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Overall effectiveness

Requires improvement

Effectiveness of leadership and management

Requires improvement

Quality of teaching, learning and assessment

Requires improvement

Personal development, behaviour and welfare

Requires improvement

Outcomes for pupils

Requires improvement

Early years provision

Good

Overall effectiveness at previous inspection

Good

Summary of key findings for parents and pupils
This is a school that requires improvement
 Pupils do not make good enough progress in
reading, writing and mathematics. As a result,
the standards they reach are below what is
expected for their age.
 Different groups of pupils do not achieve
consistently well enough, including
disadvantaged pupils and those who have
special educational needs (SEN) and/or
disabilities.
 Teaching does not meet the needs of different
groups of pupils well because the assessment
of pupils is not always accurate or used
properly to plan learning activities.
 Sometimes pupils do not demonstrate positive
enough attitudes to learning. They are not
always well engaged in their learning.

 Despite the efforts of leaders, attendance of
some pupils is too low.
 Leaders have not had a fully accurate
understanding of the school’s needs and have
been overly positive about some of the
teaching in school. This has meant the plans
for improvement have not responded to the
pupils’ needs closely enough until more
recently, when teaching has improved.
 The curriculum does not fully promote pupils’
understanding of equalities.
 Governors recognise that the school needs to
improve but they require further training to
ensure they can challenge and support the
school fully, for example, to understand how
the curriculum can do more to support pupils’
preparation for life in modern Britain.

The school has the following strengths
 The early years provision is good. Teaching is
strong and the assessment of children is
accurate, leading to a strong curriculum which
meets children’s needs well.
 Although standards have declined since the last
inspection, leaders are now addressing this.
There are signs of improvement in teaching
and pupils’ progress.

 The sports premium funding is spent well and
has a strong impact on pupils’ participation in a
wide range of sports, including competitions.
 Behaviour has improved. Support for pupils
who have difficulty managing their behaviour is
good. This has reduced the number of serious
behaviour incidents over the past 12 months.

Full report
What does the school need to do to improve further?
 Strengthen leadership and management, by:
ensuring that the curriculum actively promotes pupils’ understanding of equalities
ensuring that the monitoring of teaching is rigorous and regular so that it
provides an accurate view of where support is required and of the training needs
of staff
making sure that the assessment of pupils accurately reflects pupils’ learning
needs and that this leads to effective support where progress is not rapid enough
ensuring that governors can access training which makes them aware of the
school’s needs, especially around the curriculum, and so they can provide
appropriate support and challenge to leaders
ensuring that additional funding for pupils who are disadvantaged or who have
SEN and/or disabilities is used well and has a positive impact on these pupils’
development
regularly evaluating the impact of actions implemented to strengthen the
provision, to ensure they have a positive impact over time.
 Improve the personal development, welfare and behaviour of pupils, by:
continuing to work with pupils and their families to ensure that they understand
the importance of pupils attending school every day
ensuring that pupils are always provided with clear guidance on how to improve
or correct their work so that misconceptions do not persist over time
ensuring that pupils are always well engaged in learning, take pride in their
learning, and present their work neatly at all times.
 Improve the quality of teaching and, therefore, the rate of progress made and the
standards of attainment reached by all groups of pupils in reading, writing, and
mathematics, by:
having higher expectations of what pupils can do and planning activities which
meet their needs closely and which are challenging
ensuring that all teachers understand and follow the school’s policies and make
effective use of their checks on pupils’ work so that they can move pupils’
learning on more rapidly
ensuring that teachers and other adults model the use of spoken and written
English to the pupils well, so that pupils’ English develops rapidly and accurately
ensuring that phonics learning responds to all groups of pupils’ needs so that they
are able to secure this knowledge more quickly
ensuring that the broader curriculum is used as an opportunity to reinforce
reading, writing and mathematics skills.
An external review of governance should be undertaken in order to assess how this
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aspect of leadership and management may be improved.
An external review of the use of the pupil premium funding should be undertaken in order
to assess how this aspect of leadership and management may be improved.
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Inspection judgements
Effectiveness of leadership and management

Requires improvement

 Over time, leaders have not had an accurate enough understanding of what the school
needs to do to improve. They check what teachers do regularly but do not sharply
identify what teachers need to do next to improve their practice. However, where
teaching has been very poor, the headteacher and other leaders, supported by
governors, have acted effectively over the past 12 months to ensure that this has been
eradicated. As a result, there are recent improvements in the quality of teaching.
 Appraisal systems are used well and help to make teachers accountable for the impact
of their work on the progress of their pupils. Pay increases have not been awarded
where progress has not been good enough.
 Middle leaders, working with senior leaders, are now working more effectively to move
teaching on, using the appraisal system, and the support of the local authority and the
diocese. Middle leaders recognise that improvements are necessary and have
responded positively and effectively to support. For example, new systems for teaching
phonics and mathematics are in place. The strengths of teaching in these areas are not
consistent but improvement over time is clearly apparent.
 The leadership of the spending of the additional government funding to support
disadvantaged pupils is not good enough. Disadvantaged pupils do not make good
progress in reading, writing and mathematics. However, where money is spent to
promote experiences such as trips, to support these pupils’ wider understanding of
different faiths and cultures, the spending has had a positive impact on disadvantaged
pupils’ spiritual, moral, social and cultural development.
 The special educational needs coordinator has a strong understanding of what pupils’
needs are and has worked to improve provision. However, because teaching is not
consistently strong, these pupils’ needs are not always closely met in lessons.
Therefore, they do not make good enough progress. Where pupils with significant
behaviour difficulties have been supported, the work of leaders has been effective.
 Parents largely have a positive view of the school and believe their children do well.
They are confident that the school keeps their children safe and happy and that they
are well informed by the school.
 Attendance is below the national average. Leaders monitor attendance and
communicate their expectations around attendance clearly to parents. They also hold
parents to account and provide them with support where attendance is low. However,
despite these efforts, attendance remains lower than average because a number of
pupils have extended periods of time off for holidays in term time. The school
recognises this is an area for improvement. The poor attendance of relatively few
pupils has a disproportionately large impact on the attendance figure overall.
 The school actively promotes pupils’ understanding of different faiths and cultures.
Many pupils in school are Muslim and can talk very knowledgably about their own faith
and, as a result, they are very interested in and respectful of other faiths. They can talk
expertly about how their faith differs from others but also of the similarities. They
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enjoy learning about different faiths and cultures and, through special events and trips,
they are excited to take part in and learn about a variety of festivals from different
religions, including Christmas and Diwali. However, the curriculum does not do enough
to fully promote pupils’ understanding of issues related to some other differences, such
as gender.
 The curriculum includes a variety of subjects. However, they are not consistently well
taught and the opportunities to reinforce key skills such as reading, writing and
mathematics in other subjects are often missed. In addition, some adults do not take
the opportunity to use their time with pupils to model standard English which would
further support pupils in their accuracy of spoken and written English.
 Recently, improvements have been made to ensure that there are more opportunities
within the curriculum for pupils to read, including library sessions where the range of
books has been widened. Here, there is useful guidance for the pupils so they can
make good choices for their reading material. This serves to develop a stronger passion
for reading.
 The sports premium funding is well used and has led to a very high participation of
pupils in sports and other activities, such as dance. The funding has been used to pay
for high-quality equipment which pupils can use at playtime and which they love to
use. This ensures that social times are happy and active with pupils of different age
groups mixing well. It has also led to pupils engaging in local competitions where they
have been very successful.
 The local authority and the diocese work very closely with the school and each other.
This support has been critical to the school’s recent improvements. Both organisations
have brokered strong support from external partners to provide professional
development opportunities for staff. In addition, they have helped governors to have
an objective and more accurate view of the school’s strengths and areas for
improvement in terms of teaching and pupils’ outcomes.
Governance of the school
 Governors understand that the school’s provision is not consistently good. They are
aware of where teaching needs to improve and that pupils’ outcomes are not good
enough. They use the support of the local authority, the diocese and other local
schools effectively to understand these issues.
 Governors are aware that the additional government funding for disadvantaged pupils
and those who have SEN and/or disabilities is not well spent. Even so, their work with
leaders in school has not yet led to the improvements needed in school to promote
better progress for these pupils.
 In addition, governors have not been well trained to understand how the school can
actively promote pupils’ understanding of equalities in all areas to ensure that the
pupils are well prepared for life in modern Britain.
 The governors understand their responsibility to work with leaders in school to keep
pupils in school safe. This is done to good effect. Governors regularly check that
policies and protocols are in place, up to date and fit for purpose. They undertake their
own checks with external support of the site to ensure it is safe for pupils.
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Safeguarding
 The arrangements for safeguarding are effective. The school works well with a wide
range of external agencies to support and protect vulnerable pupils and to ensure that
the staff are well trained. As a result, pupils are safe.
 The staff receive regular up-to-date training so that all adults in school know what to
do if they have a concern about a pupil’s safety or if someone reports a concern to
them. There are a lot of signs and photographs around the school of the staff who lead
safeguarding so that parents and pupils know who to speak to if they have a concern.
Pupils also report that they know that they can speak with any adult in school if they
are worried about anything.
Quality of teaching, learning and assessment

Requires improvement

 Teaching is not good because it does not consistently meet the needs of different
groups of pupils closely enough in reading, writing and mathematics. At times, work is
not personalised enough for different groups of learners and so some pupils do not
make rapid progress.
 Overall, pupils arrive at the school with levels of development and skills which are
below those expected for their age. Because progress is not rapid, pupils’ attainment
remains low across the school. This is not the case in Year 1 where pupils arrived with,
and continue to reach, better standards of reading, writing and mathematics due to the
effective early years provision they received. The quality of teaching is stronger in early
years and at key stage 1 than at key stage 2.
 Teachers check and assess pupils work regularly. However, this information is not
routinely used to plan activities which meet pupils’ needs. Consequently, work can
sometimes be too easy and teachers do not expect enough of pupils. This is why
pupils’ attainment is not improving rapidly enough in reading, writing and mathematics.
 Teaching assistants’ work is variable. Some are effective in helping pupils to achieve
well and work increasingly independently. In addition, most are skilled in helping pupils
who have behavioural difficulties. Teaching assistants work to keep these pupils on
task, which also means they do not disturb the learning of others. However, some
teaching assistants are less effective in moving pupils on in their learning.
 Teaching of phonics is inconsistent. The school is using a new system to teach phonics
and this has helped to provide more personalised support for pupils. For some groups
of pupils this is working well. However, the quality of teaching of different groups is too
variable, meaning that not all pupils are well taught in this area and so progress is not
rapid enough for some.
 Teachers do not consistently adhere to the school’s policy on assessment. As a result,
pupils are unclear as to how to improve their work and so errors and their
misconceptions persist.
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Personal development, behaviour and welfare

Requires improvement

Personal development and welfare
 The school’s work to promote pupils’ personal development and welfare is good.
 The school ensures that pupils are safe and feel safe and pupils and parents agree that
this is a strength of the school. This includes pupils’ understanding of how to keep
themselves safe when using the internet, and when crossing the road. Pupils report
that they also feel safe because staff care for them and are easy to talk to. This means
they know they can speak with staff if they are worried.
 Pupils also feel safe because there is little bullying in school. When it does occur, it is
dealt with promptly and effectively so that the issues do not continue. In addition,
behaviour is managed well and so there are very few serious behaviour incidents in
school. The school’s work to promote pupils’ physical well-being and their
understanding of the importance of being healthy and fit is a particular strength. The
sports premium is used well to support pupils’ understanding of these issues and to
give them a wealth of opportunities to enjoy and engage in different sports both at
school and in competitions. The pupils are rightly very proud of their sporting
achievements.
Behaviour
 The behaviour of pupils requires improvement.
 Attendance is low and there is not a strong enough understanding among pupils and
parents about the importance of being at school every day and why long periods of
absence hinder pupils’ progress over time. The school has strategies to improve
attendance but these are not having a positive enough impact.
 Pupils’ attitudes to learning are not consistently good enough. This is seen in the
presentation of their work, which is often very untidy. Pupils’ handwriting is often
erratic. This shows a lack of pride in their learning, and that teachers’ expectations of
pupils are not consistently high enough.
 Pupils’ conduct is variable. In the playground, pupils behave well and do as they are
told immediately. In lessons, pupils do not disrupt the learning of others but are
sometimes disengaged and off task. This slows their progress.
Outcomes for pupils

Requires improvement

 As a result of weak teaching over time, in 2017 pupils’ outcomes at the end of key
stage 2 were well below average in reading, writing and mathematics. Although there
are signs of improvement in the quality of teaching at key stage 2, progress in reading,
writing and mathematics is not consistently rapid enough.
 In 2017, pupils’ outcomes at key stage 1 were broadly in line with the national average
in reading, writing and mathematics. As a result of better quality teaching at key stage
1, pupils are reaching the expected standards. However in 2017, no pupils were
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working at greater depth in reading, writing and mathematics.
 Disadvantaged pupils, those who have SEN and/or disabilities and the most able pupils
do not achieve well enough because learning is not always adapted to meet their
needs. As a result, work can be too easy, so it does not challenge pupils sufficiently, or
it can be too hard.
 In 2017, the proportion of pupils meeting the expected standard in phonics was below
the national average at the end of Year 1. However, the proportion who reached the
expected standard in phonics by the end of Year 2 was in line with the national
average. Phonics outcomes for pupils currently at school are improving. However, the
improvements are not consistent and for some pupils: they do not secure their phonics
knowledge quickly.
 Pupils are well prepared for their transition to key stage 1 and key stage 2 because the
quality of teaching, learning and assessment is stronger in early years and in key stage
1. However, over time, Year 6 pupils have not been sufficiently well prepared for
secondary school because of poor outcomes at the end of key stage 2.
Early years provision

Good

 Children arrive in the Reception class with levels of development and skills below those
typical for their age. From these low starting points, children achieve well. In 2017
more than half the children reached a good level of development by the end of
Reception. This means children are well prepared for learning in Year 1.
 Children are regularly assessed by adults, who use the information well to plan
activities which engage the children and support the filling of gaps in their
development. This leads to good progress over time across the different skill areas,
including in reading, writing and mathematics.
 Teaching is strong. All adults in the setting know the children’s needs and the
environment is well structured to engage children. Adults also interact very well with
children, eliciting their understanding of what they are doing and why. This not only
supports adults’ assessment of children’s learning, it also, importantly, allows children
to practise their speech and language skills.
 Leadership of the provision is strong. The early years leader has a very close
understanding of how to break down the children’s barriers to learning. As a result,
children quickly settle into school and this helps them to feel confident and want to do
their best. Additionally, assessment is accurate and adults’ support is well pitched to
meet children’s needs. In addition, the leader recognises that while attainment has
improved, there is still more to be done to ensure that an increased proportion of the
most able children exceed the expected good level of development by the end of the
Reception Year.
 Children demonstrate positive attitudes to learning because they want to do well and
try their best. They also are willing to have a go at activities they have not tried before
and show pride in their achievements.
 Well-established routines ensure that children conduct themselves in the correct way
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and move between activities calmly and efficiently. This also means that they know
there are high expectations of them with regard to tidying up and doing things the first
time they are asked. The routines in place also help children to take turns and listen to
one another.
 Leaders and other adults in the early years engage parents well. Parents are regularly
invited to join their children in learning so that parents understand how to support their
children’s learning at home. Workshops for certain aspects of the curriculum are also
held to help parents, such as to show parents how phonics is taught. Parents report
that they are very happy with the provision and feel their children are developing very
well.
 Safeguarding in the early years is effective and the statutory welfare requirements are
in place and met appropriately.
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School details
Unique reference number

107543

Local authority

Calderdale

Inspection number

10042194

This inspection of the school was carried out under section 5 of the Education Act 2005.
Type of school

Primary

School category

Voluntary Aided

Age range of pupils

4 to 11

Gender of pupils

Mixed

Number of pupils on the school roll

170

Appropriate authority

The governing board

Chair

Ann Mansfield

Headteacher

Leona Binner

Telephone number

01422 360615

Website

http://www.st-augustines.calderdale.sch.uk

Email address

admin@st-augustines.calderdale.sch.uk

Date of previous inspection

17–18 October 2013

Information about this school
 The school meets requirements on the publication of specified information on its
website.
 This is a smaller-than-average-sized primary school.
 The majority of pupils are Pakistani. The proportion of pupils who are from minority
ethnic groups or who speak English as an additional language is well above average.
 A higher-than-average proportion of pupils is disadvantaged.
 The proportion of pupils who have SEN and/or disabilities is above average. The
proportion of pupils who have an education, health and care plan is average.
 Pupils start in the school in Reception on a full-time basis.
 In 2016, the school met the government’s current floor standards, which are the
minimum expectations for pupils’ attainment in English and mathematics.
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Information about this inspection
 Inspectors observed teaching and learning in a range of lessons and from work in
pupils’ books.
 Inspectors observed and spoke with pupils during lessons and at breaktime. They also
met formally with three groups of pupils from Year 1 to Year 6.
 Inspectors listened to pupils from Year 2 and Year 5 reading.
 Meetings were held with senior and middle leaders. Meetings also took place with
members of the governing body, a representative from the local authority and a
representative from the diocese. Inspectors also analysed reports from the local
authority.
 Inspectors observed the school’s work and looked at pupils’ work and a range of
documents, including the school’s arrangements for safeguarding, performance
management procedures, and pupils’ behaviour and attendance data. Inspectors also
looked at information about pupils’ progress and attainment.
 Inspectors considered the views of parents to whom they spoke when parents brought
their children to school and through the 30 parental responses to Ofsted’s online
questionnaire, Parent View.

Inspection team
Fiona McNally, lead inspector

Ofsted Inspector

Chris Cook

Ofsted Inspector
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Any complaints about the inspection or the report should be made following the procedures set out in the
guidance ‘Raising concerns and making a complaint about Ofsted’, which is available from Ofsted’s
website: www.gov.uk/government/publications/complaints-about-ofsted. If you would like Ofsted to send
you a copy of the guidance, please telephone 0300 123 4234, or email enquiries@ofsted.gov.uk.

In the report, ‘disadvantaged pupils’ refers to those pupils who attract government pupil premium funding:
pupils claiming free school meals at any point in the last six years and pupils in care or who left care
through adoption or another formal route. www.gov.uk/pupil-premium-information-for-schools-andalternative-provision-settings.
You can use Parent View to give Ofsted your opinion on your child’s school. Ofsted will use the information
parents and carers provide when deciding which schools to inspect and when and as part of the inspection.
You can also use Parent View to find out what other parents and carers think about schools in England. You
can visit www.parentview.ofsted.gov.uk, or look for the link on the main Ofsted website:
www.gov.uk/government/organisations/ofsted.

The Office for Standards in Education, Children’s Services and Skills (Ofsted) regulates and inspects to
achieve excellence in the care of children and young people, and in education and skills for learners of all
ages. It regulates and inspects childcare and children’s social care, and inspects the Children and Family
Court Advisory and Support Service (Cafcass), schools, colleges, initial teacher training, further education
and skills, adult and community learning, and education and training in prisons and other secure
establishments. It assesses council children’s services, and inspects services for children looked after,
safeguarding and child protection.
If you would like a copy of this document in a different format, such as large print or Braille, please
telephone 0300 123 1231, or email enquiries@ofsted.gov.uk.
You may reuse this information (not including logos) free of charge in any format or medium, under the
terms of the Open Government Licence. To view this licence, visit www.nationalarchives.gov.uk/doc/opengovernment-licence/, write to the Information Policy Team, The National Archives, Kew, London TW9 4DU,
or email: psi@nationalarchives.gsi.gov.uk.
This publication is available at www.gov.uk/ofsted.
Interested in our work? You can subscribe to our monthly newsletter for more information and updates:
http://eepurl.com/iTrDn.
Piccadilly Gate
Store Street
Manchester
M1 2WD
T: 0300 123 4234
Textphone: 0161 618 8524
E: enquiries@ofsted.gov.uk
W: www.gov.uk/ofsted
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