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Overall effectiveness Requires improvement 

Effectiveness of leadership and management Requires improvement 

Quality of teaching, learning and assessment Requires improvement 

Personal development, behaviour and welfare Requires improvement 

Outcomes for pupils Requires improvement 

Early years provision Good 

Overall effectiveness at previous inspection Good 

 

Summary of key findings for parents and pupils 
 

This is a school that requires improvement 

 
Governors and leaders have not developed 

sharp enough monitoring and evaluation 

systems to support sustained progress across a 

range of subjects. 

Middle leaders’ monitoring and evaluation do 

not enable all pupils, particularly disadvantaged 

pupils, to make fast enough progress. 

Teachers do not use questioning consistently 

well to challenge pupils to deepen and stretch 

their thinking, especially most-able pupils.  

Attainment is low. Disadvantaged pupils do not 

make the same progress as others. 

 The quality of teaching, learning and 

assessment varies across subject areas, 

especially in foundation subjects. 

Curriculum planning in foundation subjects is 

not as precise as that seen in English and 
mathematics.  

Improvement planning is not focused sharply 

enough on progress, so that governors can 
check rigorously how well the school is 

achieving its priorities. 

Absence rates are high. Too many pupils do 

not attend regularly enough. 

 

The school has the following strengths 

 
Governors and leaders are tackling the school’s 

weaker areas with renewed vigour. As a 
consequence, the school is improving. Staff are 

motivated and committed to improving 
outcomes for pupils. 

Pupils are caring, and show respect for others 

from different backgrounds. Their personal 

development is a strength of the school. Pupils 
feel safe and know how to keep themselves 

safe and well. 

 

 

 Provision in the early years, the school’s ‘family 

unit’, is led well and effective. Detailed, 
accurate assessment underpins children’s 

strong progress.  

Pupils follow staff instructions and, with few 

exceptions, behave well. They have positive 

attitudes to learning and are keen to achieve 

well. 
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Full report 
 

What does the school need to do to improve further? 

 

Improve the quality of leadership and management, by: 

– securing the monitoring and evaluation systems so that governors can challenge 
school leaders with greater rigour against well-defined targets for improvement 

– pursuing with continued rigour work with families that leads to improvement in 
attendance and reduces the rate of persistent absenteeism.  

Improve the quality of teaching, learning and assessment, by: 

– developing staff skills to ask probing questions to deepen and stretch pupils’ 
thinking, especially that of the most able pupils 

– developing skilled use of the recently updated curriculum plans to organise learning 
and assessment with greater precision to meet pupils’ needs, especially those of 
the disadvantaged and most-able pupils, across the full range of subjects taught.  

An external review of governance should be undertaken in order to assess how this 
aspect of leadership and management may be improved.  

An external review of the school’s use of the pupil premium should be undertaken in 
order to assess how this aspect of leadership and management may be improved.
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Inspection judgements 
 

Effectiveness of leadership and management Requires improvement 

 
Governors’ monitoring and challenge to school leaders have not led to sustained 

improvements across a range of subjects, particularly foundation subjects. They do not 
check closely enough that pupils, including disadvantaged and most able pupils, are 
making enough progress compared to others. 

School improvement planning identifies the most important areas to improve, but is not 
detailed enough to enable governors to hold leaders firmly to account. 

Governors and leaders recognise that pupil premium spending has not had positive 
enough impact on the progress of disadvantaged pupils. They have not yet succeeded 
in accelerating the progress made by disadvantaged pupils to diminish the differences 
in attainment with others in core subjects. While progress rates are now improving 
quickly overall, the differences in achievement between these groups are nevertheless 
diminishing less rapidly. 

The curriculum provides a broad and balanced range of learning and development, 
which stimulate pupils’ interests and engage them. However, leaders recognise that 
curriculum planning in foundation subjects has not been sharp enough, because 
planning and assessment have not been developed with the same precision as in 
English and mathematics. Pupils’ literacy skills, and to a lesser extent numeracy skills, 
are well supported through a wider range of subjects. Very recent changes in 
curriculum plans for foundation subjects have not had time to make a positive 
difference. 

 Leaders use the primary sports premium effectively. They ensure that pupils benefit 
from a wider range of sports and physical education activities by engaging additional 
expertise, including swimming instruction, and have purchased additional equipment to 
promote pupils’ physical health. Pupils have a good understanding of the value of 
physical activity and how it contributes to their well-being.  

 Leaders ensure that teachers and classroom staff are well-informed about the needs of 
pupils who have special educational needs and/or disabilities. Leaders liaise with other 
teams and agencies to align external support to promote pupils’ well-being and 
achievement, including the deployment of family liaison worker. Pupils are well cared 
for, learn together with others and enjoy their time in school. 

The broader curriculum that supports pupils’ personal development and well-being is a 
strength of the school. Pupils develop self-confidence, and the social and interpersonal 
skills they need in readiness for the next steps in their education. These arise from 
careful planning, aligned to well-managed pastoral systems and collaboration with 
other agencies. 

Leaders ensure that pupils have frequent opportunities to learn about their own and 
others’ beliefs and backgrounds, learn about healthy relationships and different types 
of family unit, and about how public services and governance work. Pupils, as a 
consequence, are open and interested in others. They show consistently how they 
respect others, and have a strong sense of right and wrong. 
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Leaders have accurately identified those areas that need to be improved most quickly. 
They have focused energy on improving achievement in core subjects. As a result, 
progress in English and mathematics is improving quickly overall. 

The school’s work to reduce absence rates is leading to improving attendance for some 
pupils who attended poorly in the past. However, a small number of pupils do not 
attend regularly enough and are persistently absent, including during test periods. This 
has a negative effect on pupils’ progress and attainment. 

Governors and the headteacher demonstrate their values and their vision for the school 
in their day-to-day interactions with pupils, staff and parents. As result, staff are 
motivated to do their best to help pupils thrive and achieve well. They feel valued and 
enjoy their opportunities for continuing professional development. Performance 
management plays an important part in recognising staff efforts and achievement, and 
in improving outcomes for pupils.  

Pupils value their time in school, because leaders ensure that they feel safe and that 
there is always someone who will respond to their needs if they have a problem. 
Leaders make sure that staff know how to recognise signs of abuse or neglect and 
what to do if they have a concern. Parents agree that pupils are kept safe. 

Leaders in the early years ensure that they work with parents to gain a detailed 
understanding of how best to accelerate children’s learning through a rich range of 
learning experiences. They monitor children’s development carefully and shape 
provision to best meet each individual child’s needs effectively. As a result, children 
make strong progress considering their starting points. 

 
Governance of the school 

 
Governors know the most important areas for the school to improve. Changes to the 

way governors work to challenge and support school leaders are beginning to lead to 
better outcomes for pupils. Governors use the information they receive about pupils’ 
overall progress in core subjects, but do not pay enough attention to the progress 
made by disadvantaged pupils towards well-defined targets for improvement. They 
follow their action plan to monitor the school’s actions for improvement, but have not 
linked these to well-considered quantifiable success criteria, by which to hold leaders 
and themselves firmly to account. Governors ensure that the curriculum is effective in 
supporting pupils’ personal development as well as academic achievement. However, 
governors have not kept the impact of teaching and the curriculum on the progress 
made by groups of pupils, especially disadvantaged and most-able pupils, in sharp 
enough focus.   

 
Safeguarding 

 
The arrangements for safeguarding are effective. 

Governors and leaders ensure that all the required checks are carried out and recorded 
carefully to make sure only suitable adults work with pupils. Leaders ensure that all 
staff have regular up-to-date training on safeguarding and child protection. Governors 
and leaders ensure that the latest guidance from the Secretary of State is followed. 


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 Staff know about different types of abuse and neglect and the signs to look out for. 
They are vigilant and record all concerns carefully, so that appropriate early 
intervention or other action can be taken in a timely manner. 

The school’s work to ensure that pupils grow in confidence, understand healthy 
relationships, and know that there is always someone in school to they can talk if they 
have a concern supports pupils’ safety and contributes to their safeguarding. 

 

Quality of teaching, learning and assessment Requires improvement 

 
The quality of teaching and learning and assessment is uneven. Teachers do not plan 

progression in learning precisely enough to enable pupils to make consistently good 
progress from their starting points, especially across a wider range of foundation 
subjects. 

Teachers do not ask probing questions consistently, particularly of most-able pupils, to 
make pupils think hard, deepen their understanding and reapply their learning. 
However, teachers are careful to check for any misunderstandings and find ways to 
explain and correct pupils so that pupils are not left behind.  

Teachers know their pupils very well. They maintain high expectations of pupils’ 
conduct, creating a positive learning climate to which pupils almost always respond 
well. As a result, pupils apply themselves to the tasks teachers set and try to do well. 
Staff always challenge any inappropriate or derogatory language, on the rare occasion 
when it is necessary to do so. In return, pupils respond positively. 

Teachers focus on developing pupils’ reading, writing and speaking skills well across 
the curriculum and particularly through subjects such as geography, history and 
religious studies. Pupils practise their learning from English lessons in these subjects 
and this helps them improve the range, quality and accuracy of the language they use. 
However, teachers’ firm focus on improving literacy skills, and to a lesser extent 
numeracy skills, through other curriculum areas detracts from a sharp enough focus on 
developing subject-specific knowledge, skills and understanding. Progression over time 
is not as secure in foundation subjects as it is in English and mathematics as a result. 

Pupils enjoy reading, and, as they develop their skills, do so with increasing accuracy, 
using pronunciation to aid understanding and intonation. The work being done to 
improve reading from an early age is contributing well to the school’s work to 
accelerate pupils’ overall progress. 

Achievement in the national phonics screening check was well below the national 
average in the previous school year. Since then, approaches to the teaching of phonics 
have been changed. The school’s new scheme is improving pupils’ early reading and 
writing skills. Pupils read with increasing confidence using their phonics skills to 
decode, pronounce and make sense of words. As a result, pupils are more able to 
access learning across the wider curriculum. 

Opportunities to reapply mathematical skills in other parts of the curriculum are less 
well developed. Where these skills are used, for example in science, pupils use 
mathematics to support their use of scientific methods to show their ideas and report 
their findings. 


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 The school provides parents with written annual reports and supplements these with 
parents’ evenings and daily opportunities to talk with staff. The information about 
pupils’ development and progress in the reports helps parents understand how well 
pupils are progressing. A new reporting format has been prepared in line with the 
changes to the school’s wider curriculum, for the end of this academic year. 

 

Personal development, behaviour and welfare Requires improvement 

 
Personal development and welfare 

 
The school’s work to promote pupils’ personal development and welfare is good. 

Leaders and staff have created a warm and caring atmosphere in the school which 
enables pupils to flourish, feel secure and develop confidence as learners. As a result, 
pupils take pride in their well-presented work and their achievement as members of 
the school community. Pupils’ positive outlook on their learning helps them make 
progress in the school’s orderly environment. 

A wide range of opportunities for pupils to learn about other people’s backgrounds and 
cultures helps them develop the skills to compare and contrast others’ lives with their 
own. Pupils learn about others’ religious beliefs and traditions. Pupils are helped to 
understand, from an early stage in age-appropriate ways, about healthy relationships, 
different types of relationship, and, as they get older, same-sex relationships. As a 
consequence, pupils learn to appreciate differences and show that they have respect 
for others in their interactions with each other, staff and visitors and when they meet 
others on school visits or for sporting activities. 

Pupils have regular opportunities to explore their responses to the world in discussions 
in lessons, writing in English and in the spiritual, artistic and musical life of the school. 
These enrich pupils’ development and learning and complement pupils’ well-developed 
sense of right and wrong. 

Pupils know how to eat a heathy diet and that physical exercise is important for their 
health. Pupils enjoy walking their ‘mile a day’, and return refreshed and ready to learn. 
The school’s breakfast club is available to all pupils. Pupils enjoy sharing breakfast time 
and a range of activities. These help them to be ready for the school day.  

Pupils are confident that if they have a worry, they will always have someone they can 
talk to, and that they will be helped. This helps keep them well emotionally. The school 
works closely and effectively with other agencies and teams to support pupils’ physical 
and emotional well-being. 

Pupils understand the part they play in the school community to ensure that any 
bullying is tackled promptly. Pupils understand different types of bullying and how to 
keep themselves safe when using the internet and mobile technology. They know the 
harm that bullying can cause. Pupils are confident, and parents agree, that, though 
rare, bullying is always taken seriously and dealt with quickly and effectively. 

The effective support for personal development which the school provides, and the 
support to those in need of additional help, prepares pupils well for their next steps in 
education and their future lives as young British adults. 
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Behaviour 

 
The behaviour of pupils requires improvement. Too many pupils do not attend 

regularly enough. A larger-than-average proportion of pupils are persistently absent. 
Due to its focused efforts, the school has brought about significant improvement for 
some pupils, who previously attended poorly. However, there remains a group of pupils 
that still attends poorly. 

Pupils conduct themselves well in lessons, lunchtimes and when they move around the 
school. Occasionally, some pupils let their good behaviour slip, but they respond 
positively to teachers’ reminders.  

Almost always pupils are polite to each other and the adults who work with them. For a 
small number of pupils use is made of the school’s sanctions, such as the behaviour 
monitoring sheet. This helps pupils manage themselves better, with support from 
adults in the school. 

 

Outcomes for pupils Requires improvement 

 
Attainment at key stages 1 and 2 has been low in each of the last two academic years. 

Pupils’ progress in foundation subjects, overall and for different groups of pupils, is not 
as secure as in English, mathematics and science. However, learning in other subjects 
is effective in supporting pupils’ musical and physical development and health and is 
used well to provide additional opportunities to practise their basic skills, particularly in 
English.  

The school’s intense focus on pupils’ progress in core subjects is paying dividends. 
Current pupils are making strong progress across year groups in key stages 1 and 2 in 
mathematics and English, especially in their reading and writing. The work done in the 
early years to develop children’s speaking and reading skills is developed well in other 
subject areas, as they study a range of topics. Pupils improve their writing skills by 
reapplying them in their topic work. 

The progress made by current disadvantaged pupils has improved quickly in English 
and mathematics, because the school has begun to focus additional learning activities, 
supported through the pupil premium funding, more sharply. However, this group’s 
progress continues to lag behind that made by other pupils, who have improved their 
learning more rapidly.  

Leaders’ and teachers’ knowledge of the needs of pupils who have special educational 
needs and/or disabilities ensures that there is a complementary mix of external support 
and additional learning activities that meet these pupils’ needs well. Currently, they 
make strong progress from their starting points in English and mathematics in 
particular.  

The most able pupils, including most-able disadvantaged pupils, make similar progress 
to others in the school, but their learning is not consistently stretched enough to help 
them achieve as well as they could. 

 



 

 

 

 
Inspection report: Micklefield CofE VC Primary School, 19–20 April 2017 
 

Page 8 of 13 
 

 

 

Early years provision Good 

 
Careful assessment of children’s needs when they enter the early years is informed by 

information staff gather from parents. External moderation of the progress that 
children make provides confidence in the accuracy of assessment. A large proportion of 
children enter the provision with skills and development below those typical for their 
ages, especially in their personal development and language and communication skills. 

Leaders use the checks made on children’s progress skilfully to organise a range of 
learning experiences that best meet individual children’s needs. Staff are well-deployed 
to conduct adult-led activities that strengthen both children’s social and speaking skills 
in particular. A rich range of opportunities to explore their surroundings inside and out 
enables children to practise their skills further, as they play creatively and interact with 
others. As consequence, children thoroughly enjoy their learning experiences and 
exploration and begin to develop a greater understanding of the world around them. 

In recent school years, the proportion of children achieving a good level of 
development has been below the national average. However, well-judged support to 
meet individual children’s needs, aligned to carefully recorded small steps of 
development, means that staff can challenge and stretch current children to progress 
quickly. Whatever their starting points, including those who speak English as an 
additional language or those who have special educational needs and/or disabilities, 
current children make strong progress, particularly in their communication and 
personal skills. Adults are adept as using and promoting children’s communication skills 
to express their understanding of number work, through rhyme and early mark-making 
for numbers. 

Governors’ and leaders’ decision to open a provision for two-year-olds has been equally 
well led by the early years manager. Children are kept safe and are cared for well; all 
the welfare requirements are met. Children in this section glow with excitement as 
adults help them discover new things moment by moment, from hunting out ‘green 
treasure’, to recording their experiences themselves on camera. They grow in 
confidence in their social skills as a consequence and begin to widen their vocabulary 
and ability to express themselves. 

Leaders make sure that both the internal and outside learning areas are kept safe and 
free of hazards and obstacles. Staff help children to understand from their first days in 
the provision about moving safely, taking care of others and playing safely. As a result, 
children quickly become accustomed to routines for activities and the safe use of 
equipment. In the same way, they learn to meet their own personal needs step by 
step. Children show care and awareness of others as they move around the provision, 
share equipment and organise their own activities. 

Leaders ensure that safeguarding arrangements are effective. They make sure that all 
the required checks on staff working with children are carried out and recorded, and 
that there are no breaches of the statutory welfare requirements. Staff in the provision 
are trained in safeguarding to the same high standard as others in the school. They 
know about the signs of neglect and abuse and what to do if they have a concern.  


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 Leaders have used their analysis of prior achievement and their deeper understanding 
of the changing needs of children entering the provision to change the ways in which 
they teach phonics. This is leading to more rapid progress and supports children’s early 
reading and mark-making skills well. As a result, children in the Reception Year are 
making stronger progress than in the past, and develop the skills and knowledge they 
need in readiness to start Year 1. 
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School details 
 

Unique reference number 107992 

Local authority Leeds 

Inspection number 10031086 

 
This inspection was carried out under section 8 of the Education Act 2005. The inspection 
was also deemed a section 5 inspection under the same Act. 

 
Type of school Primary 

School category Voluntary controlled 

Age range of pupils 2 to 11 

Gender of pupils Mixed 

Number of pupils on the school roll 108 

Appropriate authority The governing body 

Chair Paul Wrigley 

Headteacher Gillian Dodsworth 

Telephone number 01132 869232 

Website www.micklefieldprimary.org.uk 

Email address office@micklefieldceprimary.co.uk 

Date of previous inspection 19–20 March 2013 

 

Information about this school 

 
The school meets requirements on the publication of specified information on its 

website.  

Micklefield Church of England Primary is a smaller-than-average primary school for 
boys and girls, aged two to 11. Pupils come from the local area around the school. 

The proportion of pupils who are eligible for free school meals is higher than the 
national average.  

The proportion of pupils who have special educational needs and/or disabilities is 
above the national average.  

A very large majority of pupils come from White British backgrounds. A larger than 
average proportion of pupils are from Romany or Gypsy backgrounds. 



http://www.micklefieldprimary.org.uk/
mailto:office@micklefieldceprimary.co.uk
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 Since the previous inspection, a new chair of the governing body has taken up post 
and a there have been a small number of other staff changes, including among middle 
leaders. 

The school has opened a small provision for two-year-old children since the last 
inspection. 

At its previous inspection in March 2013, the school was judged to be good. The most 
recent section 48 inspection of religious education was carried out in April 2016. 

 The school runs a breakfast club. 
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Information about this inspection 
 
The inspector observed lessons in each class. The inspector scrutinised the work done 

by pupils in a sample of their books. 

The inspector observed activities in the early years provision and talked with children 
informally. 

Meetings were held with governors, a representative of the Diocese of York, senior 
leaders and middle leaders. The inspector spoke with the local authority’s school link 
officer by telephone. 

The inspector talked with groups of pupils and considered their responses to Ofsted’s 
online survey. In the same way, the inspector took into account the views of parents, 
expressed on Parent View, Ofsted’s online survey, and those given to the inspector 
personally during informal discussions. The inspector also considered the views of staff 
in the school. 

A large number of documents were considered, including the school’s self-evaluation 
summary and planning documents together with school records of pupils’ progress. 
The inspector examined the documentation relating to safeguarding and records of 
attendance. 

 
Inspection team 

 

Chris Campbell, lead inspector Ofsted Inspector 
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Any complaints about the inspection or the report should be made following the procedures set out in the 

guidance ‘Raising concerns and making a complaint about Ofsted’, which is available from Ofsted’s 
website: www.gov.uk/government/publications/complaints-about-ofsted. If you would like Ofsted to send 

you a copy of the guidance, please telephone 0300 123 4234, or email enquiries@ofsted.gov.uk. 

 

In the report, ‘disadvantaged pupils’ refers to those pupils who attract government pupil premium funding: 

pupils claiming free school meals at any point in the last six years and pupils in care or who left care 
through adoption or another formal route. www.gov.uk/pupil-premium-information-for-schools-and-

alternative-provision-settings. 
 

You can use Parent View to give Ofsted your opinion on your child’s school. Ofsted will use the information 

parents and carers provide when deciding which schools to inspect and when and as part of the inspection. 
 

You can also use Parent View to find out what other parents and carers think about schools in England. You 

can visit www.parentview.ofsted.gov.uk, or look for the link on the main Ofsted website: 
www.gov.uk/government/organisations/ofsted. 

 

 

 

 

The Office for Standards in Education, Children’s Services and Skills (Ofsted) regulates and inspects to 
achieve excellence in the care of children and young people, and in education and skills for learners of all 

ages. It regulates and inspects childcare and children’s social care, and inspects the Children and Family 

Court Advisory and Support Service (Cafcass), schools, colleges, initial teacher training, further education 
and skills, adult and community learning, and education and training in prisons and other secure 

establishments. It assesses council children’s services, and inspects services for children looked after, 
safeguarding and child protection. 

 

If you would like a copy of this document in a different format, such as large print or Braille, please 
telephone 0300 123 1231, or email enquiries@ofsted.gov.uk. 

 
You may reuse this information (not including logos) free of charge in any format or medium, under the 

terms of the Open Government Licence. To view this licence, visit www.nationalarchives.gov.uk/doc/open-

government-licence/, write to the Information Policy Team, The National Archives, Kew, London TW9 4DU, 
or email: psi@nationalarchives.gsi.gov.uk. 

 
This publication is available at www.gov.uk/ofsted. 

 
Interested in our work? You can subscribe to our monthly newsletter for more information and updates:  

http://eepurl.com/iTrDn. 

 
Piccadilly Gate 

Store Street 
Manchester 

M1 2WD 

 
T: 0300 123 4234 

Textphone: 0161 618 8524 
E: enquiries@ofsted.gov.uk 

W: www.gov.uk/ofsted 
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