School report

Eastwood Village Primary School
Eldon Road, Eastwood Village, Rotherham, South Yorkshire S65 1RD
Inspection dates

11–12 July 2018

Overall effectiveness

Good

Effectiveness of leadership and management

Good

Quality of teaching, learning and assessment

Good

Personal development, behaviour and welfare

Good

Outcomes for pupils

Good

Early years provision

Good

Overall effectiveness at previous inspection

Not previously inspected

Summary of key findings for parents and pupils
This is a good school
 Leaders are committed to providing an
inclusive and nurturing education which raises
pupils’ aspirations.
 Outcomes have continued to improve each
year the school has been open. While
attainment remains very low, pupils make
progress which is good and sometimes
excellent. An increasing proportion of pupils are
working at age-related expectations.
 The longer pupils are on roll at the school, the
stronger their progress is. Pupils receive
specific support to meet their individual needs.
This has a clear impact on pupils’ social and
emotional development, in addition to their
understanding of English and mathematics.
 Support from the multi-academy trust has been
instrumental in the school’s development.
Training and sharing of good practice has
developed teaching and learning and
leadership capacity. Consequently, staff feel
valued and there is a culture of teamwork.
 Leaders have built a strong sense of
community in the school. Pupils’ personal
development and welfare are paramount, and
effective links are made with parents and
carers. Pupils behave well, feel safe and are
valued as individuals.

 Teaching is firmly focused on pupils’ language
acquisition. Assessment is used effectively to
ensure that activities are closely matched to
pupils’ prior learning and next steps.
 Teachers skilfully use their subject knowledge
of phonics to make sure that pupils quickly
develop confidence and fluency in their early
reading skills. This is not always built upon by
regular reading at home.
 Children get off to a positive start in the early
years. They make good progress from their,
typically very low, starting points.
 There are missed opportunities for pupils to
develop accurate letter formation and practise
their reading and writing skills across the whole
curriculum.
 Leaders’ action plans have been effective.
However, evaluation does not make a clear link
between actions taken and the precise impact
on pupils’ outcomes. Formats for reporting to
governors do not assist governors in holding
leaders to account with even greater rigour.
 Leaders’ actions to improve attendance and
reduce persistent absence have been very
successful. However, figures are not yet in line
with national averages due to the high levels of
pupils leaving and joining the school.

Full report
What does the school need to do to improve further?
 Sustain the improvements to pupils’ attainment and progress by:
– ensuring that an increasing proportion of pupils reach and exceed the age-related
expectations
– maximising the opportunities for pupils to use and apply their newly acquired
reading and writing skills across the curriculum
– making sure that all staff have consistently high expectations of pupils’ handwriting
and presentation
– continuing to support pupils to read as widely and often as possible
– continuing to improve pupils’ attendance and reduce persistent absence.
 Further improve the effectiveness of leadership and management by developing
sharper and more consistent systems to routinely evaluate, and share with governors,
the impact of leaders’ actions on pupils’ achievement.
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Inspection judgements
Effectiveness of leadership and management

Good

 A large proportion of pupils leave and join the school other than at the usual times.
Additionally, many pupils are new to English and/or education when they join the
school. These factors are significant barriers to pupils’ achievement. However, leaders
are determined in their actions to be welcoming, inclusive and to provide pupils with a
high-quality education for as long as they attend.
 Leaders’ ambition and determination have resulted in continually improving consistency
in the quality of teaching and learning. Consequently, pupils’ outcomes have also
improved. Effective checks on the quality of teaching and learning are accurately
identifying whole-school training needs as well as those for individual members of staff.
Effective training includes the sharing of good practice, within the school and through
other schools within the multi-academy trust.
 Leaders have organised learning so that there is a firm focus on pupils’ language
acquisition and so that learning activities are closely matched to pupils’ needs and
abilities. This is instrumental to the progress which current pupils are making.
 Subject leaders, many of whom are new to post as the school grows, are developing
well and are bringing a sense of urgency in generating improvements. They are
increasingly contributing to improving teaching and raising standards in their areas of
responsibility. They are able to make accurate assessments of pupils’ learning. Their
work with leaders beyond the school makes sure that assessments of pupils’ learning
are agreed with other schools and are, therefore, as reliable as possible.
 A whole-school focus on phonics, this academic year, has been very effective and is
resulting in greater staff confidence, consistency of approach and improved outcomes.
Leaders prioritise reading and work with families to equip them to be able to read with
their children at home. However, they recognise that despite this, most pupils do not
read widely and often enough.
 A cycle of quality assurance activities helps leaders to check the progress made with
their school improvement actions and is also used to identify and respond to any
emerging issues. It involves a range of leaders and results in the setting of appropriate
future improvement priorities. However, when the impact of actions is evaluated, this is
sometimes in the form of a list of actions, rather than against precise success criteria
and related specifically to pupils’ outcomes.
 Leaders recognise that parental engagement is critical. Effective links with parents and
the community are resulting in increasing engagement with the school. Interpreters are
used to support meetings with parents and this means that parents feel welcomed into
school. They are keen to take part in the daily breakfast club, workshops and
assemblies. Consequently, parents are positive about the school and their child’s
education.
 Teachers take responsibility for pupils’ outcomes and are held to account through pupil
progress meetings and the appraisal process. Staff are therefore clear about the
expectations of them and understand the part they play in improving outcomes for
pupils and continually reflecting on the impact of their teaching on pupils’ learning.
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Staff are positive about their development and feel well supported. They are eager to
make a difference to pupils.
 A new arrangement, where leadership of the provision for pupils who have special
educational needs (SEN) and/or disabilities is led across the local trust schools, is now
in place. This has raised the profile of provision for these pupils. The leader is
beginning to make sure that funding is used to best effect.
 Leaders have set an appropriate strategy for pupil premium spending, but evaluations
are not always rigorous enough to make a clear link between the use of funding and
the impact on pupils’ outcomes.
 Leaders are determined to provide pupils with a curriculum that interests them and
broadens their experiences through trips, visitors and extra-curricular activities.
Consequently, pupils are showing enthusiasm about their learning in a range of
subjects beyond English and mathematics. There are plentiful opportunities to support
pupils’ spiritual, moral, social and cultural development.
 Although pupils’ attendance is below the national average, leaders have implemented a
wide range of strategies to combat this. The importance of good attendance is
promoted well with pupils and parents. Links with the community are supporting
positive relationships between home and school and are successfully improving
attitudes about attendance at school. Additionally, leaders do not shy away from taking
firm action, such as prosecution, if required. Consequently, pupils’ attendance has
shown continued improvement each year. Leaders are committed to securing and
sustaining the improvements made so far.
Governance of the school
 Trustees are committed to the school being inclusive and at the heart of the
community. They have enabled the school to access the expertise and good practice
which is available from local schools, including those within the multi-academy trust.
This is supporting pupils’ achievement and building additional leadership capacity.
Trustees have secured stability in staffing, ensured that there are ambitious targets for
pupils and have been instrumental in creating a culture which is about removing
barriers rather than making excuses. By working in partnership with other schools, they
have been effective in raising aspirations for the whole community.
 Governors check the accuracy of information from leaders through their regular
training, visits to school and involvement in school life. This helps them to provide
suitable challenge and support. For example, the chair of governors attends a
fortnightly meeting about pupils’ attendance. Challenging questions are asked to make
sure that governors have a thorough understanding of attendance and persistent
absence figures and that leaders are taking firm action when necessary. However,
leaders do not present information about the school’s progress in a consistent format.
This limits governors in being able to hold leaders to account with even greater rigour,
for example, for the impact of pupil premium spending.
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Safeguarding
 The arrangements for safeguarding are effective. Leaders take their responsibilities for
the protection and care of pupils seriously and ensure that there is a strong culture of
keeping pupils safe. Leaders have put clear systems in place for safeguarding pupils.
Regular training and updates about safeguarding support staff in being alert to possible
signs of concern which pupils may present. Staff report concerns promptly to the
designated safeguarding leaders, who act swiftly and take effective action.
 Staff are very knowledgeable about the community they serve which helps them to be
aware of any potential risks and provide appropriate support for vulnerable families.
The school works effectively and promptly with social care and other external agencies
to provide suitable care for pupils.
 A weekly open forum for parents, each Friday morning, focuses on different aspects of
safety such as how children can stay safe when online. These events help leaders to
deliver pertinent messages to parents.
Quality of teaching, learning and assessment

Good

 The quality of teaching has continually improved since the school opened. New
approaches are becoming more embedded and are providing greater consistency. As a
result, pupils have positive attitudes to learning and are making good progress with
their learning in English and mathematics.
 Teaching is particularly effective in identifying pupils’ differing needs and providing
appropriate support so that pupils make the necessary gains in their learning. Teachers
use assessment effectively to make sure that lessons build on pupils’ prior knowledge.
Together with leaders, they keep a close eye on how pupils are progressing towards
reaching their challenging targets. This system is effective in identifying anyone who is
falling behind and needs additional support or intervention.
 Teaching is highly focused on pupils’ language acquisition, and the priority is for pupils
to develop their understanding and use of the English language as quickly as possible.
Adults are used well to provide specific support for groups of pupils. Teachers use
language frames to scaffold pupils’ spoken and written responses. This helps pupils to
use appropriate grammatical structures in their spoken and written language.
 The teaching of phonics is becoming more consistent and contributes strongly to pupils’
language development. Training has led to staff having strong subject knowledge and
increasing confidence in their phonics teaching. A range of effective strategies,
including the use of visual prompts, support pupils’ development. Teachers make sure
that pupils explore their understanding of new words, and this aids their
comprehension. However, pupils would benefit from more frequent reading across the
curriculum and at home to further their understanding.
 In the early stages of reading, pupils are expected to re-read books to develop their
fluency and have books which are appropriately matched to their phonics knowledge.
Pupils use their phonics skills to sound out and blend unfamiliar words and they apply
this in their writing. There are some missed opportunities though for teachers to model
and insist on pupils using accurate letter formation and, as they progress, neat and
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joined writing. This hinders their writing development.
 Teachers have high expectations of what pupils can, and should, achieve in English and
mathematics. Good learning habits have been developed and pupils are keen to
participate and share their responses with others. Well-established routines and the
use of the classroom learning environment are also effective in supporting pupils’
learning. Consequently, pupils are becoming more involved and independent in their
learning.
 Pupils have opportunities to develop their fluency, reasoning and problem-solving
through carefully planned units of work in mathematics. A consistent approach,
following training for staff, is supporting pupils in making better gains in their
mathematical understanding.
 In subjects beyond English and mathematics, there are missed opportunities for pupils
to transfer their reading and writing skills for a range of purposes. Expectations are not
always as high for the standard of work produced. This means that basic skills, such as
handwriting, are not as consistently applied as they are in English and mathematics.
Personal development, behaviour and welfare

Good

Personal development and welfare
 The school’s work to promote pupils’ personal development and welfare is good. Pupils
are confident and self-assured. They understand about equality and demonstrate
respect for other people’s cultural diversity and religious backgrounds.
 When pupils join the school, they are quickly assessed to identify any potential barriers
to their learning. Support for pupils’ social and emotional development is sometimes
required. This helps pupils be in a better position to be successful in their academic
learning.
 Leaders have been proactive in making sure that pupils have a secure understanding of
what constitutes bullying and how to respond, should it occur. Consequently, pupils say
that bullying is rare. They are confident that adults will support them, should they have
any concerns.
 A range of visitors, including the police and charitable organisations, complement the
curriculum for safety and make sure that pupils hear regular messages about how to
be safe and manage risks.
 Pupils are encouraged to participate in a wide range of opportunities and experiences
which are on offer, such as after-school clubs. Roles in school, such as being a football
monitor, give pupils a sense of responsibility, and the school council makes a valuable
contribution to pupils’ understanding of being involved in decision-making.
 A welcoming breakfast club, open to all pupils and parents, is well attended. It provides
pupils with a prompt start to the day and offers a healthy breakfast. This means that
pupils are in a good position to learn well when school begins.

Behaviour
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 The behaviour of pupils is good. Leaders have worked hard to set high expectations for
pupils’ behaviour. The strategies which have been implemented by leaders have been
consistently and rigorously applied by all staff. This means that pupils have a clear
understanding of the choices they make and the consequences that follow. They value
the rewards system and respond well to the incentives. Consequently, there is a calm
atmosphere in school and pupils move around school sensibly, showing respect for
each other.
 In the rare instances when a pupil makes the wrong behaviour choice, a discussion
about the rule which has been broken and the subsequent impact on others is enough
to address almost all situations. Therefore, there have been no fixed-term exclusions
this academic year.
 Pupils behave well in lessons. On the infrequent occasions where low-level disruption
occurs, it is attended to immediately and, therefore, does not have a negative impact
on the learning of others.
 Attendance, while below the national average, has improved each year since the school
opened and has risen from 89.6% in 2015/16 to 92.5% so far this year. There has
been considerable improvement for pupils who have been here since the school
opened. Their attendance increased from 88% to 95%. This shows the impact of
leaders’ work with families in raising their awareness of the importance of good
attendance.
 Persistent absence figures are much higher than those found nationally but have
dropped substantially in the last three years from 41.6% to 21.8%. These figures are
adversely affected by the high number of pupils who leave for an extended period of
time and then, later, return to school. Few pupils who remain on the school’s roll all
year are persistently absent. This is because leaders work closely with each identified
family and this usually results in the pupil no longer being persistently absent.
Outcomes for pupils

Good

 Outcomes have shown continued improvement, year-on-year, in English and
mathematics across the school due to ongoing advances in teaching and learning.
Attainment figures have improved, despite them being skewed by the small cohorts
and frequent movement of pupils to and from the school. While attainment has
improved dramatically, it remains well below national averages.
 Work for individual pupils in their lessons and books shows that they are making very
strong progress, often from incredibly low starting points. The school’s assessment
information and case studies confirm that the longer pupils stay at the school, the
more they develop their knowledge, skills and understanding and demonstrate rapid
progress.
 On joining the school, most pupils have little or no English. This is a significant barrier
to them being able to reach age-related expectations. Due to effective teaching, pupils
quickly develop their language skills and often make very fast progress with their
reading and writing as a result. However, for many pupils and particularly those in key
stage 2, despite this strong progress, their attainment lags well behind that of other
pupils nationally. Until pupils’ language acquisition is secure, they are often hindered
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from reaching age-related expectations.
 Pupils who have SEN and/or disabilities make progress that is usually at least in line
with, and often more than, that of other pupils. Likewise, disadvantaged pupils make
progress which is similar to that of other pupils.
 This is the first academic year in which there has been a cohort of Year 6 pupils. While
attainment in English and mathematics for this group overall is low, many of the pupils
have joined the school recently. In comparison, almost every pupil in this cohort who
has been at the school since it opened has met the age-related expectations and made
incredibly strong progress from very low starting points.
 Similarly, by the end of key stage 1 this year, attainment is very low, with only 26%
reaching the expected standard in reading, writing and mathematics. However,
attainment has improved each year and the pupils in that cohort who have been at the
school since it opened had a figure of 71%. This represents strong progress from their
starting points.
 Effective phonics teaching is resulting in pupils being engaged in their phonics learning
because it is accurately pitched to their stage of development. Pupils can see the
progress they are making and are proud of their achievements. While reading is
prioritised by leaders, not all pupils read regularly enough at home to further support
their progress. Additionally, pupils’ learning in subjects beyond English and
mathematics does not offer enough opportunities for pupils to practise their basic
reading and writing skills frequently enough.
 Leaders agree that pupils’ handwriting is a barrier to pupils’ writing development and
have identified this as a priority for development.
Early years provision

Good

 The early years leader is knowledgeable and experienced and has set high expectations
for the staff team. She is accurate in her evaluations of teaching and identifies clear
next steps to help teaching continually improve.
 The leader has established systems and routines which are supporting staff in meeting
the differing needs of children effectively. Consequently, the proportion of children
reaching a good level of development by the end of Reception, while below the
national average, has seen marked improvement each year. Current children are
making strong progress from their low, and often very low, starting points.
Disadvantaged children are outperforming their non-disadvantaged peers.
 Staff have high expectations and use their subject knowledge to move children’s
learning forward. For example, when questioning, staff do not always accept children’s
first response. They challenge them to extend their sentences, reframing children’s
comments so that they learn how to use accurate grammar.
 A consistent approach to assessment is used to check children’s understanding and
identify their next steps. This results in highly focused learning when children are in
adult-led groups. Teachers use time well to provide specific intervention and meet the
differing needs of children.
 Children’s language acquisition is integral to the whole curriculum. Staff support this
well in their interactions with children. Children are engaged and challenged by staff,
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who support their thinking and development. Planning is used well so that staff know
how to challenge children as they work independently in each area of provision.
 Teachers’ good subject knowledge, along with the use of resources and first-hand
experiences, supports children’s phonics understanding. By the end of Reception this
year, a much greater proportion of children are at the expected stage or beyond with
their phonics knowledge, giving them a better start to their learning in Year 1.
However, leaders are aware that there are missed opportunities to develop children’s
letter formation in Reception.
 Reading at home is encouraged through an incentive system, but many children still do
not do this regularly enough. This hinders their confidence, fluency and understanding.
 Teachers plan provision in response to children’s needs, interests and any gaps in their
learning. The indoor and outdoor areas have a wide range of opportunities for children
to use and apply their newly acquired skills. For example, a group of boys taking part
in a physical activity outside were also consolidating their mathematics learning by
keeping a tally of their score.
 Parents are welcomed into school. Stay and play events, dual language signs and a
translator who is available at the start and end of sessions help parents to feel involved
in their child’s learning.
 Children are well cared for. Rules and routines have become well established so that
children listen carefully to adult instructions and concentrate well. Leaders have made
sure that the legal welfare requirements are met. For example, in the temporary
absence of a paediatric first aid trained member of staff, a member of staff from
another trust school has provided this cover.
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School details
Unique reference number

140378

Local authority

Rotherham

Inspection number

10048310

This inspection of the school was carried out under section 5 of the Education Act 2005.
Type of school

Primary

School category

Academy sponsor-led

Age range of pupils

3 to 11

Gender of pupils

Mixed

Number of pupils on the school roll

154

Appropriate authority

Board of trustees

Chair

Ray Griffiths

Headteacher

Kirsty Ridley (head of school)
Mark Young (executive headteacher)

Telephone number

01709 374425

Website

www.eastwoodvillageprimary.org

Email address

enquiries@eastwoodvillageprimary.org

Date of previous inspection

Not previously inspected

Information about this school
 Eastwood Village Primary School is a new school which was established in September
2015 as part of the Central Learning Partnership Trust. The executive headteacher,
who also works across two other schools in the trust, has been in post since the school
opened. A more recent appointment of head of school was made in September 2016.
The local governing body has some delegated powers and is accountable to the board
of trustees for the school’s progress.
 In the school’s first year, pupils were admitted up to Year 4. Therefore, this academic
year has seen the first Year 6 cohort.
 The multi-academy trust provides a wide range of expertise to develop school
leadership and the quality of teaching, learning and assessment. A local hub of three
local schools, along with an additional hub of schools in Wolverhampton, provide
support, training and quality assurance.
 Almost all pupils are from minority ethnic communities, the vast majority being of
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Roma heritage. Nearly all pupils speak English as an additional language and many of
them have little or no English when joining the school. Pupil mobility is extremely high,
and therefore cohorts of pupils continually change. A large proportion of pupils leave
and enter school other than at the usual times, with some pupils not having
experienced an educational setting before.
 The proportion of disadvantaged pupils supported by the pupil premium is well above
the national average. However, this does not fully reflect the actual disadvantage faced
by families in the community, many of whom are not eligible to claim benefits and
therefore attract the pupil premium funding.
 The proportion of pupils who have SEN and/or disabilities is just below the national
average. The proportion who have an education, health and care plan is also less than
average.
 The school runs a breakfast club.
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Information about this inspection
 Inspectors observed teaching and learning throughout the school. Most observations
were undertaken jointly with senior leaders. Inspectors listened to pupils read and
talked to them about their experience of school.
 Inspectors held meetings with senior leaders and a range of subject leaders. They met
with the chair of the local governing body. A meeting also took place with the chief
executive officer and a trustee from the multi-academy trust.
 Discussions took place with a group of teachers about the support and development
they receive.
 Inspectors looked at pupils’ work in books along with the school’s information on
pupils’ achievement, to determine the progress that they are making.
 A range of documentation was considered. This included the school’s self-evaluation,
records of the monitoring of teaching and learning, the school improvement plan,
information relating to the attendance and behaviour of pupils, safeguarding and child
protection records and minutes from governing body meetings. Documents outlining
the arrangements for the use of pupil premium funding were also considered.
 Inspectors spoke to parents informally at the start of the school day to seek their views
about the school. Only one response to Ofsted’s online questionnaire, Parent View, was
received.
 The 17 responses to the staff survey were also considered.
Inspection team
Kirsty Godfrey, lead inspector

Her Majesty’s Inspector

Larissa Thorpe

Ofsted Inspector
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Any complaints about the inspection or the report should be made following the procedures set out in the
guidance 'Raising concerns and making a complaint about Ofsted', which is available from Ofsted's
website: www.gov.uk/government/publications/complaints-about-ofsted. If you would like Ofsted to send
you a copy of the guidance, please telephone 0300 123 4234, or email enquiries@ofsted.gov.uk.

In the report, 'disadvantaged pupils' refers to those pupils who attract government pupil premium funding:
pupils claiming free school meals at any point in the last six years and pupils in care or who left care
through adoption or another formal route. www.gov.uk/pupil-premium-information-for-schools-andalternative-provision-settings.
You can use Parent View to give Ofsted your opinion on your child's school. Ofsted will use the information
parents and carers provide when deciding which schools to inspect and when and as part of the inspection.
You can also use Parent View to find out what other parents and carers think about schools in England. You
can visit www.parentview.ofsted.gov.uk, or look for the link on the main Ofsted website:
www.gov.uk/government/organisations/ofsted.

The Office for Standards in Education, Children's Services and Skills (Ofsted) regulates and inspects to
achieve excellence in the care of children and young people, and in education and skills for learners of all
ages. It regulates and inspects childcare and children's social care, and inspects the Children and Family
Court Advisory and Support Service (Cafcass), schools, colleges, initial teacher training, further education
and skills, adult and community learning, and education and training in prisons and other secure
establishments. It assesses council children's services, and inspects services for children looked after,
safeguarding and child protection.
If you would like a copy of this document in a different format, such as large print or Braille, please
telephone 0300 123 1231, or email enquiries@ofsted.gov.uk.
You may reuse this information (not including logos) free of charge in any format or medium, under the
terms of the Open Government Licence. To view this licence, visit www.nationalarchives.gov.uk/doc/opengovernment-licence/, write to the Information Policy Team, The National Archives, Kew, London TW9 4DU,
or email: psi@nationalarchives.gsi.gov.uk.
This publication is available at www.gov.uk/ofsted.
Interested in our work? You can subscribe to our monthly newsletter for more information and updates:
http://eepurl.com/iTrDn.
Piccadilly Gate
Store Street
Manchester
M1 2WD
T: 0300 123 4234
Textphone: 0161 618 8524
E: enquiries@ofsted.gov.uk
W: www.gov.uk/ofsted
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