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Overall effectiveness Requires improvement 

The quality of education Requires improvement 

Behaviour and attitudes Requires improvement 

Personal development Good 

Leadership and management Requires improvement 

Education programmes for young people Requires improvement 

Adult learning programmes Good 

Apprenticeships Requires improvement 

Provision for learners with high needs Requires improvement 

Overall effectiveness at previous inspection Not previously inspected 

 

Information about this provider 
 
Greater Brighton Metropolitan College (GBMC) is a large general further education 
college serving the towns of Brighton, Shoreham-by-Sea and Worthing. It was 
formed in March 2017 by the merger of City College Brighton and Northbrook 
College. The college has around 3,000 learners aged 16 to 18, around 2,500 adult 
learners and 1,500 apprentices. Eighty-nine learners are in receipt of high needs 
funding. Courses are offered from entry level to degree level in most subject areas. 
A range of full and part-time courses is offered in most subjects. The college has five 
sites: two in Brighton, two in Worthing and one in Shoreham. A new centre for 
construction training was opened recently to meet local demand for these skills. 
College leaders work with five subcontractors for apprenticeship and adult learning 
courses. 
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What is it like to be a learner with this provider? 
 
Students and apprentices at GBMC study across five sites, and in a wide range of 
employers’ premises. They experience a very different quality of college life 
depending on where and what they study and the qualifications they take.  
 
Most adult students experience well-taught courses. This helps them to develop a 
wide range of new skills that improve their everyday lives and help them to get jobs 
or move on to higher levels of learning. 
 
Apprentices do not experience consistently high-quality teaching and training. On 
too many apprenticeships, staff do not recognise properly what skills and knowledge 
apprentices already have. Their assessors do not make sure they complete their 
training on time. 
 
Students with high needs get very good support that develops the personal and 
social skills they need to become more independent. Those on courses at levels 2 
and 3 do not get as much help as they need with their academic work. 
 
Most students aged 16 to 18 on courses at level 3 do very well at the college. Their 
teachers use their industry and teaching skills effectively. Students develop the skills 
they need to get jobs or go to university. Not enough students at levels 1 and 2 get 
the same good opportunities. 
 

What does the provider do well and what does it need to do 
better? 
 
Governors, leaders and managers have not identified weaknesses accurately or 
acted quickly enough to improve the quality of education, particularly for 
apprentices. Too few assessors plan and organise apprentices’ learning programmes 
in ways that help them develop new knowledge and skills quickly. Too often, 
assessors do not link apprentices’ college training with what they are learning or 
doing at work. As a result, too few apprentices achieve their qualifications, or they 
leave before the end of their course. 
 
Where apprentices experience better teaching and training, they quickly develop 
new skills. Their assessors link on- and off-the-job training effectively. For example, 
plumbing apprentices are able to solve a complex pipe-installation problem by 
applying recent learning from college about using flexible joints. Employers value the 
new knowledge and skills which apprentices bring to their businesses. One employer 
said that apprentices are the key to developing new staff and the business. 
 
Teachers of courses for students aged 16 to 18 at levels 1 and 2 have planned a 
logical sequence to what they are going to teach across the course, but they do not 
teach each lesson with the same skill and logic. They do not present information 
clearly. They use assessment as a method of checking that students have met the 
requirements of the qualification. They do not use assessment to plan the next 
stage of teaching or help check learning. Students who have not mastered key 
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concepts or skills are expected to move on before their understanding is secure. 
 
In subjects such as visual arts and catering teachers help students to secure the 
knowledge, skills and key concepts they need for future learning or employment. 
Teachers use methods such as demonstrations and repetition to build on previous 
learning and check knowledge and skills. They adapt their teaching to make sure 
that the most able students have sufficiently demanding work, and support those 
that need extra help. 
 
Teachers have high expectations of their students, especially in the quality and 
standard of the work they produce. Teachers use their industry expertise well to 
demonstrate and reinforce high professional standards. As a result, students 
produce good-quality written and practical work. They use technical language 
accurately and frequently, and they develop pride in their work.  
 
Too many students’ attendance is irregular, and consequently not all achieve the 
standards their teachers expect. 
 
Too few students get the opportunity to develop their practical skills, and skills for 
work by participating in high-quality, external work-experience placements. 
 
Leaders and managers have designed a curriculum that meets the needs of local 
people and businesses. In several subjects, such as visual arts and motor vehicle 
engineering, staff involve employers in the courses. For example, motor vehicle 
employers give mock interviews to students to help them prepare for job interviews 
when they finish their courses. Students receive good-quality careers guidance. This 
results in a high proportion of students getting jobs in the industries for which they 
have trained. 
 
Leaders and managers have devised a wide-range of training designed to help 
teachers to get better at their jobs. However, they have not made sure that the 
teachers who do need to get better at teaching have attended and learned from the 
relevant sessions on offer. 
 
Students who attend the college’s ‘Gateway’ entry-level provision, many of whom 
have high needs, benefit from very good support and teaching. Teachers in this area 
have high aspirations for their students. They use their detailed knowledge of 
individuals to create challenging goals for them. Students’ work is of a good 
standard, because their teachers give them helpful feedback on what they do well 
and what they need to do better. Most students who attend the ‘Gateway’ provision 
achieve their qualifications and move on to positive destinations, such as 
employment, further learning or leading more independent lives. 
 
Students with high needs who are on study programmes at levels 2 and 3 do not get 
enough help from their teachers to improve their knowledge and skills. Teachers do 
not adapt their teaching and assessment successfully to help them make good 
progress. 
Adult learners benefit from a broad range of courses that managers have devised in 
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conjunction with local employers and community groups. These are in subjects 
where demand is high locally, such as construction, health and social care, and 
bookkeeping. Managers have added new courses to existing subjects in response to 
employer demand and consumer trends. For example, in hairdressing and beauty 
therapy, managers have organised new courses in micro-blading, intimate waxing 
and barbering. 
 
Teachers of most vocational adult learning courses use practical demonstrations, 
deliberate repetition of tasks and well-timed assessment to make sure learners 
develop and then master technical skills. On access to higher education 
programmes, teachers structure the curriculum so that students gain study skills at 
the beginning of the course. As a result, students write evaluatively and use 
appropriate academic referencing throughout their courses. 
 
In a few subjects, such as accountancy, teachers stick too rigidly to the qualification 
specification and do not adapt their teaching to make learning relevant to their 
students. For example, in accountancy, students wanted to know more about the 
software applications their employers use at work, but tutors had not discussed this 
or planned to meet this need. 
 
Students and adult learners benefit from a carefully considered tutorial programme 
and a wide range of social and cultural events. From this they learn how high a 
priority college staff place on mental health and well-being. Students exemplify 
British values at college and in their daily lives. 
 

Safeguarding 
 
The arrangements for safeguarding are effective. 
 
Staff work diligently to make sure that the college is a safe and welcoming 
environment for students and apprentices. Staff understand the local safeguarding 
challenges, such as county lines and mental health, that students and apprentices 
face. Staff are confident to support students who disclose concerns. They make sure 
that these students receive help as quickly as possible from external agencies, such 
as those for housing or mental health. Leaders and managers carry out suitable 
employment checks on new staff. 
 

What does the provider need to do to improve? 
 
 Make sure that teachers who are identified as needing further training participate 

in this and implement what they have learned in their teaching, especially those 
teaching level 1 and 2 students. Use the good practice that already exists in the 
college, such as in visual arts, to help all teachers improve. 

 Train teachers, especially those who teach students at levels 2 and 3, to develop 
the skills necessary to support students with high needs on their courses. 

 Increase the attendance rates of 16- to 18-year-old students by investigating why 
they do not attend their lessons frequently. Use individual strategies to help 
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students who face barriers to attending frequently to overcome these. 

 Increase the numbers of 16- to 18-year-old students who take part in meaningful, 
external work experience placements. 

 Improve the proportion of apprentices who achieve their qualifications by making 
sure that assessors work more closely with employers, and make sure all 
apprentices complete their learning in the planned timescale. 

 Make sure that governors understand fully the performance of the different areas 
in the college, so they can better support leaders to make improvements more 
rapidly. 
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Provider details 
 
Unique reference number 130842 

 
Address Littlehampton Road 

 Worthing 

 West Sussex 

 BN12 6NU 

 
Contact number 01273 667788 

 
Website https://www.gbmc.ac.uk/ 

 
CEO Nick Juba 

 
Provider type General further education college 

 
Date of previous inspection N/A 

 
Main subcontractors 
 
 
 
 

FS UK 
Cute Dog Consultancy 
Campus Training 
Friends Centre 
Runway Training 

  

http://https/www.gbmc.ac.uk/
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Information about this inspection 
 
The inspection team was assisted by the principal, as nominee. Inspectors took 
account of the provider’s most recent self-assessment report and development 
plans, and the previous inspection report. The inspection was carried out using the 
further education and skills inspection handbook and took into account all relevant 
provision at the provider. Inspectors collected a wide range of evidence to inform 
judgements including observing learning sessions, scrutinising learners’ work, 
seeking the views of learners, staff and other stakeholders, and examining the 
provider’s documentation and records. 
 

Inspection team 
 
Richard Pemble, lead inspector Her Majesty’s Inspector 

Ann Monaghan Her Majesty’s Inspector 

Charles Searle Her Majesty’s Inspector 

Christopher Dearnley Ofsted Inspector 

Mary Herbert Ofsted Inspector 

Nicki Adams Ofsted Inspector 

Jo-Ann Henderson Ofsted Inspector 

Alison Muggridge Ofsted Inspector 

  
  

http://www.gov.uk/government/publications/further-education-and-skills-inspection-handbook-eif
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If you are not happy with the inspection or the report, you can complain to Ofsted. 
 

 
The Office for Standards in Education, Children’s Services and Skills (Ofsted) 

regulates and inspects to achieve excellence in the care of children and young 

people, and in education and skills for learners of all ages. It regulates and 
inspects childcare and children’s social care, and inspects the Children and Family 

Court Advisory and Support Service (Cafcass), schools, colleges, initial teacher 
training, further education and skills, adult and community learning, and education 

and training in prisons and other secure establishments. It assesses council 
children’s services, and inspects services for children looked after, safeguarding and 

child protection. 

 
If you would like a copy of this document in a different format, such as large print 

or Braille, please telephone 0300 123 1231, or email enquiries@ofsted.gov.uk. 
 

You may reuse this information (not including logos) free of charge in any format 

or medium, under the terms of the Open Government Licence. To view this licence, 
visit www.nationalarchives.gov.uk/doc/open-government-licence/, write to the 

Information Policy Team, The National Archives, Kew, London TW9 4DU, or email: 
psi@nationalarchives.gsi.gov.uk. 

 

This publication is available at http://reports.ofsted.gov.uk/. 
 

Interested in our work? You can subscribe to our monthly newsletter for more 
information and updates: http://eepurl.com/iTrDn. 

 
Piccadilly Gate 

Store Street 

Manchester 
M1 2WD 

 
T: 0300 123 1231 

Textphone: 0161 618 8524 

E: enquiries@ofsted.gov.uk 
W: www.gov.uk/ofsted 
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