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Overall effectiveness Requires improvement 

Effectiveness of leadership and management Requires improvement 

Quality of teaching, learning and assessment Requires improvement 

Personal development, behaviour and welfare Good 

Outcomes for pupils Requires improvement 

Early years provision Requires improvement 

Overall effectiveness at previous inspection Good 

 

Summary of key findings for parents and pupils 
 

This is a school that requires improvement 

 
 Leaders’ evaluation of the school’s performance 

is overgenerous and does not draw upon all 
the available information. This means that their 

development plans are not focused on the right 

areas to improve. 

 Leaders’ checks on the progress of different 

groups of pupils are not careful enough, so 
some underachievement goes undetected. 

 The school’s new system for checking on 

pupils’ progress is not well established. 
Consequently, in several classes, teachers’ 

checks on pupils’ learning and progress are not 
wholly reliable. 

 Teaching in some parts of the school does not 

build progressively on earlier learning.  

 

  Over time, pupils’ progress in reading has 

lagged behind rates seen nationally. The 
progress for current pupils is erratic and their 

comprehension skills are underdeveloped. 

 Lower-attaining pupils and those who have 
special educational needs and/or disabilities do 

not make the progress of which they are 
capable. 

 Some teachers in the early years do not use 

the information they know about children well 
enough to plan activities to enable them to 

make rapid progress. 

 While attendance overall has improved, a small 

number of pupils continue to miss too much 

school or arrive late too often. This slows their 
learning. 

 

The school has the following strengths 

 
 Pupils behave well. They act responsibly, show 

care for others and follow the school’s rules. 

 The curriculum is broad and worthwhile. Many 
extra activities and events enrich pupils’ 

experience of school. 

 Procedures for keeping pupils safe work very 

well. 

  Phonics teaching is effective. 

 Governance has improved considerably since 

the previous inspection and shows a capacity 
for further improvement. 

 In recent times, standards reached by the most 
able at the end of key stage 2 have risen, 

especially in mathematics. 
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Full report 
 

What does the school need to do to improve further? 

 

Improve the quality of teaching, including in the early years, in order to increase the 
progress and raise attainment of lower-attaining pupils by ensuring that: 

– the recently introduced assessment system tracks progress with precision and is 
used to inform teachers’ planning to meet pupils’ needs 

– teaching builds securely and progressively on previous learning 

– class teaching builds upon the effective additional support that pupils who have 
special educational needs and/or disabilities receive in extra sessions outside the 
classroom. 

 Improve pupils’ progress and thereby attainment in reading by: 

– further developing pupils’ comprehension skills 

– continuing to build upon the effective teaching in phonics. 

 Improve the impact of leadership and management by making sure that: 

– leaders and governors check on the progress of different groups of pupils, including 
in the early years, with greater care and attention 

– leaders and governors have an accurate understanding of how well the school is 
doing and use this information to drive sustainable school improvement 

– leaders continue to work with families to improve the attendance of a small number 
of pupils who miss too much school or arrive late too often without good cause. 
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Inspection judgements 
 

Effectiveness of leadership and management Requires improvement 

 
 Leaders have introduced new systems to track pupils’ achievement. Currently, these 

systems are underdeveloped and lack precision and clarity. Not all staff have the same 
understanding of the assessment information. Consequently, leaders have an 
overgenerous view of the school’s performance and do not have a sharp enough focus 
on the most important improvement areas for the school. 

 As a result of the developing assessment systems, underachievement by some pupils, 
especially the lower-attaining pupils, is not identified quickly enough. These pupils 
continue to make less than expected progress and do not achieve the standards of 
which they are capable. 

 Middle leaders understand the strengths and weaknesses within their subject areas. 
They present as capable and are keen to drive forward the necessary improvements. 
However, at this time, they are not well informed enough about current pupils’ 
progress, which restricts their ability to target support with maximum effect. 

 The curriculum is rich and diverse and pupils are taught a variety of different subjects. 
Pupils’ different learning experiences are recorded in the ‘Cape Chronicle’. Every pupil 
contributes to the ‘Cape Exhibition’, which celebrates the wide variety of work the 
pupils do. Extra-curricular and enrichment activities, such as the ‘pirates day’, enliven 
pupils’ learning. However, attention to the development of pupils’ reading skills, 
especially comprehension, is underdeveloped. Consequently, while pupils develop 
positive attitudes to learning and benefit from varied and enriching school experiences, 
they do not have the literacy skills needed to prepare them for secondary school.  

 Leaders have a clear passion and commitment to the school. They have built a strong 
team who are very supportive of each other and have put procedures in place to 
support the development of teaching. Staff are set challenging targets but also receive 
a range of support and guidance from school leaders. Teachers who aspire to 
leadership are encouraged and staff are given opportunities to coach and mentor one 
another. Underperformance is effectively challenged. 

 The provision for pupils’ spiritual, moral, social and cultural development is a strength 
of the school. The school is a happy, vibrant and cohesive community. Pupils show 
respect for and an understanding of one another’s faiths. Pupils have a strong 
understanding of British values. They elect a school council and speak clearly about 
why it is important to follow rules. As a result, pupils develop responsible attitudes and 
an understanding of life in modern Britain. 

 Funding received to support pupils who have special educational needs and/or 
disabilities is used effectively to provide additional support for pupils outside the 
classroom. However, these pupils are not making as much progress as they should in 
class as a result of teachers not planning work which is closely matched to their needs. 

 The school uses additional funding received for disadvantaged pupils in a variety of 
ways. A wide range of agencies are involved with the school, particularly to support 
pupils’ social and emotional well-being. The school works extremely hard with families 
to improve their engagement in school, for example in the ‘learning together’ days. 
Funding is used to support the ‘two for £10’ promise, where pupils can attend two trips 
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for £10. However, disadvantaged pupils’ progress is significantly below national rates in 
reading. 

 The additional sports funding is used to good effect. Sports coaches develop the 
expertise and skills of teachers to improve the teaching of dance and gymnastics. The 
sports coaches provide additional lunchtime clubs for pupils who cannot attend after-
school clubs, and pupils have the opportunity to take part in sports competitions. The 
physical education (PE) leader works with PE leaders from local schools. As a result, 
pupils’ interest and engagement in sport have risen, participation rates are greater and 
pupils receive a higher quality of teaching in PE than previously. 

 The school has received three visits from the local authority over the last year. 
However, the school’s information about its own performance has not been challenged 
robustly enough. As a result, the school has not been effectively supported in focusing 
on and improving the right aspects of its work.  

 
Governance of the school 

 
Since the last inspection, governance has improved considerably. The governing body 

is now a cohesive group which works closely with the school’s leaders. Governors have 
a range of relevant skills and understand their statutory roles and responsibilities. 
Governors are committed to further developing their effectiveness and have recently 
commissioned a review of governance to identify further training needs. 

 Currently, leaders inform governors about the key areas of school performance. 
However, governors do not receive enough reliable or objective information to enable 
them to form an accurate view of the quality of the school’s work. Consequently, 
governors are unable to provide fully informed challenge to school leaders. 

 Governors are aware of how the additional funding the school receives is used. They 
ask questions to check that the funding is improving outcomes for pupils. However, the 
information provided about how well disadvantaged pupils are achieving lacks precision 
and, as a result, governors do not have a sufficiently detailed understanding of the 
progress of these pupils. 

 The school’s safeguarding arrangements are checked by the governors and are 
effective. Governors receive up-to-date training on safeguarding and are effective in 
this aspect of their work. 

 Governors understand how systems to check how teachers are performing are used in 
school and receive appropriate reports about the quality of teaching and learning. 

 
Safeguarding 

 
The arrangements for safeguarding are effective. 

 There is a strong culture of safeguarding across the school. 

 Staff receive regular training and show a clear understanding of the safeguarding 
policies and procedures. They know what to do if they have any concerns about a 
pupil’s safety and well-being, and concerns are acted upon swiftly. When referrals are 
made, they are followed up to check that the right support is in place to protect pupils. 
Detailed and accurate records are kept and stored securely. 

 Staff are recruited safely. Appropriate checks are in place for all adults working within 
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the school to ensure the safety of the pupils. 

 The school works effectively with a wide range of outside agencies to support its child 
protection and safeguarding arrangements. Pupils are supported extremely well. If 
leaders believe the right support is not in place, they challenge professionals robustly 
to ensure that the pupils’ needs are met. Staff work very closely with families to 
provide further help and guidance where needed. 

 Pupils are taught well about how to keep themselves safe, including how to keep safe 
online. Pupils say that they feel safe in school and know there is always someone who 
will help them if they have a problem. Staff have received training on how to combat 
radicalism and extremism, understand their responsibilities and have pupil safety as the 
highest priority. 

 

Quality of teaching, learning and assessment Requires improvement 

 
 The quality of teaching, learning and assessment is not consistently good across all 

year groups and subjects. As a result, some groups of pupils are not making the 
progress they should. This is especially so for the lower-attaining pupils. 

 Recently introduced assessment systems do not give a clear picture of pupils’ progress. 
Therefore, teachers are not using what they know about pupils’ learning to plan work 
which builds progressively on what pupils can already do. This results in work being 
too hard or too easy.  

 Expectations of what lower-attaining pupils can achieve in English and mathematics are 
not high enough. Work set for these pupils in some classes does not support or challenge 
them appropriately. Therefore, some pupils are not reaching their full potential. 

 Pupils’ comprehension skills are underdeveloped. Teachers do not focus on developing 
pupils’ abilities to understand what they are reading well enough to enable them to 
make the progress they should.  

 Basic errors in spelling are not consistently corrected. Consequently, pupils repeat the 
same mistakes and do not learn the correct spellings, particularly the lower-attaining 
pupils. 

 There is a consistent approach to the teaching of phonics across early years and key 
stage 1. Teachers and teaching assistants build upon pupils’ prior learning and pupils 
make good progress. As a result, the proportions of pupils reaching the expected 
standard in the Year 1 phonics check have risen. 

 Pupils have the opportunity to apply their mathematical skills in problem-solving and 
reasoning across the school. This develops pupils’ understanding and improves the 
progress they make, especially the most able and most able disadvantaged pupils. 

 Where teaching is more effective, work is set that matches the needs and interests of 
the pupils. Teachers use questions effectively to challenge pupils’ thinking. They ensure 
that pupils understand what they have to do and have high expectations of what they 
can achieve. As a result, some pupils are making good progress, especially higher-
attaining pupils. For example, in a guided reading session, pupils explored how the 
author had used personification in the story of Beowulf to interest the reader. This 
challenged their thinking and deepened their understanding of the story. 
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 Pupils say that they enjoy the creative curriculum. They are taught a range of subjects 
and explore learning in a variety of ways. For example, in a science lesson, pupils were 
given the opportunity to go outside and explore the habitats of animals. Theme days 
are used to further enrich pupils’ learning. 

 Teaching assistants and other adults contribute to pupils’ learning. They work 
alongside class teachers and with pupils in small groups. They know the pupils well and 
have good relationships with them. Teaching assistants are particularly effective when 
they are providing specific support programmes to individual pupils or small groups. 
The pupils are making good progress in these programmes. 

 Homework is set regularly and parents say that it is helpful in supporting pupils’ 
learning. 

 

Personal development, behaviour and welfare Good 

 
Personal development and welfare 

The school’s work to promote pupils’ personal development and welfare is good. 

 Pupils are very well cared for. Leaders and staff work tirelessly to support the social 
and emotional needs of all pupils. The school liaises with a range of outside agencies 
to ensure that pupils receive specialist help when needed.  

 Pupils have a good understanding of how to keep themselves healthy. They learn 
about healthy eating and say that there is a range of food available at lunchtimes to 
keep them healthy. Sports coaches work with pupils at lunchtimes to encourage active 
and positive play. Extra-curricular clubs are provided at lunchtimes to ensure that all 
pupils can attend in school time if they wish. The redeveloped playground provides 
pupils with varied and interesting activities to take part in. This is supporting pupils’ 
physical and emotional well-being. 

 Pupils have a range of opportunities to take on additional responsibilities. The school 
council meets with leaders to discuss how the school can be improved. Pupils say that 
leaders listen to, and act upon, their suggestions. 

 Pupils have a clear understanding of what bullying is and say that it happens rarely. As 
part of their anti-bullying learning, pupils developed the ‘No, stop it. I don’t like it!’ 
initiative, which alerts everyone to their right to be safe and the importance of 
challenging thoughtless or unkind behaviour. 

 The school works hard to engage the community and families in school life, and 
parents have very positive views of the school. The school provides effective support 
and guidance to families. Parents like the ‘learning together’ days as they help them to 
understand what pupils are learning. Communication with parents is strong. 

 Pupils have a deep understanding of how to keep themselves safe. They know how to 
stay safe online and learn about road safety. Pupils enjoy working with ‘PC John’ who 
helps them to understand safety matters. Risk assessments are detailed and used well 
to support the safety of pupils. Good supervision is in place at breaktimes.  

 The breakfast and after-school clubs are well run with well-established routines. They 
provide a wide range of activities for the pupils, and the pupils mix and play together 
harmoniously. The older pupils take good care of the younger ones.  
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Behaviour 

 
The behaviour of pupils is good. 

 Pupils are proud of their school. They take their responsibilities seriously and are 
positive ambassadors for the school. For example, the ‘meeters, greeters’ welcome 
visitors to their classrooms and explain what they are learning about.  

 Pupils are polite, courteous and respectful of one another and adults. They move 
around school in an orderly way and hold doors open for each other and adults. 

 Pupils understand the behaviour system and respond well to it. They remind others 
about the school rules when needed. The system is consistently applied across the 
school by all adults. Any inappropriate behaviour is managed calmly and effectively by 
adults. 

 The school’s records show that conduct continues to improve. Detailed methods are in 
place to track the behaviour of pupils. Exclusion rates have reduced, with no exclusions 
this year. The school works with a range of agencies to support pupils who need extra 
help to manage their behaviour.  

 Attendance and lateness are tackled robustly. The school works with a range of 
agencies to support pupils and families where there are attendance concerns. 
Attendance rates overall have improved. However, there remain a small number of 
pupils who regularly miss school or who arrive late in the morning without good 
reason. Therefore, these pupils miss lessons and are not achieving as well as they 
should. 

 

Outcomes for pupils Requires improvement 

 
 Pupils’ progress in reading has been below national figures for several years. In 2016, 

pupils again reached the end of Year 6 having made less progress in reading than in 
writing and mathematics. While the school is still fine-tuning a new assessment system 
to track the progress of current pupils, inspection evidence shows that progress in 
reading remains a concern. In addition, some lower-attaining pupils are not making as 
much progress as they could. This means that they fall further behind their peers as 
they move up through the school. Pupils’ comprehension skills, in particular, are 
underdeveloped. 

 A significant majority of pupils start school with low levels of skill and knowledge. In 
addition, a significant number of pupils join or leave the school at different times of the 
year. Many who join at short notice speak little English or have complex needs. These 
factors have a marked effect on standards and many pupils do not manage to reach 
age-related expectations in reading, writing and mathematics at the end of key stages 
1 and 2. However, even allowing for these factors, progress in reading could be better. 

 Pupils who have special educational needs and/or disabilities made significantly less 
progress than their peers at the end of key stage 2 in reading and mathematics. While 
these pupils receive some effective support outside the classroom, teachers do not 
consistently plan to meet the needs of these pupils in class to enable them to make the 
progress of which they are capable. 

 However, while overall academic standards may be below national figures, some 
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groups of pupils make good progress. In 2016, the most able pupils made strong 
progress, especially in mathematics. In the current school year, the middle-ability 
pupils are making increasingly better progress and are keeping up with the demands of 
the school curriculum in subjects such as mathematics and science. 

 The proportion of Year 1 pupils who achieved the required standard in the phonics 
check has risen over the last three years and is now close to national figures. A greater 
percentage of disadvantaged pupils achieved the required standard than other pupils in 
the school in 2016 and this percentage was broadly in line with national figures. 

 Disadvantaged pupils, especially the most able disadvantaged, are beginning to make 
better progress across the school in writing and mathematics as a result of increasingly 
effective use of the additional funding. However, the standards they achieve in English 
and mathematics are still below national figures at the end of key stage 2. 

 

Early years provision Requires improvement 

 
 The early years leader understands the strengths and weaknesses of the early years 

provision. Some of the actions taken to improve children’s progress have been 
successful. However, assessment systems are not used effectively enough and this 
leads to a lack of ambition about what children can achieve, especially the lower-
attaining pupils. 

 Children generally enter Nursery and the Reception Year with skills well below those 
typically expected for three- and four-year-olds. Outcomes by the end of the Reception 
Year have shown some improvement over the last three years, especially for 
disadvantaged pupils. However, the proportion of children reaching the expected 
standards remains well below national averages. Leaders have set higher targets for 
this year, but these targets remain below recently seen national figures. 

 Teachers do not use assessment systems well enough to plan activities to meet 
children’s needs. Therefore, at times, learning activities are not purposeful or 
challenging enough for some children, especially the lower-attaining children. The 
provision and learning activities are not yet enabling children to make the rapid 
progress they need to in order to be ready for the transition to Year 1. 

 Rightly, there is a key focus on developing the language skills of children. Key words 
are modelled well. Phonics teaching is effective and helps the children make good 
progress. 

 Children who have special educational needs and/or disabilities are identified before 
starting school or very soon after. As a result, their needs are well supported from 
early on to enable them to settle quickly into school. 

 Children are confident, behave well and play together positively. They are developing 
the ability to self-manage their behaviour and emotions. Children settle quickly and feel 
secure at school because of the well-established routines.  

 The early years team builds positive relationships with parents. Arrangements to 
support children when they start school are effective. Parents appreciate the ‘stay and 
play’ sessions which help the children get to know the school before they start. 
Teachers work hard to involve parents in all aspects of their children’s learning.  

 Additional funding to support disadvantaged children is used effectively to support their 
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needs. They are provided with the right support to help them achieve and make 
progress similar to other pupils. 

 Safeguarding is effective. Policies and procedures, including for the use of mobile 
phones and first aid, are understood by all staff and consistently applied.  
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School details 
 

Unique reference number 103937 

Local authority Sandwell 

Inspection number 10025352 

 
This inspection was carried out under section 8 of the Education Act 2005. The inspection 
was also deemed a section 5 inspection under the same Act. 

 
Type of school Primary 

School category Community 

Age range of pupils 3 to 11 

Gender of pupils Mixed 

Number of pupils on the school roll 698 

Appropriate authority The governing body 

Chair Mr R Bhogal 

Headteacher Miss S Baker 

Telephone number 0121 558 1667 

Website www.capeprimary.com 

Email address headteacher@cape.sandwell.sch.uk 

Date of previous inspection 6–7 February 2013 

 

Information about this school 

 
The school meets requirements on the publication of specified information on its 

website.  

 Cape Primary is larger than the average-sized primary school. 

 A very large majority of pupils are from minority ethnic groups.  

 Over half the pupils speak English as an additional language. 

 The proportion of pupils supported by the pupil premium is above average. 

 The proportion of pupils who have special educational needs and/or disabilities is 
above average. 

 There are three classes for each year group from Reception to Year 6, and a Nursery 
with 78 places.  

../www.capeprimary.com
mailto:sally.baker@cape.sandwell.sch.uk
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 The school does not meet the government’s current floor standards, which set out the 
minimum expectations for pupils’ attainment and progress in reading, writing and 
mathematics for pupils by the end of Year 6. 
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Information about this inspection 
 
 Inspectors observed teaching and learning in all classes. Some of the observations 

were carried out jointly with senior leaders. 

 Inspectors met with pupils, heard a selection of pupils read and observed pupils at 
breaktimes and lunchtimes. 

 Inspectors met with the headteacher, deputy and assistant headteachers, senior 
leaders with subject responsibilities, members of the governing body and a 
representative of the local authority. 

 A range of pupils’ books from all year groups and a range of subjects were looked at. 

 A number of documents were considered, including the school’s self-evaluation and 
development plans. Inspectors also considered information about pupils’ progress, 
behaviour, attendance and safety.   

 Inspectors took account of 16 responses to the Ofsted online questionnaire, Parent 
View. There were no responses to the online pupil questionnaire. 

 Inspectors reviewed 33 responses to an inspection questionnaire returned by staff. 

 

 
Inspection team 

 

Ann Pritchard, lead inspector Her Majesty’s Inspector 

Martin Pye Her Majesty’s Inspector 

Collette Higgins Ofsted Inspector 

Deborah Allen Ofsted Inspector 

Khalid Din Ofsted Inspector 

  
 



 

 

 

 
Inspection report: Cape Primary School, 17–18 January 2017 
 

Page 13 of 13 
 

 

 

Any complaints about the inspection or the report should be made following the procedures set out in the 

guidance 'Raising concerns and making a complaint about Ofsted', which is available from Ofsted's 
website: www.gov.uk/government/publications/complaints-about-ofsted. If you would like Ofsted to send 

you a copy of the guidance, please telephone 0300 123 4234, or email enquiries@ofsted.gov.uk. 

 

In the report, 'disadvantaged pupils' refers to those pupils who attract government pupil premium funding: 

pupils claiming free school meals at any point in the last six years and pupils in care or who left care 
through adoption or another formal route. www.gov.uk/pupil-premium-information-for-schools-and-

alternative-provision-settings. 
 

You can use Parent View to give Ofsted your opinion on your child's school. Ofsted will use the information 

parents and carers provide when deciding which schools to inspect and when and as part of the inspection. 
 

You can also use Parent View to find out what other parents and carers think about schools in England. You 

can visit www.parentview.ofsted.gov.uk, or look for the link on the main Ofsted website: 
www.gov.uk/government/organisations/ofsted. 

 

 

 

 

The Office for Standards in Education, Children's Services and Skills (Ofsted) regulates and inspects to 
achieve excellence in the care of children and young people, and in education and skills for learners of all 

ages. It regulates and inspects childcare and children's social care, and inspects the Children and Family 

Court Advisory and Support Service (Cafcass), schools, colleges, initial teacher training, further education 
and skills, adult and community learning, and education and training in prisons and other secure 

establishments. It assesses council children's services, and inspects services for children looked after, 
safeguarding and child protection. 

 

If you would like a copy of this document in a different format, such as large print or Braille, please 
telephone 0300 123 1231, or email enquiries@ofsted.gov.uk. 

 
You may reuse this information (not including logos) free of charge in any format or medium, under the 

terms of the Open Government Licence. To view this licence, visit www.nationalarchives.gov.uk/doc/open-

government-licence/, write to the Information Policy Team, The National Archives, Kew, London TW9 4DU, 
or email: psi@nationalarchives.gsi.gov.uk. 

 
This publication is available at www.gov.uk/ofsted. 

 
Interested in our work? You can subscribe to our monthly newsletter for more information and updates:  

http://eepurl.com/iTrDn. 

 
Piccadilly Gate 

Store Street 
Manchester 

M1 2WD 

 
T: 0300 123 4234 

Textphone: 0161 618 8524 
E: enquiries@ofsted.gov.uk 

W: www.gov.uk/ofsted 
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