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Inspection dates  8–9 June 2016 

Overall effectiveness Inadequate 

Effectiveness of leadership and management  Requires improvement 

Quality of teaching, learning and assessment Inadequate 

Personal development, behaviour and welfare Requires improvement 

Outcomes for pupils Inadequate 

16 to 19 study programmes   Require improvement  

Overall effectiveness at previous inspection  Requires improvement 

 

Summary of key findings for parents and pupils 

This is an inadequate school  

 Following the previous inspection, leaders and 

governors were too slow in tackling the areas for 
improvement. 

 Governors have been ineffective in holding leaders 

to account for the school’s declining performance 
over time.  

 Statutory requirements for the school’s website 
are not fully met and procedures and practices for 

updating school policies lack rigour. 
 Pupil achievement has fallen since 2013 and was 

below government floor standards in 2015. 

Attainment and progress in mathematics and 
science were significantly below national averages. 

Progress in key stage 3 remains inadequate. 
 Boys, especially those who are disadvantaged, are 

not making sufficient progress compared to their 

peers and national expectations. Gaps in their 
performance are not narrowing quickly enough. 

 Staff turnover is high and the quality of teaching is 

too variable. Teachers do not make sufficient use 
of available information to support pupils of 

different abilities. 

 The setting of homework is variable. Teachers do 
not give sufficient helpful feedback so that pupils 

know what they need to do to improve their work.    
 In a small number of lessons, low-level disruption 

limits pupils’ progress. Not all pupils take pride in 
the presentation of their work.  

 The attendance of disadvantaged pupils and pupils 

who have special educational needs and 
disabilities is not good enough. 

 Improvements, following the involvement of The 
Howard Partnership Trust (THPT), have had too 

little time to fully impact on teaching and 

outcomes.   

 

The school has the following strengths 

 Current senior leaders, in conjunction with THPT, 
have already brought about rapid improvements in 

the quality of teaching and pupils’ achievement in 

key stage 4. They have demonstrated their 
capacity to improve the school.  

 Pupils speak highly of the care and support 
provided by the school. Safeguarding is robust 

and thorough. Pupils feel safe. 

 Sixth form learners feel well supported.    
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Full report 

In accordance with the Education Act 2005, Her Majesty’s Chief Inspector is of the opinion that this school 

requires significant improvement, because it is performing significantly less well than it might in all the 
circumstances reasonably be expected to perform.   

 

What does the school need to do to improve further? 

 Improve the effectiveness of leadership and management by rapidly improving outcomes by ensuring 
that: 

 
 there is a determined focus on raising achievement and improving the quality of teaching in 

mathematics and science as well as across most subjects in key stage 3  

 boys, especially those who are disadvantaged, make sufficient progress in relation to their peers and 
national expectations 

 the attendance of disadvantaged pupils and those who have special educational needs and disabilities 
improves to match that of their peers  

 pupils’ destinations are rigorously monitored in terms of their progression into further education, 

employment and training 
 governors challenge leaders more urgently and more often on the achievement of pupils and the 

quality of teaching  
 statutory requirements for the school’s website are fully met and school policies and procedures are 

regularly reviewed and updated. 
 

 Rapidly improve the quality of teaching, learning and assessment by ensuring that teachers:  

 
 share the effective practice that already exists within the school 

 use available information to plan activities which meet different pupils’ needs and starting points 
 have higher expectations of what pupils can do and can achieve 

 eliminate low-level disruption by following the school’s behaviour policy 

 support pupils to improve their presentation skills and the quality of their work 
 use homework to consolidate and build on learning in school 

 provide feedback that helps pupils understand what to do to improve their work. 
 

An external review of governance should be undertaken in order to assess how this aspect of leadership and 
management may be improved.  

 

An external review of the school’s use of the pupil premium should be undertaken in order to assess how 
this aspect of leadership and management may be improved.  
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Inspection judgements 

Effectiveness of leadership and management requires improvement 

 The new leadership team has already had a noticeable impact in driving short-term improvements. Pupils 
in key stage 4 are making more rapid progress than they have in previous years and the quality of 
teaching is improving, although still variable across and within subjects. 

 School leaders monitor the impact of pupil premium spending but the gap did not narrow in 2015, 
although it is expected to do so in 2016. The school is aware that Year 7 catch-up funding is not yet 

having sufficient impact on the basic skills of those with low English and mathematics attainment. 

 There is a genuine passion and commitment among leaders to develop an inclusive learning culture with 

high expectations for the achievement of all pupils. These aspirations are evident in discussions with 
senior staff, middle leaders and pupils, who appreciative the support they are now receiving.  

 The new leaders and managers have a very secure understanding of the strengths and weaknesses of the 

school and they are open and honest in describing their impact over the very short time they have been 

in post. Staff felt that the school had improved since the last inspection, especially recently.  

 Middle leaders confirm that their roles and responsibilities are now much clearer and they value the 

support and encouragement received to undertake their jobs. There is a vigour and determination evident 
across the school.   

 Leaders are in the process of introducing a new behaviour policy to build on and extend the successes of 

the previous one. The policy offers a greater focus on encouraging and promoting a range of British 

values. 

 The leadership of teaching is now improving. Teachers confirm that personalised training and 
individualised support is helping them to develop their teaching. Staff morale is high and the very large 

majority of staff who responded to the online questionnaire said they were proud to work at the school.  

 The curriculum meets statutory requirements but does not sufficiently support or promote the 

development of literacy and numeracy skills. An extensive range of extra-curricular activities, as well as 
assemblies and the tutorial programme, make a strong contribution to pupils’ personal development and 

well-being. Fundamental British values are very well developed in the tutorial sessions but less so 

elsewhere.  

 Pupils’ spiritual, moral, social and cultural development is promoted through tutor time and a range of 
activities but opportunities are often missed during lessons. For example, in a Year 10 lesson on ‘Romeo 

and Juliet’, pupils’ discussions about love and conflict were not sufficiently developed in spite of their 

engagement and enthusiasm. 

 Leaders are working hard to restore the confidence of parents who have differing views about the school. 
Feedback from parents is mixed. Many of them are aware of the current changes and look forward to a 

much stronger partnership with the school. 

 There is a supportive working relationship between the school and the local authority, which has provided 

effective support and ongoing development for the previous leadership and management as well as other 
staff. 

 More recently, The Howard Partnership Trust has provided a range of support for the school including 
providing new senior and middle leaders and extensive support for staff development and pupil 

outcomes. In a very short time, THPT has had a measurable impact on improvement across the school, 
including a clearer understanding of key responsibilities, more determined accountability, raised 

expectations of teaching and individual support programmes for underperforming staff. 

 The governance of the school 

 Governors have not been effective in holding leaders to account for the school’s declining 

performance. Since the last inspection they have failed to challenge inflated predictions of pupils’ 

outcomes and the quality of teaching.  

 Statutory requirements for the school’s website are not fully met. Governors are unclear about 

procedures and practices for assessing and updating school policies and ensuring that they are all fully 
compliant and up to date. 

 The governing body does not have a good enough awareness of pupil premium expenditure and how 

it has been used to benefit pupils in narrowing the gap between their performance and the 

performance of their peers. 
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 The governing body does not have sufficient understanding of the management of teachers’ 

performance and whether teachers should receive pay rises based on them meeting appropriate 
targets.   

 Policies and procedures for safeguarding pupils are effective, robust and meet requirements. Actions to 
identify and follow up any concerns are thorough and leaders have instilled a culture of vigilance where 

pupil welfare is actively promoted. Safer recruitment practices are embedded and information is recorded 
in line with current requirements. A very large majority of parents say their child feels safe at school and 

pupils are similarly confident about their safety and well-being. 

 

Quality of teaching, learning and assessment  is inadequate 

 The quality of teaching is inadequate because there is too much variation across and within subjects. 
Staff turnover is high, expectations are low and teachers do not make sufficient use of available 

information to take account of what pupils already know and can do. As a result, pupils do not make the 
progress that they should and too little has been done to help them catch up with where they should be. 

In particular, teaching in mathematics and science has resulted in inadequate progress over time. 

 Feedback provided to pupils is variable, with the best helping pupils to make useful improvements to their 
work – but this is rare.  

 The use of homework is inconsistent. Pupils said that they had lots of homework from some teachers but 
none at all from others. They were not aware of any school expectations about homework. Older pupils 

said that most of their homework was linked to revision. Parents expressed concern over the amount of 

homework being set.      
 Teachers’ subject knowledge is secure and they have a clear understanding of examination requirements 

in key stage 4. In modern foreign languages and physical education, pupils are effectively challenged and 
supported in their learning so that they make better progress.  

 Teaching across the school is beginning to improve as a result of recent training and the determined 

support offered by THPT. Where teaching is most effective, teachers demonstrate an enthusiasm for their 
subject which engages and enthuses pupils.  

 In a minority of lessons, especially those taught by relatively new or supply staff, the level of challenge is 
too low and pupils are insufficiently engaged. Where this happens, low-level disruption slows the pace of 

learning.  

 

Personal development, behaviour and welfare requires improvement 

Personal development and welfare 

 The school’s work to promote pupils’ personal development and welfare is good.  

 Pupils speak highly of the care and support given to them by the school and say that they are taught how 
to keep safe and understand how to stay safe when working online. They understand different forms of 

bullying and are confident that instances of bullying are dealt with quickly and effectively. 

 The school actively involves pupils in the disciplinary process and applies, wherever possible, approaches 

to address any harm done. Pupils confirm that these approaches assist them to resolve any conflict and 
find a way forward. 

 Healthy living is supported effectively through sports and extra-curricular activities as well as in physical 
education and food technology lessons. The school has developed good links with other post-16 providers 

so that pupils receive a range of appropriate careers advice and support.   

 The few pupils who attend alternative provision are well supported and good relationships between the 

school and alternative providers ensure that the welfare needs of these pupils are met. 

Behaviour 

 The behaviour of pupils requires improvement.  

 Pupils conduct themselves well around the school and enjoy positive and supportive relationships with 

their teachers and with each other.   

 In most lessons, interactions are respectful and supportive. However, in a small number this is not the 

case and low-level disruption limits pupils’ progress.  

 Not all pupils take pride in their work. In the work seen, some pupils’ presentation was untidy and their 

work was unfinished.   
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 The school is working successfully to improve attendance so that absence and persistent absence are now 

similar to national averages. The school is aware that the attendance of disadvantaged pupils and pupils 
who have special educational needs and disabilities is an area for further improvement. Pupils arrive at 

school and to their lessons punctually.  

 The proportion of exclusions has increased as a result of higher expectations regarding behaviour in the 

school. Pupils confirm that behaviour is improving and the school is confident that exclusions will decrease 
in response to the new behaviour policy.  

 The behaviour of pupils who attend alternative provision is carefully monitored. It is similar to their peers 
in school.  

 

Outcomes for pupils are inadequate 

 Attainment has shown little improvement since the previous inspection and the proportion of pupils 
gaining five good GCSE passes, with English and mathematics, is significantly below the national average. 

Examination results in 2015 were particularly poor, especially in mathematics and science. 

 In the 2015 GCSE examinations, disadvantaged pupils performed less well than their peers in terms of their 

average grades as well as the proportion gaining five A* to C passes including English and mathematics.  

 In the 2015 GCSE examinations, disadvantaged pupils made less progress than their peers and the gap 

was widening. Girls made better progress than boys. 

 Pupils start in Year 7 with attainment that is in line with the national average. Progress measures in the 
2015 GCSE examinations place the school in the bottom 12% of all schools nationally. Progress measures 

are particularly low for mathematics and science. 

 Observations of teaching and learning, assessment information and inspectors’ scrutiny of pupils’ work 

indicate that pupils’ outcomes in Year 11 are improving. 

 The variability in the quality of teaching means that current achievement in key stage 3 is inadequate in 

English, mathematics and across the curriculum. Disadvantaged pupils are still not making enough 
progress. Pupils make less progress in key stage 3 than in key stage 4. 

 Pupils with special educational needs and disabilities are well supported and make progress in line with 

their peers. 

 The small number of pupils following personalised, part-time courses elsewhere make similar progress to 

other pupils given their starting points. 
 Careers advice and support is allowing increasing numbers of pupils to move on to further education, 

employment or training but the destinations of a significant numbers of pupils remain unknown. 

 

16 to 19 study programmes requires improvement 

 Leaders of the sixth form are knowledgeable and determined. They make increasing use of available 
information to track learners’ achievement and offer suitable support where necessary. The curriculum is 

narrow and offers a range of A level courses but few vocational pathways. There is good provision and 
support for university entry but less support for learners considering employment or apprenticeships.  

 Sixth formers appreciate the extra challenge, support and feedback that their teachers provide. They feel 
well supported in terms of work experience and support for applications to higher education. 

 Learners are engaged in a range of activities including fund-raising, school musicals and a trip to Ghana. 
They act as good role models for younger pupils. Learners’ well-being and welfare is well supported and 

they have a good understanding of how to keep themselves safe, but they have little real understanding 
of radicalisation and extremism.  

 In 2015 learners in the sixth form made progress that was below national averages for academic courses 
but similar to national averages for the small number following vocational courses. Leaders predict that 

outcomes this year will be similar. Learners in receipt of free school meals do as well as, and sometimes 
better than, their peers. 

 GCSE English and mathematics is offered to those learners who have not yet achieved a pass at grade C 
or above. The pass rate on these courses was similar to national averages. Destination data shows that 

under one third of pupils stayed on into the sixth form in 2015, but the number is expected to be much 
higher in 2016. Destination information on 21 learners who left the sixth form was unknown. 

 The school meets the minimum standards for 16–19 study programmes. 
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School details 

Unique reference number 137137 

Local authority  Surrey 

Inspection number 10012254 

This inspection was carried out under section 5 of the Education Act 2005.  

Type of school  Secondary 

School category  Academy converter 

Age range of pupils 11–18 

Gender of pupils Mixed 

Gender of pupils in 16 to 19 study 

programmes 
Mixed 

Number of pupils on the school roll 973 

Of which, number on roll in 16 to 19 study 

programmes 
102 

Appropriate authority The governing body  

Chair Roger Doery 

Headteacher Anne-Louise Payne 

Telephone number 01932 242 994 

Website www.rydens.surrey.sch.uk  

Email address info@rydens.surrey.sch.uk  

Date of previous inspection 25–26 February 2014 

 

Information about this school 

 Rydens Enterprise School and Sixth Form College is an average-sized 11–18 school. The school converted 

to an academy in February 2012 and subsequently entered into a memorandum of understanding with 
The Howard Partnership Trust (THPT) in April 2016. 

 The serving principal retired in April 2016 at the same time as the two deputy principals left. The school 
has since been led by an executive headteacher and a headteacher provided by THPT. The school is in 

the process of being rebuilt. 

 The large majority of pupils are from White British backgrounds, with smaller numbers of ‘any other 

White’ background and Bangladeshi heritage. The proportion of pupils from minority ethnic groups and 
the proportion of those who speak English as an additional language is above average. 

 The proportion of pupils supported by pupil premium funding is in line with the national average. This 

funding is for pupils known to be eligible for free school meals and children looked after. Thirty-six pupils 

were eligible for the Year 7 catch-up funding for those who did not attain level 4 in either English or 
mathematics at the end of their primary schooling. 

 The proportion of pupils who have special educational needs and disabilities is below average and the 

proportion of pupils with a statement of special educational needs or an education, health and care plan is 

in line with the national average.   

 A small number of pupils follow personalised part-time courses at Brooklands College and the North East 
Surrey Short Stay Schools at Hersham and Staines as well as the Alternative Learning Project.  

 The school does not meet requirements on the publication of information about key stage 4 results and 
pupil premium funding on its website. 

 In 2015, the school did not meet the government’s floor standard, which is the minimum expectation for 
attainment and progress.

http://www.rydens.surrey.sch.uk/
mailto:info@rydens.surrey.sch.uk


 

Inspection report: Rydens Enterprise School and Sixth Form College, 8–9 June 2016 7 of 8 

 

 

 Information about this inspection 

 Inspectors undertook observations of pupils’ learning in 32 lessons or parts of lessons, including 24 joint 

observations with senior members of staff. They reviewed the work in pupils’ books covering English, 

mathematics and science, to check attainment, progress, assessment feedback and presentation. 
 Meetings were held with the executive headteacher, headteacher, senior leaders and middle leaders. 

The lead inspector spoke with members of the governing body, members of The Howard Partnership 
Trust and a representative from the local authority. Inspectors held meetings with pupils from all year 

groups and spoke informally to pupils in lessons and at breaktimes.  

 At the time of the inspection, Year 11 pupils and sixth form learners were on study leave so that it was 
not possible to observe lessons in these years, although opportunities were provided for inspectors to 

speak with a small number of Year 11 pupils and sixth form learners. 
 Inspectors looked at the school’s website and a range of school documentation, including safeguarding 

records, development plans, action plans and governors’ minutes. They also looked at the school’s 
attendance, behaviour and exclusions information. 

 Inspectors considered the views of 94 parents who responded to Ofsted’s online questionnaire, Parent 

View, as well as further written comments provided by parents. They also considered 44 questionnaires 
completed by members of staff. There were no responses to the pupil questionnaire but inspectors saw 

feedback that had been collected previously by the school. 

 

Inspection team 

Paul Metcalf, lead inspector Ofsted Inspector 

Matthew Brown Ofsted Inspector 

Colin Lankester Ofsted Inspector 

Jeremy Single Ofsted Inspector 

 



 

 

   

 

Any complaints about the inspection or the report should be made following the procedures set out in the 

guidance 'Raising concerns and making a complaint about Ofsted', which is available from Ofsted’s website: 

www.gov.uk/government/publications/complaints-about-ofsted. If you would like Ofsted to send you a 

copy of the guidance, please telephone 0300 123 4234, or email enquiries@ofsted.gov.uk. 

 
 

You can use Parent View to give Ofsted your opinion on your child’s school. Ofsted will use 
the information parents and carers provide when deciding which schools to inspect and 

when and as part of the inspection. 

 
You can also use Parent View to find out what other parents and carers think about schools 

in England. You can visit www.parentview.ofsted.gov.uk, or look for the link on the main 
Ofsted website: www.gov.uk/government/organisations/ofsted  

 

 

The Office for Standards in Education, Children's Services and Skills (Ofsted) regulates and inspects to 

achieve excellence in the care of children and young people, and in education and skills for learners of 

all ages. It regulates and inspects childcare and children's social care, and inspects the Children and 

Family Court Advisory and Support Service (Cafcass), schools, colleges, initial teacher training, further 

education and skills, adult and community learning, and education and training in prisons and other 

secure establishments. It assesses council children’s services, and inspects services for looked after 

children, safeguarding and child protection. 

If you would like a copy of this document in a different format, such as large print or Braille, please 

telephone 0300 123 1231, or email enquiries@ofsted.gov.uk. 

You may reuse this information (not including logos) free of charge in any format or medium, under 

the terms of the Open Government Licence. To view this licence, visit 

www.nationalarchives.gov.uk/doc/open-government-licence, write to the Information Policy Team, 

The National Archives, Kew, London TW9 4DU, or email: psi@nationalarchives.gsi.gov.uk. 

This publication is available at www.gov.uk/government/organisations/ofsted. 

Interested in our work? You can subscribe to our monthly newsletter for more information and 

updates: http://eepurl.com/iTrDn. 

Piccadilly Gate 

Store Street 

Manchester 

M1 2WD 

 

T: 0300 123 4234 

Textphone: 0161 618 8524 

E: enquiries@ofsted.gov.uk 

W: www.ofsted.gov.uk 
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