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Monitoring visit: main findings
Context and focus of visit
Colchester Institute was inspected in November 2018. At that time, inspectors
judged the overall effectiveness of the provision to require improvement.
The focus of this monitoring visit was to evaluate the progress that leaders and
managers have made in addressing the main areas for improvement identified at the
previous inspection.
Colchester Institute is a large general further education college with three main sites.
The largest is in Colchester, with smaller campuses in Braintree and Clacton-on-Sea.
In addition, the college has four ‘learning shops’ throughout Essex for unemployed
adult learners. The college provides a wide range of vocational 16 to 19 study
programmes for around 3,600 learners, of which almost half study at level 3. They
have 1,600 apprentices and a similar number of adult learners. The college has a
small provision for learners with high needs.

Themes
What progress have leaders and managers made
in ensuring that the quality of education
improves so that learners understand and apply
key concepts fluently to their learning?

Significant progress

Governors and leaders responded swiftly and effectively to the findings from the
previous inspection. They have an effective structure for ensuring improvements in
the quality of education. As a result, the proportion of young learners who achieve
their qualifications has increased significantly.
Governors are instrumental in working with leaders to ensure that staff development
activities have an impact on improving the quality of education, particularly for young
people. Governors have a good understanding of the quality of education within the
college and know its strengths and weaknesses. Consequently, they challenge
leaders effectively.
Teachers value highly the professional development which leaders have organised
for them. They recognise the positive impact this has had on their practice. Teachers
have improved methods to check learners’ understanding and depth of knowledge.
For example, they regularly test learners’ recall of previous learning at the start of
lessons. As a result, learners have a greater understanding of key concepts.
Managers have considered the essential skills which learners will need to be
successful in different professional and vocational sectors. Teachers plan learning
carefully to cover these concepts at the beginning of learners’ programmes. This
allows sufficient time for learners to practise key ideas and concepts repeatedly
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throughout the programme. For example, in brickwork teachers ensure that learners
understand the importance of plumb and the technique of gauge at the beginning of
the course. This means that learners ensure their brickwork meets industry
standards.
Leaders have invested in additional resources to secure further improvements in the
quality of education. For example, the new media hub at Braintree provides excellent
facilities, including high-specification computers, virtual reality software, and a fully
functioning television studio.
What progress have leaders and staff made in
Reasonable progress
selecting and sequencing the curriculum so that
learners develop new knowledge and skills and
work towards defined end points, including their
next stage of education, training or employment?
Leaders have carefully considered the curriculum offered at the college. They have
consolidated courses at the Clacton and Braintree sites and created specialist
centres, linked to specific skills needs in those communities. For example, the digital
media provision meets regional and national skills shortages in programming, coding,
games design and visual effects. Leaders ensure that they maintain the close links
between the adult learning shops and the local job centre staff, who advise
managers on emerging skills gaps in their areas.
Teachers ensure that the content of the curriculum enables learners to build on their
existing skills. Learners successfully recognise how to apply their knowledge and
skills to their current stage of learning. For example, learners in business understand
the impact of market forces on different business types and understand fully the
factors that affect this concept.
Learners wishing to attend university receive very effective support for the
application process. Learners benefit from a range of additional activities that
prepare them for the world of work. The quality of education is enhanced by visiting
speakers and relevant trips and visits. For example, learners on digital media visit
New York to consider television and film sets and locations. However, not all learners
take part in relevant work experience.
Too few learners know about their future skills development or steps needed to
achieve their long-term goals. While many know the careers available to them within
the sectors they are studying, very few know how to achieve their personal
aspirations. Learners know about formal careers advice available to them through
the college. However, teachers do not give clear guidance to learners on the skills
and knowledge needed to achieve their career goals.
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What progress have leaders made in ensuring
that teachers and assessors use assessment to
inform teaching, check learners’ and apprentices’
understanding and help them gain, extend, and
improve their skills?

Reasonable progress

Leaders and managers have put in place effective strategies to assess learners’
existing knowledge and skills, and to track their progress. Effective staff development
enables teachers to accurately identify learners’ starting points. Curriculum managers
and course teams use evidence gathered from a range of assessment activities, such
as scheduled course work or skills tests, to accurately identify learners’ overall
progress. As a result, staff plan and teach programmes closely matched to learners’
abilities. Staff ensure that learners quickly and progressively develop new skills and
knowledge in their subjects.
Learners produce an appropriate standard of work to their level. Most teachers probe
learners’ understanding effectively through day-to-day assessment of learning, and
provide effective real-time feedback in class. This helps learners gain new knowledge
and accurately apply this to their practical and theoretical work. Teachers effectively
assess learners’ skills and knowledge through formal assignment work and provide
very useful feedback. Learners value the feedback both through formal assessments
and through immediate verbal feedback in class. As a result, learners recognise, and
act on, what they need to do to gain new skills.
Too few teachers ensure that learners develop their skills in written English. Too
many teachers, particularly in construction trades, do not help learners with poor
existing skills in writing. Learners do not improve their writing, and repeat the same
errors. As a result, few younger learners on level 1 and 2 programmes develop or
demonstrate effective written communication skills.
What progress have leaders made in supporting
adult learners to gain valuable employability
skills and understand what they need to do to
reach and succeed in their chosen career or next
phase of education or training?

Significant progress

Leaders have very carefully considered the needs of unemployed adults and wider
adult learners in their curriculum plans. As a result, they have redesigned the
purpose of adult learning shops and work closely with the local job centre.
Leaders have invested in specialist adult learning environments to target key groups
within the community. The energy skills centre at Harwich and the adult construction
skills centre at Clacton help unemployed learners with significant barriers to
employment gain new skills and confidence. This motivates and enables individuals
to progress onto higher level apprenticeships and better equip them for the world of
work.
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Managers ensure that they track and monitor learners’ destinations closely to
accurately measure the impact of the programmes provided. Learners enjoy their
courses and the high-quality online resources they use. The good help and guidance
learners receive ensure that most are successful in their learning and move into
employment. Adult learners on other programmes within the college gain valuable
new skills and knowledge. For example, those studying accounting learn the
theoretical skills required to be successful in their existing or intended careers in the
sector. They recognise and develop the skills they need to progress in the industry.
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If you are not happy with the inspection or the report, you can complain to Ofsted.
The Office for Standards in Education, Children’s Services and Skills (Ofsted)
regulates and inspects to achieve excellence in the care of children and young
people, and in education and skills for learners of all ages. It regulates and
inspects childcare and children’s social care, and inspects the Children and Family
Court Advisory and Support Service (Cafcass), schools, colleges, initial teacher
training, further education and skills, adult and community learning, and education
and training in prisons and other secure establishments. It assesses council
children’s services, and inspects services for children looked after, safeguarding
and child protection.
If you would like a copy of this document in a different format, such as large print
or Braille, please telephone 0300 123 1231, or email enquiries@ofsted.gov.uk.
You may reuse this information (not including logos) free of charge in any format
or medium, under the terms of the Open Government Licence. To view this licence,
visit www.nationalarchives.gov.uk/doc/open-government-licence/, write to the
Information Policy Team, The National Archives, Kew, London TW9 4DU, or email:
psi@nationalarchives.gsi.gov.uk.
This publication is available at http://reports.ofsted.gov.uk/.
Interested in our work? You can subscribe to our monthly newsletter for more
information and updates: http://eepurl.com/iTrDn.
Piccadilly Gate
Store Street
Manchester
M1 2WD
T: 0300 123 1231
Textphone: 0161 618 8524
E: enquiries@ofsted.gov.uk
W: www.gov.uk/ofsted
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