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Summary of key findings for parents and pupils 
 
This is a good school 

 
 The headteacher is an inspirational leader who 

shares her aspirations successfully with staff, 

pupils, governors, parents and carers.  

 Since her appointment in 2015, the 

headteacher has employed new leaders and, 
subsequently, changed how the school works. 

This has strengthened the capacity of senior 

leaders to reform the school. 

 Evidence of the impact of her ‘whatever it 

takes’ approach is the good and improving 
outcomes for pupils in Years 7 to 11. However, 

occasionally the action taken by teachers is 

inconsistent because expectations agreed by 
leaders are not always formally recorded.  

 The quality of teaching, learning and 
assessment is good. Leaders’ ability to analyse 

pupils’ performance information has improved, 

and is strong. These changes mean swift action 
is being taken to address gaps in pupils’ 

learning so they make good progress.  

 Current Year 7 to 11 pupils make good 

progress in lessons in a range of subjects. 

However, work completed by pupils with high 
starting points is sometimes not sufficiently 

challenging. Additionally, a small number of 
teachers move some pupils’ learning forward 

before they are ready. 

 

 

  Pupils’ behaviour in lessons is good and 

promotes a positive and safe learning 

environment. The school’s work to develop 
pupils’ personal development and welfare is 

outstanding, and supports pupils to exemplify 
the school’s inclusive values. Nonetheless, the 

number of fixed-term exclusions, although 
rapidly reduced, remains above the latest 

national figure. 

 The committed governing body supports and 
challenges leaders and managers to improve 

teaching, learning and pupils’ outcomes. 
Governors and leaders work together to ensure 

that the curriculum supports pupils to have an 

equal chance to attain well and succeed in all 
aspects of their lives.  

 Evidence of leaders’ relentless focus on 
promoting equality is the strong progress of 

disadvantaged pupils, which is equal to that of 

others in the school.  

 Progress made by pupils in modern foreign 

languages is outstanding year on year 
compared to their peers with similar starting 

points nationally. However, this exceptional 

progress is not mirrored in other subjects. 

 Pupils learn well in the school’s speech and 

language resource base, and make good 
progress from their starting points.  
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Full report 
 
What does the school need to do to improve further? 
 
 Leaders and those responsible for governance should ensure that: 

– teaching results in pupils’ progress being outstanding in a wider range of subjects, 
including English and mathematics, especially for pupils with high prior attainment 

– the number of fixed-term exclusions is reduced further to align with or be below 
the national figure for all pupils  

– whole-school procedures are systematically recorded to support leaders to share 
their expectations with all stakeholders. 
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Inspection judgements 
 

Effectiveness of leadership and management Good 

 
 The headteacher’s vision and ambition has changed the culture of the school. This is 

because she has empowered leaders, staff and governors to drive forward changes 
under the credo of ‘compelling learning supported by the culture created through the 
Addey’s Way’.  This approach underpins the ethos of the school and the actions taken 
to improve the life chances of all pupils.  

 The headteacher has developed the school into a pillar of the community. For example, 
the facilities are used as a local centre for the performing arts. Parents are supported 
by attending weekly computing skills workshops run by the school. Parents’ evenings 
are regularly attended by over 90% of parents. This is a testament to the effectiveness 
of the school’s work to engage parents.  

 Since taking up post in September 2015, the headteacher has recruited and built a 
strong leadership team to improve the effectiveness of the school and pupils’ 
outcomes. Senior leaders have clearly defined responsibilities, which they undertake 
successfully, closely monitoring and evaluating the impact of teaching, learning and 
assessment on pupils’ learning. Middle leaders and senior leaders form the leadership 
group. This means that expectations of leaders at all levels are aligned. Leaders and 
teachers are clear about the headteacher’s expectations, and are held firmly to account 
for their performance. This empowers them to work together as a collective with the 
senior team. As a result, current pupils make good progress in both key stages. 

 Leaders have strengthened the security and accuracy of performance information used 
to track and target pupils’ progress. Since September 2017, pupils receive much more 
targeted additional academic and pastoral support. This strengthens outcomes for 
pupils.  

 The school’s self-evaluation is accurate. Leaders know what is going well and what 
action is required to improve further. For example, the timing of the school day was 
changed in September 2017 to include a weekly staff training event. This is mainly 
focused on developing teaching and the use of assessment to improve pupils’ learning. 
Subject leaders say they enjoy working together and feel valued by senior leaders and 
know they are key to developing whole-school approaches to support pupils to learn 
well. Teachers who are new to the profession also find this training helpful and 
informative. 

 Leaders and governors make good use of the recommendations from external reviews 
to verify they are taking the right action to improve pupils’ outcomes and the 
effectiveness of the school. Nonetheless, school documents which outline agreed 
practices and procedures are occasionally incomplete or not produced. While this does 
not impact negatively on pupils’ learning, inspectors noted that sometimes teachers’ 
practice is inconsistent across different subjects in the school.  

 The majority of parents would recommend the school. The majority of staff appreciate 
that leaders take workload issues into account and are happy working in the school. 
This is strong evidence of the headteacher’s pragmatic and collaborative approach to 
working effectively with her senior leaders and staff.  
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 The curriculum closely matches pupils’ specific learning needs, develops their well-
being and supports them to be good citizens. For example, pupils with high starting 
points study Latin GCSE, and this is being offered in Year 7 from September 2018. This 
is complemented by a very strong personal development curriculum. Pupils said their 
citizenship lessons encourage them to reflect and teach them to voice their opinions 
about sensitive topics. For example, they discuss radicalisation and extremism with 
their peers with increasing confidence.  

 There is a wide range of extra-curricular activities on offer. The school’s extensive 
extra-curricular programme supports pupils to stay healthy and extend their interests 
by targeting them to take part in physical sporting events and educational visits. 
Furthermore, some activities, for example karaoke, are organised and led by pupils, 
which enables them to develop their leadership and organisational skills.  

 Leaders and governors use pupil premium funding effectively to support disadvantaged 
pupils and reduce potential barriers to their learning and well-being. The school’s 
assessment data shows the progress made by disadvantaged pupils equals or is 
stronger than that of others in every year group and across a range of subjects.  

 The Year 7 catch-up funding is used well, and leaders monitor and review the impact 
of this funding through a range of intervention activities, which are effective and 
respond to pupils’ needs. For example, current Year 7 pupils who started school behind 
their peers in reading have made one year’s progress in six months. 

 The school has a speech and language resource base, and pupils in the base are 
integrated into mainstream lessons. Leaders use the funding for pupils who have 
special educational needs (SEN) and/or disabilities very effectively. These pupils are 
making good progress through targeted support across the curriculum, and through 
the effective support of teaching assistants in the resource base.  

 In April 2018, the school was assigned the support of three subject consultants 
through the Atlas Teaching School Alliance. However, the focus of this support was 
only just confirmed at the time of this inspection, so its impact could not be judged. 
Senior leaders and governors value the challenge received from the local authority’s 
school improvement partner.  

 
Governance of the school 

 
 Governors are committed to bringing about improvement. They share the same 

ambition as school leaders for improving pupils’ outcomes, whilst also ensuring that 
pupils feel safe and happy at school.  

 Governors visit the school regularly and review evidence with the senior leadership 
team. There is a culture in school of checking that students are safe, and governors 
lead on this. They know the school well and speak to pupils about their safety.  
Members of the governing body undertake relevant training to meet their statutory 
duties, including training related to safeguarding.  

 Governors effectively challenge leaders and work closely with the headteacher and 
senior team, supporting them to drive forward the changes required to ensure that the 
school improves further. The governing body evaluates its effectiveness by 
commissioning external reviews to identify aspects of its performance to develop, and 
acts on any recommendations.  
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 Governors have an effective performance management system in place to hold the 
headteacher to account for pupils’ outcomes, and the development of staff linked to 
clear targets.  

 
 
Safeguarding 

 
 The arrangements for safeguarding are effective. The school’s safeguarding procedures 

are well organised, and statutory requirements are met. Leaders make appropriate 
checks when appointing staff and governors. They ensure that procedures to keep 
pupils safe are rigorous. Systems are in place so staff can report any concerns they 
may have about pupils’ welfare, and seek advice.  

 Staff are properly trained in child protection, which means they know what to do in 
different circumstances. Staff training covers safeguarding issues such as radicalisation, 
extremism and child sexual exploitation. Pupils know how to keep themselves safe, 
including when online, and who to speak to if they have concerns.  

 The designated safeguarding lead works closely with other agencies to provide timely 
support to pupils and their families. The school has good evidence that where pupils 
become particularly vulnerable, or are at risk, it quickly deals with the causes. 

 

Quality of teaching, learning and assessment Good 

 
 Teaching is good across all year groups, and enables pupils to make good progress in 

most subjects. Furthermore, in modern foreign languages teaching is leading to pupils 
making outstanding progress, compared with pupils with the same starting points 
nationally.  

 Leaders know that the next steps in teaching, learning and assessment are to secure 
outstanding progress for all groups of pupils, in a wide range of subjects. This includes 
extending the challenge for pupils with higher starting points.  

 Teachers have strong subject knowledge. This means they explain difficult content and 
ideas effectively, which helps pupils to learn well. Pupils are usually clear about what 
they need to do and why. 

 Pupils’ behaviour in lessons is good and supports a safe and secure climate for 
learning. Pupils are very respectful to each other and their teachers. They are eager 
and willing to support their peers, and feel confident to explore their learning when 
they respond to teachers’ questions.  

 Pupils’ attitudes to learning are positive and they are proud of their work. Work seen in 
pupils’ exercise books indicates they have comprehensive notes, which are well 
organised. This also helps pupils to learn well because they are able to refer to their 
previous learning to deepen their understanding, and refer to their notes when revising 
for examinations.  

 Teachers are improving their use of pupils’ assessment information to inform their 
teaching and to target pupils for intervention. Leaders constantly review and improve 
this part of the school’s work. The result is that pupils’ progress is good in all year 
groups, especially in Years 7 to 9. This demonstrates the impact of the headteacher’s 
recent changes to raise expectations of both teachers and pupils about what can be 
achieved. 
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 In most lessons, different groups of pupils, including the disadvantaged, are sufficiently 
challenged when completing learning activities in classrooms. This includes pupils with 
low starting points and pupils who have SEN and/or disabilities, who make good 
progress over time. However, this is not always the case for pupils with high starting 
points. When this happens, pupils’ progress over time is generally good, but is limited 
because these pupils are not adequately stretched to improve the depth of their 
knowledge and understanding. 

 At times, even though teachers’ aspirations of what pupils are capable of achieving are 
high, pupils are sometimes moved on in their learning before they are ready. As a 
result, these pupils become confused and are at risk of falling behind.  

 Teachers and teaching assistants scaffold work effectively for pupils who learn in the 
speech and language resource base. Teachers constantly link the work pupils are 
learning to their lessons in the main school. This re-enforces pupils’ understanding and 
leads to them making good progress over time.   

 

Personal development, behaviour and welfare Good 

 
Personal development and welfare 

 
 The school’s work to promote pupils’ personal development and welfare is outstanding. 

This is because senior leaders, teachers and governors develop pupils’ personal skills 
effectively, and put welfare at the top of their agenda.  

 Pupils are acutely aware of their rights and responsibilities. They appreciate having 
weekly citizenship lessons where they are taught to express their points of view in a 
respectful manner, even when they disagree with others. It was noted in a discussion 
with pupils that they feel they are learning how to achieve their goals in the ‘real 
world’.  

 Pupils understand the importance of developing their listening skills so they can have 
thoughtful and respectful discussions. Pupils said they have the confidence to challenge 
stereotypes and understand the principles which underpin British values. This is 
equipping pupils to be successful, self-aware citizens in school and the wider society, 
and to develop essential work place skills. 

 School leaders are passionate about developing pupils to be future leaders, and 
encourage them to stand up for what they believe to be right. Pupils are encouraged 
and supported to be leaders by taking on the role of an ‘Addey’s change maker’. They 
organise and lead a range of whole-school events. For example, during the inspection 
Year 9 pupils played a major part in hosting a community safety conference held at the 
school. This was attended by members of the community, including local young people 
and community leaders, and focused on issues of safety, including knife crime. This 
promotes pupils’ leadership skills and supports them to develop their self-confidence 
and to be self-assured.  

 The school’s approach to giving pupils information, advice and guidance about their 
career pathways and the courses they choose to study in Years 10 and 11 has 
improved since the last inspection. A new progression and pathways leadership role 
has been created to oversee this part of the school’s work. This means pupils in Years 
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7 to 11 have carefully planned career pathways, which are monitored and reviewed as 
pupils move through the school. This career plan is also linked to pupils’ ongoing 
performance in their examinations.  

 The school has created a partnership with an enterprise adviser. This link ensures that 
pupils are given frequent opportunities to experience and interact with a range of 
businesses and professionals. The school’s careers programme for pupils meets the 
government’s national careers strategy. This means leaders track pupils’ careers 
education against national milestones (the Gatsby benchmarks). Pupils said the school 
prepares them well for their future careers and choice of education pathways. 

 All groups of pupils, including those with complex needs, who met with inspectors, and 
those who spoke to inspectors informally, said they feel safe in school. They know who 
to turn to if they need additional counselling or support, and are very well informed 
about potential risks to their safety in and beyond school. Pupils care about each 
other’s well-being, and said bullying is rare and dealt with very effectively by staff, if 
and when it occurs.  

 Staff check carefully that those pupils who attend alternative provision away from the 
school site are properly cared for, behave well, attend regularly, achieve well and are 
safe. 

 
Behaviour 

 
 The behaviour of pupils is good. This is because the pupils are polite, friendly and 

respectful to their peers and adults. They work well together in classrooms, without 
needing to be closely managed by teachers. Generally, lessons are calm and no time is 
wasted because pupils are engaged in their learning. Pupils respond positively to 
instructions from their teachers and other adults who work with them.  

 Pupils have high aspirations to achieve, and have positive attitudes to their work and 
learning. This contributes well to their good progress. The school’s expectation that 
everyone has the right to learn is evident in classrooms through pupils’ resilience and 
eagerness to support their peers to learn. 

 Pupils’ attendance has rapidly improved due to leaders’ consistent monitoring of pupils’ 
absence, and taking appropriate steps to get pupils to come to school regularly. The 
impact of leaders’ work to reduce pupils’ absence is evidenced by the school’s lower 
than national absence figures. This high attendance trend is the same for different 
pupil groups in the school. Pupils are punctual to school, and their lessons. This 
demonstrates that pupils enjoy coming to school to learn in a welcoming learning 
community.  

 The conduct of pupils at break, lunchtimes, while moving in the corridors and leaving 
the school site to go home is polite. This reflects the calm and safe atmosphere in the 
school.  

 Staff and parents’ responses to the Ofsted survey support the view that behaviour is 
managed well by school leaders. The impact of this is that fixed-term exclusion figures 
are falling year on year, even though they remain slightly above the national average. 
Furthermore, the number of repeated fixed-term exclusions is below the national figure 
and permanent exclusions are very low, and only used as a last resort. This shows 
leaders’ success to help vulnerable and potentially vulnerable pupils to succeed. 
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Outcomes for pupils Good 

 
 Outcomes for pupils are good. This is because current pupils in key stages 3 and 4 are 

reaping the benefits of the changes made by the new headteacher, senior leaders and 
governors. These include improving teaching, leading to pupils learning well and 
making good or better progress over time from their starting points.  

 Leaders have improved the reliability of teachers’ assessments used to track pupils’ 
performance across the school during each academic year. Senior leaders check the 
suitability of the test materials used in each subject. Leaders also monitor whether 
teachers have graded the tests correctly. This supports leaders and teachers to identify 
pupils at risk of underachieving and to take appropriate action promptly to boost their 
learning and progress.  

 The combination of these improvements results in current pupils with low, middle and 
high prior attainment making good progress from their starting points. This is in all 
year groups and across a range of subjects, including English and mathematics. This is 
also the case for different pupil groups, including boys, girls and pupils who speak 
English as an additional language. Inspectors observed pupils making good progress in 
a range of lessons. However, the progress of pupils with high prior attainment is 
limited in some lessons, because the work they are given is sometimes not sufficiently 
challenging. Evidence gathered by inspectors during visits to classrooms showed pupils’ 
learning over time is good overall, but stronger in Years 7 to 9.  

 In 2016 and 2017, pupils’ progress between Years 7 and 11 in modern foreign 
languages was outstanding, compared to their peers nationally. However, although 
pupils’ progress is good in many other subjects, it is not outstanding. Therefore, 
leaders are focusing on improving pupils’ progress further. This is so that pupils’ 
progress is outstanding by the end of Year 11 in a wider range of subjects, including 
English and mathematics. 

 Disadvantaged pupils currently in the school make progress similar or better to other 
pupils. This is due to improvements in teaching and learning, as well as the pre-
planned targeted intervention given to pupils. This means pupils who need to catch up 
are supported during their lessons and by additional extra-curricular classes. 

 In 2017, pupils who have SEN and/or disabilities, and those who learn in the resource 
base, made progress that matched or exceeded their peers nationally with the same 
starting points. Furthermore, pupils with low starting points made progress equal to 
their peers nationally. The school’s current assessment information confirms an even 
better picture for these groups this year, because the quality of teaching and support 
from teaching assistants is improving.  

 In 2017, the school’s analysis of Year 11 pupils’ average GCSE examination results, 
which include English and mathematics, was broadly equal to the national average. 
The assessment results for current Year 11 pupils indicate pupils’ attainment is 
improving.  

 Pupils are encouraged to read, and the school supports learners with low reading 
scores in Years 7 to 9 by targeting them for various reading intervention support 
programmes. This prepares pupils to have the literacy skills they require to make good 
progress in Years 10 and 11. As a result, pupils are being well prepared for the next 
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stage of their education, training or employment.   

 The school’s average progress score for Year 11 pupils who sat their GCSE 
examinations in 2017 was low compared to the national average. This was because a 
significant number of vulnerable pupils with middle and high starting points attained 
extremely negative progress scores (outliers). Furthermore, the progress scores for 
these pupils were included in the Department for Education’s (DfE’s) published 
progress score for the school. This resulted in the school’s 2017 average progress score 
not meeting the government’s floor standard. In addition, the school was deemed to be 
a ‘coasting school’.  

 Leading on from the last point, the school’s analysis of the 2017 Year 11 pupils’ GCSE 
outcomes indicates that pupils made broadly similar progress from their starting points 
compared to their peers nationally. This marked improvement in the school’s average 
progress score compared to the government’s published progress score occurred when 
the outliers were removed from the calculation. This means, in real terms, Year 11 
pupils made broadly average progress from their starting points in 2017. Evidence 
gathered during the inspection shows that the progress of current pupils has improved 
and is good.  
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School details 
 

Unique reference number 100748 

Local authority Lewisham 

Inspection number 10047354 

 
This inspection of the school was carried out under section 5 of the Education Act 2005. 
 
Type of school Secondary comprehensive 

School category Voluntary aided 

Age range of pupils 11 to 16 

Gender of pupils Mixed 

Number of pupils on the school roll 578 

Appropriate authority The governing body 

Chair Dr Paul Trynka 

Headteacher Jan Shapiro 

Telephone number 020 83056100 

Website www.as.lewisham.sch.uk 

Email address info@as.lewisham.sch.uk 

Date of previous inspection 8−9 March 2012 

 
Information about this school 
 
 Addey and Stanhope is smaller than the average-sized secondary school and serves a 

diverse area in Lewisham. The headteacher has been in post since September 2015. 

 The proportion of pupils who speak English as an additional language is higher than 
average. There are more boys than girls. 

 The school had a sixth form until the summer of 2017, and is in the final stages of the 
formal process required to close the sixth form. The school did not offer 16 to 19 study 
programmes, and did not have post-16 pupils on the school roll at the time of this 
inspection. 

 The school has a speech and language resource base on-site, which educates 24 
pupils. Some pupils attend alternative provision. The alternative provider used is 
Lewisham College, which is within the local borough. 

 The proportion of pupils with a statement of special educational needs or an education, 
health and care plan is well above average. More than three out of five pupils are 

http://www.as.lewisham.sch.uk/
mailto:info@as.lewisham.sch.uk
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entitled to the support of pupil premium funding. This is well above the national 
average    

 The school has recently been assigned support through Atlas Teaching School Alliance, 
which supports Lewisham schools in partnership with the local authority.  

 The school did not meet the government’s floor standards in 2017, which set the 
minimum expectation for pupils’ progress.  

 The school meets the DfE’s definition of a coasting school, based on key stage 4 
academic performance results in 2015 to 2017. 
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Information about this inspection 
 
 Inspectors visited a range of classes, some jointly with senior leaders, and reviewed a 

wide range of pupils’ work across the curriculum. Inspectors listened to pupils read in 
lessons and spoke to them about their learning. 

 The evidence inspectors considered when observing in classrooms came from three 
sources. First, looking at the learning in pupils’ workbooks. Second, speaking to pupils 
about their knowledge and understanding of the topics they have been taught during 
the academic year. Third, scrutinising the school’s analysis of pupils’ latest performance 
information.  

 Inspectors met with groups of pupils and spoke to pupils around the school. 

 The inspection team held meetings with senior leaders and middle leaders to evaluate 
the impact of their work. Inspectors also held meetings with governors and teachers 
who are new to the profession. The lead inspector had a meeting with a representative 
of the local authority. 

 Inspectors evaluated the 21 responses and written comments made by 11 parents to 
Ofsted’s online questionnaire, Parent View. There were no responses to Ofsted’s online 
survey for pupils. There were 43 responses to Ofsted’s online questionnaire for staff. 

 Inspectors scruntinised a wide variety of documentation provided by leaders, including: 
the school’s analysis of the 2017 Year 11 GCSE examination results, the school’s 
internal assessment information of pupils’ progress in all current year groups, and 
leaders’ self-evaluation and improvement planning. They reviewed attendance, 
exclusion, punctuality and behaviour information, a variety of school policies, the single 
central record of recruitment checks, and a wide range of other information relating to 
the safeguarding of pupils. Inspectors also reviewed case studies of vulnerable pupils.   

 
Inspection team 
 

Pamela Fearnley, lead inspector Ofsted Inspector 

Tim Williams Ofsted Inspector 

Jason Hughes Ofsted Inspector 
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Any complaints about the inspection or the report should be made following the procedures set out in the 

guidance ‘Raising concerns and making a complaint about Ofsted’, which is available from Ofsted’s 
website: www.gov.uk/government/publications/complaints-about-ofsted. If you would like Ofsted to send 

you a copy of the guidance, please telephone 0300 123 4234, or email enquiries@ofsted.gov.uk. 

 

In the report, ‘disadvantaged pupils’ refers to those pupils who attract government pupil premium funding: 

pupils claiming free school meals at any point in the last six years and pupils in care or who left care 
through adoption or another formal route. www.gov.uk/pupil-premium-information-for-schools-and-

alternative-provision-settings. 
 

You can use Parent View to give Ofsted your opinion on your child’s school. Ofsted will use the information 

parents and carers provide when deciding which schools to inspect and when and as part of the inspection. 
 

You can also use Parent View to find out what other parents and carers think about schools in England. You 
can visit www.parentview.ofsted.gov.uk, or look for the link on the main Ofsted website: 

www.gov.uk/government/organisations/ofsted. 

 
 

 
 

The Office for Standards in Education, Children’s Services and Skills (Ofsted) regulates and inspects to 
achieve excellence in the care of children and young people, and in education and skills for learners of all 

ages. It regulates and inspects childcare and children’s social care, and inspects the Children and Family 

Court Advisory and Support Service (Cafcass), schools, colleges, initial teacher training, further education 
and skills, adult and community learning, and education and training in prisons and other secure 

establishments. It assesses council children’s services, and inspects services for children looked after, 
safeguarding and child protection. 

 

If you would like a copy of this document in a different format, such as large print or Braille, please 
telephone 0300 123 1231, or email enquiries@ofsted.gov.uk. 

 
You may reuse this information (not including logos) free of charge in any format or medium, under the 

terms of the Open Government Licence. To view this licence, visit www.nationalarchives.gov.uk/doc/open-

government-licence/, write to the Information Policy Team, The National Archives, Kew, London TW9 4DU, 
or email: psi@nationalarchives.gsi.gov.uk. 

 
This publication is available at www.gov.uk/ofsted. 

 
Interested in our work? You can subscribe to our monthly newsletter for more information and updates:  

http://eepurl.com/iTrDn. 

 
Piccadilly Gate 

Store Street 
Manchester 

M1 2WD 

 
T: 0300 123 4234 

Textphone: 0161 618 8524 
E: enquiries@ofsted.gov.uk 

W: www.gov.uk/ofsted 
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