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Overall effectiveness Requires improvement 

Effectiveness of leadership and management Requires improvement 

Quality of teaching, learning and assessment Requires improvement 

Personal development, behaviour and welfare Requires improvement 

Outcomes for pupils Requires improvement 

Overall effectiveness at previous inspection Outstanding 

 

Summary of key findings for parents and pupils 
 
This is a school that requires improvement 

 
 School leaders have presided over a decline in 

the standard of education on offer. In 2017, 

the progress that pupils made in reading by the 
end of Year 6 was not good enough and the 

standards that they reached in this subject 
were too low.  

 There is a lack of precision in school 

development planning and a lack of rigour in 
the way that provision is monitored. As a 

result, any actions designed to improve the 
quality of education are not based on firm 

foundations.  

 Assessment of both pupils’ work and the 
progress that they are making is not always 

accurate. This inhibits teachers from 
pinpointing precisely what pupils need to do 

next to improve. 

 Historically, the support that pupils who have 
special educational needs (SEN) and/or 

disabilities have received has been weak. 

 

  The quality of teaching is too inconsistent. 

Some pupils spend too long studying the same 

concept and end up treading water. Others do 
not have their thinking challenged sufficiently. 

They do not practise, for example, enough 
problem-solving in mathematics or deduction 

skills in reading.  

 Some pupils are too easily distracted in class. 
They are not resilient enough to continue 

focusing on tasks when not directly supervised. 

 Several parents and carers are concerned 

about the behaviour of some pupils at school. 

Inspectors agree that the behaviour of a few 
pupils has not been effectively managed.  

 The governing body has, in the past, been too 
slow to challenge weaker aspects of school 

leadership. 

 The school is ‘committed to developing a love 
of learning inspired by quality teaching’. There 

is a way to go before this vision becomes a 
reality.  

 

The school has the following strengths 
 
 The teaching of writing and the progress that 

pupils make in this subject are relatively 

strong. 

 The new deputy headteacher is moving at a 
pace to improve provision for pupils who have 

SEN and/or disabilities. Green shoots are 
clearly visible. 

  Many pupils are polite, friendly and respectful 
of others. They are committed to their learning 

and want to do their best.  

 Middle leaders are ready for the challenges 
ahead. Plans to improve the quality of provision 

in English and mathematics are well under 
way.  
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Full report 
 
What does the school need to do to improve further? 
 
 Improve the quality of teaching by ensuring that: 

– teachers set work which provides an appropriate level of challenge for all groups of 
pupils in the class by using assessment information effectively 

– teachers know the specific requirements of pupils who have SEN and/or disabilities 
and plan effectively to support them 

– lesson planning encourages pupils to move on at a pace once they have grasped a 
concept or technique 

– the teaching of reasoning and problem-solving in mathematics and of the skills of 
inference and deduction in reading is more effective 

– teachers plan activities that help widen pupils’ vocabulary. 

 Raise the quality of leadership and management by: 

– improving the quality of monitoring and evaluation at all levels 

– ensuring that new procedures to support pupils who have SEN and/or disabilities 
have a consistently positive impact on their progress 

– ensuring that transition arrangements into Year 3 allow pupils ‘to fly’ from their 
starting points 

– ensuring that professional development has a consistently strong impact on the 
quality of teaching across the school 

– improving the relationship that the school has with parents 

– ensuring that target-setting and assessment procedures include subjects other 
than English and mathematics.  

 Improve pupils’ personal development, behaviour and welfare by ensuring that:  

– pupils whose behaviour is challenging are managed more effectively 

– any off-task behaviour in lessons is eradicated  

– the proportion of disadvantaged pupils who are persistently absent decreases. 

 Raise standards of attainment and increase the rates of progress that pupils make in 
reading.  

An external review of governance should be undertaken in order to assess how this 
aspect of leadership and management may be improved. 

An external review of the school’s use of the pupil premium should be undertaken in 
order to assess how this aspect of leadership and management may be improved. 
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Inspection judgements 
 

Effectiveness of leadership and management Requires improvement 

 
 School leaders have presided over a steady decline in the quality of education on offer. 

The progress that pupils have made in reading, for example, has been weak and the 
support that has been given to pupils who have SEN and/or disabilities has not been 
good enough. As a result, the school no longer offers an outstanding level of provision 
and it requires improvement to be good. 

 The systems used to identify how much progress pupils are making, and what 
standards they are reaching, are imprecise. This has had a negative impact on several 
areas of school life. Teachers are not able to pinpoint accurately how to help pupils 
improve, leaders are less able to challenge teachers about their performance and 
governors are not fully equipped to hold senior leaders to account. In addition, these 
systems do not track pupils’ progress in subjects other than English and mathematics.  

 Nonetheless, the headteacher has recently galvanised her team into action and work is 
afoot to improve outcomes for pupils. The headteacher provides stability and a moral 
compass for the school. 

 Senior leaders understand what constitutes effective learning and are able to help 
colleagues improve their practice in general terms. The headteacher, together with 
members of the governing body, knows which aspects of teaching require 
improvement. School leaders agree that there is a need to ensure that professional 
development has a consistently strong impact on the quality of teaching. 

 The new deputy headteacher has wasted no time in identifying areas of weakness 
under her remit and has moved at a pace to improve provision. A striking example of 
this is the leadership of provision for pupils who have SEN and/or disabilities. Systems 
and structures to support these pupils are much stronger now. The deputy 
headteacher has also noted that transition arrangements into Year 3 could be stronger 
in order to ensure that more pupils are ready ‘to fly’ once they start school.  

 Middle leaders with responsibility for English and mathematics are now motoring ahead 
with their plans to enhance provision in these subjects. Although the school has been 
slow in responding to weaker provision, this is no longer the case. The teaching of 
reading, writing and mathematics is improving.  

 Pupils learn about what it is to be a good citizen in different subjects across the 
curriculum. The school offers pupils opportunities to develop as rounded individuals 
though extra-curricular activities and visits. School leaders have rightly identified the 
need to deepen pupils’ learning through developing the teaching of reasoning and 
problem-solving in mathematics and skills such as inference and deduction in reading. 
Teachers are increasingly confident at developing pupils’ vocabulary across the 
curriculum but know that there is still work to do here.  

 Parents have mixed views about the school. Inspectors agree that the quality of 
education is variable. School leaders understand that relationships with some parents 
need to improve and that communication with parents could be stronger.  
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Governance of the school 

 
 Historically, governors did not notice a decline in the standard of education. They did 

not hold school leaders to account effectively. 

 There are many new members of the governing body. The new team is committed to 
ensuring that the school improves at a pace. Governors have a training programme in 
place for their own development and are keen to support and challenge leaders in all 
areas of school life. Current members of the governing body bring a wide range of 
skills to their roles, including business management, education and finance.  

 
Safeguarding 

 
 The arrangements for safeguarding are effective. 

 Leaders have ensured that all safeguarding arrangements are fit for purpose. Policies 
and procedures linked to safeguarding are up to date, and staff training ensures that 
everyone understands these policies. Processes in place for the appointment of staff 
are also compliant. 

 Members of staff work well with other agencies to make sure that pupils get any 
additional help that they need. 

 

Quality of teaching, learning and assessment Requires improvement 

 
 The quality of teaching is too variable. Not all teachers plan activities that accurately 

match the abilities of different groups of pupils in their class. Any information that they 
have about the standards that pupils have reached and the progress that they are 
making is not used consistently well to help them plan lessons. Sometimes, teachers do 
not notice when pupils have fully grasped a concept and, therefore, do not push them 
further on. As a result, some pupils tread water and do not make the progress of which 
they are capable.  

 In the past, pupils who have SEN and/or disabilities have not had their needs met 
effectively. This is because there was a mismatch between their specific learning 
needs, as recorded on support plans, and the strategies teachers and teaching 
assistants were deploying. Teachers are now much more aware of the needs of these 
individual pupils.  

 Where teaching is stronger, teachers plan activities that spark the interest of the class. 
They find out exactly what pupils know and plan from that point to ensure that the 
progress pupils make is strong. They question pupils well to gauge how much they 
understand new information and they use this information to move them forward in 
their learning. Here, teachers have a strong understanding of subject content and how 
best to relay this information to pupils.  

 School leaders have been focusing on developing the teaching of reading and this is 
having a positive impact. Inspectors observed guided reading sessions and listened to 
pupils read. Some improvements in pupils’ skills can be seen. Pupils practise 
comprehension skills often and to good effect. However, although the teaching of skills  
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such as inference and deduction is improving, it remains inconsistent both in terms of 
effectiveness and frequency.  

 The quality of teaching is stronger in Year 5 and Year 6. In addition, the teaching of 
writing is relatively strong at school. Pupils write at length and with increasing accuracy 
as they progress through the school. Most-able pupils, in particular, rise to the 
challenge that some writing tasks offer and they make gains in their writing skills. The 
arrival of a yeti in school certainly jolted them into writing some highly descriptive 
pieces.  

 

Personal development, behaviour and welfare Requires improvement 

 
Personal development and welfare 

 The school’s work to promote pupils’ personal development and welfare requires 
improvement. 

 Although many pupils are resilient and focus well on their work in class, too many give 
up on tasks easily. They work hard under the supervision of an adult but, when 
working alone or in small groups, these pupils lose concentration and chat with each 
other, become uninterested or get involved in off-task behaviour.  

 Nonetheless, most pupils develop personal skills well and many benefit from the 
different leadership opportunities available to them. Pupils are about taught the 
importance of healthy eating through the science curriculum and many are involved in 
sporting activities at school. The school council is active and leads fundraising for 
charities at school. Indeed, the school council was instrumental in the design and 
purchase of the climbing equipment, which is very popular at breaktime and lunchtime. 
They even managed to negotiate a discount! Other pupils have opportunities to 
practise leadership skills, for example through being house captains or reading with 
younger pupils.  

 Pupils understand how to stay safe and can explain how to stay safe online. Pupils 
understand the need to be kind to each other and understand the concept of bullying. 
They told inspectors that bullying is rare and that teachers deal with any unkind 
behaviour quickly. Some parents, however, feel that the school could be more effective 
in this regard.  

 
Behaviour 

 
 The behaviour of pupils requires improvement. 

 A few pupils exhibit challenging behaviour and struggle to obey school rules. This 
behaviour has not always been managed effectively. School leaders admit that this has 
had a slight ‘ripple effect’ on the behaviour of some other pupils who are easily led. 

 Many of the parents who responded to the Parent View survey believe that the school 
makes sure that pupils are well behaved. Some parents, however, believe that the 
behaviour of a few pupils needs to be addressed.  

 Nonetheless, inspectors found most pupils to be courteous, polite and friendly. They 
enjoy coming to school and conduct themselves well, both in lessons and when moving 
around the building. They behave safely when playing outside. Most pupils are 



 
 

 

 

 
Inspection report: Ryhope Junior School, 6–7 June 2018 

 

Page 6 of 9 

 
 
 

respectful to each other and adults and help to keep the building clean and tidy. 

 Pupils come to school regularly. The school has worked well with families and individual 
pupils to ensure that they understand the importance of attending school. This, in 
addition to competitions and rewards schemes, has had a positive impact on rates of 
attendance. School leaders agree with inspectors, however, that too many 
disadvantaged pupils are persistently absent.  

 

Outcomes for pupils Requires improvement 

 
 In 2017, pupils left Year 6 having made progress in reading which was well below that 

of all pupils nationally. The progress that they made in mathematics was also below 
the national average. Progress in 2017 was weaker overall than it had been for the 
cohort which left the school in 2016.  

 Inspection evidence confirms that the progress that pupils are making in reading and 
the standards they are reaching still require improvement.  

 Evidence from pupils’ books shows that the progress of current pupils varies too much 
between different groups of pupils at school. The information provided by the school’s 
tracking of pupils’ progress and attainment mirrors this.  

 The progress that pupils who have SEN and/or disabilities have made in the past has 
been weak. There has not been a clear line of sight between the individual needs of 
pupils and the support that they have been provided. This situation has improved 
recently.  

 Most-able pupils make stronger progress than their peers. Their innate ability and level 
of focus in lessons help them navigate inconsistencies in teaching more successfully.  

 The progress that disadvantaged pupils are making is similar to that of their peers and 
also requires improvement. A lack of precision in evaluating any additional programmes 
or support has not helped the school identify which are most effective. As a result, the 
impact of this support is less strong than it could be. 

 The progress that pupils make in science and religious education is relatively strong. 
Here, subject content sparks the interest of pupils to a greater extent than in other 
subject areas.  

 The progress that pupils make is currently left to chance. It relies too heavily on the 
skills and interests of individual teachers. Strategies to tighten the curriculum and 
improve monitoring have not had a substantial impact on rates of pupils’ progress at 
this point.  
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School details 
 

Unique reference number 108787 

Local authority Sunderland 

Inspection number 10047879 

 
This inspection was carried out under section 8 of the Education Act 2005. The inspection 
was also deemed a section 5 inspection under the same Act. 
 
Type of school Junior 

School category Community  

Age range of pupils 7 to 11 

Gender of pupils Mixed 

Number of pupils on the school roll 215 

Appropriate authority The governing body 

Chair Stefanie Jardine Watson 

Headteacher Janice Skelton 

Telephone number 0191 553 6275 

Website www.ryhopejuniors.co.uk 

Email address ryhope.junior@schools.sunderland.gov.uk 

Date of previous inspection 27–28 November 2008 

 
Information about this school 
 
 The school is similar in size to the average primary school. It is a junior school and, as 

such, teaches pupils from Year 3 to Year 6.  

 The proportion of pupils who have SEN and/or disabilities is well above the national 
average. The proportion of pupils who have a statement of special educational needs 
or an education, health and care plan is lower than the national average. 

 The proportion of disadvantaged pupils is well above the national average. 

 The school meets the government’s current floor standards, which are the minimum 
expectations for pupils’ attainment and progress in English and mathematics. 

 Several senior leaders currently in post were not at the school at the time of the 
previous inspection. This includes the headteacher and the deputy headteacher. The 
teacher with responsibility for mathematics and the teacher with responsibility for 
English were not in these roles at the time of the previous inspection.  

 

http://www.ryhopejuniors.co.uk/
mailto:ryhope.junior@schools.sunderland.gov.uk
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Information about this inspection 
 
 Inspectors observed learning and groups of pupils working across the school. 

Inspectors observed learning jointly with the headteacher and discussed what was 
seen.  

 Inspectors observed pupils when moving around the school and at social times. They 
talked to pupils in lessons about their experience at school and looked at work in their 
books. They talked to a specific group of pupils to hear their views about the school 
and about the behaviour of other pupils. In addition, inspectors spoke to pupils at 
random to listen to their views. 

 Inspectors held meetings with members of the governing body and school staff, 
including senior and middle leaders. An inspector met with a representative from the 
local authority to discuss the quality of provision at the school.  

 Inspectors took account of the 26 responses to Ofsted’s online parent questionnaire, 
Parent View. 

 Inspectors observed the school’s work and scrutinised a range of documentation, 
including: the school’s view of its own performance; monitoring records; information 
about pupils’ progress; improvement planning; and records of behaviour and 
attendance. They looked closely at records relating to safeguarding and child 
protection and at policies, including those published on the school’s website. 

 An inspector looked at the support that pupils who have SEN and/or disabilities receive, 
and met with the deputy headteacher, who is also the special educational needs 
coordinator. 

 
Inspection team 
 

Michael Wardle, lead inspector Her Majesty’s Inspector 

Nicola Nelson Ofsted Inspector 

Jim McGrath Ofsted Inspector 
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Any complaints about the inspection or the report should be made following the procedures set out in the 

guidance ‘Raising concerns and making a complaint about Ofsted’, which is available from Ofsted’s 
website: www.gov.uk/government/publications/complaints-about-ofsted. If you would like Ofsted to send 

you a copy of the guidance, please telephone 0300 123 4234, or email enquiries@ofsted.gov.uk. 

 

In the report, ‘disadvantaged pupils’ refers to those pupils who attract government pupil premium funding: 

pupils claiming free school meals at any point in the last six years and pupils in care or who left care 
through adoption or another formal route. www.gov.uk/pupil-premium-information-for-schools-and-

alternative-provision-settings. 
 

You can use Parent View to give Ofsted your opinion on your child’s school. Ofsted will use the information 

parents and carers provide when deciding which schools to inspect and when and as part of the inspection. 
 

You can also use Parent View to find out what other parents and carers think about schools in England. You 
can visit www.parentview.ofsted.gov.uk, or look for the link on the main Ofsted website: 

www.gov.uk/government/organisations/ofsted. 
 

 

 
 

The Office for Standards in Education, Children’s Services and Skills (Ofsted) regulates and inspects to 
achieve excellence in the care of children and young people, and in education and skills for learners of all 

ages. It regulates and inspects childcare and children’s social care, and inspects the Children and Family 

Court Advisory and Support Service (Cafcass), schools, colleges, initial teacher training, further education 
and skills, adult and community learning, and education and training in prisons and other secure 

establishments. It assesses council children’s services, and inspects services for children looked after, 
safeguarding and child protection. 

 
If you would like a copy of this document in a different format, such as large print or Braille, please 

telephone 0300 123 1231, or email enquiries@ofsted.gov.uk. 

 
You may reuse this information (not including logos) free of charge in any format or medium, under the 

terms of the Open Government Licence. To view this licence, visit www.nationalarchives.gov.uk/doc/open-
government-licence/, write to the Information Policy Team, The National Archives, Kew, London TW9 4DU, 

or email: psi@nationalarchives.gsi.gov.uk. 

 
This publication is available at www.gov.uk/ofsted. 

 
Interested in our work? You can subscribe to our monthly newsletter for more information and updates:  

http://eepurl.com/iTrDn. 

 
Piccadilly Gate 

Store Street 
Manchester 

M1 2WD 
 

T: 0300 123 4234 

Textphone: 0161 618 8524 
E: enquiries@ofsted.gov.uk 

W: www.gov.uk/ofsted 
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