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4 December 2019

Miss Kate Crawford
Lymington Road
Milford-on-Sea
Lymington

S041 ORF

Dear Miss Crawford
Subject inspection of Milford-on-Sea Church of England Primary School

Following my visit to your school on 15 November, I write on behalf of Her
Majesty’s Chief Inspector of Education, Children’s Services and Skills to confirm the
inspection findings. The findings do not change the overall effectiveness judgement
of outstanding from the last section 5 inspection.

This inspection was conducted under section 8 of the Education Act 2005 and in
accordance with Ofsted’s published procedures for a no formal designation
inspection of schools. The inspection was carried out to enable Her Majesty’s Chief
Inspector to better understand the quality of education in specific subjects provided
by outstanding primary schools.

Main findings

Pupils in your school thoroughly enjoy learning history. They like the enquiry-based
approach you take to learning in the history curriculum, as they learn to ask and
answer questions about history. Several spoke about the memorable experiences
they have had when studying history, for example meeting local residents who were
evacuees during the Second World War, and visiting places of historical interest,
such as Fishbourne Roman Palace and Stonehenge, live long in pupils” memories
and develop pupils’ understanding of the history of their local area well.

Teachers have strong subject knowledge of the topics they teach. They plan the
curriculum collaboratively with colleagues and appreciate the support they receive
from the history subject lead. They are professionally curious about the topics they
teach. They make sure each topic is grounded in historical facts and taught in a
way that will interest pupils.

You have made sure that history sits securely within your topic-based approach to
teaching the curriculum. Several topics have a history focus, and you use the
national curriculum as a guide to ensure that the breadth of history you cover
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matches the aims of the national curriculum. You carefully introduce pupils to this
breadth over the time they are in school. Younger children learn about themselves
and their family history. As pupils get older, you broaden the curriculum to include
local, British and then world history.

Pupils are well prepared to learn about history when they start key stage 1 because
teachers in early years develop children’s understanding of the world well. For
example, children start to learn about the concept of time as they are introduced to
days of the week, birthdays and changes in the seasons. A photographic timeline,
showing the things children can do now that they couldn’t do at the start of the
year, helps children understand sequencing in a simple way, and how things change
and develop over time.

Teachers make sure that pupils develop secure historical knowledge of the topics
you cover during key stages 1 and 2. You have an inclusive curriculum and pupils
with special educational needs and/or disabilities (SEND) are supported well to
understand history. The overall curriculum is sequenced so that pupils come into
contact with more complicated historical ideas over time. Younger pupils learn key
facts and simple reasons for the key events you cover, whereas older pupils add to
this by learning to apply their knowledge. Teachers check pupils’ knowledge
through skilful use of questions and quizzes. Each topic has an ‘end point’ that
allows pupils to demonstrate the knowledge they have gained. For example, pupils
create ‘living museums’ where they share their new knowledge of history with their
parents.

Over time, pupils develop an increasingly complex understanding of how we learn
about history. For example, pupils in key stage 1 are starting to understand that we
can use pictures to find out about the past. Older pupils develop this further by
thinking about how trustworthy images are, for example when looking at
propaganda posters from the Second World War. Pupils have an age-appropriate
understanding of chronology. This starts with younger pupils being able to make
simple comparisons between features of life in the past and how we live now. By
the time they leave at the end of Year 6, pupils have gained an understanding of
the order of the things they are learning and how long ago they happened.

Although pupils develop strong knowledge of historical events, some pupils do not
have a secure enough grasp of the abstract terms they come across. For example,
some pupils were confused over the terms ‘empire’ and ‘emperor’. This is because
leaders have not considered carefully enough when these terms are used within the
curriculum, and consequently pupils do not deepen their understanding of what
these terms mean in different contexts.

Pupils are given some opportunities to write about the history they are learning.
Pupils in lower key stage 2 wrote clearly about the different reasons why the
Romans invaded Britain. However, teachers have not thought carefully enough
about how to support older pupils in constructing informed historical responses to
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more complex questions. For example, although pupils in upper key stage 2 were
asked to make decisions about the most important reason for an event, pupils’
written responses were not well developed.

Sometimes, the way that teachers sequence the learning within the topics they
teach means that pupils are being asked to apply complex concepts without first
being taught enough about what those concepts mean. For example, pupils in
upper key stage 2 were asked to provide an explanation about which ancient
civilisation was the most significant, before being supported in understanding the
different facets of what might make something significant. This resulted in pupils’
original responses not addressing the question well enough. Once they had been
supported in understanding the meaning of the word ‘significance’, they were much
better able to produce a reasoned and considered response.

Evidence

During this visit, I met with you, other senior leaders, the subject leader for history
and a group of teachers to talk about the history curriculum. I visited lessons in the
early years and key stage 1, and spoke to pupils in these classes about their
learning in history. I met with two groups of pupils from key stage 2 to talk about
their learning in history. I evaluated work in pupils’ books. I scrutinised curriculum
planning.

Context

This school is slightly larger than the average primary school. Most pupils are White
British. The proportion who speak English as an additional language is below the
national average. The proportions who are disadvantaged or who have SEND are
below the national average. The proportion of pupils who have an education, health
and care (EHC) plan is average. A large proportion of pupils join the school at the
start of early years and stay until the end of Year 6. Staffing at the school is stable.

I am copying this letter to the chair of the governing body, the regional schools
commissioner and the Director of Children’s Services for Hampshire. This letter will
be published on the Ofsted website.

Yours sincerely

Catherine Old

Her Majesty’s Inspector



