage 3 in the life, material
and physical sciences indicates attainment levels above national expectations by the end of the key stage.

At Key Stage 4 students' performance indicates attainment in line with expectations by the end of the key
stage. No clear cut strengths are evident between these aspects of the curriculum but numerous examples
of high attainment were seen in each of them. A Year 8 class successfully demonstrated and compared the
magnetic fields of an eectro-magnet and a bar magnet and, in Year 9, a sophigticated use of kinetic theory
to describe and explain states of matter. Instances of similarly high attainment seen at Key Stage 4 include
the application of high level concepts, such as activation energy, to describe and predict the course of
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chemical reactions and detailed and accurate work on photosynthesis and transpiration. Attainment at ‘A’
Leve isbroadly in line with expectations, particularly in this early stage of Year 12. Above average work
was seen in the competent way in which a Year 13 class deduced the mechanisms of substitution reactions
in the benzene ring from firgt principles.

117. Students written and class work show thorough coverage of the curriculum a each key stage,
appropriately matched to different attainment levels. In the work of higher attaining sets, and in the sixth
form, it is evident that students have opportunities to use study and research sKills effectively in producing
individual pieces of work. Some lower attainers need more guidance in note taking. Planning,
observational and analytical skills in experimental and investigative science have improved since the last
ingpection to high attainment levels, more noticeably at Key Stage 4, but the skill of evaluation is a relative
weakness. Lower attainers find difficulty in designing investigations to obtain evidence and so redtrict their
potential development in analytical skills. There is a need to alow individual students more scope for
initiative through more open-ended and less directed investigations. No experimental work at ‘A’ leve,
appropriate for assessment, was observed during the inspection.

118. Progressin Key Stage 3isgood. Progressin Key Stage 4 is satisfactory. Attainment at the end of the Key
Stage 4 isjust in line with that predicted for current Year 11 students from ther results at the end of Key
Stage 3. Progress in lessons reflects the distinction between these two Key Stages. The generaly better
progress at Key Stage 3 is supported by a greater apparent enthusiasm for the subject, exemplified by the
way a Year 7 class worked with great industry and keenness to master the use of classification keys. The
response of lower attaining sets at Key Stage 4 is less positive. Progressin lessonsin ‘A’ Level subjectsis
satisfactory overall but includes some good aspects. In a'Year 12 lesson the teaching took students from an
uncertain recall of GCSE work on atomic structure to an understanding of the mass spectrometer. Students
with special educational needs make good progress at Key Stage 3, and satisfactory progress at Key Stage
4,

119. Thelarge majority of students show good attitudes to learning. They are attentive, receptive and willing to
complete the work demanded of them. Whilst an interest in the work is usually apparent, a convincing
enthusiasm is not commonly observed. In some classes students are too passive and subdued, particularly
in the sixth form, and not engaging actively with the teacher. There is a reuctance to answer or pose
guestions that might help to extend knowledge and understanding. Students behave well and relationships
are good within lessons. Thereis good co-operation during group practical work.

120. The quality of teaching is satisfactory overall, as it was at the last inspection. It was good in nearly half
the lessons seen. Teaching is best at Key Stage 3, being good overal. A particular strength observed at
this key stage is a lively approach, through discussion and questioning in the opening phase, to focus the
class's attention on the objectives of the lesson. Practical activities and demonstrations are well managed
and support the learning process. Lessons are usualy suitably challenging and a variety of appropriate
teaching strategies is used but the value and purpose of using class time for copying or working from texts
needs to be consdered. Throughout the school the management of students is very good and teachers
create an effective atmosphere for learning. More needs to be done to draw some students oui.

121. The broad planning of the curriculum isgood. In the best lessonstime is well managed and teachers ensure
activities are drawn to appropriate conclusons. However, some lesson plans lack detail, particularly with
respect to timing and to identifying the main learning outcomes and their assessment. In some classes this
results in teachers not being able to effectively summarise key points during or at the end of the lesson.
Homework provison is wel integrated and relevant to lesson content. Marking is generally thorough and
helpful to students but it is not always clear whether the marks are assessing attainment or effort. There
are comprehensive and detailed records of the assessment of students that are used to track progress and to
review and plan the curriculum. The close correlation between teachers assessment scores and the
National Curriculum test results confirm the accuracy of the longer-term assessment procedures. However,
the setting of targetsis not yet sufficiently precise or triggered early enough. The requirement from the last
ingpection that more suitable and differentiated end of Key Stage 3 tests be developed has been met.
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122.

123.

The curriculum is planned effectively to provide continuity and progression in and between Key Stages 3
and 4, but not from Key Stage 2. The schemes of work do not link closdly enough to lesson planning,
including the highlighting of opportunities to integrate aspects such as the spiritual dimension of science,
which islacking. The use of information technology has improved markedly since the last inspection but
requires further extension and integration into the schemes of work as a support to learning.

Departmental organisation and management are good. Palicies are in place and priorities defined and
incorporated into a realistic development plan. Under effective leadership the teachers and technicians are
working well as a team, with a commitment to improving standards. The recommendation in the last report
to increase the provision of technical staff has not been met, despite a much increased school roll.  Staff,
resources and accommodation are properly and efficiently managed to meet the requirements of the
National Curriculum and the GCSE and ‘A’ Leve syllabuses.

OTHER SUBJECTS OR COURSES

Art

124.

125.

126.

127.

128.

129.

At GCSE over the period 1996-1998 the percentage of students gaining grades A*-C was well below the
national average. The overall passrate (grades A*-G) is consistently 100%. Thisyear, summer 1999, A*-
C grades dsgnificantly improved on previous years, although ill below the national average. Over the
same period, at ‘A’ Leve, the percentage of students gaining grades in the range A-B is variable, but below
the national average. Resultsfor Photography at ‘A’ Level are similar.

Attainment for students currently at the end of Key Stage 3 is above average. It isin line with the end of
key stage National Curriculum requirements in drawing and painting and above expectations in 3-
dimensional work and in knowledge and understanding of art and artists. Students have the ability to adapt
themes and ideas to their own work. Higher attaining students are able to control a variety of media and
express complex ideas using drawing, painting, sculpture and ceramics. The mgjority of students do well
in ceramics and sculpture with above average technical skills, imaginative response and individua
approach.

Progress at Key Stage 3 is good. Students respond well to the high expectations and stimulating
environment of the art department. They learn to build on skills and knowledge gained previoudy.
Students with special educational needs also make good progress, with the teachers approaching their
development sensitively and with appropriate material.

Despite previoudy disappointing GCSE results, attainment for present Year 11 students is in line with
national expectations. Students produce a wide range of imaginative work in paint, collage, sculpture and
ceramics. Sketchbooks are lively and sometimes exciting, following a range of ideas. Higher attaining
students make detailed observational drawing and work from imagination. Where appropriate, students
make sound use of photography, which they can trandate into other media. Lower attaining students often
lack confidence in their own work. Their examination work fails to express what they have learned on the
course.

Progress at Key Stage 4 is satisfactory, with the higher attainers making good use of their initiative and
strong self-motivation. The art department expects students to work independently and to research the
work of other artists and craftsmen in depth. However, lower attaining students are sometimes left behind
by this approach, especialy if it is applied too early in the course. In addition, students need more direction
in drawing from lifein awider range of materials, to build up a more flexible visual vocabulary.

Attainment for current Year 13 ‘A’ Levd students is below that expected for the course. School policy
encourages students to engage in an appropriate programme of study, even though their chances of passing
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130.

131

132.

133.

a particular exam may be limited. This has led to variations in standards in art over the last few years.
Students make satisfactory progress, with past ‘A’ Leved results being at a level expected for students
based on their performance at GCSE. The imaginative work of the higher attaining students is rich and
expressve. All students develop the ability to develop ideas on a theme. They have a good grasp of
working practices and an ability to plan and organise their own work, becoming fluent in arange of graphic
techniques and styles. Less able students have a tendency to go straight to the imaginative devel opment
instead of spending more time drawing. Their ability to handle colour is sometimes limited. As at GCSE,
lower attaining students often lack confidence and need to be brought into the ‘grown up' mode of working
more sowly.

Students enjoy art lessons at all levels. They learn to co-operate and collaborate effectively. Different age
groups mix wel in the sameroom. Sixth form students often act as ass stants to the younger students. Itis
quite usual for an ‘A’ Leve student to show a GCSE student how to develop a photographic print.
Absolutely no bad behaviour was observed during the inspection. The art department fosters mature
attitudes and relationships. The occasional childishness was dealt with effectively and with barely a raised
voice.

The teaching is overall satisfactory. Most of the teaching at Key Stage 3 is good. At Key Stage 4 the
teaching is satisfactory with a small proportion of good or very good teaching. In the sixth form teaching is
satisfactory with a small proportion of good lessons. Teachers have good control of their classes and they
are well organised. A podtive attitude is encouraged through clear expectations and explanations.
Teachers have a very good understanding of the subject and communicate this effectively to students. They
make good use of technical and non-technical vocabulary. In the best lessons, teachers give appropriate
work to students of different attainment, provide stimulating resources and target questions well. In these
lessons also the teacher uses the ongoing assessment of students work to influence positively the course of
the lesson or future lessons. In the few less successful lessons, teachers give insufficient time to discuss,
praise and evaluate work. In depth analysis of students performance by the head of art has shown that in
the past students have not always performed as well in art as they do in other subjects. This has enabled
the head of art to make changes, which have aready had a positive impact on standards.

The curriculum for art at al levels is broad and balanced and only the lack of space inhibits the more
widespread use of speciaist techniques such as printing, photography, ceramics, textiles and digital art.
Where these resources are used they are of high quality. The department provides interesting stimuli
through the use of books, artefacts and examples of work from different times and cultures. The
introduction of GNVQ art and design at sixth form level has begun well and is a good example of
teamwork within the school. From Year 7 onwards all the student's work is marked and the students gain a
good understanding of their progress by being involved in the process of assessment. Reports to parents
are informative and involve setting individual targets for improvement. Teachers set homework regularly,
mostly to complement work in class or to practice drawing techniques. Some thought could be given to
showing the lower attaining or less confident students how to do homework more suited to their needs and
opportunities.

The head of art is a very good leader who provides very good support and guidance for the department,
who work very well together. Adjustments are continually being made to the schemes of work in the light
of careful monitoring of teaching and learning. The head of department’s brief also covers the management
of creative arts throughout the school and this has a big impact on the life of the department. The
department isinvolved in musical and dramatic productions, video and animation and the work of visiting
artigts and theatre companies. Along with exciting trips abroad and at home to museums and galleries,
these activities contribute very well to the social and cultural life of the school. Since the last ingpection,
standards of attainment have been maintained at Key Stage 4 and in the sixth form and improved in Key
Stage 3. Teaching has been much improved by the appointment of specialist teachers. Accommodation is
now very tight and will not alow for the expected increase in student numbers. Teachers and students
would also benefit from technical assistance, for instance in ceramics, photography and room preparation.
Students now experience the full National Curriculum programmes of study for art.
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Design and technology

134.

135.

136.

137.

138.

139.

140.

National Curriculum assessment of attainment at the end of Key Stage 3 in 1998 is above the national
average. Results at GCSE grades A*-C in all strands of the subject are well above the national average
having steadily risen since the last inspection, but are only at national averages for the very highest A*/A

grades. Girls do significantly better at the higher grades than boys. ‘A’ Levd results are broadly in line
with the national average for grades A-E for a small number of students. However, the numbers achieving
the higher A/B grades are very few.

Attainment is above that expected nationally for students currently at the end of Key Stage 3 and well
above for students at the end of Key Stage 4. Strengths lie in the good balance across the full range of
activities as demonstrated by wall displays of the designing process showing a ‘concept’ approach that
underpins the whole department’s philosophy. This is seen in the technical knowledge about eectronics
demonstrated by a Year 8 class working on moisture detectors for washing lines. Year 9 students used
spider and gtar diagrams, flow charts and sensory analysis for their investigations into food. A Year 11
class showed how their learning had progressed by working upon specification points for their textile work,
which included seventies clothing, toddlers clothes and a costume for The Tempest.

The attainment of the oldest ‘A’ Level studentsis at alevel expected for the course. Year 13 students show
a high level of mechanical and scientific knowledge and understanding, an area the last inspection report
noted for improvement. This was shown by the work of a student for a bicycle pedal which utilised fluidic

dampening.

Weaknesses lie in the lack of breadth in approaches to information technology, and a tendency for some
students to rely upon a narrow but well produced range of graphic techniques, which do nat fully exploit
assessment objectives for examination work. This was seen in design drawing in food technology: for
example a Year 11 student used the same graphic design technique for each of three concept designs,
‘orange kiwi & strawberry mousse', ‘tropical tasting cheesecake' and ‘citrus meringues . Year 13 students
sylise and limit their graphic techniques for example in individual designs for relief aid shdters, drum
stands and keep fit equipment.

In Key Stage 3, students make good progress as they gain in their understanding of the design and
technology process. This was demonstrated by Year 7 students working on their concept designs for
‘active animals . In Key Stage 4 students make very good progress. Year 11 students working on their
textile designs showed a very good understanding of specification points whilst a food technology student
using an ice cream maker showed a very good understanding of technological principles. Important design
strands develop progressively from Key Stage 3 to Key Stage 4. Most ‘A’ Leve students make
satisfactory progress. Students with special educational needs make good progress towards their targets
and are well supported.

Students are very well behaved and motivated. They respond enthusiastically to the challenging demands
projects provide, and work hard throughout lessons. There is a pleasant working atmosphere within the
department. Students enjoy their work and attend clubs after school or continue with their work during
lunchtime, especialy to complete their food technology. Relationships between each other and with their
teachers are very good. Students are well organised in bringing homework and folios to school, and accept
responsibility for their work areas, clearing up well at the end of lessons.

The quality of teaching in Key Stage 3 is good, in Key Stage 4 very good, and at ‘A’ Level satisfactory.
However teaching generally needs to develop more strategies to challenge the higher attaining students as
mentioned in the last inspection report. Teachers own knowledge of materials and components is very
good, as is their understanding of the design and making process that is commonly applied throughout the
department. The best lessons have very clear exposition to students about technical processes along with
good questioning techniques, ongoing assessment and feedback. These strengths were evident in Year 11
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lessons on the gate logic in systems and control and on sensory analysis of food. The overall approach to
teaching is a strength, moving from more prescribed approaches in Key Stage 3 to more open ended onesin
Key Stage 4. Further devdlopment of this strategy is not evident in the sixth form to raise standards
further. The occasional less successful lesson has approaches, which do nat extend the more able students,
and aimsthat are not clearly and simply shared with students and re-capped upon at the end of the session.

Gillingham School, September, 1999 39
FINAL DRAFT REPORT SENT TO HEADTEACHER



DRAFT DOCUMENT — DO NOT PHOTOCOPY OR DI STRI BUTE | N WHOLE OR PART

141.

The leadership and management of the department are very good. There is a clear direction and
underpinning approach and rationale that is common and well supported across all materia areas, each
very fairly treated and well appreciated. All documentation is up to date and to a high professional
standard. Most aspects of curriculum planning and assessment arein place. More detail is needed for the
‘A’ Levd design and technology scheme of work to ensure all aspects of each assessment objective are
covered and for the full ability range. Planning for more information technology opportunities is needed in
the scheme of work.

Geography

142.

143.

144.

145.

146.

147.

Attainment at Key Stage 4 is above national expectations. Performance at GCSE in 1998 was above the
national average, the proportion of students achieving A*-C grades being significantly above that nationally
and all students entered passing. There have been variations in the proportion of students achieving at
these levels over the period 1996 -99 but, overal, attainment in national examinations has seen steady
improvement. Provisional results for 1999 are also above average. Girls attainment is better than that of
boys but both attain above national averages. Inspection of lessons and students work confirms that
student attainment at the end of Key Stage 4 is above expectations; students have good skills using atlases
and demonstrate good knowledge of place. By Year 11 most can analyse a range of map types to help
explain geographical patterns, such as the distribution of different types of farming within the United
Kingdom. Work in booksiswell presented and most students clearly expressther viewsin writing.

Attainment in the sixth form is above national expectations. Performance at ‘A’ Leve in 1998 was better
than that nationally, having improved steadily since 1996. Provisional 1999 figures show a dight decline.
Boys and girls performance is broadly smilar. In lessons attainment is also above expectations, students
show developing aptitudes in analysing and evaluating data and begin to offer good explanations for the
more complex interactions between physical processes and human activity.

Attainment at Key Stage 3 is above what would be expected of students of this age. This judgement
confirms the school's view of students National Curriculum levels, expressed in teacher assessment.
Students learn some elements of how physical and human geography inter-relate as early as Year 7, and by
Year 9 many know how to explain the geographical phenomena that result from the movement of the earth's
tectonic plates. They have arange of basic geographical skills and good knowledge of place. Mogt students
can suggest how various human activities affect the environment and can evaluate ways in which to
manage the environment. In common with all other students of geography, Key Stage 3 students have good
skillsin handling atlases.

Throughout the school progress in geography is good, including that of students with special educational
needs. Progress at Key Stage 3 is good. When students enter the schoadl their attainment is in line with
what would be expected. Helped by careful lesson planning, work consolidates, then builds on previous
learning. Teachers keep checking what has been learnt. A Year 8 group working on climate made good
progress due to the teacher's care in consolidating what had been achieved in the previous lesson before
rapidly explaining the practical activity which followed. Students worked at the optimum rate on this
challenging activity, seeking and getting help when it was needed.

In Key Stage 4 students make good progress. Again the teachers close attention to recapping earlier
learning before building on it is a strong factor. Teachers maintain a strong focus on the needs of the
examination syllabus, regularly setting examination style questions for students. They give very clear
explanations so that the positive response of studentsis channdled in the right direction. The progress that
gxth form students make is also good. The atmosphere in classrooms is one of partnership with the
teacher, who is continually helping drive progress. Careful planning and consolidation also means that
progress can build on earlier learning.

Students enjoy geography and their response is positive.  They like answering questions and show
involvement: they are attentive and contribute well to discussions. Their response to challenge is strong

Gillingham School, September, 1999 40
FINAL DRAFT REPORT SENT TO HEADTEACHER



DRAFT DOCUMENT — DO NOT PHOTOCOPY OR DI STRI BUTE | N WHOLE OR PART

148.

149.

150.

151.

and behaviour is aways good, they are courteous students who relate well to one another and their
teachers. Most have good skills as independent learners but also work well in groups. They move from
task to task within lessons with minimal fuss and are good listeners. They have the maturity to react with
senditivity to serious issues such as those raised by variable population densities across the world.

The quality of geography teaching displays a strong consistency throughout the schoal. It is good at each
of the three key stages. At Key Stage 3 work is usually effectively matched to students' different learning
needs in the mixed ability groups so that they are given challenging but achievable goals. Lessons are 40
minutes long but the purposeful style and rapid pace, which typifies most lessons, propds progress
effectively. Lessons are usually divided into short sections. Teachers are clear on their aims (which are
made explicit to students) and maintain a strong focus on meeting them. A typical Year 7 lesson on
geographical features used what students knew from watching 'soaps on televison to draw clear
geographical conclusions on the nature of places. What could have been a trivial discusson was
transformed by the teacher's enthusasm and drive which invigorated the students to produce some
interesting accounts of their own, identifying places through geographical 'clues.

Teaching at Key Stage 4 isgood. Teachers have very good subject knowledge and lessons are well planned
and invariably have a good pace. Teaching of geography in the sixth form isalso good. It is characterised
by good subject knowledge and good reationships with students. Teachers have high, but not
unreasonable, expectations of students, so that Year 12 studentsin their first few weeks of 'A' Level work
are carefully encouraged to develop their essay writing techniques. They are well inducted into ways of
responding to questions to meet the demands of the course. On other occasions students are encouraged to
engagein their own research.

In almost every lesson students are very well managed and teachers have strong expectations of students
behaviour and academic performance; the students invariably meet these aims. The curriculum is well
planned and continually reviewed. However, geography makes little contribution to students spiritual
development. Assessment in geography is thorough. Students have regular and varied assessments, which
are carefully moderated, to allow accurate reporting of National Curriculum levels at Key Stage 3 and to
assst al ages of students to make progress. This is focussed by the clear targets that are set for, and
shared with, all students. The head of department is aso head of the humanities faculty but, in practice,
this poses no problems for the subject. Line management for the head of department islargely informal but
effective. Staffing is satisfactory; staff are experienced and well deployed. Resources are generally good.
However, there are too few computers for students’ use; unsurprisingly there is too little use of information
technology within the teaching of geography.

Since the last ingpection student attainment at Key Stage 3 has remained steady, but GCSE performance
has improved considerably. 'A' Level performance has a so shown improvement.

History

152.

153.

National Curriculum assessments of attainment in history at age fourteen for 1998 were considerably
above those nationally. At GCSE the majority of students are meeting course requirements and results are
the same as those of schools with a similar intake of students. In 1998 overal performance was in line
with that nationally with half the students entered achieving A*-C grades, and onein six awarded A* or A
grades. Provisona results for 1999 are also in line with national averages, with all students entered
achieving apass. Thetrend since 1997 isfor an increase in the numbers of students taking the subject and
a steady rise in attainment at the end of Key Stage 4. However the number of boys reaching the very
highest gradesis|ow.

A’ Leve reaults are broadly in line with national levels. In 1998 there was a consderable increase in the
number of candidates taking the subject from three students in 1997, which does not represent a valid
datistical sample, to seventeen. In 1998 ‘A’ Leve results were overdl in line with the course
requirements, with the magjority of sudents achieving a pass, asin 1999. However in 1998 the proportion
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155.

156.

157.

158.

159.

of students obtaining the highest A/B grades was below that nationally, but in 1999 there was a
consderable improvement in the higher grades with eight students achieving an A grade.

During the ingpection the attainment of students at the end of Key Stage 3 was judged to be above average.
Departmental testing shows that many students reach the highest level of attainment and a high leve of
skills and knowledge. Studentsin Year 7 show that they have a good understanding of change over time
and are able to use and evaluate a range of sources, when studying the Norman Conquest and aspects of
life in the Middle Ages. They are able to find out about the events of 1066 by reading contemporary
commentaries and studying the battle strategies of William and Harold. Older students acquire a good
knowledge of the key events and developments in history such as the French Revolution by studying the
lives of peopleinvolved such as Marie Antoinette. They all understand why she was so unpopular. By the
end of the key stage they are able to understand the causes and results of the major developments of this
century including the impact of world war.

Attainment for GCSE studentsin Year 11 isin line with that expected for their age. Most show that they
have both a detailed knowledge of the period that they are sudying and the high leve of skillsin essay and
document work that will help them to succeed. Students answer and ask questions with confidence and in
doing so they all show a secure level of knowledge and understanding. Mogt students are very articulate
and they are able to base their ideas and judgements on a careful study of extracts and source material for
example apartheid in South Africa. The most able students are able to cope well with the recognition of
conscious and unconscious bias in the evidence they study.

Attainment is at level expected in the sixth form and Year 13 students show that they are working in a way
which will enable them to meet and possibly improve on their target ‘A’ Level grades. Studentsin ‘A’ leve
classes show confidence in their own judgement of controversial interpretations of the past - for example
when debating the settlement at the end of The First World War and its impact on Germany. By the second
year of the course they have a secure understanding of the major developments in British palitical history
and of international relations in the European context. They are able to interpret difficult and challenging
sources in preparation for classroom discussion and they consult a wide range of books in the planning and
writing of essays. The quality of somework at ‘A’ Leve is very high and all work seen was at least of a
satisfactory standard.

Progressisgood in all year groups and for those students with special educational needs. Younger students
were observed making very good progress in the use of extracts and in the development of skillsin research
and the evaluation of evidence. By the end of Year 9 the majority have a secure grasp of all aspects of the
study of history. Those who choose to take the subject at GCSE make good progress in the acquisition of
the knowledge content of the course and in developing skills in answering questions and completing course
work. Sixth form students also make very good progress in some areas of the ‘A’ Level course, for
example document based work and their contributions in class show that they quickly adapt to the new way
of working.

The majority of students enjoy their work in history. An increasing number of students are choosing to
study the subject at GCSE and ‘A’ level. Younger students take great pride in their work, which is
generaly very well presented and illustrated. They particularly enjoyed a role-play which introduced them
to the causes of the French Revolution. All students have the opportunity to go on visits to historic sites,
museums and student conferences; these are much enjoyed. In examination classes students respond to the
intellectual challenge of the subject and show an ability to evaluate evidence about issues, for example an
‘A’ Leve class studying international rationsin the nineteenth century.

The quality of teaching observed was aways sound and often good or very good, especialy in examination
classes. Teachers are using a variety of approaches to teaching and learning and they are setting tasks,
which make a valuable contribution to literacy and sometimes to the development of kills in numeracy.

However in some classes the pattern of lessons is very predictable, with the pace giving little time for
students to reflect on what they have learned. Drama and role-play are used to increase the level of
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understanding of students. No evidence was observed of the use of artefacts from the past or of computers
in the classroom. All teachers are knowledgeable and enthusiastic about the subject and use video and
overhead projectors to support students learning very effectively. The department has developed an
approach, which enables students to enjoy their work and to succeed at their own level by ensuring that
students of varying ability are given appropriate resources and tasks. The quality and variety of resources
and classroom activities is good but it does not always challenge the most able. However students with
learning difficulties are well supported by teaching assistants.

The lessons observed were all appropriately planned and resourced; with clear objectives which focused on
what younger students and examination students should know by the end of the lesson. Good progressis
ensured by the ddiberate policy of revisiting topics so that students benefit from prior learning. Work is
marked frequently and assessment is used very effectively. In examination classes the very careful
monitoring of work makes a consderable contribution to progress.

The rooms and resources used for teaching history are satisfactory. A range of well-chosen text and other
books is available for examination courses. Good use is made of the library by ‘A’ Level students but
there isinsufficient use of library resources in Key Stage 3. The style of teaching ensures that the subject
contributes well to students social, moral and cultural understanding, but not so well to their spiritua
development, with opportunities missed within the teaching Situation. There is insufficient development of
skills in the use of information technology, although some students do make good use of the computer
themselves for research.

Since the last ingpection examination results have improved and the numbers of students choosing to take
the subject at GCSE and in the sixth form have increased. The good quality of teaching ensures that
behaviour and response are now good. The management of the subject is the responshbility of an
enthusiagtic teacher, who has developed a strong team ethos ensuring that resources and assessment
procedures are effectively used to ensure progression and continuity. The good quality of monitoring and
evaluation has raised standards within the history department to the present high level shown in the
examination resultsin 1999.

I nfor mation technology

163.

164.

165.

Teacher assessments for sudents attainment in information technology at the end of Key Stage 3 indicate
that both boys and girls are attaining higher levels than those expected nationally. There are no
assessments for students at the end of Key Stage 4. Students do not sit a GCSE examination in
information technology. GCSE examination groups in business studies, which has an information
technology component, achieve results which arein line with the national average. In ‘A’ Level Computer
Studies students achieved very low grades in comparison with students nationally for the years 1996-98.
Thisyear, 1999, resultsimproved with a greater proportion of students attaining the highest A/B grades.

For students currently in Year 9 attainment in information technology is in line with national expectations,
except in the areas of monitoring and control whereit isbelow. The majority of students can load, edit and
save files in various formats and have a sound understanding of the school's filing system. This enables
them to work independently on a word processor, spreadsheet, paint program and CD-ROMs. Students are
able to collect data, enter and store thisin a database and extract useful information. The higher attaining
students combine well-formatted text and photographs they have taken or extracted from a database. The
majority of students are able to insert a picture they have drawn into a word-processed document. Few
students can write a control program to the expected level and no examples of data logging were seen
during the ingpection. In eectronicslessons, sudents learn to design a printed circuit on the computer.

Progress at Key Stage 3 is satisfactory overall. Students enter the school with very different previous
experiences in using information technology. The induction programme ensures that the magjority of
students gain the necessary skills to cope with the work that takes place during specific information
technology lessons and in other subject lessons. Lower attaining students and those with special

Gillingham School, September, 1999 43
FINAL DRAFT REPORT SENT TO HEADTEACHER



DRAFT DOCUMENT — DO NOT PHOTOCOPY OR DI STRI BUTE | N WHOLE OR PART

166.

167.
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172.

educational needs make good progress, but the teaching programme does not ensure that the higher
attaining students are sufficiently challenged and their progressis not as good as it might be.

Not enough examples of students work in information technology were seen during the inspection to make
a secure judgement on attainment at the end of Key Stage 4. The limited evidence, gained through talking
to students and teachers and observing students in the few |essons where information technology was being
used, shows that it is likely that few students are meeting national expectations. Progressin this key stage
is unsatisfactory as the school does not provide a planned programme. However, on the new Certificate of
Achievement course, designed specifically for the lower attainers, students in Year 10 are making good

progress.

Attainment of current Year 13 students doing ‘A’ Level computer studies is in line with that expected for
the course. However standards of attainment vary considerably from year to year due to the school's ‘A’
Level admissions policy. This encourages students to engage in an appropriate programme of study, even
though their chances of passing a particular exam may be limited. Students make satisfactory progress.
Higher attaining students make use of their considerable background knowledge of computer architecture
as wdl as mathematical and language skills. The lower attaining students receive well targeted help in the
more academic aspects of the course.

Students enjoy working with information technology and are keen to use it a every opportunity. The
younger students are very well behaved and soon learn the routines. They co-operate with the teacher and
each other in the smooth running of lessons whenever computers are used. Students can be trusted to work
with the minimum of supervison. The computer rooms and other areas around the school are busy outside
cdasstime. Students develop independence in their learning. Many students now have computers at home
and this plays an important part in the development of information technology as a useful tool for learning.

Teaching at Key Stage 3 is satisfactory. The specialist teachers have a good understanding of their subject.

The non-speciaist teachers receive good support and their management of the lessons and control of
students is good. Teachers make good use of information technology to enhance learning in mathematics
and English. Teachers work well to the planned programme of study but teaching methods are rather
limited. They rely too much on whole class instruction and do not provide separate tasks for students of
different attainment. Few worksheets, visual aids or teacher demonstrations are used. Careful attention is
paid to students who find the work difficult but this sometimes results in the higher attaining students
having nothing to extend them. Teachers make regular assessments of the students progress. Thishelpsto
inform the day-to-day planning of the lessons.

Insufficient teaching was seen at Key Stage 4 to enable a secure overal judgement. In al the lessons seen,
where information technology was being used, teachers displayed a satisfactory knowledge and
understanding. Teachers use information technology competently in the planning and preparation of
lessons and word processing is widespread.

The information technology curriculum at Key Stage 3 is satisfactory. The majority of learning takes place
in specialist lessons in the information technology rooms. However in other subjects of the curriculum,
with the exception of English and mathematics, many teachers, although using information technology, are
missing opportunities to use it effectively to enhance learning. Assessment of pupils attainment and
progress only takes place on work done in specialist lessons. Other subjects do not contribute. This is
unsatisfactory.

The curriculum at Key Stage 4 is unsatisfactory, because there is no programme of study, no monitoring or
tracking of the development of information technology skills across the curriculum and no assessment of
the standards students are attaining. As at Key Stage 3 many opportunities to use information technology
across the curriculum are missed. Courses, such as GCSE Business Studies, the Key Stage 4 Certificate of
Achievement for lower attainers, GNVQ business studies and ‘A’ Level business studies, involving
information technology, are appropriate and meet the needs of students. Assessment in these courses is
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173.

good.

Since the last ingpection, the curriculum leader for information technology has improved the schoadl’s
provision, athough that at Key Stage 4 is ill unsatisfactory. The level of dtaff expertise has been
maintained despite the rapid changes. Developmentsin the provision of new resources and accommodation
have been expertly managed. Along with the senior managers of the school, he has made sound plans for
the further development of the subject, taking into account the present shortcomings. The school has fewer
computers than the average school of this size and the computer rooms are too small for individual work
with most classes. The plans for networking the school and increasing the number of machines should help
aleviate this problem. Overall the capacity for improvement in information technology is sound.

Business studies and Economics

174.

The ddlivery of these two non-statutory subjects is managed by the information technol ogy department.
The GCSE examination groups in business studies achieve results that arein line with the national average,
athough in 1998 very few students gained the higher grades. Progress and teaching are good and the
lessons lively and well managed. GNVQ business studiesiswell run, with good team work and co-
operation. Teaching in economicsisgood. The students make good progress and attain average results.
Since 1996 results have been better than expected at ‘A’ Leve for the students taking the course.

M oder n foreign languages

175.

176.

177.

178.

179.

180.

Examination results at GCSE in French have fluctuated over the past four years, although the entry level
remains constant at about four in five students. In 1996 and 1998 the proportion of students obtaining
grades A*-C was below the national average, but in 1997 results exceeded this benchmark. The strong
performance of boys in that year group accounts for the improvement, otherwise girls consistently
outperform boys, and this trend is continued in the provisional figures for 1999. Neverthdess, overall
standards match national averages.

The most proficient linguists, usually about a quarter of the year group, are also entered for German.
Results are excellent, consistently exceeding national averages by a significant margin. Both boys and girls
achieve high standards with 9 students out of every 10 being awarded an A*-C grade. In 1998 over half
obtained either an A* or A grade. Provisiona figures for 1999 show a dight drop, but standards remain
high.

The lowest attaining students are entered for Spanish and al have been awarded a grade (usually F or G)
over the past three years. Results in the one year Spanish course in the 6th Form show consistent
improvement form 1996 to 1998 when the eight students entered obtained grades B or C. In 1999 the
course was offered to students with limited linguistic ability and results reflect that focus.

‘A’ level results are appropriate for the students taking the course, with a reasonable spread of grades in
both French and German. Provisonal results for 1999 are similar to those in previous years, but with
particularly good gradesin German.

Attainment in French by the end of Key Stage 3 is in line with national expectations. Students are
generaly proficient in al four skill areas, and particularly in listening where students are adept at
identifying key phrases. Whatever their potential, students use descriptive language well. They can
express opinions and sustain meaningful conversation. They often write at length and higher attainers are
ambitious when they combine a series of different Stuations. Pronunciation is generally good and all
students respond successfully to arange of standard questions. The past tenseis used confidently.

These students satisfactory progress is underpinned by a sound consolidation of skills learned earlier in the
course. Students regularly refer back to structures that enhance their current topic. They use dictionaries
confidently. A particular feature of this solid grounding is that students rarely use words in isolation.
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182.

183.

184.

185.

186.

187.

188.

They aways seek to weave new vocabulary into sentences that have a point. Thisis also true of students
with special educational needs, some of whom in Year 8 are progressing particularly well. Some boys
begin to struggle when attention to detail is necessary.

Attainment in German exceeds national expectations by the end of Key Stage 3. This reflects particularly
good progress, since sudents only start their course in Year 9. Students are aready beginning to use the
language imaginatively and there is a clear awareness of some difficult concepts such as cases and word
order.

By the end of Key Stage 4, standards match nationa averagesin French. All students can adapt models
successfully and produce accurate aternatives. The production of sustained dialogues is a strong feature.
Higher attainers also write appropriately in different styles. Details such as adjectival agreement and verb
constructions are well understood. Satisfactory progress is consistently maintained as students continue to
build on prior knowledge. Listening exercises are completed systematically, and higher attainers are ableto
manipulate language effectively. Many students with special educational needs can identify linguistic
patterns and are making solid progress.

By the end of Key Stage 4 standards in German are high and progressis good. Students are able to speak
at length and conduct mature conversations. Their writing has depth as they build on the strong
consolidation of basic concepts that permeates the course.

Attainment in the sixth form is at expected levels and students' progress in both languages is satisfactory.
Students express opinions fluently. For example, German ‘A’ Level students are able to debate
sterectyping, employing an impressive range of vocabulary and constructions. All students benefit from
the continuous active use of French and German in their lessons. Most are able to write full-length essays
in the language being studied, using reasoned argument and offering a considered interpretation of factual
information.

The attitudes and behaviour of students is almost aways impeccable. The norm is for students to
contribute willingly and co-operatively in al lessons. They often show initiative and have impressive levels
of concentration. In many classrooms there is a genuine learning partnership between students and their
teachers. A small number of boys in lower attaining groups sometimes lapse into attention-seeking
behaviour.

The teaching of modern foreign languages is particularly strong. There is no unsatisfactory teaching.
Three quarters of lessons are good or better. Teachers are organised and plan lessons carefully and
enthusiasm for the subject rubs off on their students. They use pupil responses skilfully to develop skills
further and questioning techniques are often incisive. French or German is used cons stently throughout the
lesson, and students are always fully involved in using the language. An inspirational lesson in Year 9 was
introduced with imaginative use of mime and gesture and sequenced consolidation reinforced the aims of
the lesson.  All teachers ensure that there is pace and variety in their delivery. In a very good lesson in
Year 8, the teacher made sure that the work chalenged al students - many of whom have special
educational needs - and the outcome was the impressive use of extended language by all members of the
class. This insistence on high expectations by all teachers ensures that al lessons are purposeful and
structured.

The department is ably led and the teachers form a cohesive team. There are good schemes of work and
arrangements for assessment are well established. Insufficient use is made of the opportunities presented
by modern technology, otherwise resources are adequate. The exchange and programme of visits abroad is
an excellent feature of provision.

Since the last ingpection standards have remained at least satisfactory and are frequently better, although
the performance of girls is significantly better at GCSE than that of boys. Students take a pride in the
presentation of their work and listening skills have improved. Curriculum planning is now more effective,
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athough thereis gtill a need to ensure that the range of ability in all setsis catered for consistently. Thisis
a drong, dedicated department with a good balance of experience and expertise. There is a dear
commitment to further improvement.

Music

189.

190.

191

192.

193.

194.

The examination results for GCSE over the last three years have been satisfactory. ‘A’ Leve results have
also been satisfactory.  Comparisons with national figures are not reliable because of the small entry
numbers.

Attainment at Key Stage 3 is overall in line with that expected, and current Year 9 students are on course
to meet national expectations in performing and composing, and in listening and appraisng by the end of
the key stage. Their song-writing shows good phrasing and structure, good word-setting and they can
develop their ideas using sequences; one group also included some simple 2-part harmony. The girls tend
to sing more confidently and with better intonation than the boys. Students responses to listening to
excerpts of music in class and for homework are satisfactory. However, thereis little evidence of students
using musical vocabulary and their skills in appraisng are still undeveloped as in the last ingpection.
Attainment by students with special educational needs is comparable with the rest of the year group. The
attainment at Key Stage 4 is also satisfactory with the work of current Year 11 studentsin line with GCSE
coursework requirements. They show a developing aural ability and good knowledge and understanding of
compound time signatures and chords. Attainment in the sixth form is in line with course-related
expectations. Year 13 students have secure knowledge and understanding of harmony.

At Key Stage 3 adl students, including those with special educational needs, make satisfactory progress on
thewhole. Studentsin a Year 7 class were consolidating knowledge and understanding of note lengths and
pulse and developing an understanding of style. In a Year 9 lesson students made some progress in their
knowledge and understanding of chords. The progress of the more able is good in lessons where the work
matches their ability. Students make unsatisfactory progress in some lessons. This is because teacher
expectations are either too low or too high and the planning does not alow students to make musica
progress. At Key Stage 4 progress is satisfactory. At the time of the inspection, GCSE lessons for Y ear
10 had not started. In aYear 11 lesson, focused on developing listening skills, students acquired a greater
knowledge and understanding of the characteristics of Spanish music. Progress in the sixth form is
satisfactory. Year 13 students are developing a greater understanding of effects and mixing through the use
of an effects unit, mixing desk and multi-track tape recorder. Year 12 dtudents are appropriately
consolidating and acquiring knowledge of keys and key signatures.

Generally students have good attitudes and are well behaved. They are mogtly attentive and able to sustain
concentration to complete tasks. Student response to answering questions is varied, sometimes
enthusiagtic, rather passive at other times. Equipment is carefully used and students work collaboratively
together in paired and group work. GCSE and ‘A’ Leve students are well motivated but the take-up rates
for GCSE are very small.

Teaching is satisfactory overall but there was some unsatisfactory teaching observed in Key Stage 3.
Teachers have very good subject knowledge and use their own musical skills to aid students learning.
Their management of the students is good. In lessons where teaching is satisfactory, lessons are well
prepared, avariety of activitiesisincluded, questioning is challenging and students are encouraged to apply
previous knowledge. In unsatisfactory lessons, tasks and materials do not take into account the different
abilities of students, students are not engaged in musical activity that enables them to make progress and
teacher expectations are too high. Homework is regularly set to reinforce and extend learning. A lot of
time has gone into devel oping homework listening tapes with worksheets for studentsin Year 7 and 8,which
is a positive devel opment to be built on further.

The department does not have a clear development plan, which identifies appropriate priorities for attention
and the subject handbook does not include all policies and procedures to guide the delivery of the subject.
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The head of department recognises the need for more monitoring of teaching and the sharing of good
practice. Planning of the music curriculum isineffectivein providing continuity and progression, with only
alist of areasto be covered. Schemes of work are either incomplete or lacking detail in Key Stage 3 and
non-existent in Key Stages 4 and 5. A scheme with detailed lesson plans has been developed for Year 7
and shows what the students should have experienced by the end of the year. The scheme for Year 8 isin
the process of being developed. There is no separate planning for students with special educational needs
or evidence of 1EPs being used. Assessment procedures are satisfactory. At Key Stage 3 there are clear
procedures for assessment and the department meets the statutory requirement to report end of Key Stage 3
teacher assessment results to parents at the end of Year 9. Assessment is used to review curriculum content
to alimited extent such as the introduction of a music technology unit in Year 8 as a strategy for improving
boys' achievements.

Provison for students social and cultural development is very good through the many extra-curricular
activities, trips, workshops and the music competition. The curriculum gives students insight into the
music of many countries, including non-western countries, thereby broadening their knowledge and
appreciation of the music and life in those areas. However, there is insufficient consideration for the
contribution music can make to students' spiritual and moral development.

Extra-curricular provison is very good and has a positive effect on developing students' performing skills.
The schoaol provides lessons on a wide range of instruments taught by eight visiting instrumental teachers
who make a very valuable contribution to the work of the department. Approximately 120 students receive
instrumental lessons, about one tenth of the school population. Students can develop their performing skills
further by participating in the activities on offer at lunchtime, such as guitar trio, jazz band, string group,
clarinet ensemble, Gillingham singers, brass group and orchestra.  Students have performed in school
concerts, productions combining art, drama and music and there are plans to take the orchestra, jazz band
and Gillingham singers to Holland. GCSE music for Years 10 and 11 is provided for one hour per week
after school.

Accommodation is tight for group performing and composing activities at Key Stage 3 and for extending
instrumental teaching and extra-curricular activities. The main teaching room is well resourced but the
mobile classroom is inadequately resourced for teaching music and therefore holds back the progress of
students who are timetabled in there.

Since the lagt ingpection, some of the issues raised have been resolved. However weaknesses in curriculum
planning and for the professional development of staff remain, as well as ineffective development planning,
monitoring of teaching and learning and planning for students of different abilities

Physical education

199.

200.

201.

The attainment of the mgjority of students at all key stages is above the national average. Thisisevident in
their leve of skill acquisition, noticeably in invasion games and swvimming and in their knowledge and
understanding of health related fitness issues.

Examination courses are a very strong eement of the curriculum. The results for the GCSE short course
and ‘A’ Leved physical education and sport studies are well above national averages. In 1998, the majority
of students following the GCSE short course at Key Stage 4 attained A*-C grades. All other students
achieved a pass. At ‘A’ Leve in 1998, al the students achieved an A*-C grade. Results in both
examination courses have improved steadily since 1995. Results for 1999 continue these high standards.
In 1998 many of the Year 13 students entered for the CCPR Sports Leadership Award gained a ditinction.
This alows them to work with younger children.

Overall the attainment of students at Key Stage 3 and 4 is good and very good in the sixth form. Progress
is apparent in lessons and through the key stages, exemplified by the successful defining of skills and
understanding of body movement. Students with special educational needs make considerably better than

Gillingham School, September, 1999 48
FINAL DRAFT REPORT SENT TO HEADTEACHER



DRAFT DOCUMENT — DO NOT PHOTOCOPY OR DI STRI BUTE | N WHOLE OR PART

202.

203.

204.

205.

206.

207.

208.

209.

expected progress due to the department’s very well documented and successfully implemented special
needs policy, and the recognition of an individual student’s education plan. Overal the progress of
students throughout the school is good.

The attitude and behaviour of students is very good. They maintain very high leves of interest and
enthusasm. Their respect for each other and property is very good and the relationships between
themselves and with staff are most commendable. They are willing to take responsibility and co-operate
with each other very well indeed. The level of participation is very high, the sandard of dressis very good
and notimeislost in lessons.

The quality of teaching isvery high. The teachers are very secure in their knowledge of each component of
the syllabus and their expectations of the students are very high. Their management of the students, which
isvery good, is linked with sound teaching methods and good organisational strategies at all key stages and
promotes high educational standards. Praise and encouragement are well used and lessons are well paced
and resourced. The performance and evaluating € ements within the lessons are very good, but the planning
element less so. The match of tasks to different ahility levelsis apparent in most of the teachers planning
but isless evident in the teaching.

The curriculum meets statutory requirements at all key stages. There are good opportunities to participate
in all aspects of the curriculum for both boys and girls, with very good provision for students with specia
educational needs. Thereis clear planning to ensure new learning builds on previous learning. The extra-
curricular programme is a great strength of the department. The programme is extensive, open to all and
greetly appreciated by students and parents. Some students go on to gain high representative honours
within the county, which in turn extends the more able studentsin class. The department runs trips both at
home and abroad, and through its curricular and extra-curricular programmes is building good links with
the community.

Assessment isthorough. Ability and effort are assessed at the end of each unit and academic year, reported
to parents, and grades used to inform future planning. A method of evidencing an individua student’s
progress needs to be established.

The department promotes the students moral, socia and cultural development implicitly through its
teaching programme, promotion of good relationships and adherence to the rules of games, but has yet to
formulate this good work into a policy.

Physical education is a very well organised, managed and documented department, with clear educational
direction. The development of staff is a strength of the department. Staff relationships are positive and
congtructive and all daff participate in the decison making process. The work of the department is
enhanced by the expertise of other members of staff and outside specialists. They contribute to both
timetabled and extra-curricular sports activities. The ethos for learning is very good. Hedth & Safety
procedures are in place and appropriately applied, as are the well-documented risk assessment procedures.

The accommodation overall is very good externally but lacking internally, due to the dua use of the hall
and sports centre. Practical resources are plentiful and the book, information technology, and video stock
for examination courses is being consolidated. More ingructional posters are needed to enhance the
learning environment. Capitation is well managed and meets the needs of the department’s development
plan. Staff and resources are well used. Overdl it isa strong department.

Since the last ingpection standards have continued to improve, with issues concerning the scheme of work
and assessment procedures at Key Stage 3 being addressed.

Religious education

210.

‘A’ Levd grades were well above the national average in 1998, with a much higher proportion of students
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than nationally achieving the top A and B grades. This outstanding success continued in 1999 with over
60% of students gaining A and B grades. Mogt students attain higher grades than predicted and their
gradesin Chrigtian Theology are usually higher than in their other ‘A’ Leve subjects. Students who follow
a generd religious education course in the sixth form are reaching higher standards than expected in
relation to the Agreed Syllabus. At the end of Key Stage 4 students gain the Dorset DARE accreditation
for religious education. They achieve better than expected results and Gillingham is the highest achieving
Dorset LEA school involved in the DARE project.

By the end of Key Stage 3 attainment is in line with the expectations of the Agreed Syllabus. Students
have a sound grasp of the variety of bdiefs and practices, a satisfactory knowledge and understanding of
Chridtianity and a basic understanding of Idam. Their appreciation of the issues reating to human rightsis
a least satisfactory and often good. Students skills are generally good and often very good in
communication, research and analysis, empathy and reflection.

By the end of Key Stage 4 standards of attainment are above those expected by the Agreed Syllabus.
Students have a good knowledge, understanding and application of moral issues relating to topics such as
abortion, reationships, war and crime. By the end of the sixth form course attainment is well above the
average in the knowledge and understanding of Chrigtian ethics, including excellent use of vocabulary and
the sKills to apply knowledge to the quality of life. At both Key Stage 4 and in the sixth form, students
skillsin analyss, enquiry, research, reasoned argument and debate and evaluation are very well devel oped
and these skills are very sophisticated in Year 13.

Students' progress, including that of students with special education needs, is generally good at Key Stage
3, particularly in oracy and includes key skills such as summarising information. Progressis very good at
both Key Stage 4 and in the sixth form, including that for the less academic students. In Year 13 excellent
progress is made. Despite the shortage of time to teach religious education at both Key Stages 3 and 4
students progress is remarkable, particularly from Year 9 onwards. Specialist teaching is highly skilled
and there are high expectations of teaching, learning and enjoyment by both teachers and students. In this
very good ethos for learning, students progress wel in both knowledge and understanding of the relevant
religious and moral ideas and in skills for learning, oracy and literacy. Also, the increasingly effective use
of students sdf-assessment and target setting is improving self-evaluation and increasing progress
currently at Key Stage 4.

Students enjoy and value rdigious education and have increasingly positive attitudes to the subject from
Year 7 onwards. Moativation for learning ishigh. It is particularly good in Year 9 and Key Stage 4, where
the conscientious work produced by studentsin high quality home assignments compensates for a shortage
of teaching time and leads to high standards. In Year 13 students revere their teachers. Relationships are
usually very good and often excellent, as students express their views in a mature, confident and sensitive
manner both in group work and whole class activities. At Key Stage 4 and in the sixth form, boys are
usualy very responsive and articulate. At all Key Stages students are very supportive of classmates with
particular personal needs.

Teaching is good, with much that is very good. At Key Stage 3 the quality of teaching is good overal,
though variable. The large staff team includes non-specialists and quality ranges from one unsatisfactory
lesson to very good teaching in Year 8. At Key Stage 4 teaching is consistently very good and in the sixth
form it is very good and consigtently excellent in Year 13. Some non-specialist teaching in Key Stage 3 is
inadequately planned and organised to focus on learning objectives, so students' learning is minimal and
progress is unsatisfactory. However, teachers generaly have very good subject expertise and high
expectations. They provide good challenge, pace, interest and variety for students of al levels of
attainment to extend their knowledge and skills. However, there is a limited focus on the effects of
religious beliefs and practices on moral issues at Key Stage 3. At Key Stages 4 and 5 the good focus on
teaching sills at Key Stage 3 is extended and there is much inspirational teaching. In Year 13 erudite and
very skilled teaching provides an excellent basis for independent learning in higher education.
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Teaching materias, often home-produced, are of high quality and are used well to address students
varying learning needs. Homework is usually appropriate and particularly from Year 9 through Key Stage
4 it is used well to support and extend students learning. However, at Key Stage 3, there is some
inconsgtency in marking and some staff frequently give insufficient help to lower attainers to assess their
needs and set targets for improvement.

Leadership of reigious education is very good indeed with some outstanding features. Documentation,
procedures, planning and administration are very good. Some excellent teaching materials and booklets,
imaginatively produced to address a range of learning needs, empower teachers, particularly non-
speciaists. Most members of the large teaching team are very hardworking and committed to excellence in
all aspects of their work. Procedures for monitoring and evaluation are in place, but some monitoring of
teaching is currently informal. The requirements of the new Dorset Agreed Syllabus are not fully met at
Key Stage 3 and the introduction of another world faith next year will need to be supported with
appropriate teaching materials and also training for non-speciaists. Currently storage facilities are not

appropriate.

Increasing numbers in the sixth form reflect the high status and popularity of religious education, but its
success aso increases the possible need for further specialist teaching. The department’s contribution to
students spiritual, moral and social development is very good and expanding opportunities to visit places
of worship will enrich their cultural development. Thereisinsufficient time to meet the reguirements of the
Agreed Syllabus at both Key Stages 3 and 4. The schoal is not fully meeting requirements in the sixth
form, as religious education is not taken by all students, especially in Year 12. Also, in the school
prospectus parents are not informed of their rights to withdraw their children from rdigious education,
athough the information is given in a supplementary booklet.
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PART C: INSPECTION DATA
SUMMARY OF INSPECTION EVIDENCE

219. Theteam condsted of 12 inspectors, including a lay inspector, who spent atotal of 52 inspector daysin the
schoal

spent 207 hours observing 243 lessons and reviewing children's work;
attended a sample of registration sessions;

attended assemblies and arange of extra-curricular activities,

had lunch with the pupils on several days,

observed pupils arrival at and departure from school;

observed al teachers, at least once and most several times;

had discussions with the headteacher, teaching and non-teaching saff, the Chair of Governors
and other governors,

reviewed all the available written work of a representative sample of six pupils from each year
group and talked to these pupil about their work and heard their views on the school;

hdd informal discussions with many other pupils;

analysed a large amount of documentation provided by the schoal both before and during the
ingpection including:

the school prospectus,

schoal palicies;

the Governors Annual Report to parents,

minutes of governors meetings,

financial statements;

the School Devel opment Plan;

subject palicies and planning;

pupils reports and records, including special educational needs records

hed a meeting attended by 74 parents and considered 164 responses from parents to a questionnaire
asking about their views of the school
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DATA AND INDICATORS

Pupil data

Number of pupilson

Number of pupils

Number of pupilson

Number of full-time

Financial data

rall (full-time with statements of | school'sregister of | pupils digible for
equivalent) SEN SEN free school medls
Y7-Y13 1278 14 181 51
Teachers and classes
Qualified teachers (Y7 — Y 13)
Total number of qualified teachers (full-time 71.05
equivalent)
Number of pupils per qualified teacher 17.99
Education support staff (Y7 — Y 13)
Total number of education support staff 16
Total aggregate hours worked each week 371
Percentage of time teachers spend in contact with 80.4
classes:
Average class size KS3 26
KA 23
Financial year: 1998/99
£
Total Income 2,500,631
Total Expenditure 2,504,377
Expenditure per pupil 2,185
Balance brought forward from previous year 3,579
Balance carried forward to next year -167
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PARENTAL SURVEY

Responses (per centage of answersin each category):

| fed the school encourages parents to play
an active part in the life of the school

I would find it easy to approach the school
with questions or problems to do with my
child(ren)

The schoal handles complaints from parents
well

The school gives me a clear understanding of
what istaught

The school keeps me well informed about my
child(ren)'s progress

The schoal enables my child(ren) to achieve
agood standard of work

The school encourages children to get
involved in more than just their daily lessons

| am satisfied with the work that my
child(ren) idare expected to do at home

The school's values and attitudes have a
positive effect on my child(ren)

The schoal achieves high standards of good
behaviour

My child(ren) like(s) schoal

Other issuesraised by parents

Number of questionnaires sent out: 1278
Number of questionnaires returned: 164
Strongly Agree Neither Disagree | Strongly
agree disagree
13.2 63.5 15.0 6.6 18
38.9 54.5 24 3.6 0.6
19.9 47.0 27.7 4.8 0.6
20.4 61.1 13.2 54 0.0
329 52.1 9.0 4.8 12
46.1 44.9 54 3.0 0.6
37.7 53.9 4.2 4.2 0.0
26.9 515 10.2 10.2 12
34.1 50.3 12.6 3.0 0.0
335 53.3 9.6 24 12
34.7 52.7 12.0 0.6 0.0

Consultation evenings very crowded and not enough time to talk to teachers.

Gillingham School, September, 1999
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