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Summary of key findings for parents and pupils
This is a good school
 The head of school demonstrates
determination and passion for supporting
pupils, families and staff at this school.
 The trust’s executive headteacher regularly
works with the head of school to good effect.
As a result, the capacity for the school to
continue to develop is strengthened.
 The rich and broad curriculum provides pupils
with learning experiences and opportunities
across all subjects.
 All adults use questioning to deepen pupils’
thinking and develop their language so that
they can explain their learning.
 The quality of provision in the early years is
good. Children learn well and are well prepared
for the start of Year 1.
 Pupils who have special educational needs
(SEN) and/or disabilities are seamlessly
integrated into school life and make good
progress.
 Governors offer a wide range of skills. They
challenge and support leaders in equal
measure and know what the school does well.

 Teachers follow the school’s policy for giving
feedback on pupils’ work most of the time,
which enables most pupils to make strong
academic progress.
 A wealth of extra-curricular activities is enjoyed
by pupils and appreciated by parents and
carers. Pupils experience the arts, sport, and
languages and receive academic support
through the clubs they attend.
 Pupils’ behaviour is very good at playtime and
in lessons, with few exceptions. Pupils are
confident and extremely respectful.
 Leaders have not identified quickly enough that
most able pupils, especially those who are
disadvantaged, are underperforming. These
pupils are not sufficiently challenged and too
few of them are currently working at greater
depth.
 Leaders do not have robust systems in place
for logging and analysing incidents of poor
behaviour and to identify patterns and/or
potential problems.
 Leaders do not analyse the attendance of all
groups of pupils. As a result, action is not taken
quickly enough to address the poor
attendance.

Full report
What does the school need to do to improve further?
 Improve pupils’ attendance, by:
– systematically checking the attendance of all groups of pupils and then acting
decisively to reduce pupils’ absence
– passing information about attendance on to governors so they are better placed to
monitor this aspect of leaders’ work.
 Improve leadership and management, by:
– using assessment information to identify pupils’ underachievement quickly and
ensure that a greater proportion of most able pupils, especially disadvantaged
pupils, are sufficiently challenged to work at greater depth
– developing robust systems and procedures for logging, tracking and analysing
incidents of poor behaviour.
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Inspection judgements
Effectiveness of leadership and management

Good

 The head of school is passionate about the school being at the centre of the local
community. He is determined that pupils will succeed through a combination of good
family support, effective education from staff who feel valued, and involvement in local
community events being hosted at the school. Governors, parents and staff are
overwhelmingly supportive of his work and vision, and say he is ‘always there and very
approachable’.
 The trust offers extremely effective support for the head of school, with coaching from
the executive headteacher and advice from the regional director. This guidance is
welcomed by the head of school, who acts on it swiftly. Consequently, leaders have the
capacity to continue to build on the current successes and to fulfil their vision for their
pupils and community.
 The school’s curriculum, which is developed and led by the assistant head of school,
meets the needs of pupils well. There is a broad and rich range of subjects, delivered
creatively, which is carefully planned across all year groups to offer progression. This
ensures that the majority of pupils meet age-related expectations in all subjects. Staff
place strong emphasis on successfully developing pupils’ English and mathematical
skills in different subjects.
 Leaders make sure pupils have a good understanding of British values through
activities such as: elected school councillors; a range of school trips, including one to a
Roman settlement; and the celebration of all cultures. Leaders provide many other
opportunities for pupils to develop their spiritual, moral, social and cultural learning in
lessons, in assemblies and during playtimes.
 Pupils who have special educational needs (SEN) and/or disabilities are supported
successfully so that they can seamlessly join in with the same learning as the rest of
the class. Leaders use the funding for pupils who have SEN and/or disabilities
effectively to provide targeted teaching and emotional support, which is helping pupils
to tackle new challenges. Pupils who have SEN and/or disabilities are making
particularly strong progress in reading.
 Pupils of all ages attend the school’s breakfast club and take part in a range of
academic, physical and social activities. Pupils enjoy the quality of the healthy
breakfast, the range of activities and the chance to socialise with friends.
 Staff are proud to be part of the trust. Parents recognise that the staff ‘work
impeccably as a team’. Leaders support staff well to develop their practice, for example
through experienced staff working collaboratively with those who are newly qualified.
 Primary physical education (PE) and sport premium is used to improve staff’s ability
and confidence to teach PE. It has also been used to extend the range of activities
pupils are offered beyond the school day. These activities are extremely popular and
attended by the majority of pupils. The school’s sports teams, Pemberley Panthers,
compete in sports against other local schools and have already won awards for their
attitude to PE.

Inspection report: Pemberley Academy, 24–25 April 2018

Page 3 of 11

 Leaders use pupil premium funding well and disadvantaged pupils benefit from a range
of strategies to improve their attendance and achievement. Funding is also used to
ensure that disadvantaged pupils have equal opportunities to take part in school visits,
receive additional support to help fill gaps in their understanding and attend the large
number of extra-curricular activities available.
 Leaders do not use their assessment information well enough to identify the groups of
pupils who are underperforming. As a result, leaders have not recognised that some
most-able pupils, and most-able disadvantaged pupils, are being insufficiently
challenged to work at greater depth.
 The head of school and assistant head of school know their pupils and staff very well.
Some of the systems for managing improvement, such as tracking pupils’ low-level
behaviour problems, rely solely on leaders’ knowledge. This approach does not enable
leaders to identify patterns of poor behaviour and put in place appropriate actions.
Governance of the school
 The local governing board understands the strengths of the school and broadly knows
the areas to focus on next. The governors meet their statutory duties, including the
arrangements for overseeing the work of the school to keep pupils safe.
 Governors bring a wide range of experience, knowledge and skills to their role. They
have confidence in the strengths offered by school leaders to secure a safe and
effective learning environment in which pupils can develop.
 Governors recognise that leaders have a ‘willingness to go the extra mile’ for the sake
of pupils in their care.
 Governors challenge the information school leaders present them with to ensure that
pupils are helped to reach their potential. However, information about groups of pupils’
attendance and about those working at greater depth is not always available to
governors. Therefore, governors are not able to offer sufficient challenge on these
aspects of leaders’ work.
Safeguarding
 The arrangements for safeguarding are effective.
 All staff training for child protection is thoroughly up to date, as are all safety
arrangements. Newly appointed staff receive a thorough induction, so they understand
their responsibilities for keeping children safe. Staff are confident that they are well
trained and know what to do if they have a concern about pupils’ welfare.
 Pupils feel safe at school. Staff make every effort to ensure that pupils are safe and
cared for. Parents who responded to Ofsted’s online questionnaire, Parent View, are
completely satisfied that their children are safe in school.
 Pupils are taught about different types of bullying. They know what to do if they are
concerned about online strangers or problems in school. Leaders are vigilant in
checking the suitability of all adults who work with pupils. Records are kept very well.
The school works effectively with external agencies in ensuring that the safety and
emotional needs of pupils are met.

Inspection report: Pemberley Academy, 24–25 April 2018

Page 4 of 11

Quality of teaching, learning and assessment

Good

 The quality of teaching, learning and assessment is consistently good, and leaders
successfully prioritise the recruitment of dedicated and skilled teachers. Teachers and
other adults in the classroom promote mutual respect, high expectations and a positive
attitude from pupils, who want to do what the adults request.
 Teachers challenge pupils to reach age-related expectations and, as a result, pupils
sometimes make mistakes. Pupils confidently take risks in their learning because they
know that they will learn from their mistakes. For example, a pupil explained that she
was proud of a particular piece of work because she had made mistakes and then
improved her work as a result.
 Teachers and additional adults working with pupils ask searching questions and give
pupils time to consider their answers. Consequently, pupils think about their learning
and are well supported in reaching, or working towards, age-related expectations in all
subjects.
 Teachers plan effectively to meet the needs of pupils who speak English as an
additional language and these pupils make rapid gains in their learning. Pupils who
start school speaking very little English quickly catch up so that they are working at
similar or higher standards to their peers.
 Teachers know their subjects well. They are skilled at tailoring learning to meet the
needs of the majority of pupils in their classrooms. Pupils are given frequent
opportunities to use reading, writing and mathematical skills in other subjects. Pupils
use these skills well and act upon teachers’ feedback, which helps them to understand
how to improve their work further. Occasionally teachers’ feedback does not follow the
school’s policy, and then pupils’ progress is not as strong.
 While pupils will respond to feedback and guidance given in line with school policy,
they are rarely encouraged to improve their work independently.
 Teachers offer pupils different levels of challenge to try in their learning. In key stage
1, pupils are guided to the most appropriate challenge. As a result, the most able
pupils are stretched to meet higher standards. However, in key stage 2, pupils can
choose the level of challenge. Teachers do not ensure that most-able pupils choose
challenges that are sufficiently demanding.
Personal development, behaviour and welfare

Good

Personal development and welfare
 The school’s work to promote pupils’ personal development and welfare is good.
 There is a strong culture of care for pupils throughout the school, with leaders
demonstrating a commitment to working to help families.
 All staff give high priority to the personal development and welfare of their pupils. This
is a significant strength of the school. Staff look after children very well in classrooms,
on the playground and around school. Consequently, pupils feel totally safe at school.
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 At lunchtime, play leaders ensure that other pupils, especially the youngest, respect
the equipment available and use it safely.
 Pupils’ self-belief and confidence as learners are clearly evident in lessons. They enjoy
their learning and being given the opportunity to share their work. They are able to
explain how their learning has improved over time.
 Pupils are supported to understand the importance of living healthily. As a result, they
are active in physical sports and competitive games. They also try to eat a balanced
diet. At playtimes and lunchtime the school provides a healthy menu of meals and
snacks.
 Pupils and parents believe that bullying is very rare. Pupils report their confidence in
adults’ ability to deal with any incidents quickly and decisively should they happen at
school or online. However, pupils also reported that they do not always follow the
advice they are given.
Behaviour
 The behaviour of pupils is good.
 Pupils behave extremely well around school and in lessons, with very few exceptions,
respecting each other and adults equally well without needing to be reminded.
 Pupils know right from wrong and take charge of their own behaviour to make sure
they abide by leaders’ high expectations. Behaviour management strategies are used
consistently well by staff in the classrooms. Parents, pupils and staff agree that
behaviour is good.
 A few pupils occasionally behave in an unacceptable manner and are excluded for fixed
periods. Leaders have been successful in supporting pupils who have been excluded in
the past with improving and managing their behaviour so that they are now fully
integrated into school life.
 Pupils’ attendance overall has risen to be broadly in line with the national average.
Girls’ attendance is improving but is lower than that of all pupils in the school and
nationally.
Outcomes for pupils

Good

 Pupils make increasingly strong progress, from their individual starting points, across
the curriculum. It is particularly evident in mathematics and writing by the end of key
stage 1.
 In 2017, the proportions of disadvantaged pupils who reached the expected standards
in reading, writing, mathematics and science at the end of key stage 1 were well above
those expected for non-disadvantaged pupils nationally. Disadvantaged pupils currently
attending the school are making good progress.
 The quality of pupils’ work in subjects other than English and mathematics is of a
similarly high standard. Pupils have regular opportunities to make appropriate use of
writing and mathematics across a range of subjects. For example, the quality of pupils’
writing in history and science work matches that found in their English books.
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 The proportion of Year 1 and Year 2 pupils who reach the expected level in their
knowledge of phonics is rising and is now average. This is because of the effective
teaching of phonics from the moment children start in the early years class. A few
lower-attaining pupils in Year 2 are not given reading books of the right level to
support their individual needs.
 Pupils who speak English as an additional language make strong progress across the
curriculum, often from very low starting points. By the end of key stage 1, they catch
up with their classmates and continue to make good progress in key stage 2.
 Many pupils in Year 4 have joined the school recently. Those who have been at
Pemberley long enough to benefit from all that the school has to offer are making
strong progress in all subjects.
 In 2017, the proportion of girls reaching expected standards in English and
mathematics at the end of Year 2 was lower than that for boys at Pemberley and lower
than standards reached by girls nationally. Overall, girls currently at the school have
now caught up with their classmates.
 Pupils who have SEN and/or disabilities make expected progress in writing and
mathematics. They make good progress in reading and, with targeted support, can
access reading materials appropriate for their ages in key stage 2.
 Most-able pupils do not make consistently good progress. Some, particularly those who
are disadvantaged, have not been identified as underperforming quickly enough to
accelerate their progress so that they exceed the standards expected for their ages.
Early years provision

Good

 Children in early years get off to a good start as a result of well-planned induction
procedures and good teaching. They learn well in the setting’s stimulating indoor and
outdoor environments. Staff quickly develop good relationships with children and make
their learning fun.
 In 2017, the proportion of early years children reaching a good level of development
rose to meet that seen nationally.
 Staff provide a good balance of child-led and adult-led learning through purposeful
play. Children learn well alongside each other, even when they are not directly
supervised. They know right from wrong and will correct each other confidently if a
misguided choice is made.
 Staff make regular assessments of pupils as they work and play. Children develop well
from often low starting points as a result of adult-led activities meeting individuals’
needs.
 Children who have SEN and/or disabilities are supported well. Adults know these
children’s needs and interests very well and ensure that learning is offered in a way
that captures their interests. Consequently, these children are ready for the next stage
of their education when they leave early years.
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 Staff plan activities designed to offer challenges for the most able children when they
are working independently. However, the children are not successfully guided to try the
activities and they work on the same tasks as their classmates.
 Children develop their knowledge of the world through a broad range of well-planned
activities. During the inspection, children were keen to share their knowledge of
spiders.
 Phonics is taught well so children quickly gain a good understanding of letters and
sounds to support their early reading and writing skills.
 The early years leader has an accurate view of the strengths and areas for
development of the provision. She receives effective support from the trust in
developing her leadership skills.
 Staff ensure children’s welfare, health and safety at all times, in line with school policy.
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School details
Unique reference number

140380

Local authority

Essex

Inspection number

10046580

This inspection of the school was carried out under section 5 of the Education Act 2005.
Type of school

Primary

School category

Academy sponsor-led

Age range of pupils

4 to 11

Gender of pupils

Mixed

Number of pupils on the school roll

145

Appropriate authority

Board of trustees

Chair

Iain Macleod

Head of School

Neil Coster

Telephone number

01279 215745

Website

www.pemberleyacademy.co.uk

Email address

admin.pemberley@reach2.org

Date of previous inspection

Not previously inspected

Information about this school
 The school is part of the REAch2 Academy Trust. It opened in September 2015.
 A local governing body works alongside a regional board for governance. An executive
headteacher supports the head of school for management purposes.
 The school currently has pupils from early years to Year 4. It plans to increase over the
next two years to accommodate pupils to Year 6.
 The proportion of pupils who speak English as an additional language is well above
average.
 There has been very high mobility since the school opened in 2015. Seventy-eight per
cent of pupils in Year 4 joined Pemberley after the end of key stage 1.
 The proportion of girls in the school is well below average, with only 10% of pupils in
Year 3 being girls.
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Information about this inspection
 The inspector visited lessons in all classrooms, many with the head of school. She also
observed playtime and lunchtime activities.
 The inspector scrutinised pupils’ work in all subjects. She heard pupils read and spoke
with pupils about their school and their opinions.
 The inspector held discussions with staff, governors, the executive headteacher and a
representative of the trust.
 The inspector looked at a wide range of school documents including: the school’s selfevaluation summary; the school development plan; records of governors’ meetings;
policies; and external reviews of the school’s performance.
 The inspector examined 47 responses to the online questionnaire, Parent View, and
held informal discussions with parents who accompanied their children to school. She
also considered written responses from parents and the online questionnaire responses
from staff.
Inspection team
Paula Masters, lead inspector

Ofsted Inspector
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Any complaints about the inspection or the report should be made following the procedures set out in the
guidance ‘Raising concerns and making a complaint about Ofsted’, which is available from Ofsted’s
website: www.gov.uk/government/publications/complaints-about-ofsted. If you would like Ofsted to send
you a copy of the guidance, please telephone 0300 123 4234, or email enquiries@ofsted.gov.uk.

In the report, ‘disadvantaged pupils’ refers to those pupils who attract government pupil premium funding:
pupils claiming free school meals at any point in the last six years and pupils in care or who left care
through adoption or another formal route. www.gov.uk/pupil-premium-information-for-schools-andalternative-provision-settings.
You can use Parent View to give Ofsted your opinion on your child’s school. Ofsted will use the information
parents and carers provide when deciding which schools to inspect and when and as part of the inspection.
You can also use Parent View to find out what other parents and carers think about schools in England. You
can visit www.parentview.ofsted.gov.uk, or look for the link on the main Ofsted website:
www.gov.uk/government/organisations/ofsted.

The Office for Standards in Education, Children’s Services and Skills (Ofsted) regulates and inspects to
achieve excellence in the care of children and young people, and in education and skills for learners of all
ages. It regulates and inspects childcare and children’s social care, and inspects the Children and Family
Court Advisory and Support Service (Cafcass), schools, colleges, initial teacher training, further education
and skills, adult and community learning, and education and training in prisons and other secure
establishments. It assesses council children’s services, and inspects services for children looked after,
safeguarding and child protection.
If you would like a copy of this document in a different format, such as large print or Braille, please
telephone 0300 123 1231, or email enquiries@ofsted.gov.uk.
You may reuse this information (not including logos) free of charge in any format or medium, under the
terms of the Open Government Licence. To view this licence, visit www.nationalarchives.gov.uk/doc/opengovernment-licence/, write to the Information Policy Team, The National Archives, Kew, London TW9 4DU,
or email: psi@nationalarchives.gsi.gov.uk.
This publication is available at www.gov.uk/ofsted.
Interested in our work? You can subscribe to our monthly newsletter for more information and updates:
http://eepurl.com/iTrDn.
Piccadilly Gate
Store Street
Manchester
M1 2WD
T: 0300 123 4234
Textphone: 0161 618 8524
E: enquiries@ofsted.gov.uk
W: www.gov.uk/ofsted
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