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Monitoring visit: main findings
Context and focus of visit
Leeds College of Building was inspected between 28 November and 1 December
2017. At that time, inspectors judged the overall effectiveness of the provision to
require improvement. Inspectors judged that the effectiveness of leadership and
management, the quality of teaching, learning and assessment, personal
development, behaviour and welfare and outcomes for learners all required
improvement. Inspectors judged that 16 to 19 study programmes required
improvement and that adult learning programmes and apprenticeships were good.
The focus of this monitoring visit was to evaluate the progress that leaders and
managers have made in addressing the main areas for improvement identified at the
last inspection.

Themes
What steps have leaders taken to ensure that self- Significant progress
assessment is more critical, and the findings lead
to effective action to improve weaker aspects of
provision?
Following the inspection in November 2017, leaders and governors promptly
established a ‘task and finish’ group and produced a detailed improvement plan
aimed at addressing the weaknesses identified by inspectors. Leaders provide
governors with detailed progress reports against the actions in the plan every month.
Governors are now more critical about aspects of the college’s performance, and
they use the information that they receive to challenge leaders when they consider
that the progress leaders and managers are making in bringing about improvements
is not quick enough.
Leaders righty recognised that, to bring about the necessary improvements, the
procedures in place for monitoring performance and evaluating the quality of
provision at all levels in the college needed to be strengthened. They have made
significant changes to the arrangements for monitoring and reviewing all aspects of
performance at course level. Leaders took effective action to remove repetitive and
largely descriptive aspects of course review procedures and have taken steps to raise
the expectations that they have of staff, students and apprentices. Course leaders
are now set challenging targets relating to students’ and apprentices’ attendance,
punctuality, retention and progress. They are now required to evaluate their courses
at five stages in each academic year using comprehensive data on performance.
They are also required to identify the actions that they are taking to help them to
improve following frequent lesson observations, including training. As a result,
managers now hold course leaders to account more effectively for the quality of their
courses and for students’ and apprentices’ performance. Course leaders identify
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more promptly students and apprentices who are at risk of falling behind or leaving
the college, and take appropriate action to support them.
The more detailed and evaluative course self-assessments inform faculty-level selfassessments and performance reports. College leaders use these to hold managers
to account more effectively and to identify more quickly courses where retention,
attendance and student progress are falling behind the targets set. As a result,
managers now deal more quickly and effectively with staff who they identify as
underperforming. They provide these staff with the support and development that
they need to improve and, if staff do not make the necessary improvements,
managers instigate formal capability procedures more promptly.
As a result of a more critical and evaluative approach to self-assessment, leaders and
governors are realistic about the progress that they have made in bringing about
improvements to the college, and about the further steps that they need to take. In
the college’s self-assessment for 2017/18, leaders and governors have judged that
study programmes require further improvement. They have made well-informed
judgements about the aspects of study programmes that need to be improved, such
as students’ progress and achievements in English and mathematics. Improvement
plans focus in detail on the steps that leaders and managers are taking to bring
about improvements and clarify the evidence required to demonstrate that these
have had sufficient impact.
What actions have leaders taken to improve the
proportion of students and apprentices who
achieve qualifications in English and
mathematics?

Reasonable progress

At the time of the inspection in November 2017, leaders were in the process of restructuring and strengthening the leadership, management and teaching team
responsible for delivering English and mathematics provision, having recognised that
this required improvement. Since the inspection, leaders and managers have
continued to invest significantly in this area, recruiting experienced subject specialists
to management and teaching roles. Many of the teachers who taught these subjects
previously have left the college.
Leaders and managers of the English and mathematics faculty have used their
considerable experience, often gained in secondary schools, well to make
improvements to the English and mathematics curriculum. They link effectively with
teachers in vocational subjects to help them to plan and deliver teaching and
learning activities which highlight to students and apprentices the importance and
benefits of developing good skills in English and mathematics. As a result of more
frequent and challenging course self-assessment and reviews, vocational course
tutors are now more actively involved in encouraging students and apprentices to
attend lessons in English and mathematics and in supporting them when they are
struggling in either subject.
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Outcomes for students and apprentices in English and mathematics improved in
2017/18, but leaders and managers rightly recognise that these are still not good
enough in all areas. Leaders and managers now ensure that a higher proportion of
students on study programmes are enrolled onto GCSE qualifications rather than
functional skills qualifications. In 2015/16, the achievement rates for students who
achieved a good grade at GCSE were well below the Yorkshire and Humber region
provider averages in both English and mathematics. Over the subsequent two years,
this has improved markedly, and the proportions of students that achieved a grade 4
or above in 2017/18 improved in both subjects. In English, the proportion of
students who achieved a grade 4 or above was around the average for Yorkshire and
Humber region providers and in mathematics it was higher. Although smaller
numbers of students and apprentices now take functional skills qualifications, the
proportions who achieve are too low, particularly at levels 1 and 2.
Leaders and managers of the English and mathematics faculty have developed an
ambitious plan to improve further the proportions of students and apprentices who
make good progress and achieve in these subjects. They have strengthened the
procedures for establishing the starting points of students who joined study
programmes from September 2018. As in previous years, students were initially
enrolled on qualifications based on the results they achieved in English and
mathematics at the end of key stage 4. In addition, this year, all students have
undergone detailed initial assessments in both English and mathematics. Teachers
have used the results of these to identify students’ levels of skill in each component
of the respective curriculum for both subjects. They use this information to plan
learning activities that are more appropriate to individual students’ development
needs and, where appropriate, based on the progress students make to move them
onto more suitable qualifications.
How effective have actions taken by leaders and
managers been in ensuring that students on study
programmes, particularly at level 1, progress to
higher level programmes, apprenticeships or
employment as soon as they are able?

Reasonable progress

Leaders have established an expectation that staff should plan study programmes so
that students can progress to higher levels as soon as they are able rather than this
being determined by the average progress of the full class. They have communicated
this clearly to all staff. The progress that students are making in the current year is
now reviewed by teachers and their managers at course self-assessment and reviews
which take place five times a year. Through this, teachers and managers have a
better awareness of those students who are making rapid progress and who have
the potential to progress to a higher level of study in the current academic year. At
the time of this monitoring visit, only two and a half months into the year, no
students have yet progressed to a higher level.
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Leaders have taken effective steps to create a more ambitious culture across the
college for what students can achieve. This has been effective in reducing the
number of students who remain on low-level courses for too long. A much higher
proportion of students progressed from level 1 to level 2 study programmes at the
start of the 2018/19 academic year compared to the previous year.
How successful have leaders been in ensuring
that teachers on study programmes take
sufficient account of students’ starting points
and individual circumstances when planning the
curriculum and individual learning activities?

Reasonable progress

Leaders have used the findings of the more critical self-assessment procedures to
develop a comprehensive range of staff training and development activities. Most
teachers have welcomed these, which they recognise as helping them to be more
effective as practitioners. They value the focus on getting the basics right of planning
learning activities to meet individual students’ needs and abilities. The impact of this
has been more successful in practical lessons than it has been in theory lessons.
In practical lessons, teachers take good account of students’ starting points and their
levels of skill and knowledge to set appropriately challenging tasks. Students hone
and improve their practical skills well because of this. Teachers provide helpful and
constructive feedback to students so that they make good progress in developing
their skills and in applying them to new and more complex situations.
Too often in vocational theory lessons, students are expected to complete the same
activities as the whole group, and at the same pace. Teachers do not set sufficiently
high expectations for the most able students in theory lessons.
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Any complaints about the inspection or the report should be made following the procedures set out in
the guidance ‘Raising concerns and making a complaint about Ofsted’, which is available from Ofsted’s
website: www.gov.uk/government/publications/complaints-about-ofsted. If you would like Ofsted to
send you a copy of the guidance, please telephone 0300 123 4234, or email enquiries@ofsted.gov.uk.
Learner View
Learner View is a website where learners can tell Ofsted what they think about their college or
provider. They can also see what other learners think about them too. To find out more go to
www.learnerview.ofsted.gov.uk.
Employer View
Employer View is a website where employers can tell Ofsted what they think about their employees’
college or provider. They can also see what other employers think about them too. To find out more
go to
www.employerview.ofsted.gov.uk.
The Office for Standards in Education, Children’s Services and Skills (Ofsted)
regulates and inspects to achieve excellence in the care of children and young
people, and in education and skills for learners of all ages. It regulates and
inspects childcare and children’s social care, and inspects the Children and Family
Court Advisory and Support Service (Cafcass), schools, colleges, initial teacher
training, further education and skills, adult and community learning, and education
and training in prisons and other secure establishments. It assesses council
children’s services, and inspects services for children looked after, safeguarding
and child protection.
If you would like a copy of this document in a different format, such as large print
or Braille, please telephone 0300 123 1231, or email enquiries@ofsted.gov.uk.
You may reuse this information (not including logos) free of charge in any format
or medium, under the terms of the Open Government Licence. To view this
licence, visit www.nationalarchives.gov.uk/doc/open-government-licence, write to
the Information Policy Team, The National Archives, Kew, London TW9 4DU, or
email: psi@nationalarchives.gsi.gov.uk.
This publication is available at www.gov.uk/government/organisations/ofsted.
Interested in our work? You can subscribe to our monthly newsletter for more
information and updates: http://eepurl.com/iTrDn.
Piccadilly Gate
Store Street
Manchester
M1 2WD
T: 0300 123 1231
Textphone: 0161 618 8524
E: enquiries@ofsted.gov.uk
W: www.gov.uk/ofsted
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