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Main Findings of the I nspection

1 The schoadl intake covers the whole range of abilities, but adl pupils have specific learning
difficulties which inhibit the development of literacy and numeracy skills to a significant degree.
Some pupils have additiond specid educationd needs, such as language problems or associated
emotiond and behaviourd problems. Pupils leave the schoal & the end of Year 8. Judgements on
pupils atainments across the school are based on lesson observations, scrutiny of pupils work,
examination of pupils satements of specia educationa needs and annua reviews and of their
individud education plans. The results of reading, Spdling and numeracy tests have been examined
and the results of arecent pilot of the end of Key Stage 2 assessments have aso been scrutinised.

2. Assessment on entry indicates the severity of the difficulties which pupils have, particularly in
literacy and numeracy and often with associated emotiond and behaviourd difficulties which affect
ther learning. On entry to the school, pupils levels of atanment are sgnificantly below nationd
expectations in English and mathematics. Those pupils who have statements of specid educationa
needs have atanments in literacy and numeracy which are very dgnificantly below nationd
expectations.

3. In English the attainment of pupils is below nationd expectations. However, a both key
stages the progress of pupils in reading, writing and spesking and listening is good. By the end of
Key Stage 2 pupils have good word attack skills, spell smple words accurately and can talk about
subjects of persond interest. Key Stage 3 pupils read fluently with expresson, with carefully
Sructured support they write vivid and emotive poems and they can begin to discussissues arising in
literature thoughtfully and logicaly.

4, In mathematics across the school pupils make satisfactory, sometimes good progress.
Progress in number is good and in other agpects of mathematics it is satisfactory. By the end of Key
Stage 2 the higher-attaining pupils atain sandards in line with national expectations and in Year 8,
pupils attainment suggests that the more able are likely to achieve the nationa expectations by the
end of Key Stage 3.
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5. In science a Key Stage 2 atainment is in line with nationd expectations and pupils make
satisfactory progress with regards to developing their knowledge and understanding. However, their
progress in other agpects of science ranges from satisfactory to unsatisfactory and overal at Key
Stage 2, their attainment is lower than nationa expectations. At Key Stage 3 pupilsS progress in
stience is unsatisfactory and they are behind schedule in reaching nationa expectations by the end of
the key stage.

6. In design and technology, pupils attainment is below nationd expectations at Key Stage 2
and behind the schedule necessary to meet nationa expectations by the end of Key Stage 3.
Progress at both key stagesis unsatisfactory.

7. In information technology attainment is in line with nationd expectations at Key Stage 2 and
pupils are on schedule to meet national expectations by the end of Key Stage 3. Progress in most
aspectsis satisfactory at both key stages

8. In history and geography many pupils attain nationa expectations at the end of Key Stage 2.

Many of the pupilsin Key Stage 3 are likely to reach the nationa expectations. Overdl attainment
is better in pupils ora rather than written work. Pupils make good progress in their knowledge of
an increasing variety of topics and satisfactory progress in the key skills associated with these
subjects.

0. In ther modern foreign language, dthough atainment is below the nationd expectation,
pupils make satisfactory progress.

10. In religious education, particularly in their ord contributions, pupils demondrate attainment in
line with the expectations of the school’s “agreed” syllabus, but their written work is more often

below. All pupils make at least satisfactory progress.

11. In at and music atainment is in line with nationa expectaions. Pupils make satisfactory

progress.
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12. In physicad education, because of thelir weaknesses in planning and evauating, atainment is
below nationa expectations athough the performance of some pupils is in line with nationd
expectations. Progressis satisfactory and sometimes good.

13.  Ovedl pupils with gatements of specia educational needs make good progress in relation

to the targets set in their annua reviews.

Attitudes, Behaviour and Personal Development

14. Pupils have good attitudes to learning. Their behaviour is very good around the school ad
mostly good in lessons. Occasiondly it is unsatisfactory because of the inconsstencies in the way
some teachers manage pupil behaviour. Concentration ranges from very good to unsatisfactory.
Often pupils remain on task for long periods athough there are occasons while a minority need
prompting to complete their work. There are very good relationships between adults and pupils.
Pupils work together very well and often volunteer to help one another. Pupils are keen to fulfil the
targetsin their individua care plans and to meet the responghilities they are given, such as dormitory
captain or prefect. Pupils do not have the skills to plan and manage extended tasks such as
investigations in mathematics and science.

Attendance

15.  Attendance at school is good. Pupils arrive a school on time and, with a few exceptions,
lessons start promptly.

Teaching

16.  Teaching ranges from unsatisfactory to excellent but it is satisfactory in the vast mgjority of
lessons. Teaching is satisfactory or better in just over 9 out of 10 lessons. It is good or better in
amog 4 out of 10 lessons. Thereis little difference between the key stages. Thereisawide variety
in the qudity of teaching. The greatest proportion is satisfactory but a smal proportion is excdlent
and asmall proportion unsatisfactory or poor.
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Curriculum and Assessment

17.  The curriculum is broad, baanced and relevant and includes dl subjects of the Nationa
Curriculum. In most subjects, curriculum planning is good, dthough in science, teachers knowledge
and understanding of the National Curriculum iswesk. The twenty-four hour curriculum provison is
a drength of the school. Extra-curricular provison, including sport, is very good. The qudity of
formative assessment ranges from good to unsatisfactory. Although the school assesses the pupils
againgt Nationd Curriculum levels, the teachers knowledge of the assessment criteriais varigble.
The use of assessment information to inform planning aso ranges from good to unsatifactory. It is
particularly good in English where well focused targets are used to guide pupil’ s learning.

Pupils Spiritual, Moral, Social and Cultural Development

18.  Ovedl, pupils spiritud and mord development is good. The provison for socid ad
cultural development is very good. Pupils have a wide range of opportunities to take responsbility
and paticipate fully in the community. Through the study of literature, theatre vidts, musica and
dramatic productions as well as through design and technology, persona and socid education and
religious education, they develop their understanding of their own and other cultures. The school has
high expectations of pupils behaviour and the relationships between pupils and al adults are good.

Support, Guidance and Pupils Welfare

19.  The school’s provison for pupils support, guidance and welfare is good. The procedures
to monitor pupils progress are sound but as yet are not used sufficiently to help teachers plan for the
pupils future learning. Monitoring of persona development both insde and outside the classsoomis
good. The monitoring of attendance is excelent. Expectations of pupils behaviour are generdly
high and are supported by a wel understood and consigtently applied system of “pluses and
minuses’. Incidents of misbehaviour and the actions taken are carefully recorded and monitored.
The school has good child protection procedures which are well known and understood by dl adults
within the school. The hedith,
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safety and wdll-being of its pupils are priorities for the school and al these areas are well promoted
by effective policies implemented consstently across the twenty four hour curriculum.,

Partner ship with Parents and the Community

20.  The school’ s partnerships with parents and the community are good. Information provided
for parents is good and includes regular newdetters. Subject reports are sent to parents at the end
of the autumn and summer terms. These are very detailed and include references to pupils kills,
knowledge and understanding as well as ther attitudes to learning and life outsde the classroom.
Parents gppreciate the high qudity of reports and annua reviews. The involvement of parents in
ther child's learning is limited by the wide geographicd area from which the pupils are drawn.
Opportunities for parents to discuss pupils work and progress are available at a mutually convenient
time. Good communications exist with those living abroad ether by telephone or facsmile. The
school makes very good use of both the loca and wider community.

L eader ship and M anagement

21.  The leadership and management of the school by the headteacher are very good. The
headteacher provides very clear educationa direction for the school and the school is largely
successful in meeting its Sated ams. However development planning, monitoring of standards and
evauation of teaching and learning are unsatisfactory.

Staffing, Accommodation and L ear ning Resour ces

22.  The school has aufficient qudified teachers, classroom assistants and care staff to meet the
demands of the curriculum and the resdentia aspects of schoal life. Staff are deployed well in most
cases to meet the curriculum and resdential aims of the school. Staff development is a priority for
the school and a process of appraisd to support professiona development is well established.
Whilg the level of gaff skills rdating to specid needsis good insufficient emphasis has been given to
developing teachers subject knowledgein
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redaion to the Naiond Curriculum and ther adility to make accurate Nationa Curriculum
assessments in mathematics, science, design and technology and information technology. The school
dte is very attractive and contributes positively to the generd life and ethos of the school. The
accommodation of the school is satisfactory and meets the demands of both the curriculum and the
resdential provison. The school has satisfactory resources for the subjects of the curriculum,
induding the library.

The Efficiency of the School

23.  The school development plan does not provide a clear basis for improvement and is not
linked to financid planning. The process of planning for long term improvement is unclear. The
process of planning, evauation and review, together with the financid implications does not yet form
an effective drategy for improvement. The financid control of the funds available directly to the
school for curriculum development is very wel managed and used effectivdly. The routine
adminigration of the school is very effective and the school runs smoothly from day to day. The
school makes satisfactory use of the staff, accommodation and resources available. However, staff
with managerid respongbilities are not dways effectively deployed to meet the managerid
objectives of the school particularly in respect of the evauation of teaching and learning and the
monitoring of standards. Taking into account the satisfactory standard of teaching, the qudity of
education provided and the progress made by the pupils the school gives satisfactory vaue for

money.

24. Key Issuesfor Action after the Inspection

1. To improve the planning for the development of the schoal by:

cregting a manageable set of priorities that focus more precisdy on pupils atainment and progress,
and linking developments more closely with the tota budget for the schoal.

2. To improve the accuracy and consistency of teacher assessment by:
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improving the teachers knowledge and understanding of the Nationd Curriculum assessment criteria
particularly in mathematics, science, desgn and technology and information technology;
.. edablishing a system to standardise the quaity of assessment judgements; and using assessment

information more accurately to promote the progress of pupils.

3. To implement a system that facilitates the monitoring and evauation of teaching to ensure that:

the school can identify the factors which promote good and very good teaching and improve the
overdl qudity of teaching.

4. To raise sandards in science by:

improving teachers knowledge and understanding of the Nationa Curriculum for science;
. planning a scheme of work that guides the teaching of scientific knowledge and understanding
and stience invedtigation kills,
.. planning lessons that have chdlenging learning objectives and effective Srategies for achieving
them.

INTRODUCTION

Characteristics of the school

25.  Appleford is a independent day and boarding school for boys and girls of 7 - 13 years of
age who have specific learning difficulties (dydexia). Currently, there are 88 pupils on roll, of whom
30 are day pupils. There are 14 girls and 74 boys on roll. Twenty-two pupils have a statement of

gpecia educational needs. Pupils come from a wide geographica area, including abroad. Twelve
pupils have been placed at the school by their Loca Education Authorities.
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The school ams-

to provide a simulating, structured and varied curriculum for the dydexic child, with the man
emphads placed upon English skills of spdlling, reading and handwriting.
.. to restore sdlf-confidence so that the pupils believe in themsaves and become more aware of
what they can achieve.
. to develop sdlf-respect and sdlf-reliance by fostering salf-organisation and independence kills.
.. to cultivate courtesy and congideration for others by developing an understanding of an individua

within a community.
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26. KEY INDICATORS

Attendance

Percentage of half days (sessions) missed
through absence for the latest complete
reporting year :

Exclusons

%

Number of exclusions of pupils (of statutory school age)

during the previous year :

Quiality of teaching

Percentage of teaching observed which is:

Quality Assurance Consultants (Glos.)

Authorised School 3.0
Absence National comparative data 10.0
Unauthorised | School 0.0
Absence National comparative data 1.0
Number
Fixed period 2
Permanent 0
%
Very good or better 19
Satisfactory or better 93
L ess than satisfactory 7
June 1998
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PART A: ASPECTSOF THE SCHOOL

EDUCATIONAL STANDARDSACHIEVED

Attainment and Progress

27. In English, pupils make good progress in reading, spelling, spesking and ligening. By the
end of Key Stage 2, pupils have good word attack strategies and can spell smple words correctly.
They are able to express themsdves oraly and listen to others contributions. Key Stage 3 pupils
read fluently with expresson and with help they are able to write moving poems. They enjoy
discusson about different kinds of literature. Pupils attainments in reading and spdling a Key
Stage 2 and Key Stage 3 are below nationd expectations, as would be expected as a result of their
specific learning difficulties. Pupils progress with handwriting is very good and by the end of Key
Stage 2, the mgority of pupils have developed an efficient and neat cursve syle, which they
develop further in Key Stage 3. Ther attainments in handwriting skills are in line with nationd
expectations by the end of Key Stage 2 and in Key Stage 3. Progressin writing isgood at both key
stages and with carefully structured support, pupils develop arange of writing styles, gppropriate to
different audiences. Their atainments in writing are below nationa expectations a both key stages
asareault of their specific learning difficulties.

28. In mathematics, pupils are taught in ability groups throughout the school. By the end of Key
Stage 2, higher ability pupils achieve sandards in line with nationd expectations, while the attainment
of the remainder of pupils is dightly lower. By the time pupils leave the school in Year 8, higher
ability pupils are demongrating standards in line with nationa expectations at the end of Key Stage
3. Other pupils attainments are gpproaching nationa expectations by the end of Year 8.

29.  The youngest higher-attaining pupils in Key Stage 2 understand the properties of smple

two-dimensiona shapes and are able to compile and use bar charts to interpret data. The lower
attaining pupils use addition and subtraction efficiently. By the end of Key Stage
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2, the most able pupils can add and subtract decimas and present data accurately in a variety of
forms. In Key Stage 3, the higher attaining pupils understand decimd rotation to three places and
can convert decimas into fractions. The lower attaining pupilsin Key Stage 3 understand reflective
symmetry and simple fractions. All pupils make at least satisfactory progress in mathematics. In
number, across the school, progressis good. Attainment in investigative mathematicsis restricted by

alack of opportunities within lessons.

30. In science, pupils attainments at Key Stage 2 are lower than nationd expectations. In Key
Stage 3, they are behind the schedule necessary to meet nationa expectations at the end of Key
Stage 3. At Key Stage 2, pupils make satisfactory progress in developing their knowledge and
understanding of science, but in other aspects of science, their progress is unsatisfactory. In dl
aspects of science, pupils progressin Key Stage 3 is unsatisfactory.

3L In design and technology, pupils atainment is below retional expectations at the end of Key
Stage 2 and behind the schedule required to meet national expectations by the end of Key Stage 3.

Pupils progressis unsatisfactory at both key stages. In information technology, pupils attainment is
in line with national expectations a Key Stage 2 and pupils are on schedule to meet nationd
expectations at the end of Key Stage 3. Progress in information technology is satisfactory at both

key stages

32. In history and geography, many pupils reach national expectations at the end of Key Stage 2
and given their satisfactory to good progress at both key stages, are on target to meet nationa
expectations a the end of Key Stage 3. In French, dthough attainment is below the nationa
expectation, pupils make satisfactory progress. Attainment in religious education is in line with the
expectations of the school’s ‘agreed’ syllabus. All pupils make at least satisfactory progress. In art
and mugic, attainments are satisfactory and are in line with nationa expectations. Pupils attainments
and progress in relation to musical performance are good.  Pupils make satisfactory progress. In
physcd education, atanment is below national expectations because of pupils wesknesses in
planning and analysing, but individua performances are in line with nationa expectations. Progress
is satisfactory and sometimes good.
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33.  Acoss the curriculum, progress is sound or better in dmost nine out of ten lessons. It is
good in amogt one in three lessons and unsatisfactory or poor in asmall number of lessons. Despite
the small proportion of girlsin school, no differencesin ether atainment or progress were noted as a
result of gender, nor were any differences highlighted as aresult of either race or socid background.

No sgnificant trends were noted over time. There are no sgnificant differences between the key
stages.

34. Pupils with specid educationd needs make good progress in relation to the targets set at

their annud reviews.

Attitudes, Behaviour and Personal Development

35.  Pupils have good dtitudes to learning. They are interested in their work and are motivated
to learn, especidly when they are set simulating and chalenging tasks. Pupils concentration is often
very good and they normaly work hard for extended periods particularly where activities are
properly structured by teachers. In afew lessons pupils are captivated by the activities in which they
ae engaged. A minority of pupils lack concentration and need prompting, sometimes strong
prompting, to focus on or complete their work. Pupils most easily lose concentration in the last two
lessons of along afternoon session without a break. Some pupils persevere when facing problemsin
their learning while others too quickly look for help. Pupils make good progress towards the socid
and behaviourd targets set at their reviews.

36. Pupils are courteous and trustworthy. Generdly their behaviour is very good about the
school, such asin the playground and common rooms. Behaviour is mostly good in lessons. On the
few occasons when behaviour is unsatisfactory there are inconsstencies in the way some teachers
manage pupils behaviour. Pupils respect each others property and they make responsible and safe
use of materias and equipment, such as when playing games or working with computers. The
school’ s records show few ingtances of bullying and those that occur are minor and well managed
and this is much gppreciated by parents. There have been two temporary exclusions during the

school year.
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37. Relationships among pupils and between pupils and adults are very good. Pupils co-operate
and collaborate well during lessons and other activities. They often help each other, for example,
when exploring new computer software or answering chalenging questions from the teecher. Pupils
usudly listen carefully to each other and show respect for what is said. On a few occasions pupils
add congtructively to each others comments.

38.  Pupils vaue the responghilities they are given during lessons and leisure time, such as
dormitory captain or looking after books and equipment. They dtrive to meet the targets they are
s, for example, those ligted in their individua care plans and are largely successful in this. Pupils
effectively fulfil responghilities such as being a school prefect or serving on the school council.

39. In some lessons pupils are encouraged to take responghility for their own work. However,
most pupils do not have the skills necessary to solve problems for themsdlves or to take charge of
extended projects that have clear objectives but are loosely structured by teachers. They do not
plan their own investigations in science and mathemdtics, or independently evauate their own and
each others work, such asin physica education and design and technology.

Attendance

40.  Attendance at school is good. Day pupils arrive a school on time and lessons, with a few
exceptions, start promptly. Day pupils are registered a the sart of each school sesson and the
wheregbouts of al pupils are checked informaly at other times during the day.

QUALITY OF EDUCATION PROVIDED
Teaching
41.  Teaching is satisfactory or better in just over 9 out of 10 lessons. It is good or better in

amog 4 out of 10 lessons. There is little difference between the key stages. There is a wide

variation in quality across the school; teaching ranges from excellent to poor. Teachers
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have good knowledge and understanding of the methods used to teach pupils with specific learning
difficulties. They plan and prepare lessons effectively and use carefully structured gpproaches that
help pupils overcome ther difficulties with sequencing, organisation and literacy.

42.  Teaching is dways good or better in physica education; it is a least satisfactory and often
very good in geography, history and art. Teaching is satisfactory or better in dl English lessons. In
modern foreign language and religious education, teaching is dways satisfactory and in mathematics,
music and science it is satisfactory or better in the mgority of lessons. The qudity of teaching in
information technology is lower, being satisfactory in only three-fifths of lessons. Too few lessons of
design and technology were seen to make a secure judgement on the qudity of teaching.

43. At Key Stage 2 teaching is satisfactory or better in 9 out of 10 lessons and is good or very
good in 4 out of 10 lessons. In the best lessons teachers have good understanding of the subjects
they teach and they use time and resources well so that lessons proceed at an gppropriately brisk
pace. In an English lesson, for example, pupils ability to spell words improved because the
teacher’s knowledge of the subject was very good, the work was matched well to pupils abilities
and activities were very wdl organised. In a geography lesson, the teacher made very good use of
questions to review pupils knowledge of river formation, gained from the previous lesson and then
to introduce the next topic; in this lesson the teacher used a range of effective methods,
incorporating both geography and science, to promote pupils understanding of compass directions.

In the smal number of lessons where teaching is unsatisfactory or poor, teachers use resources
ineffectively, there are low expectations of what pupils have to achieve and work is not matched to
pupils abilities.

44. At Key Stage 3, teaching is satisfactory or better in over 9 out of 10 lessons and is good or
better in dmost 4 out of 10. A smdl percentage of teaching of the highest quadity was seen at Key
Stage 3. In aphysicd education lesson for example, the assessment of pupils high-jump skills was
used to help them improve thelr technique and make consderable gains on their previous best
performance. In the smal number of lessons where
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teaching is unsatisfactory, teacher’s knowledge and understanding of the subject and how it should
be taught is wesk and work is not matched to pupils bilities.

45.  Across the schoal, teachers dmost dways manage pupils behaviour well. On the rare
occasons when discipline is fragile, it is because the work set for pupils does not chalenge them
aufficiently. In the great mgority of lessons teachers use questioning and tasks well to assess what
pupils know and to help them make at least satisfactory progress. Homework is set regularly; itis
an important feeture of the life of the school and makes a very sgnificant contribution to pupils
progress in dl subjects. A daily “prep” period, after schoal, is shared effectively by both day and
boarding pupils.

Curriculum and Assessment

46.  The curricdum is broad, baanced and rdlevant. Almogt hdf of the totd teaching time is
dedicated to the teaching of English and mathematics. Given the specific learning difficulties of the
pupils, such organisation is appropriate. All subjects of the Nationa Curriculum are provided and
religious education istimetabled. Sex education and drugs education are taught through science and
the persona and socia education programme and parents acknowledge the qudity of this provison
as a drength of the school. In subjects other than design and technology, the planning pays sufficient

regard to the Nationa Curriculum orders.

47.  Opportunities for pupils to access the curriculum are variable. In some subjects the teaching
methods and materials are good but in others they are unsatisfactory. The arrangement of the
teaching groups is satisfactory. Curriculum planning for specid educationa needs and provision for
pupils with statements of specid educationd needs is good. Individud multi-sensory teaching
programmes are provided and, where required, pupils have access to the speech and language
therapist and the occupationd thergpist. Provison for the artsis very good with a very broad range

of extracurricular activities of a high standard supporting work done in lessons.
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48. In most subjects curriculum planning is good. Both long and short term planning provide
clear continuity and progresson. However, those eements are not secured in science or design and
technology

49.  The extracurricular provison, including sport and competitive team games, is very good.
There is an extensve programme of after school and weekend activities and a comprehensive
gporting fixture list. However, opportunities for girls to represent the school at sport are limited.
The wider curriculum provison, including the twenty-four hour curriculum, is a particular srength of
the school, which is greatly appreciated by parents. Both day and boarding pupils are able to take
advantage of extra-curricular activities.

50. On-going assessment, including the qudity of targets in individud education plans and the
frequency and effectiveness of teachers own records, ranges from good to unsatisfactory. These
aspects are good when teachers subject knowledge is secure. In such cases they have a direct
impact upon the quality of the pupils performance. The quality of care plans for al, including day
pupils, isgood. Pupils are formally assessed twice a year in reading and spelling, and the results of
these tests are used to set future targets.

51.  The schodl has, informaly and unofficidly used the end of key stage tests to assess the
pupils. It is currently consdering officidly assessng pupils using the end of Key Stage 2 tests.
Teacher assessment using National Curriculum levels is aso undertaken and reported to parents.
However, the limited knowledge and understanding of the National Curriculum by some teachers
mean that the reliability of such assessments cannot be guaranteed. Internd moderation is not
routinely undertaken by al, especidly in the core subjects and the school has not sought externa
vaidation of its assessment judgements. It is conddering forming links with the loca primary school
in order to standardise teachers' assessments.

52. The use of assessment information to influence planning dso ranges from good to
unsatisfactory. It is particularly good in English where targets are specific and measurable and have
an dmost immediate influence upon the pupils next stage of learning. In other subjects, records are
less precise, referring to coverage or attitude rather than actual
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atanment. Annua reviews conform to statutory requirements and result in very detalled and
effective documents, which are gppreciated by parents.

Pupils Spiritual, Moral, Social and Cultural Development

53.  The school’s provison for pupils spiritua and mora development is good, and for socid
and culturd development it is very good.

54. Religious education lessons make a good contribution to spiritud development. Pupils are
encouraged to explore fundamenta questions about God. Boarders attend the Sunday service a
the loca church, confirmation classes are offered in school and pupils have written their own prayer
books. Brief prayers are said a the concluson of weekly house assemblies and at the start of some

morning lessons but provide little opportunity for spiritua reflection.

55.  The school places a strong emphasis upon good behaviour. It has a clear policy, and has
successtully targeted behaviour a medtimesto improveit. Pupils have aclear understanding of right
and wrong and ther reationship with al adults, teachers, support assstants and care and ancillary
daff, is very good. The study of the poetry of The Great War has provided pupils with

opportunities to explore a number of mord issues.

56.  Through the house system, the school council and their duties as prefects, pupils have many
opportunities to take regponghility and contribute to the life of the school. An impressive range of
over thirty after school activities, involvement in village activities and specid events such as the
annua musica production and a talent contest enable pupils to participate fully in the community. In
house assemblies, pupils are provided with opportunities to discuss fregly issues that are important
to them and to celebrate their own and other pupils successes. The resdentid and care
arrangements make a very good contribution to the development of positive relationships and socid
behaviour. All saff set very good examples for pupils.
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57. Opportunities for pupils to explore their own and other cultures are very good. Pupils are
given access to authors and works from the English literary heritage and vigits to the theatre. They
participate in musica and dramatic productions. In persona and socia education their programme
of vidts include a mosgue and a synagogue. Very good use is made of fidd trips to the loca
community and heritage stes including Stonehenge, in history and geogrgphy. In desgn and
technology pupils enjoy a range of locd crafts as well as Indian cooking and the making of
Indonesian puppets.

Support, Guidance and Pupils Wdfare

58.  The school’s provison for the support, guidance and wefare of its pupils is good. The
school createsa warm, open atmosphere where pupils fed secure and vaued. Pupils are confident
in their dealings with adults and willingly gpproach them with any concerns they may have secure in
the knowledge that they will be listened to and their problems and worries will be taken serioudy.
Rdationships throughout the school community are supportive and friendly, and this has a postive
effect on standards of both attainment and behaviour.

59.  The procedures for monitoring pupils academic progress are sound but, as yet, they are
insufficiently focused or used to inform teachers planning in order to promote pupils future learning.
The practice of marking work aongsde individua pupils is very good. It promotes understanding
and enables pupils to improve and make progress. The report for the annua review of those pupils
with statements of specia educationa need is excdlent. It includes, besdes details of attainment and
progress in the core subjects, the results of any diagnostic or other tests undertaken. Targets are set
for improvement during the review process. Monitoring of pupils personad development within
school, during after school activities and in the resdentia setting is good and conggtent.  Any
problems with attendance are quickly resolved by direct gpproaches to parents and monitoring of
attendance is excdlent. Generdly, expectations of pupils behaviour are high and most pupils strive
to meet them. The school has a rewards and sanctions system which is well understood by pupils
and usudly applied conagtently by the saff. The care staff endeavour to ensure that any problems
during the school day are not carried over into the resdentid setting and that the pupils fed that they
have a fresh start when school is over. The incident book is kept in the staff room and is accessible
to dl adults; it incdludes detalls of problems, including
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misbehaviour, and successes of pupils and is an effective way of keeping staff informed of any
difficulties the pupils may be experiencing. Incidents of mishehaviour and the action taken are
carefully recorded and monitored by staff. The school follows appropriate procedures for child
protection and staff are vigilant. They are aware of the sengtivities attached to this area and familiar
with the actions which they may need to take.

60.  Appropriate procedures and policies are in place to promote the hedth, safety and well
being of the pupils. They are goplied congstently acrass the twenty four hour curriculum and include
fire drills conducted during the night.

61.  The care provided within the resdentid setting is very good and this care is aso extended to
day pupils. The houseparents create a family atmosphere where pupils fed safe. They are ready and
willing to give pupils support in any area of their life which is causng them a concern. In this they
receive weekly support from a psychotherapist who will discussindividua or more genera problems
asthey arise. Her sessons with individud pupils are confidentid.  Attention is given to the provison
of hedthy, varied and carefully monitored menus, which are appreciated by pupils whose comments

are taken into account.

Partner ship with Parents and the Community

62.  Despite the very wide geographical area from which the pupils are drawn, the school keeps
in good contact with parents. Information provided for parents is generdly good and includes
regular newdetters which keep parents informed of both past and future events. Subject reports of
high qudity are sent to parents twice a year. These include information about pupils skills,
knowledge and underdanding as well as detals of ther attitudes both within and outsde the
classoom. Sections are devoted to useful summaries by the group tutor, headteacher and
houseparents. Pupils and parents are dso asked to comment upon their report and identify for
themsalves their drengths and areas for improvement. Opportunities for parents to discuss their
child's progress are avallable at any convenient time and there is aforma parents day in the Spring

term.
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63.  The school has regular contact with those parents who bring their child to school each day.

Parents of weekly boarders have the opportunity to talk to staff either on Friday evening or Sunday
evening; a other times contact is maintained by letter or telephone. The schoal is flexible in
aranging times to see parents who are in this country for only a short time. At other times the staff
keep in touch by telephone or facamile. All parents are kept informed of the good things which
happen as well as with any problems or concerns.  The school holds an annud bal which is well
supported by parents and the Friends of Appleford raise considerable sums of money which enable
the schoal to further enhance its work. The school makes good use of parents expertise, where
appropriate. For example one parent was able to come and cook some Indian food with the pupils

and demonstrate how to wear asari.

64.  The schodl is very successfully involved with the local community. Confirmation dlasses for
children in the school and from the village are held a Appleford and the ceebration after
Confirmation on the Sunday after the ingpection is being hosted by the school. The school uses the
loca community for its village study and pupils attend locd functions such as bonfire night and fetes.

Locd artists and craftspeople vigt the school and there are links with the local primary school. The
school makes good use of the wider community including vigts to Stonehenge as part of a hisory
topic. Theeffect of dl these links on the pupilslearning and persona development is good.

THE MANAGEMENT AND EFFICIENCY OF THE SCHOOL

L eader ship and M anagement

65.  The headteacher provides very good leadership and gives a very clear direction for the life
of the school. The ams of the school are clearly stated and understood and provide a framework
which is reflected through the life of the school. The school’ s Directors provide support, expertise
and advice to the headteacher, the staff, pupils and parents. The school development plan has no
forma links with the school’s financid planning, which is the sole responghility of the school’s
Directors. The development plan is based on issueswhich are
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raised and discussed firgt by staff and then by the headteacher with the Directors. The school bursar
provides monthly financia statements for the Directors, who decide on spending priorities within the
school. The headteacher manages the curriculum budget efficiently. The school development plan is
drawn up by the headteacher and staff and presented to and discussed with the Directors in order to
set their spending priorities. The school development plan is not prioritised or fully costed and this
limits its effectiveness as a toal for the planning and monitoring of teaching and learning.  Although
there are regular links between the Directors and senior management team their meetings are not
normaly minuted and there are no formd agendas for these meetings. There is insufficient
documentation on school development planning and its evduation. There are no subject or care
development plans. The headteacher is responsible through his job descriptions for the monitoring
of educationd targets. He provides strong guidance and leadership and his support is greetly vaued
by daff, parents and pupils dike. However, the opportunities for him to monitor and evauate
teaching and learning are severdy redricted by his own teaching commitment which limits the time
available to him to monitor teaching and learning particularly in reaion to the school’s sated aim of
focusng on English and mathematics. While support for teaching and learning is good, the support
for the curriculum is not sufficiently focused on bringing about improvement through the systematic
andysis of srengths and wesknesses in pupils atainments. The school has a very poditive ethos
and islargely successful in meeting its Stated ams.

Staffing, Accommodation and L ear ning Resour ces

66. There are aufficient wel qudified and experienced teaching daff to teach the planned
curriculum to dl pupils and to meet their specid needs. The subject expertise of staff is well
meatched to their teaching responghilities. A sgnificant number of staff have specidist qudifications
in the teaching of pupils with specific learning difficulties. This, together with a favourable pupil
teacher ratio helps to ensure the individua needs of pupils are met. Staff are deployed well in most
cases but gaff with management responghilities do not dways have sufficient time to meet their
respongbilities for evauating the teaching and learning and monitoring dandards.  Professond
development of staff isahigh priority for the school and an effective system for gppraisal to supports
teachers. Staff have used the availability of
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courses to improve their expertise with pupils with specific learning difficulties but insufficient
emphasis has been given to developing subject knowledge in mathematics, science, desgn and
technology and information technology. This has limited the ability of some saff in these subjects to
plan and assess the Nationd Curriculum.

67.  The educationd support assstants are sufficient and well deployed to support pupils work
in English. They make a good contribution to pupils progress. There are sufficient care gaff to
meet the demands of the school, and they make a good contribution to the life of the school. Staff
report they are wel supported by a mentoring sysslem and new staff are carefully inducted into the
school. These procedures contribute positively to their effectiveness.

68.  Theschool occupies avery dtractive Ste which is very well maintained and well used by the
school to provide a good range of activities for pupils. The accommodation is sufficient to meet the
demands of the curriculum and residentid needs of pupils. Teaching accommodetion is satisfactory
and includes specidist science and art and design accommodation. The science laboratory is small
as are some classsooms and athough adequate for the size of groups being taught, they do
occasondly limit the range of investigative and practicd work which can be covered in science,
music and mathematics.  The facilities for physcd education are very good and the sports hal
provides a good large space for assemblies, drama activities and concerts. The teaching areas are
enhanced by good displays of pupils work.

69. There are sufficient learning resources in al subjects except design and technology and
resources in English, information technology art are good. Resources in physical education are very
good. The library stock is satisfactory. Pupils use the library for their persona reading but were not
observed during the inspection using it often for research or independent study. The school makes
good use of loca museums and loan collections and vidits to places of interest are well used to
enrich the curriculum.
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The Efficiency of the School

70.  The school has 88 pupils on roll, 58 of these are boarders. The current annua fee for full
boarding is £11,985 which is broadly in line with smilar schools. In recent years there have been
improvements in the teaching and resdentid accommodation, the provison of a sports hal and
equipment for information technology.

71.  The sthool has a devdopment plan which outlines plans for minor improvements to
buildings, professond development of staff and improving aspects of monitoring pupilsS progress
and care. These are discussed within the school and findly agreed with the directors. The
headteacher manages the budget for resources for subjects well and funds for this purpose are
satisfactory. There are no detailed subject or care development plans to guide improvements. The
school development plan is not clearly linked to financid planning and available resources. Overdl
the planning for long term improvement and the use of the development plan in this process is
unsatisfactory.

72. Financid control of the funds managed by the headteacher is very good. The school ensures
that spending on maor items represents vaue for money. The day to day adminigration of the
school is very effective. Staff are well supported, by the headteacher and Directors, records are
well maintained and communication throughout the schoal is good. The vast mgority of lessons Sart
on time and activities for pupils after school and a week ends are very well organised.

73.  The school makes satisfactory use of daff, accommodation and resources. Teaching,
educationd support saff and care saff are carefully deployed during the day and after school.
Although information technology is used wdl to support humanities, its use dsewhere in the
curriculum is under developed. The use made of the grounds and the local community is good.

74.  Teaking into account the atainment of the pupils on entry, the qudity of teaching and
education provided and the progress made by pupils, the school gives satisfactory value for money.
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PART B: CURRICULUM AREASAND SUBJECTS

ENGLISH, MATHEMATICS AND SCIENCE

English

75.  The atainment of pupils a both key stages is below nationa expectations. However, in
gpesking and ligening and in reading, the atanment of the older, more able pupils is close to
nationa expectations at both key stages.

76. In relaion to their prior atainment pupils progress over time is good. In reading, by the
end of Key Stage 2 pupils develop their knowledge of phonics and their understanding of terms such
as vowd, consonant, syllable, prefix and suffix. Their knowledge of blends and digraphs is good.
Although their reading lacks fluency, their word attack skills are good when tackling unfamiliar
words including “acquired, tragicdly, buttered”. They begin to develop the ability to use dictionaries
effectivdy. At Key Stage 3 pupils reading is generdly very accurate and they identify and correct
their own mistakes. Many read fluently and use intonation and expresson well. Comprehension
skills dso improve. Recal is very good and many pupils can respond to more complex questions
concerning characterisation and motivation. For example, they can explain how evacuee children in
‘Carie s War' felt aout being removed from their families. They can describe literary techniques
used in poems including identifying “logt the light” as a metaphor. The pupils read novels by well
known children’s authors, study twentieth century poetry, Chaucer’s ‘Canterbury Tdes and
Shakepeare’' s Macheth’.

77. Progress in writing is good. Attainments in writing are below nationa expectations as a
result of pupils specific learning difficulties. By the end of Key Stage 2 pupils generate short
accounts of weekend activities and descriptions of friends. Although many understand the principles
of smple punctuation they do not use punctuation consstently. They spell Smple words accurately
but they have difficulties with many condructions. At Key Stage 3, despite continued difficulties
with spdling, pupils vocabulary increases. They develop the
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ability to plan ther writing. With carefully sructured support, they generate vivid and emotive
poems about ‘War’, produce informative brochures about the school and Salisbury and creste
acrogtics, haikus, lanterns, onomatopoeic and shape poems. Handwriting is good. Mot pupils
produce accurate joined-up writing. Their punctuation improves and they develop the ability to use
questions marks, exclamation marks and, in some cases, speech punctuation and the gpostrophe.
At both key stages pupils undersand and effectively employ the spelling strategies that they have
been taught and make good use of the “Complete Speller” computer program.

78. In speeking and ligening, progress is good athough the structured opportunities for pupils to
engage in this aspect are limited. By the end of Key Stage 2 pupils can begin to talk about weekend
activities and topics of persond interest. At Key Stage 3 pupils take part in group discussions about
gory planning and braingorming vocabulary ligs. They can provide clear, thoughtful, logica
explanations of issues in the ‘Lament of the Banana Man'. In history, geography and rdigious
educetion they develop their abilities to talk about a variety of topics.

79.  Attitudesto learning are a least satisfactory and often good. The pupils behaviour is good
and most remain on task mogt of the time. They are keen to contribute answers and ideas to class
discussons. They pay atention when the teacher is talking and relationships with teacher and other
pupils are good. Some Key Stage 3 pupils are developing the capacity to work and use resources

independently.

80. At both Key Stages 2 and 3 the quality of teaching is dways at least satisfactory and in 4
out of 10 lessonsit isgood or very good. Overal, teaching is good.

81 In the best lessons, teachers have very good subject knowledge, particularly in reation to
the diagnoss of reading errors, drategies to improve spdling and literary appreciation. Subject
specific terminology iswell used. Lessons are well planned and have good pace. Good use is made

of praise and encouragement and day-to-day assessment is effective.
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Activities and resources are wdl matched to the requirements of individud pupils. Relaionships
between teachers and pupils are good. Tasks are clearly explained and good support is given to
individua pupils as they work. Teachers maintain a high sandard of discipline and incidents of
mishehaviour are dedlt with quickly and effectively. Support assstants are very effectively deployed
to help pupils to improve ther reading standards. Homework that builds upon classwork is set

regulaly.

82. However, there are a few lessons which start dowly, proceed without any red pace or
urgency and end without any forma review of learning. On these occasons some pupils do not
remain on task. In lessons where pupils are working on a series of individua tasks, the degree of
teacher support provided is inconsstent. In some classes, unless they specificaly request it, pupils

receive no direct support from their teacher.

83.  Curriculum planning is good and the scheme of work pays due regard to the requirements of
the Nationd Curriculum. The school provides a sructured curriculum with the emphasis upon
reading, phonetics, spelling and handwriting and the baance between this and the Nationd
Curriculum is good. Multi-sensory programmes provide each pupil with equdity of access and
opportunity which effectively address ther spedific learning difficulties Planning by individud
teachersis good. Targets are et for pupils within both their individua education plans and lesson
plans. The assessment of pupils atainment in relation to those targets is good. Teachers keep
detailed records of pupils progress in reading and pelling. The assessment of pupils within lessons
is ds0 good. The teachers are sKkilled in diagnosng difficulties and providing the pupils with
drategies to enable them to improve. Assessment of pupils attainment in relation to Nationa
Curriculum levels is not dways accurate. Staff within the English Department have agreed how to
as=ss Nationd Curriculum levels but they have not compared their understanding of Nationd
Curriculum levels with that of teachers from other schools, which would improve their confidence in
the accuracy and validity of their judgements.

84.  Thesubject makes avery good contribution to the pupils culturd development. Pupils have
taken the opportunity to study works by Chaucer and Shakespeare, The Great War and Liverpool
poets. Vidtsto the theatre, including The Globe, have been organised.

Quality Assurance Consultants (Glos.) June 1998
-31-



The depatment is wdl lead by a qualified and experienced teacher with a thorough
undergtanding of teaching English to pupils with specific learning difficulties.  All the teachers of
English have qudifications relevant to the specid needs of the pupils. Effective training has been
provided for support assgants in the assessment of reading. The high profile given to English
reflects the school’s ams well and there is a Srong commitment to high achievement by al pupils.
Speech and language therapy of high quality is provided through smal group and in-class sessons.
Learning resources, including a wide range of reading books gpplicable to the age and ability range
of the pupils, are good.

M athematics

85. Pupils are taught mathematics in ability groups throughout the school. At the end of Key
Stage 2 pupils in the higher ability classes achieve standards in line with the nationa expectation
while the attainment of other pupils is dightly lower than this. In Year 8, pupils in the high ability
classes are on line to reach the national expectation by the end of Key Stage 3.

86.  Across the school, pupils make a least satisfactory progress in relation to ther prior
attainment. In Key Stage 2 younger, more able pupils understand the properties of smple two-
dimensond shapes. They understand and compile smple bar charts, which they use accurately to
interpret data.  Less able pupils are beginning to use addition and subtraction to solve smple
problems. By the end of Key Stage 2, the most able pupils add and subtract decima numbers
correctly and they present data accurately in tabular and graphic forms. In Key Stage 3 the most
able pupils use graphs to plot and interpret data, they understand decima notation to three places
and can convert decimds into fractions. Less able pupils & Key Stage 3 understand smple
fractions, plot co-ordinates and understand reflective symmetry. Across the school pupils make
good progress in number and satisfactory progressin al other aspects of the subject. Their ability to
use number to investigate and solve problems is limited by insufficient opportunities to do this.

87.  Indmog dl lessons pupils show that they are interested in mathematics. They work hard
and persevere, despite their learning difficulties. Many have been taught good strategies
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to overcome these difficulties. Pupils behaviour is dmost dways good. They are courteous and
respectful in lessons and their relationships with adults and with each other are very good. Inavery
few lessons, pupils interet was not simulated by the work they were asked to do and
consequently they did not concentrate sufficiently and their behaviour was unsatisfactory.

88. Teaching is satidfactory or better in dmogt dl lessons. In afifth of lessons teaching is very
good and in a smdl proportion it is excelent. In a smdl proportion of lessons teaching is
unsatisfactory and occasiondly poor. The best teaching is well planned to provide highly chalenging
activities, which captivate pupils interest and simulate their enthusiasm for the subject. In alesson
a Key Stage 3, for example, the carefully structured introduction of incressingly difficult and
chalenging tasks enabled pupils to make very good progress in the use of data and its interpretation
through the congtruction of scatter diagrams. Mogt teachers have a good understanding of the
methods needed to teach mathematics to pupils with specific learning difficulties. Their knowledge
and undergtanding of the requirements of the Nationd Curriculum is not dways satisfactory. The
magority of lessons are well organised, teachers use appropriate resources well and they set high
expectations for their pupils. In lessons where teaching is unsatisfactory or poor, however, the
activities are not matched to pupils abilities and there are low expectationsin what pupils are asked
to do.

89.  The school provides a broad and baanced mathematics curriculum that is well matched to
pupils learning difficulties and which meets the requirements of the Nationd Curriculum. The
scheme of work provides guidance for teaching mathematics to pupils with specific learning needs
but does not set in sufficient detail the expected learning outcomes from the topics covered.
Consequently the school cannot be sure that teaching builds progressively on what has gone before.
The assessment of pupils atanment is carried out regularly but the results of this are not used
aufficiently to set targets for the development of the subject or for pupils individua improvemen.
Mathematics makes a good contribution to pupils mora development. Its contribution to their
socid development is satisfactory but the highly structured agpproach limits the development of
pupils initiative and independence.
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90.  Although the school has set itsdlf very ambitious targets for the improvement of pupils
attainments in the subject there is no clear plan for how these will be achieved. The monitoring of
teaching and the curriculum is insufficiently rigorous and therefore the schoal is not in a position to
identify the characterigtics of the best teaching or use these to improve the qudity of teaching. There
are sufficient teechers for mathematics, al of whom have under taken training in the teaching of the
subject to pupils with specific learning difficulties. There has been very little training related to the
requirements of the National Curriculum or its assessment procedures. Classrooms are generaly
adequate but their sze sometimes inhibits the development of investigations and practica work.
There are sufficient books and equipment for the teaching of mathematics. There is no evidence of
sgnificant differencesin attainment or progress related to race, gender or socia background.

Science

91. At Key Stage 2, pupils make satisfactory progress in developing their knowledge and
understanding of science and their attainment isin line with nationa expectations. These pupils know
a range of sources of light and that we see things because light reflects off them. They are aware
that forces can make things change, such as the shape or speed of objects, but their understanding
of friction is less secure.  Younger pupils have a good understanding of sound, they know it is
caused by vibrations, and that the pitch of a guitar string can be changed by dtering its length,
thickness or tenson. Some older pupils know about the function of body parts and that branching
keys can be usad to identify living things

92. At Key Stage 3 pupils make unsatisfactory progress in developing their knowledge and
understanding of science. Thelr attainment is behind schedule to meet nationa expectations by the
end of the key stage. These pupils have a satisfactory understanding of some aspects of science, for
example, they know sound cannot travel though a vacuum, and how to caculate the time it takes to
travel a given disance. However, their understanding of many aspects of science is shalow, for
example, in materias and thelr properties, dectricity, forces and light.
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93. Pupils progress ranges from satisfactory to unsatisfactory between different aspects of
science investigation at Key Stage 2. Overal, progressis unsatisfactory at both Key Stage 2 and 3.
Pupils attainment is below nationa expectations at Key Stage 2 and behind schedule to meet
national expectations by the end of Key Stage 3. As they move through the school pupils learn how
to follow ingructions, write up experiments, record measurements, plot graphs and use equipmen.

They are able to make reasonable observations, such as recording how a seedling grows.

However, while they are familiar with the term ‘fair test’ and carry out experiments planned by
teachers, they do not plan invedtigations for themsdalves. Pupils do not identify what to change and
what to measure in investigations or condder in sufficient detall the accuracy of their measurements.

These pupils do not make sufficient use of their knowledge and understanding of science to help

make predictions or interpret their results.

94. Pupils enjoy science lessons. Their behaviour is mostly good and they usudly concentrate
well. They make senshble and safe use of equipment and collaborate well with each other and with
teachers. Some pupils ask their own questions about science topics to help them check and extend
ther own understanding. Mogt seek teacher guidance when experiencing difficulty and make
effective use of the advice they are offered. Sometimes pupils need prompting to remain on task
and on rare occasions, to behave properly.

95.  Thequdity of science teaching ranges from good to unsatisfactory. About two thirds of the
teaching observed was satisfactory and one fifth unsatisfactory. In many lessons, while the overdl
qudity was satisfactory, there were unsatisfactory aspects. In effective lessons, teachers listen well
to pupils comments, provide activities which pupils find interesting and give appropriate emphasis to
practical work. They usually organise pupils well and provide gppropriate resources and effective
support for individuds. The overdl structure of lessonsis usudly satisfactory but in many, there are
periods during which the expected work rate is too dow. This is usualy caused by ineffective
approaches to behaviour management or inappropriate teaching strategies. Teachers do not aways
identify learning objectives for lessons or plan sufficiently demanding tasks to meet the different
needs of pupils. In some lessons teachers demondrate insufficient knowledge and understanding of
stience, epecidly physics, and the Nationa Curriculum programmes of studly.
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96.  The head of department has been effective in providing resources for other teachers and has
identified the necessary priorities to improve the facilities for science teeching. The scheme of work
for science provides an appropriate schedule for covering the National Curriculum programmes of
sudy. The use of information technology within science is in its very early stages of development.
Some pupils use drawing software to illudtrate their ideas about the solar system and CD ROMS to
research sound and light.  The curriculum gives inadequate emphasis to science investigation and
some aspects of knowledge and understanding, especidly a Key Stage 3. There is no guidance on
the step by step development of knowledge, understanding and skills as pupils move through the
school, nor is there a plan which identifies actions to raise andards of atanment. Systems for
assessment are in place and implemented, including the tria use of nationd test papers for science.
However, this datais not yet used to identify the strengths and weaknesses in pupils knowledge and
underganding or in the teaching of science. Little professond development in science has taken
place. Teachers have insufficient knowledge and understanding of the expectations of the Nationa
Curriculum programmes of study for science, and of effective methods for their assessment. These
shortfdls are having a significant and negative impact on pupils standard of attainment.

97.  The science rooms provide insufficient pace for pupils to plan and manage their own
science investigations as required by the National Curriculum. Science resources are satisfactory in
quantity and quality athough there are shortages, such as in the number of ammeters for measuring
current. There are inadequate facilities for storing materids and equipment. The dtorage of
chemicals is unsatisfactory and fails to meet recommendations published by the nationa School
Science Service. No risk assessments have been recorded for the use and storage of individua
chemicals. There is no technician support for science teaching. There are insufficient reference
materias, such as published science teaching schemes and guidance on hedlth and safety in science
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OTHER SUBJECTS

Art

98. Pupils atanments in art in both key stages are in line with nationa expectations. Progress
is satisfactory and occasiondly good. Pupils enjoy a spacious and well-equipped art room with a
kiln and both wet and dry areas. A wide range of art activities is undertaken and pupils are
encouraged to explore themes in a variety of media Technica vocabulary is introduced when
gppropriate and pupils are confident in itsuse. Artists and crafts people vist the school and provide
additiona opportunities and experiences for pupils. A paticularly plessng fegture of at is the
provison of pupils individua sketchbooks, which are highly vaued by pupils. Pupils response in
lessons is satifactory and sometimes good. Teaching is at least satisfactory and sometimes good at
both key stages. Opportunities in art contribute very pogtively to the cultural development of dl
pupils. Artiswel led by ateacher whose subject knowledgeis very good.

Design and Technology

99. Pupils make unsatisfactory progress in design and technology at both Key Stage 2 and Key
Stage 3. Ther atainment is below nationd expectations at Key Stage 2 and is unlikely to reach
nationa expectations by the end of Key Stage 3.

100. At Key Stage 2 pupils make satisfactory progress in some aspects of designing, for
example, a few drawings and plans make clear what pupils intend to make, and pupils consder
different ways of usng materids such as textiles. In contrast there is little evidence of pupils stating
the key design features of what they intend to make, evauating how well their product meets these
intentions or suggesting improvements. Pupils use of a range of materias, for example, card and
textiles, to make products such as mode fairground rides and puppets. However, the overdl qudity
of making is unsatisfactory. Pupils use only a narrow range of joining and finishing techniques, such
as masking tape to join wood or fitting wings onto card birds with paper fasteners. Pupils make
limited use of components such as lamps, batteries and air filled syringes and learn little about
making products from food.
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101. Pupilsa Key Stage 3 demonstrate reasonable progress in some aspects of designing, such
as planning the main steps of making in advance and modelling products from card, such as mugs for
younger children. They have an awvareness of the design process and congder existing products and

dternaive desgns, for example when making body decorations. However, these pupils do not
cary out sufficient research, develop design criteria and specifications, use different drawing
techniques, or evauate the products they make. These pupils make satisfactory and sometimes
good qudity products from a narrow range of materids, such as hats and masks from card. They
aso successfully make battery powered vehicles from wood and plastic sheet, and smple clothing
items from textiles which they decorate. However, pupils have a very limited range of making skills.
Pupils do not use a wide enough range of tools and do not have access to powered machinery in
lessons, such as jig saws. Their range of marking, cutting, joining and finishing techniques is very
limited. They learn little about the properties and application of resstant materids and food, or how
to control things using eectrical, mechanica or other devices.

102. One design and technology lesson was observed during the ingpection. In this lesson pupils
demondtrated pride and enjoyment in designing and making, athough a minority lost concentration
and needed strong prompting to remain on task. Pupils books', a design and technology scheme of
work, teachers plans and a large collection of photographs show that the curriculum provides
appropriate opportunities for design and technology. Opportunities are provided for pupilsto learn
new making sKkills, explore the design characterigtics of existing products, and design and make
products for themsdves. However insufficient attention is given to developing pupils designing skills,
a sufficiently wide range of making skills or their knowledge and understanding of, for example,
control and product research and evauation. Extracurricular activity effectively complements
lessons and those pupils who take part extend their range of making skills through, for example,
making boats and planes from wood or building alarge buggy for them to drive.

103. Teachers lack sufficient understanding of the expectations of the Nationd Curriculum

programmes of study and the range of skills pupils need to meet national expectations at both Key
Stages 2 and 3. Procedures for assessment and recording need to be securely based on
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nationa expectations and assessment data acquired used to identify the strengths and weaknessesin
pupils attainment.

104. The accommodation and resources for design and technology at Key Stage 2 are adequate,
but fail to meet the requirements of the National Curriculum programmes of sudy a Key Stage 3.
The school knows that there is inadequate accommodation for food technology and that there is only
anarrow range of equipment used within lessons. The ingtalation of the powered equipment aready
avalable within the school, for example a pillar drill, fals to meet the nationdly accepted
recommendations of British Standard 4163.

French

105.  Although pupils make satisfactory progress in the subject, their atainment in Years 7 and 8
is below that of pupils of a amilar age and most are unlikely to attain gandards in line with the
national expectation by the end of Key Stage 3.

106. Pupils make better progress in ther ability to listen to the spoken language and respond
gppropriately than they do in their abilities to speak it for themselves. Mogt pupils understand smple
classroom commands, short statements and questions; they show an understanding of clear speech
ether from the teacher or from a high qudity recording. Too often however, they demondrate this
undergtanding by responding in English rather than French and this limits their progress in speeking
the language. Most pupils can read and understand clearly presented single words and higher-
attaining pupils understand short phrases when they are set in afamiliar context.

107.  Pupils respond well to their lessons, they show interest, enthusasm and they concentrate
well. They are willing to ask and answer questions, dthough they usudly use English rather than

French. Pupils behaviour isdways at least satisfactory.

108. Teaching is dways satidfactory. Lessons are well planned and contain a good range of
activities to promote pupils progressin the subject. The teacher has avery good
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command of French. Resources are used well and lessons proceed at a brisk pace. In the lessons
seen there was good coverage of listening and writing activities but insufficient attention was paid to
developing pupils speaking skills. There is an appropriate policy for the subject which places its
teaching within the context of a schoal for pupils with specific learning difficulties. The knowledge
and skills which pupils are expected to acquire in each of Years 7 and 8 are not set out in a detailed
scheme of work, consequently the assessment procedures are not sufficiently rigorous in measuring
pupils progress agangt expected standards. The study of a foreign language contributes well to
pupils cultural development.

109. Leadership of the subject is satisfactory. Pupils are expected to achieve high standards,
relaionships are very good and statutory requirements are met.  Staffing arrangements are good.
Teaching takes place in two classrooms in different parts of the school and therefore storage and
accessibility of resources is a problem. There are sufficient books and equipment for teaching the
subject.

Geography

110. At the end of Key Stage 2 the atanment of pupils is broadly in line with nationd
expectations. Thisis demongrated particularly through their discussions and responses to questions,
but is less evident in their written work. Pupils make satisfactory and sometimes good progress.
The youngest pupilsin the key stage are developing a sound understanding of places and knowledge
about the effect of rivers on the landscape. They are beginning to use technicd terms such as
tributary and meander with accuracy. The oldest pupils in the key stage use the findings of aloca
village survey to extend their skills of making maps using first hand observations, photographs and
aerid photographs.  Pupils in Years 7 and 8 are making good progress and ther attainment,
particularly ord work, is satisfactory, a this point in the key stage. Year 8 pupils have a good
understanding of the classfication of economic activity and of farming as an example of a primary
activity. Pupils use atlases and maps to identify the conditions for various types of farming and
present this information clearly to othersin the class.
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111. Pupils behave wdl in lessons, they generdly listen carefully to the teacher and to each other.
They work well in pairs and smal groups and are eager to join in class discussons. Pupils' skills of
independent research are not as well developed.

112. Most geography teaching is good. Teaching of geography is dways satisfactory and more
often very good. Teachers plan carefully using a good range of activities and resources which
interests the pupils and arouses their curiosity. Teachers have good subject knowledge and use this
to good effect when asking questions and explaining tasks. Teachers have high expectations that
pupils will respond in lessons and concentrate well. They give clear indications to pupils on ther
performance. Work is marked carefully but does not dways give sufficient advice to pupils on how

to improve and extend their work.

113. The scheme of work meets the Nationa Curriculum requirements but does not dways give
aufficient detail on how to promote the systematic development of geographica skills between the
key dages. There is no overdl plan for the development of the subject through the school.
Assessment is satisfactory but is not dways used to plan for pupils different needs. A very good
festure of the curriculum is the use of fiddwork as a bads for developing knowledge and
geographica undergtanding. The curriculum is further enhanced by good use of information
technology, for example, pupils showed the results of a traffic survey in ther village sudy using a
range of formats including various types of graphs. Resources for geography are sufficient,
accommodation is good and enhanced by good displays of pupils work.

History

114. No teaching of history at Key Stage 3 or with the youngest pupils in Key Stage 2 was
observed during the inspection. Examination of folders and displays of work shows gppropriate
coverage of the curriculum. By the end of Key stage 2 most pupils are attaining standards which are
in line with nationa expectations. They show through their answers to questions and in discussons a
sound knowledge of a range of historical topics. They demongrate an understanding of the value
and the limitation of the use of secondary evidence when looking a prehistoric Stes and use

photographs taken during avist to Stonehenge to
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describe its key features. Pupils make good progress in building up knowledge and in ther
understanding of the key eements of chronology and enquiry.

115.  Pupils generdly behave well. They were enthused by the visit to Stonehenge and eager to
show their good observationd skills through their answers to the teachers questions. They respond
with creative ideas for moving the largest stones from Wales to the present ste in Wiltshire. These
good éttitudes to learning were less good when lessons were at the end of the day.

116. The teaching of history is mostly good or very good. Lessons are planned usng a wide
range of interesting resources and methods to interest and captivate pupils attention. These include
photographs, models and audio tapes. The teacher uses good subject knowledge to ask questions
which encourage the pupils to extend their understanding of historicd events. Helpful feedback is
given to pupils during the lesson about the progress they are making.

117. The scheme of work meets the requirements of the National Curriculum and assessment is
linked to level descriptors. The curriculum is enhanced by vists to museums and places of higorica
interest and by use of loca loan collections of models and artefacts. Resources are satisfactory and
sensbly being built up to support planned units of work.

I nfor mation Technology

118. Pupils a Key Stages 2 and 3 make satisfactory and occasionaly good progress in most
agoects of information technology. Ther atanment a Key Stage 2 is in line with nationd
expectations for these aspects of information technology. At Key Stage 3 pupils are on schedule to
meet national expectations by the end of the key dtage in these same aspects of information
technology. Progressisbest in word processing, including the insertion of pictures into text, drawing
and the use of spreadsheets. Pupils are able to prepare text for a range of audiences and add
pictures using clip art, for example when preparing cartoons and the school’ s Big Apple newdetter.
They are adle to follow ingtructions to enter data into spreadsheets and then produce and print out
pie and bar charts. This was evident when pupils
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successfully presented their results of a road survey. However, there is little evidence of pupils
checking the accuracy of the data they use. Pupils make effective use of software to creste
imaginative drawings that clearly represent ther intentions, for example, drawings of dtars and
planets, and to prepare patterns.  Pupils are beginning to use computers to create more forma
drawings, such as line drawings of products. They make good use of software to produce maps of
the United Kingdom which show geographical features such as land use, or to record their recent
vigt to Shrewton by preparing a map which includes key fegtures such as roads and rivers. Some
pupils make use of CD ROMSs to research information, for example, about light and sound in
science. Pupils prepare ingructions to control computer controlled devices. However, they do not
use computers to sense changes in their environment, such as temperature and light levels, or to
control events, such as making a light flash or a motor to change direction. Pupils know how
information technology influences their daily lives. A few receive communications from parents by
fax but at present pupils do not use email or have access to the internet, which would further
enhance their learning. There is little evidence of pupils deciding for themsaves which software will
to meet ther need or of them preparing extended reports, for example, of their science
investigations.

119. Pupils generdly concentrate and behave very well when working with computers. They
willingly try out new software when guided by the teacher and adapt ways of controlling what
happens in one programme and apply it to another. The more confident pupils explore for
themsdlves the use of unfamiliar icons and offer help to those experiencing difficulty. On occasions,
and especidly near the end of the long afternoon session, aminority of pupils lose concentration and
need prompting to remain on task. Pupils make good use of the help they receive from teachers.

120. The qudity of teaching ranges from satidfactory to unsatisfactory, most being satisfactory.
Teachers generdly provide strong encouragement to pupils and are effective in heping them
overcome difficulty. In mogt, but not dl lessons, questions are used effectively to involve pupils and
to explore what they have remembered from previous lessons. Lessons, are usualy well structured
but plans identify activities rather than learning objectives. In some ingtances, extension activities are
not planned for pupils who complete the set tasks quickly. Explanations are usualy clear, athough
in some, the lesson objectives are not made
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aufficiently clear a the start and explanations are too long. Sometimes very effective gpproaches are
used to help pupils learn how to use new software, for example, how to create an accurate village

map.

121. Future developments in information technology have been gppropriately identified athough
they are not yet presented in the form of a subject development plan. The scheme of work covers
most parts of the Nationa Curriculum programmes of study and the head of department is aware of
those agpects of the curriculum that need improvement. Information technology is very well used in
geography, it is used effectively in English to support sodling and word recognition.  Information
technology is aso used in art and mathematics and is beginning to be used in science. 1t should be
further developed in subjects such as design and technology, music and religious education. Pupils
who have a particular need to use information technology have access to gppropriate equipment
such as ligtening centres and computers, which support their learning well  Appropriate assessment
procedures are in place but they are not yet securely based on national expectations and the
information gained is not used to identify strengths and wesknesses in pupils atanment. The head
of department has provided effective professiona support for colleagues. However, he has had few
opportunities to learn about developments in hardware and the information technology curriculum,
such as how to gain controlled access to the internet.  Resources for information technology have
benefited from recent and significant improvements.  While this resource is well used during the
school day, too little access is provided to support “prep” or for pupils who are boarders. Thereis
a lack of hardware for senang and control, and equipment that will further develop pupils
communication skills such as email, a digitd camera and a flat bed scanner for the integration of
photographs into texts. The information technology room is small and redtricts teachers from moving

from one pupils to another in lessons.

Music

122.  Mudc plays a very important part in the life of the school and performances are wel
supported by friends and parents. Some original materid has been performed with great success.

A wide range of ingrumenta provison is available to al pupils and an increasing number are taking
up this option with great enthusasm. Attainment and progressin music

Quality Assurance Consultants (Glos.) June 1998



are satisfactory a both key stages. At Key Stage 2, pupils have a good knowledge of the range of
musica instruments and can name them correctly. At Key Stage 3, pupils have a basic grasp of
music notation and can identify where the music ops on amusica score. The teaching of music is
satidfactory at both key stages. The teacher has a good knowledge and understanding of the subject
and resources are well managed and well organised. Expectations of pupil performances are high.
The teaching of specific skillsis good.

123.  Pupils attitudes vary from unsatisfactory, where the poor behaviour of a smal number of
pupils disturbs the learning of others, to good. Where pupils response is good, pupils practice thelr
ingruments independently and concentrate well. They answer the teachers questions keenly and
they treet their instruments with respect.

124. Resources for music are adequate but storage of instruments is an increasing problem and
the sze of the music room inhibits pupils opportunities to take full advantage of the mudcd
opportunities on offer to them in lessons.  The range of instruments chosen by pupils makes it
difficult to accommodate them successfully in the room available.

125. The music curriculum is greaily enhanced by the concerts and productions which are a
regular feature of school life.  Photographs, scrapbooks, videos and audiotapes confirm the high
quaity of these productions. Pupils recal with pride and great pleasure the parts they have played.
The music department is led by a very abile musician who israising gill further the satus of music in
the school curriculum. The music teecher is currently looking into the possibility of introducing
information technology into the department.

Physical Education
126. The atanment of pupils is below national expectations at both key stages. Whilgt the

performance of some pupils isin line with nationa expectations, their ability to plan and evduate is
below national expectations.

Quality Assurance Consultants (Glos.) June 1998



127. Inrdation to ther prior attainment pupils make at least satisfactory and often good progress
at both key stages. By the end of Key Stage 2 pupils have successfully developed their relay baton
changeover kills, they understand the basic techniques involved in discus throwing and afew begin
to andyse ther performance using that knowledge. In svimming, some improve their backstroke,
leg kick and front crawl bresthing techniques.

128. In Key Stage 3 pupils combine scissors jump and back flip to produce some reasonable
attempts a the Fosbury Hop. They follow teachers indtructions and advice to improve their
atainment in the high jump. In cricket, they learn how to run onto a bal, pick up one handed and
throw over the stumps, they adopt the correct batting stance and a few can produce good qudlity
cover drives and pull shots. In rounders, some pupils, particularly the girls, bat competently.

129. The attitudes of the pupils are at least good and often very good. They follow ingtructions
and drive to replicate the techniques demondrated by the teacher. They are enthusiadtic
participants and are keen to perform well. Behaviour is good and they persevere very well evenin
the difficult and highly technicd fidld events in ahletics. They are confident in the water and enjoy
svimming. They ae very supportive of other pupils, cheering them on and spontaneoudy
goplauding good individud performances. Ther planning and evaduation skills are less well
developed. Mogt pupils are reliant upon the criteria provided by the teacher. The school is awvare
of thisand, has targeted the development of such sKills.

130. The qudity of teaching ranges from good to excdlent. Knowledge of a wide range of
physica education skills is good and expectations of pupils are high. The quality of ingructions,
explanations and demondtrations and the management of pupils are very good. Lessons have good
pace and time and resources are used well. Feedback to pupils about their performance is very
good and makes a ggnificant contribution to the progress they make. The teaching of and
adherence to hedlth and safety issues are dways good.

131. Thereisadetaled scheme of work that incorporates a variety of games, athletics, svimming
and gymnadtics. Inter-house competitions involve many sports. Judo is provided
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as an after-school club and archery is aso offered. The provison of outdoor and adventurous
activities is currently limited to the senior pupils but is a priority area for development. Assessment
in lessons is very good and enables pupils to improve their performance. Detalled records of
performances are kept which inform curriculum planning and lead to in-house awards in a variety of
activities including swvimming, athletics and gymnadtics. Regular fixtures are held with mainstream
and other independent schoals.

132. Thesubject iswdl led and managed. Thereisa clear commitment to high achievement and
the provison of a simulating learning environment. Equdity of opportunity isgood. Specidids are
deployed effectively to enhance the curriculum.  The fadilities and accommodation including the
gports hall, grounds and the use of the nearby leisure centre, are very good.

Religious Education

133. Inther contributions to discussons many pupils a Key Stage 2, show attainment in line with
the expectations of the “agreed” syllabus. This atanment is dso evident in some examples of
extended writing a Key Stage 3. At both key stages, pupils make satisfactory progress. Ther
writing shows that they have studied, and are familiar with, Bible stories and with some aspects of
the mgor world religions.  Their progress is more evident during discussons where they ask
pertinent questions about the difficult conceptsinvolved in the sudy of religion. 1n alesson about the
cregtion, for example, a pupil asked, “If God lives in heaven, but He aso created heaven — where
did He live before that?’

134. Pupils atitudes to religious education are good. They are interested in the subject and
participate in discussons with enthusasm. They ask questions of the teacher and of each other and
concentrate well on topics that are conceptudly chalenging. Reationships in lessons are good and
pupils behave well.

135. Teaching is stisfactory. It is wel planned and organised. The teacher’s knowledge and
understanding of the subject is good. Lessons are carefully structured; introductions are clear and
ord work is managed well to ensure that the chalenge presented to pupilsis at an
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gopropriately high level. Although pupils are provided with a range of appropriate srategies to
overcome ther difficulties with writing the challenge set by writing activitiesis sometimes low. Good

use ismade of praise to promote pupilS progress.

136. The school has written an appropriate syllabus by combining severd of the agreed syllabi of
severd locd authorities. This has resulted in a wel-gtructured scheme of work gppropriate to the
needs of pupils with specific learning difficulties. The scheme does not st out in sufficient detall the
knowledge, skills and understanding which pupils are expected to acquire as they move through the
school. The emphasis on ord work in the subject contributes well to the schoal’s policy on the
development of pupils spesking and listening skills. Insufficient use is made of dterndtive Srategies
of assessment such as tape-recording, to ensure accurate records which can be used in planning

what pupils need to do next.

137. The subject makes a very good contribution to pupils spiritud and culturad development
because they are frequently required to think and talk about mgor issues of concern to humankind.
The teaching of the subject contributes well to pupils mora and socid development. The subject is
wdll led. Although there is no forma plan for the development of the subject, the co-ordinator has a
very good understanding of how provison for religious education can be improved and there are
plans to revise the scheme of work to ensure more effective assessment of pupilS progress.
Accommodation is good. The school has an adequate supply of books which is effectively
supplemented by the use of artefacts from the locd authority 1oan scheme.
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PART C: INSPECTION DATA

138. Summary of Inspection Evidence

A team of 9x ingpectors including a key ingpector completed a total of 22 ingpection days over a
four-day period. During the ingpection.

A tota of 69 hours and 10 minutes was spent in lesson observation. Inspectors also observed extra
curricular activities, registration periods and assemblies and time spent in the residentia setting.

The written work of a sample of pupils from each key stage was examined and evauated, in
addition to work seen in pupils books during lesson observations.

A sample from each year group and across the ability range were heard reading.

Formd and informa discussons were held with pupils, teachers, non-teaching staff, visting staff,

parents and governors.

School policies, teachers plans and records, registers, reports, letters to parents and other school

documentation were examined

Pupils were observed at lunchtimes, bresktimes, coming to and leaving school, and in the residentia
Setting.

A questionnaire was circulated to parents, 88 were sent out and 57 responses received and
andysed; thirty-nine parents attended a meseting prior to the inspection and gave ther views.

Quality Assurance Consultants (Glos.) June 1998
-49-



139.

DATA AND INDICATORS

PUPIL DATA
Number of pupils | Number of pupils | Number of pupils |Number of full-time
onroll (full-time | with statements of |on schools' register| pupils eigible for
equivaent) SEN of SEN free school medls
Y3-Y9 83 22 83 0
TEACHERSAND CLASSES
Qualified teachers (Y3- Y9)
Total number of qualified teachers (full-time equivalent) 10.10
Number of pupils per qualified teacher 8711
Education support saff (Y3-Y9)
Tota number of education support staff 7
Total aggregate hours worked each week 51.0
Average class size: | 9 |
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FINANCIAL DATA

Financia year: | 1997-98 |
£

Total Income 1024344

Total Expenditure 1041108

Expenditure per pupil 11567.87

Balance brought forward from previous year 535575

Balance carried forward to next year 518811
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PARENTAL SURVEY

Responses (per centage of answersin each category):

| fedl the school encourages parentsto play an
active part in the life of the school

| would find it easy to approach the school
with questions or problems to do with my
child(ren)

The school handles complaints from parents
well

The school gives me a clear understanding of
what is taught

The school kegps me well informed about my
child(ren)’ s progress

The school enables my child(ren) to achieve a
good standard of work

The school encourages children to get
involved in more than just their daily lessons

| am satisfied with the work that my child(ren)
igare expected to do at home

The school’ s values and attitudes have a
positive effect on my child(ren)

The school achieves high standards of good
behaviour

My child(ren) like(s) school

Number of questionnaires sent out: 88
Number of questionnaires returned: 50
Percentage return rate: 57
Strongly | Agree Neither | Disagree | Strongly
agree disagree
34.0 48.0 14.0 4.0
72.0 28.0
37.8 53.3 4.4 4.4
40.0 48.0 8.0 4.0
48.0 46.0 6.0
52.0 46.0 2.0
75.5 224 2.0
38.8 49.0 6.1 6.1
62.0 38.0
44.0 54.0 2.0
56.0 38.0 6.0
June 1998
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Other issuesraised by parents

[If included]
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