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Overall effectiveness Good 

Effectiveness of leadership and management Outstanding 

Quality of teaching, learning and assessment Good 

Personal development, behaviour and welfare Outstanding 

Outcomes for pupils Good 

Early years provision Good 

Overall effectiveness at previous inspection Requires improvement 

 

Summary of key findings for parents and pupils 
 

This is a good school 

 
The school’s highly effective leadership team 

has brought about rapid whole-school 

improvement in a very short space of time. 

The executive headteacher has inspired and 

empowered senior leaders, ensuring 

exceptionally strong capacity for further school 

improvement. 

The quality of teaching is consistently good due 

to effective training and development for all 

staff.  

All groups of pupils’ achievement is rapidly 

improving. In most year groups progress is 

good, and the most able pupils are exceeding 

expectations for their age.   

Pupils’ behaviour in class, around the school 

and during breaktimes is outstanding. Pupils 

know and put into practice the school’s three 
core values. 

Governance is good. Governors have supported 

leaders through difficult times since the last 

inspection. 

Attendance is improving rapidly because 

teachers make learning interesting and pupils 

are keen to come to school every day. 

 

 

 Pupils are, and feel, exceptionally safe in 

school. Senior leaders’ approach to 

safeguarding pupils is exemplary. 
Consequently, pupils’ personal development 

and welfare are outstanding. 

Provision in early years is good and improving 

rapidly. Assessment is accurate and children 
make consistently good progress in all the 

areas of learning from when they start at 
school.  

Pupils’ achievement in mathematics is not as 

strong as in reading and writing. Pupils are not 
confident in explaining why they have selected 

particular equipment or ways to solve 

mathematical problems. 

The curriculum is broad and balanced, but 

pupils are not given sufficient opportunities to 

apply their writing and mathematical skills in 
other subjects. 

Parents and carers have mixed perceptions of 

the school because there are inconsistencies in 

how each class communicates what and how 
well their children are learning. 
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Full report 
 

What does the school need to do to improve further? 

 

 Raise achievement in mathematics by ensuring that pupils are confident to solve 
mathematical problems and can explain their reasoning. 

 Improve the depth of the curriculum by ensuring that pupils have sufficient 
opportunities to practise and apply the key skills and knowledge they gain in English 
and mathematics in all subjects. 

 Improve communication with parents by ensuring that every parent knows and 
understands what their children are learning about in class and how well they are 
making progress in their learning. 
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Inspection judgements 
 

Effectiveness of leadership and management Outstanding 

 
 The executive headteacher took up her post in April 2017. She took immediate action, 

supported by the governors, to restructure the school’s leadership team. Consequently, 
assistant headteachers fully understand their leadership responsibilities and lead their 
specific areas confidently and highly effectively across both schools in the federation. 
All the issues from the previous inspection have been addressed. 

 Teamwork is an exceptionally strong feature of this school. The executive headteacher 
is highly skilled at ensuring that all staff feel a valued part of the team. She has 
ensured that staff have an agreed approach, and have very high expectations for 
pupils’ learning and behaviour. The extraordinarily rapid turnaround in pupils’ 
behaviour, outcomes and the quality of teaching and learning is a direct result of the 
impact of this shared vision and unity of purpose. 

 There was a high response to Ofsted’s online questionnaire for staff. All responses 
were exceptionally positive about how it feels to work in the school, and recognise the 
outstanding leadership of the executive headteacher and assistant headteachers. For 
example, comments included, ‘This school has improved significantly recently. You are 
walking into a different school,’ and, ‘Children are taking much more pride in their work 
and every child feels valued.’  

 The executive headteacher has implemented a rigorous performance management 
system, which ensures that teachers are properly held to account for the progress 
pupils make. Teachers, including those new to teaching, see this as a positive system 
because they feel supported by senior leaders through professional development that 
improves their practice. For example, one teacher said, ‘It’s genuinely a different 
school. It’s amazing to see the improvement. I feel so supported.’ 

 There is a very strong and effective inclusion team that provides excellent support for 
pupils who have special educational needs (SEN) and/or disabilities. Pupils’ needs are 
carefully and accurately identified and good provision made to meet those needs. The 
inclusion team makes sure that teachers and teaching assistants are trained to give 
pupils the right level of support in the classroom.  

 The curriculum is currently under review. The existing curriculum is broad and 
balanced and is made even more interesting with a wide range of visits and visitors. 
For example, Year 3 pupils are currently learning about the Anglo-Saxons and a visit to 
the West Stow Anglo-Saxon Village is planned for this half term. There is good 
coverage of all national curriculum subjects, but there are not sufficient opportunities 
for pupils to apply the knowledge and skills they gain in English and mathematics in 
every subject, for example using notetaking skills or writing at length in history.  

 There are many exciting and interesting after-school clubs for pupils to take part in, 
including a wide range of well-attended sports clubs such as those for football, tennis, 
gymnastics, archery and dodge ball. Pupils also enjoy attending yoga and Spanish 
clubs.  

 Pupils are exceptionally well prepared for life in modern Britain. Democracy and British 
values are at the heart of the school’s three core rights. For example, their fellow 
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pupils vote pupils onto the school council. There are also important jobs for older 
pupils, such as head boy, head girl and house captains. Pupils take these roles very 
seriously and recognise the level of responsibility involved. As one pupil said, ‘They 
have to set an example to the rest of the school.’  

 Parents have mixed views of the school. For example, only half of the 49 parents who 
replied to Parent View, Ofsted’s online questionnaire, would recommend the school to 
another parent. However, all the parents whom inspectors met during the inspection 
were highly positive about the school and especially about how much behaviour has 
improved. One parent said, ‘My son loves to go to school. He skips into the school 
excited for the day and comes out of school with a beaming smile on his face. I feel a 
very fortunate parent to have my child at this school.’ The executive headteacher and 
senior leaders recognise that communication with parents is not consistent across all 
classes and that this is an area for improvement. 

 The local authority has given good support to the school to enable rapid improvement, 
particularly in mathematics and early years. For example, the mathematics adviser has 
worked with teachers in the classroom as well as supporting their professional 
development in staff meetings.  

 
Governance of the school 

 
 Governance is good. Most of the governors were appointed before the school was built. 

They know the school well and are highly committed to ensuring that the school is at 
the heart of the local community. 

 Governors rightly recognised that the school needed to improve rapidly and made sure 
that they appointed leaders, including the executive headteacher, to bring about the 
necessary improvements. Governors have a wide range of experience, including in 
education and business, and consequently they give effective challenge to senior 
leaders. 

 Governors have given a great deal of support to the school prior to the appointment of 
the executive headteacher. As a result, they occasionally become too concerned with 
day-to-day matters, rather than focusing on the strategic direction of the school.    

 
Safeguarding 

 
 The arrangements for safeguarding are effective. 

 All statutory systems are in place and meet requirements. Staff have received up-to-
date training in safeguarding. 

 There is an exceptionally strong culture of safety in the school due to the excellent 
recording system introduced by the executive headteacher and very effectively 
implemented by all staff.  

 The online recording system covers all safeguarding concerns, and every member of 
staff has been trained in the system and finds it easy to use. For example, as soon as 
staff have a concern about a child or a child raises a concern, this is entered into the 
child’s record. An immediate email is sent to the designated safeguarding leads, who 
take the concern forward and give appropriate support to the staff member and the 
pupil. 
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 Designated safeguarding leads work very effectively with external agencies to ensure 
that all pupils are safe. The new recording system provides a detailed account which 
external professionals find particularly helpful in making decisions about how best to 
support families. 

 

Quality of teaching, learning and assessment Good 

 
 Teachers have high expectations for what pupils can achieve in every lesson. They give 

clear explanations of what pupils will be learning and explain precisely what they 
expect, especially when introducing new topics. A feature of the introduction of new 
topics is checking what pupils know already so that new learning builds on this 
foundation. 

 Work in lessons is usually set at three levels of difficulty and pupils can choose which 
level at which to work. This enables pupils to gain confidence by starting with 
something they can do before moving on to a more challenging task. Teachers always 
check that pupils are choosing appropriately and not taking the easy option, thus 
ensuring that they deepen their knowledge, skills and understanding.  

 Both teachers and teaching assistants are skilled at asking questions that enable pupils 
to think for themselves. Pupils are encouraged to use resources and try to work things 
out for themselves before asking for help. 

 The teaching of reading is strong across the school. The executive headteacher has 
introduced a systematic, synthetic scheme and due to effective training, teachers are 
confident in teaching phonics. Pupils use their phonic knowledge well when reading 
new words.  

 The teaching of mathematics is improving thanks to effective training from the local 
authority and good support from assistant headteachers. Teachers are including more 
problem-solving activities in lessons and encouraging pupils to explain why they are 
using particular equipment or methods and how they have reached their answer. This 
is at an early stage of development. 

 The executive headteacher has put in place an assessment system that enables 
teachers to closely and easily track pupils’ progress in reading, writing and 
mathematics. Consequently, pupils who are not making rapid enough progress from 
their starting points are quickly identified and additional teaching is put in place to 
close gaps in their learning. This system also supports the rapid identification of pupils 
who have SEN and/or disabilities.  

 

Personal development, behaviour and welfare Outstanding 

 
Personal development and welfare 

 
 The school’s work to promote pupils’ personal development and welfare is outstanding. 

 Pupils are very positive about their school. One pupil said, ‘I don’t want to leave this 
school ever! The teachers help you and teach you lots.’ Pupils say that there used to 
be bullying and, ‘occasionally people get angry but teachers deal with this’. Most pupils 
say that they feel exceptionally safe at school and they can concentrate and get on 
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with their work because ‘no one bothers you in class’. All those who spoke to 
inspectors said they are confident to talk to ‘any adult’ if they have a problem. 

 Pupils take tremendous pride in their work and consequently handwriting and 
presentation in books have improved dramatically since September. Pupils concentrate 
well in lessons because they want to please their teachers and they value learning. 

 Pupils work and play together very happily. For example, recently a new child started 
at the school and was looked after very conscientiously, during break, by two of their 
classmates. 

 
Behaviour 

 
 The behaviour of pupils is outstanding. 

 The school’s three core rights – ‘to learn without unfair distraction; to be safe 
physically and emotionally; and to be treated with respect’ – are fully understood by 
pupils and consistently applied by all staff. Consistent implementation of the core rights 
and the behaviour policy has successfully driven forward significant improvement in 
pupils’ behaviour. For example, there has been a dramatic drop in part-time exclusions 
from 13 in the summer term 2017, to none this term. 

 Pupils behave well in class, around the school and at breaktimes. In class, pupils listen 
attentively to their teachers, concentrate and work hard on tasks. At breaktimes, they 
play happily together and are well supervised by staff who know them well. For 
example, all mid-day supervisors also work as teaching assistants in the classroom. 

 Attendance has been low for the past two years. The inclusion team and executive 
headteacher are doing everything possible to raise attendance and it has improved this 
school year. The main cause of low attendance is hard-to-shift persistent absence. The 
school is working closely with the new education welfare officer to address this issue. 

 In the rare instances of poor behaviour in class or on the playground, the online 
recording system provides a clear and concise record of the incident. When necessary, 
the executive headteacher shares these records with pupils so they can consider how 
to improve their behaviour. Parents are also informed and encouraged to work with the 
school to improve their child’s behaviour. 

 A significant minority of parents raised concerns on Parent View, Ofsted’s online 
questionnaire for parents, and through free-text messages, about pupils’ behaviour and 
bullying. Inspectors found no evidence to support these concerns. The concerns reflect 
a legacy of poor perceptions of the school prior to the introduction of the new and 
highly effective behaviour management policy.  

 

Outcomes for pupils Good 

 
 Achievement has improved significantly since the last set of national data in 2017. The 

school’s assessment information for current pupils shows that pupils’ attainment is 
rising rapidly in reading and writing in every year group. Attainment in mathematics is 
slower to rise as teachers have only recently received training to improve their subject 
knowledge and therefore their teaching of mathematics. 

 Current pupils’ progress is accelerating in reading and writing due to more effective 
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teaching. For example, the introduction of the systematic, synthetic phonics 
programme has given pupils the phonic knowledge and confidence to sound out words 
they have not come across before. The programme also includes a systematic 
approach to teaching spelling, which is having a positive impact on the quality of 
pupils’ writing.  

 Progress in mathematics is currently slower in some classes. However, both attainment 
and progress are accelerated in Year 2 and Year 6 in reading, writing and mathematics 
due to the additional targeted teaching support from assistant headteachers. This 
support is rapidly closing the gaps in pupils’ knowledge, skills and understanding due to 
less effective teaching in the past. For some pupils, learning has been held back due to 
the large number of changes of school they have experienced. 

 Progress is less consistent for pupils eligible for pupil premium funding. The executive 
headteacher carried out a detailed audit of the use of pupil premium funding when she 
started at the school. The outcome of this audit was to redirect funding to raising 
achievement. Pupil premium funding is currently used exceptionally well to fund 
additional support for eligible pupils. Consequently, gaps between the achievement of 
disadvantaged pupils and that of other pupils are rapidly closing in reading, writing and 
mathematics. For example, in Year 6, pupils eligible for pupil premium are making 
better progress than other pupils. 

 The growing number of pupils at the school who speak English as an additional 
language make good progress in reading, writing and mathematics. This is because 
leaders ensure that they have the best resources and support to learn English as 
quickly as possible.  

 

Early years provision Good 

 
 Children start in Nursery and Reception with a range of knowledge, skills and 

understanding. For example, some have had no pre-school experience, while others 
have attended pre-school regularly. The early years team carries out detailed and 
accurate assessments of each child in all the areas of learning with their parents. This 
information is used effectively to inform curriculum planning, including direct teaching 
activities. Children make good progress in all the areas of learning due to teachers’ 
careful planning for their learning and development. By the time they complete their 
Reception Year, children are well prepared to start learning in Year 1. 

 Learning journals illustrate learning well. The new online assessment system allows 
teachers and teaching assistants to use photographs and video clips to illustrate 
children’s activities. However, the early years leader is aware that these are not 
sufficiently sharply focused on capturing key moments of learning. 

 In Reception, every child has a guided writing book which illustrates the good progress 
children make in learning to write letters and simple sentences. There is not a similar 
approach to recording guided learning in mathematics. Consequently, teachers are 
constantly photocopying work recorded on whiteboards and it is hard to track 
children’s progress in understanding numbers and simple calculations. The early years 
leader is in the process of introducing a mathematics book for children to record their 
calculations. 

 Children are exceptionally safe in Nursery and Reception because they are confident to 
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talk to their key worker or their teacher if they have any concerns. 

 The curriculum in early years is varied and interesting. Teachers select themes based 
on children’s interests. Learning activities inside and outside the classroom are linked 
to the theme. Every week children have a ‘mystery’ visitor, a volunteer parent, who 
talks about their job or their interests.  

 Behaviour in the Nursery and Reception is outstanding. Staff have high and consistent 
expectations for behaviour and children are very enthusiastic about learning. They 
concentrate hard and work well together and with their teachers.  

 There is outstanding leadership of early years. The leader gives highly effective support 
and guidance to teachers and teaching assistants. She has identified areas for 
improvement. For example, she is helping teaching assistants to develop their 
questioning skills so they can enable children to explain their learning. 
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School details 
 

Unique reference number 136802 

Local authority Cambridgeshire 

Inspection number 10036259 

 
This inspection of the school was carried out under section 5 of the Education Act 2005. 

 
Type of school Primary 

School category Community 

Age range of pupils 4 to 11 

Gender of pupils Mixed 

Number of pupils on the school roll 254 

Appropriate authority The governing body 

Chair Andrew Baxter  

Executive Headteacher Oriana Dalton 

Telephone number 01223 840299 

Website www.trumpingtonfederation.co.uk 

Email address office@trumpingtonmeadows.cambs.sch.uk 

Date of previous inspection 14–15 October 2015 

 

Information about this school 

 
 Since the last inspection, six new staff members have been appointed: three teachers, 

two assistant headteachers and an executive headteacher.  

 The school meets the current government floor standards, which set minimum 

requirements for attainment and progress in reading, writing and mathematics by the 

end of Year 6. 

 A large proportion of pupils in each year group did not attend the Nursery or Reception 

classes. 

 The school is growing rapidly due to the expansion of the local area. New pupils are 

joining the school throughout the school year. 

 A growing proportion of pupils are from minority ethnic groups. There are 31 different 

languages spoken in the school. 

 The school is not in an area of high deprivation, but many of the disadvantaged pupils 

../../../../../AppData/Local/Microsoft/AppData/Downloads/www.trumpingtonfederation.co.uk/
mailto:office@trumpingtonmeadows.cambs.sch.uk
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have SEN and/or disabilities or are from vulnerable families. 

 A large proportion of pupils who have SEN and/or disabilities are identified as requiring 

school support. An increasing number are being assessed for an education, health and 

care plan. 

 The school is part of a hard federation with Fawcett Primary School. There is one 

governing body and one executive headteacher. Assistant headteachers have 

leadership responsibilities across both schools. Teachers are contracted to work in both 

schools. 
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Information about this inspection 
 
 Meetings were held with the executive headteacher, assistant headteachers, groups of 

pupils, parents, teachers, support staff, governors and a member of the local authority. 

 Inspectors scrutinised pupils’ work in English and mathematics, written work in 
foundation subjects in key stages 1 and 2, learning journals in Nursery and Reception, 
and guided writing books in Reception.  

 A wide range of documentation was examined, including safeguarding procedures, 
attendance records, the school’s own assessment information, the most recent self-
evaluation and the current school development plan. 

 Inspectors observed teaching in all classes. Most visits to classrooms were made jointly 
with the assistant headteachers or the executive headteacher. 

 The lead inspector scrutinised 49 responses to Parent View, Ofsted’s online 
questionnaire, 48 text messages from parents and 23 responses to the staff 
questionnaire. There were no responses to the pupil questionnaire. 

 
Inspection team 

 

Julie Winyard, lead inspector Her Majesty’s Inspector 

Susannah Edom-Baker Ofsted Inspector 

Liz Kissane Ofsted Inspector 
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Any complaints about the inspection or the report should be made following the procedures set out in the 

guidance ‘Raising concerns and making a complaint about Ofsted’, which is available from Ofsted’s 
website: www.gov.uk/government/publications/complaints-about-ofsted. If you would like Ofsted to send 

you a copy of the guidance, please telephone 0300 123 4234, or email enquiries@ofsted.gov.uk. 

 

In the report, ‘disadvantaged pupils’ refers to those pupils who attract government pupil premium funding: 

pupils claiming free school meals at any point in the last six years and pupils in care or who left care 
through adoption or another formal route. www.gov.uk/pupil-premium-information-for-schools-and-

alternative-provision-settings. 
 

You can use Parent View to give Ofsted your opinion on your child’s school. Ofsted will use the information 

parents and carers provide when deciding which schools to inspect and when and as part of the inspection. 
 

You can also use Parent View to find out what other parents and carers think about schools in England. You 

can visit www.parentview.ofsted.gov.uk, or look for the link on the main Ofsted website: 
www.gov.uk/government/organisations/ofsted. 

 

 

 

 

The Office for Standards in Education, Children’s Services and Skills (Ofsted) regulates and inspects to 
achieve excellence in the care of children and young people, and in education and skills for learners of all 

ages. It regulates and inspects childcare and children’s social care, and inspects the Children and Family 

Court Advisory and Support Service (Cafcass), schools, colleges, initial teacher training, further education 
and skills, adult and community learning, and education and training in prisons and other secure 

establishments. It assesses council children’s services, and inspects services for children looked after, 
safeguarding and child protection. 

 

If you would like a copy of this document in a different format, such as large print or Braille, please 
telephone 0300 123 1231, or email enquiries@ofsted.gov.uk. 

 
You may reuse this information (not including logos) free of charge in any format or medium, under the 

terms of the Open Government Licence. To view this licence, visit www.nationalarchives.gov.uk/doc/open-

government-licence/, write to the Information Policy Team, The National Archives, Kew, London TW9 4DU, 
or email: psi@nationalarchives.gsi.gov.uk. 

 
This publication is available at www.gov.uk/ofsted. 

 
Interested in our work? You can subscribe to our monthly newsletter for more information and updates:  

http://eepurl.com/iTrDn. 

 
Piccadilly Gate 

Store Street 
Manchester 

M1 2WD 

 
T: 0300 123 4234 

Textphone: 0161 618 8524 
E: enquiries@ofsted.gov.uk 

W: www.gov.uk/ofsted 
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