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Summary of key findings for parents and pupils 
 

This is a school that requires improvement 

 
 Pupils do not make consistently good progress 

across key stages 1 and 2, and as a result, 
pupils’ levels of attainment have declined. 

 There are marked variations in the progress 

made by pupils who are in the same year 
group but different mixed-age classes. This is 

because teachers do not ensure that the work 
they set consistently meets the learning needs 

and age-related expectations of all of the pupils 

in their class. 

 Teachers do not consistently provide sufficient 

challenge for the most able pupils, and as a 
result, too few reach the high standards of 

which they are capable. 

  Teachers do not consistently identify and tackle 

mistakes and misconceptions in pupils’ 
learning. As a result, teachers’ feedback to 

pupils has less impact on moving their learning 

forward than it should. 

 Governors do not have enough knowledge or 

understanding of the school’s performance 
information to fully recognise the school’s 

strengths and weaknesses. As a result, their 

views of the school’s performance are overly 
generous. 

 Governors do not ask the challenging questions 
needed to hold school leaders effectively 

enough to account.  

 

The school has the following strengths 

 
 The headteacher and other leaders have a 

realistic view of the school’s position and are 
determinedly tackling weaknesses. Their work 

is already bearing fruit as progress for most 
current pupils is beginning to accelerate. 

 Pupils’ behaviour is good and they say that 

they are happy and feel safe in school. Parents 
agree, and are very supportive of the school. 

 

 

  The school provides high levels of care to 

support potentially vulnerable pupils. 

 Children get off to a good start to their time at 

school because the effective provision in the 
early years helps them to make good progress. 

 Phonics teaching is a strength of the school 

and this means that pupils quickly develop key 
early reading skills. 
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Full report 
 

What does the school need to do to improve further? 

 

 Improve the quality of teaching and learning across key stages 1 and 2 and so 
accelerate rates of pupils’ progress, by ensuring that teachers: 

– extend the most able pupils with work that challenges them to reach the high 
standards of which they are capable 

– plan work for pupils in mixed-age classes that more consistently matches their 
learning needs and age-related expectations 

– identify and address pupils’ misconceptions more quickly. 

 Improve the effectiveness of leadership and management by: 

– increasing governors’ understanding of information about pupils’ outcomes so they 
are better able to recognise the school’s strengths and weaknesses 

– ensuring that governors ask more challenging questions of school leaders and hold 
them to account more rigorously for the achievement of pupils. 

An external review of governance should be undertaken in order to assess how this 
aspect of leadership and management may be improved. 
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Inspection judgements 
 

Effectiveness of leadership and management Requires improvement 

 
 Leaders and governors reacted slowly to a decline in pupils’ achievement and in the 

effectiveness of teaching and learning since the school was last inspected. This was 
compounded by an initial lack of urgency in making the necessary changes to the 
curriculum for English and mathematics, and to strategies for assessing pupils’ 
progress and attainment. Consequently, the school’s overall effectiveness has dipped.  

 School leaders have not been able to ensure that teaching is consistently effective 
across the school, which slows the pace of pupils’ learning.  

 The headteacher knows the school well and has an accurate and realistic view of its 
current strengths and weaknesses. She has successfully ensured that other members 
of the leadership team also recognise the challenges facing the school, and share her 
ambition and drive to improve. Together, leaders are beginning to tackle the 
improvements that are needed. The emerging picture of improving progress in most 
year groups shows that their efforts are beginning to bear fruit. 

 Middle leaders, including the leaders for English and mathematics, have a good 
understanding of the issues in their subjects. This was partly gained from a detailed 
analysis of the disappointing outcomes of the key stage 2 tests in 2016. From this, 
leaders were able to identify some key actions to accelerate pupils’ progress, such as 
introducing a reward system to encourage pupils to learn multiplication facts. This 
illustrates the increasingly effective role middle leaders are playing in securing school 
improvement. 

 The school provides pupils with a curriculum that is broad and well balanced, and 
which is enhanced by additional extra-curricular clubs and trips to places of interest, 
such as Eden Camp history museum. The school has further enriched the curriculum by 
taking part in a number of different projects, including working with poets and artists, 
and setting up a well-equipped outdoor education area in the school grounds. 

 The school promotes pupils’ spiritual, moral, social and cultural development effectively 
and also ensures that they develop a good understanding of fundamental British 
values. Pupils are able to talk about tolerance and respect for others, and some older 
pupils described the idea of ‘democracy’ and could name the major political parties that 
had taken part in a recent local by-election. 

 Leadership of the provision for pupils who have special educational needs and/or 
disabilities is strong. The leader responsible works with class teachers to identify pupils’ 
academic and pastoral needs, and ensures that appropriate support is put in place. She 
then checks to make sure that any intervention work is having a positive impact on 
these pupils’ learning. This represents good use of the school’s special educational 
needs funding. 

 Pupil premium funding is being used increasingly effectively across the school. This is 
particularly the case in phonics, where disadvantaged pupils regularly outperform their 
classmates and other pupils nationally. Leaders also ensure that disadvantaged pupils 
access the same range of activities as other pupils in the school. The pupil premium 
funding has a positive impact on the academic and pastoral aspects of disadvantaged 
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pupils’ experience in school. 

 The primary school’s physical education and sport funding is used effectively to ensure 
that pupils experience a range of sporting activities, both in school and through extra-
curricular clubs. Pupils particularly benefit from having access to excellent on-site 
sports facilities, such as a large sports hall, and from specialist coaches in sports, such 
as hockey and cricket.  

 Procedures for managing teachers’ performance are now more robust, and they are 
being held more effectively to account for the quality of pupils’ learning in their class. 
Teachers welcome the increased access to professional development, and many 
identify improvements to their practice that have come about as a result of good-
quality training or visits to other schools. 

 The local authority has provided largely effective support for the school, particularly 
during a period of instability in staffing and leadership during 2014 and 2015. Its 
representatives provided support for the then new school leaders. The local authority is 
still involved with the school, although it has great confidence that the current 
leadership team has the capacity to move the school forward again. 

 
Governance of the school 

 
 Governors have an overly generous view of the school’s current performance. This is 

because they do not have sufficient knowledge and understanding of the school’s 
performance information, including published assessment data. Consequently, 
governors are not fully able to accurately recognise the school’s main strengths and 
weaknesses. 

 Over time, the governing body has not been fully effective in holding school leaders to 
account for the quality of education. Records of the governing body meetings show 
that where governors have raised questions or concerns they have not been sufficiently 
challenging or followed up with enough rigour. As a consequence, the governing body 
has not tackled the decline in the school’s performance effectively. 

 Governors show great commitment to the school and visit frequently. They meet 
regularly with staff and have their own cycle of monitoring activities, which ensures 
that they are aware of the work going on around the school. This impact of these 
activities has been limited, however, because of the lack of rigour in governors’ 
understanding of what they should expect to see. 

 
Safeguarding 

 
 The arrangements for safeguarding are effective. 

 School leaders have successfully established a culture of vigilance and awareness in 
school. Staff have a clear understanding of what to do if they are worried about a 
pupil’s well-being and records confirm that any concerns raised are followed up 
rigorously. The school has established strong partnerships with external agencies to 
ensure that the most vulnerable pupils and their families receive the help they need. 

 Staff and governors all receive regular training to ensure that their knowledge of 
safeguarding is up to date. Detailed checks are carried out to ensure that staff, 
governors and volunteers are suitable people to work with children, and these are 
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carefully recorded. 

 The headteacher, as designated leader for safeguarding, is knowledgeable and diligent 
in her approach to the role. She has established a highly efficient team who ensure 
that the school’s effective safeguarding practice is complemented by high levels of care 
and support. 

 

Quality of teaching, learning and assessment Requires improvement 

 
 There are inconsistencies in the effectiveness of teaching across key stages 1 and 2, 

which have led to pupils’ progress being uneven. This is particularly the case for year 
groups where a cohort of pupils are divided between two, mixed-age classes. Where 
this happens, teachers do not ensure that the work they set consistently matches 
pupils’ different learning needs so that they have the best possible chance of achieving 
their year group’s end-of-year expectations.  

 Teachers do not consistently ensure that the most able pupils in their classes reach the 
higher standards of which they are capable. Teachers too often fail to provide the most 
able pupils with challenging enough activities that would deepen their learning and 
encourage them to stretch themselves. 

 Teachers, on occasions, do not pick up quickly enough on pupils’ mistakes or 
misconceptions. When this happens, pupils’ learning slows. 

 In mathematics, calculation skills are taught effectively and most pupils are typically 
confident working on addition, subtraction, multiplication and division tasks at a level 
that is appropriate for their age. However, pupils in key stage 2 have not developed 
the secure knowledge of key mathematical facts, such as times tables, which they 
should have. Evidence in pupils’ books shows that problem-solving is being used 
increasingly effectively across the majority of classes.  

 Writing is largely taught effectively across the school, although there are still some 
inconsistencies between year groups and in teachers’ subject knowledge. In classes 
where progress in writing is swiftest, pupils are given plenty of opportunities to write, 
both in English lessons and across the broader curriculum, and they are, therefore, 
able to practise the writing skills that have learned. 

 The teaching of phonics is a strength of the school. Pupils work in small groups led 
confidently by teachers and teaching assistants, who model specific sounds well and 
skilfully question pupils to check their understanding. Levels of engagement are high. 
As a result, outcomes over time in phonics are above average.  

 This strong start to developing pupils’ early reading skills is now being built on more 
effectively. Reading is well promoted across the school through a range of different 
strategies. As a result, the older, most-able readers are able to talk enthusiastically 
about books that they have enjoyed and can identify favourite authors, such as Michael 
Morpurgo and Roald Dahl. 

 Teaching assistants make a positive contribution to pupils’ learning. They work well 
with pupils who have special educational needs and/or disabilities to ensure that they 
are well supported. They are increasingly also providing extra support for pupils who 
need to catch up, and this is beginning to have a positive impact on their achievement. 
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Personal development, behaviour and welfare Good 

 
Personal development and welfare 

 
 The school’s work to promote pupils’ personal development and welfare is good. 

 The atmosphere in the school is one of calm and purposeful endeavour. Relationships 
between pupils and staff are warm and positive, and pupils are supportive of each 
other in lessons and at break times. 

 Pupils say they feel safe in school, and staff look after them well. They understand that 
there are different types of bullying, such as racism and cyber-bullying, but say that 
bullying in their school is very rare. They have great confidence that staff would deal 
with any problems should they arise.  

 Pupils understand how to keep themselves safe in different situations, such as taking 
care when crossing roads. They also understand the potential dangers of using the 
internet and ways that they can reduce these dangers, such as not giving out personal 
information. 

 Pupils enjoy taking on positions of responsibility in school. School councillors are 
elected by their classmates, a role which gives pupils a good insight into how 
democracy works, and become involved in different projects, such as to improve the 
school grounds. 

 School staff and leaders have put in place strategies to build up pupils’ stamina and 
resilience as learners. This work is beginning to have a positive effect, as pupils learn 
to work more effectively on their own or to cooperate and take turns when working in 
groups. 

 Parents are very positive about the school, and particularly praise the school’s caring 
and nurturing environment. All of the parents who completed the ‘Parent View’ survey 
would recommend the school to other parents. 

 
Behaviour 

 
 The behaviour of pupils is good. 

 Pupils are friendly and welcoming to visitors, and display good manners, such as when 
holding doors open for adults. Their conduct around school is good and they move 
around the building sensibly. Pupils play together well outside at break times and 
particularly enjoy joining in with games of football or practising skipping. 

 Pupils display positive attitudes to learning. They listen well, are keen to answer 
questions and usually settle quickly to get on with their work. Pupils take pride in their 
work and try hard to make sure that it is presented neatly. 

 Attendance rates and rates of persistent absence are broadly in line with the national 
average, and no group’s learning is adversely affected by poor attendance. Pupils say 
they enjoy school and almost every parent who responded to ‘Parent View’ confirmed 
that this was the case. 
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Outcomes for pupils Requires improvement 

 
 The small numbers of pupils assessed at the end of key stage 1 and key stage 2 each 

year make it difficult to make year-on-year comparisons. For example, Year 6 data in 
2016 was based on a cohort of nine pupils. However, the school’s assessment 
information and work in pupils’ books indicate clearly that there has been a decline in 
standards in key stage 2 in recent years. The proportion of pupils working at and 
above the level expected for their age is not as high as might reasonably be expected.  

 In 2016, the proportion of pupils reaching the expected standard at the end of Year 6 
was well below the national average in reading, writing and mathematics. The progress 
they made from their different starting points was also significantly below average, and 
in the bottom 10% of all schools nationally. Standards in key stage 1 were stronger in 
reading and mathematics, but were below average in writing. 

 The majority of current pupils in key stages 1 and 2 make the expected amount of 
progress in each year group, although progress is stronger in key stage 1 than in key 
stage 2. The school’s own tracking, and pupils’ work, show that the majority of pupils 
in key stage 1 are working at the expected standard for their age but there is still a 
legacy of previous underachievement to be tackled later in key stage 2. 

 As a result of few pupils making accelerated progress across key stages 1 and 2, not 
enough pupils, including those who are most-able, go on to reach the higher levels of 
which they are capable. 

 Most disadvantaged pupils make progress from their starting points that is at least in 
line with, and frequently better than, the other pupils in the school. Although the 
attainment of disadvantaged pupils at the end of key stage 2 in 2016 was low, as it 
was for all pupils, their performance in key stage 1 was in line with that of their peers. 
In some areas, such as phonics, the performance of disadvantaged pupils is already 
ahead of other pupils nationally and in other areas there are promising signs that 
differences are diminishing. 

 Pupils who have special educational needs and/or disabilities are making good progress 
from their different starting points. Well-targeted support ensures that these pupils 
move forward with their learning and regularly achieve their individual targets. 

 Attainment in phonics has long been a strength of the school, and in both 2015 and 
2016, all Year 1 pupils reached the expected level in the Year 1 national phonics 
screening check. Pupils currently in the school learn phonics quickly because of the 
effective organisation and teaching of phonics. 

 

Early years provision Good 

 
 Children begin in the Nursery class with skills and knowledge that are generally below 

those that are typical for their age. A significant number of children have particular 
weaknesses in speaking and listening, social development, literacy and number. 
Effective links with home help to ensure that children settle in quickly. Parents are 
happy with the start that their children make in school, and more than one commented 
on how friendly and caring the early years staff were. 

 In the early years, teachers plan learning which is engaging and well thought out, and 
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as a result, children make good progress across the Nursery and Reception classes. 
The proportion of children achieving a good level of development by the end of their 
time in the early years is typically at least in line with that found nationally, which 
means that they are well prepared for the move into Year 1. 

 Staff provide children with a mixture of activities, some of which children choose for 
themselves and some of which are led by an adult. In one session in the Reception 
class, the teacher developed children’ knowledge of different shapes through skilfully 
giving them clues about a shape’s properties, while the children excitedly searched for 
the correct shape. 

 Staff assess well children’s learning and achievements by making very effective use of 
online systems for recording observations and tracking individual children’s progress. 
This information is used well to allow staff to plan additional, targeted activities that 
are focused on a specific, identified need. 

 Behaviour in the early years is good and relationships between adults and children are 
highly positive. Staff in the Nursery class model and encourage sharing and turn-
taking, and by the time they reach Reception class, the vast majority of children play 
confidently with each other. Staff have ensured that all statutory welfare requirements 
are met. 

 Leadership of the early years provision is good. The early years leader is a 
knowledgeable and experienced practitioner and, although he works in a different 
class, he provides good support for the early years team. He and the early years staff 
are aware that currently activities in the outdoor area are less effective, and plans are 
already in place to develop the area further and to provide staff with further training 
opportunities. 
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School details 
 

Unique reference number 133264 

Local authority Cumbria 

Inspection number 10032370 

 
This inspection was carried out under section 8 of the Education Act 2005. The inspection 
was also deemed a section 5 inspection under the same Act. 

 
Type of school Primary 

School category Community 

Age range of pupils 3 to 11 

Gender of pupils Mixed 

Number of pupils on the school roll 132 

Appropriate authority The governing body 

Chair Sandra Parry 

Headteacher Angela Jones 

Telephone number 01946 830526 

Website www.distington-comm.cumbria.sch.uk 

Email address head@distington-comm.cumbria.sch.uk 

Date of previous inspection 9–10 July 2013 

 

Information about this school 

 
 The school is much smaller than the average-sized primary school. Pupils in key stages 

1 and 2 are taught in four mixed-age classes. 

 The proportion of disadvantaged pupils is above average.  

 The proportion of pupils who have special educational needs and/or disabilities is 
broadly average.  

 In the early years, children attend the Nursery class every morning. Those who are in 
the Reception class attend on a full-time basis. 

 There were too few pupils in Year 6 in 2016 to report on whether the school met the 
government’s current floor standards, which are the minimum expectations for pupils’ 
achievement in Year 6. 

 The school meets requirements on the publication of specified information on its 
website.  

http://www.distington-comm.cumbria.sch.uk/
mailto:head@distington-comm.cumbria.sch.uk
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 There have been significant changes to the school leadership since the previous 
inspection. The headteacher took up her post during 2015 and the deputy headteacher 
joined the school in 2016. 
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Information about this inspection 
 
 The inspector observed teaching and learning in all classes, and was joined on a 

number of these visits to lessons by the headteacher. The inspector also looked at 
pupils’ work in books, records of children’s learning in the early years and other 
information about pupils’ attainment and progress. 

 The inspector listened to pupils read and held discussions with a group of pupils. He 
also talked informally with pupils around the school and in the playground. 

 The inspector considered the 21 responses to Ofsted’s online survey, Parent View, and 
information from parents’ surveys conducted by the school. He also talked briefly with 
some parents at the end of the school day. 

 The inspector held meetings with two groups of governors, including the chair of the 
governing body, and had a telephone conversation with another governor. He also had 
discussions with a number of staff in school, including the leader responsible for the 
provision for pupils who have special educational needs and/or disabilities, the leader 
for the early years and the leaders for mathematics and English. 

 The inspector spoke with a representative of the local authority. 

 The inspector examined a range of documents. These included information about 
pupils’ attainment and progress, the school’s reviews of its own performance, 
governing body meeting records and adviser reports. The inspector also examined 
safeguarding documentation and various records of pupils’ attendance and behaviour. 

 
Inspection team 

 

Neil Dixon, lead inspector Her Majesty’s Inspector 
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Any complaints about the inspection or the report should be made following the procedures set out in the 

guidance ‘Raising concerns and making a complaint about Ofsted’, which is available from Ofsted’s 
website: www.gov.uk/government/publications/complaints-about-ofsted. If you would like Ofsted to send 

you a copy of the guidance, please telephone 0300 123 4234, or email enquiries@ofsted.gov.uk. 

 

In the report, ‘disadvantaged pupils’ refers to those pupils who attract government pupil premium funding: 

pupils claiming free school meals at any point in the last six years and pupils in care or who left care 
through adoption or another formal route. www.gov.uk/pupil-premium-information-for-schools-and-

alternative-provision-settings. 
 

You can use Parent View to give Ofsted your opinion on your child’s school. Ofsted will use the information 

parents and carers provide when deciding which schools to inspect and when and as part of the inspection. 
 

You can also use Parent View to find out what other parents and carers think about schools in England. You 

can visit www.parentview.ofsted.gov.uk, or look for the link on the main Ofsted website: 
www.gov.uk/government/organisations/ofsted. 

 

 

 

 

The Office for Standards in Education, Children’s Services and Skills (Ofsted) regulates and inspects to 
achieve excellence in the care of children and young people, and in education and skills for learners of all 

ages. It regulates and inspects childcare and children’s social care, and inspects the Children and Family 

Court Advisory and Support Service (Cafcass), schools, colleges, initial teacher training, further education 
and skills, adult and community learning, and education and training in prisons and other secure 

establishments. It assesses council children’s services, and inspects services for children looked after, 
safeguarding and child protection. 

 

If you would like a copy of this document in a different format, such as large print or Braille, please 
telephone 0300 123 1231, or email enquiries@ofsted.gov.uk. 

 
You may reuse this information (not including logos) free of charge in any format or medium, under the 

terms of the Open Government Licence. To view this licence, visit www.nationalarchives.gov.uk/doc/open-

government-licence/, write to the Information Policy Team, The National Archives, Kew, London TW9 4DU, 
or email: psi@nationalarchives.gsi.gov.uk. 

 
This publication is available at www.gov.uk/ofsted. 

 
Interested in our work? You can subscribe to our monthly newsletter for more information and updates:  

http://eepurl.com/iTrDn. 

 
Piccadilly Gate 

Store Street 
Manchester 

M1 2WD 

 
T: 0300 123 4234 

Textphone: 0161 618 8524 
E: enquiries@ofsted.gov.uk 

W: www.gov.uk/ofsted 
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