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Overall effectiveness Good
Effectiveness of leadership and management Good

Quiality of teaching, learning and assessment Good
Personal development, behaviour and welfare Good
Outcomes for pupils Good

Overall effectiveness at previous inspection

Requires improvement

Summary of key findings for parents and pupils

This is a good school

B Strong leadership has transformed many elements =

of the school since the previous inspection. In
particular, good teaching ensures that pupils’
attitudes to learning are now extremely positive.

B All staff share the high ambition of leaders,
including governors, to ensure that every pupil
succeeds academically and socially.

B Pupils’ keenness to learn and good teaching
throughout the school mean that all groups are
making good progress from their starting points.

B The school’s work to meet the particular personal
needs of its pupils ensures that they are safe,
happy and enjoy school. Behaviour is good.

B The curriculum is interesting and engaging, so
pupils enjoy learning and are keen to succeed.

It is not yet an outstanding school because

B Pupils’ progress in a range of subjects is
hampered by weaknesses in their presentation,
handwriting and spelling. Teachers do not stress
these aspects enough, or use homework
systematically to involve parents in their children’s
education.

Teachers use the school’s new assessment system
well to match work to the specific needs of
different pupils. Teachers quickly identify any
individuals who are in danger of falling behind and
give them suitable extra help.

Teachers develop pupils’ speaking and listening
skills very well. This supports the good progress
they make in many other areas.

All staff maintain a calm working ethos in lessons.
They make clear their high expectations of work
and behaviour, and pupils try hard to meet these.

Pupils get on well together, collaborate effectively
in their work, and are very tolerant and
considerate of others. They understand and
respect British values.

The tracking of the progress of different groups of
pupils is very cumbersome using the school’s
assessment system. This is particularly the case
for the most able.

Pupils” knowledge of the range of cultures in this
country and overseas is weak.
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Full report

What does the school need to do to improve further?

B Improve teaching, and hence pupils’ progress, by:

insisting that pupils take more care with their presentation

raising pupils’ spelling skills and ensuring that they use them more consistently in their writing
insisting that pupils join their handwriting consistently by the end of Year 4

having a more consistent approach to setting out work in mathematics, and checking that pupils
follow this

making more systematic use of homework to extend pupils’ learning and to engage parents more in
their children’s schooling.

B Give pupils more opportunities to learn about the variety of cultures in modern Britain and in the wider
world.

B Refine the school’s assessment system so that leaders can track the progress of different groups more
efficiently, particularly for the most-able pupils.
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Inspection judgements

Effectiveness of leadership and management is good

The leaders and governors have worked very effectively with colleagues to improve the quality of
education in the school since the last inspection. Despite the disruption caused by a substantial building
programme, and many changes of staff, a strong team ethos pervades the work of the school. Staff are
united in striving to do the best they can for the pupils.

Central to the improvements that staff have made has been a relentless concentration on promoting pupils’
positive attitudes to learning. A common approach and a common vocabulary help staff and pupils to talk
about which learning ‘muscles’ pupils are using in a particular task. Pupils’ understanding of how to learn,
and of what they need to do to be a successful learner, are now exceptionally clear. These were major
weaknesses at the last inspection. Pupils are keen to do well, try hard and are very positive about school.

Leaders have promoted a consistency of approach by all teachers to their practice that has been a major
factor in improvements. Leaders check how well staff work, concentrating on how they help pupils to
learn, and provide clear advice and support to help them improve. Teachers are set targets for their
performance, and supported in meeting them, including through extra training in particular aspects of
their practice. Formal management of teachers’ performance ensures that teachers are suitably rewarded
for meeting their targets.

A focus for much of the school’s work has been to ensure that pupils’ academic and social opportunities
are maximised. Governors and staff are ambitious for pupils and work hard with their families and outside
agencies to ensure that any potential barriers to achievement are identified and addressed.

The school has developed its curriculum well in line with new national requirements. A concentration on
the key areas of English and mathematics has improved achievement. This has been in parallel with
exciting opportunities across other subjects that engage pupils’ interest and support their progress. Visits
to a variety of places extend pupils’ knowledge and understanding, as well as generating an enthusiasm
for learning. A good range of extra-curricular activities and clubs complements work in class and is very
popular with pupils. Staff, pupils and parents show particular enthusiasm for the annual dance project,
‘Rock Challenge’.

The school has worked effectively with the local authority to implement a system of tracking pupils’
progress in line with new government regulations for assessing pupils ‘without levels’. Teachers make
good use of the information to check on individuals’ progress and to ensure that they address any issues
promptly. Leaders have made good use of the information to check on the achievement of different
groups. However, as the system is not computer-based, this process is cumbersome and takes a lot of
staff time. It is particularly difficult to gain an overview of the progress of the most-able pupils. The
school has already identified this problem, and is in the process of adopting a computer-based system to
make the procedure more efficient.

The school generally promotes pupils’ spiritual, moral, social and cultural development well. Pupils
understand and respect British values such as tolerance and the rule of law. A trip to the Houses of
Parliament, as well as the elections they hold for the school council, contribute to a good understanding
of democracy. Pupils are tolerant of others and value diversity; they are proud of the support they
provide to pupils in Tanzania, for example. However, their understanding of the variety of cultures in
modern Britain, as well as in the wider world, is hazy, and this is not developed systematically enough.
The school has made good use of pupil premium funding to support eligible pupils. Carefully tailored
academic support has raised their achievement, and a variety of initiatives helps to ensure that these
pupils are fully included in the life of the school, including after-school clubs and breakfast club. Other
initiatives successfully support the well-being, personal development and emotional needs of these pupils.
Sports premium is used well and has extended the skills of staff in teaching physical education, as well as
increasing the range of after-school clubs and providing more equipment. The school has evaluated the
impact carefully, and can show an increased participation in physical activities by pupils, as well as
improved levels of fitness in a sample of pupils who were tested ‘before’ and ‘after’ the initiative.

The local authority has provided good support to the school, particularly in developing the role of the
governing body, challenging and verifying the school’s own evaluations, and developing new assessment
systems.

The governance of the school

— Governors have developed good systems to give them a clear understanding of the school’s strengths
and weaknesses. The governing body is able to provide a good mix of support and challenge to staff,
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based on this information. Governors are determined to keep on improving the school and to make it
the heart of the local community so that all pupils have the same good opportunities to succeed. The
governors keep a careful eye on spending and evaluate its effectiveness well. For example, they know
the impact of the pupil premium and the extra money for developing pupils’ physical education.

® The arrangements for safeguarding are effective. The school has very good procedures to protect pupils
and makes keeping them safe a high priority. It is particularly vigilant in checking on the well-being of
pupils whose circumstances might make them vulnerable. Strong links are made with parents as well as
with outside agencies to make sure that all pupils are safe, and that the school responds quickly and
decisively when issues arise. Training is frequent and regular so that all staff and governors keep abreast
of current regulations and requirements.

Quality of teaching, learning and assessment is good

B Teachers are very successful in generating a positive approach to learning in pupils. The approach is
consistent from class to class, and in assemblies, so pupils have a common vocabulary to discuss their
own approach to learning, and what will make them successful.

B Teachers' positive relationships with pupils, the establishment of clear routines and adults’ calm approach
to any problems mean that classes are purposeful places of learning where pupils are keen to do well,
work hard and get on well together.

B Teachers make effective use of their good understanding of pupils’ existing achievements and their
knowledge of them as people to set work that is challenging, manageable and interesting. This strongly
supports the good progress pupils make. The most-able pupils make good progress because they are
given more difficult work and challenged to extend themselves. Pupils who have special educational
needs or disability are given easier work that is still challenging at their level, and adults give them extra
help when appropriate.

B Teachers are very effective at involving pupils in lessons. Lively presentations, often clarifying
explanations using interactive whiteboards, hold pupils’ attention and maintain their interest. Teachers
give pupils lots of opportunities to work together and to discuss their work together in a structured way.
This has a very positive effect on pupils’ engagement with tasks, their learning, especially their speaking
and listening skills, and their good collaborative skills.

B Teachers make good use of the extra adults in class to support pupils’ learning. In particular, teaching
assistants work with teachers in monitoring pupils’ ongoing progress, intervening quickly to address
misconceptions or correct mistakes, and challenging pupils to improve their work.

B Teachers give pupils clear feedback about how they are getting on, both verbally and in marking their
books. The work in their books shows clearly that pupils respond positively to their teachers’ advice, and
improve their work accordingly.

B Teachers have high expectations of the content of pupils’ work and of their behaviour. This can be seen,
for example, in the increasing sophistication and complexity of pupils’ writing. However, staff are not
consistent in insisting that pupils present their work neatly, write in a joined hand and spell common
words accurately. A lack of neatness and an inconsistent approach to setting out calculations in
mathematics also slows pupils’ progress in that subject.

B Teachers set regular homework for reading and spelling. However, there is not a systematic approach to
using homework to extend pupils’ learning in other areas, or to involving parents in their children’s
learning.

Personal development, behaviour and welfare is good

Personal development and welfare

B The school’s work to promote pupils’ personal development and welfare is good. It is particularly effective
in keeping a careful track of the well-being of any pupils whose circumstances might make them
vulnerable. Strong liaison with a variety of outside agencies supports this work well.

m A lot of effort goes into making good links with parents and helping them to be involved in school life and
in their children’s learning. Parents particularly praise the efforts of the home-school link workers in
making this process effective. The provision of trips out in the holidays for parents and pupils is just one
example of the school’s work.
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B The school also employs several staff who have a specific remit to support pupils’ behaviour, attendance
and their social and emotional development in the school. This is effective in ensuring that pupils are able
to cope with the routine upsets of everyday life, and so are ready to learn in class.

® The school puts an enormous effort into improving attendance, and this has risen since the last
inspection, but still remains below average. Significant improvements have been made in the attendance
of pupils who previously had very high absence rates.

® Pupils rightly feel safe in school and have learned how to keep themselves and their friends safe in
different situations. They understand about different kinds of bullying and how this differs from other
misbehaviour. They are adamant that they would quickly tell an adult if they or a classmate had a
problem, and are confident that adults would deal with the situation quickly.

Behaviour

m The behaviour of pupils is good. Pupils get on well together and cooperate well when required. They are
keen to learn and enjoy school. They move around the building sensibly and are polite and friendly. A
group of Year 6 pupils stressed how much behaviour around the school had improved in the last two
years.

B Pupils’ attitudes to learning have improved considerably since the last inspection, and underpin their
much-improved progress. Pupils are keen to learn and concentrate well, listening attentively to adults or
to each other. They tackle difficult work with increasing confidence and show resilience when they are
puzzled or make mistakes. Pupils take a pride in their success and work hard to achieve it.

® There are many pupils in the school who sometimes have trouble in conforming to the adults’ high
expectations of behaviour. A wide range of support is in place to help these pupils cope when there are
problems, and skilled extra adults often intervene sensitively but firmly so that disruption to the learning
of others is minimised. Over time, there is clear evidence that the behaviour of such pupils improves and
they are able to take a full part in lessons and make good progress in their learning.

B Good behaviour continues in the school’s popular breakfast club. A variety of engaging activities draws
pupils in, as does the prospect of breakfast. This is having a positive impact on the attendance of some
pupils. A good level of skilled supervision helps maintain a calm atmosphere, and support for those pupils
who sometimes struggle to conform ensures a positive social occasion and a happy start to the day.

Outcomes for pupils are good

B The progress of pupils is good, including in reading, writing and mathematics. This has grown steadily
since the last inspection, and was consistent over most classes last year, and remains so throughout the
school in this academic year to date. Overall standards remain below average, because of pupils’ overall
low starting points, but attainment is improving. This good progress is evident in the increasing
complexity and sophistication shown in pupils’ writing and in their reasoning in mathematics.

B Disadvantaged pupils, a majority in the school, make the same good progress as others, and often make
better progress because of the good support they get. Their attainment still lags behind that of others,
but the gap is closing. A large number of disadvantaged pupils in the school have special educational
needs or disability. Those disadvantaged pupils who do not have special educational needs or disability
reach the same standards as other pupils who do not have special educational needs or disability.

W Pupils with special educational needs or disability make good progress. The school is careful to tailor tasks
carefully to their abilities and provides support that is well matched to their particular needs. Skilled extra
adults contribute positively to their good progress, both through the extra help and challenge they
provide in class, and in the specific, ‘bespoke’ support they provide to individuals or small groups outside
the classroom.

B The most-able pupils make good progress because they are challenged by more difficult work, and they
are keen to make the most of their abilities.

m Pupils’ progress in English and mathematics and, to some extent, in other subjects, is slowed by a
number of factors. Standards of presentation are weak and, even by Year 6, many pupils still do not join
their handwriting. Pupils have relatively weak spelling skills, but also make too many careless mistakes. In
mathematics, the setting out of calculations is not consistent between classes, and slapdash setting-out
can lead to unnecessary mistakes. Teachers do not always insist on the same high standards in these
aspects of pupils’ work as they do elsewhere.
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This inspection was carried out under section 5 of the Education Act 2005.
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Chair
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Telephone number
Website

Email address

Date of previous inspection

Information about this school

B This junior school is of an average size for a pri
three forms of entry, and current classes are re
[ |

headteacher, a governing body, office staff and

The school meets the current government floor

Junior

Community

7-11

Mixed

231

The governing body
Carolyn Owens

Lisa Dunning

02392 475 342
www.ridersschools.co.uk
adminoffice@riders-jun.hants.sch.uk

30-31 January 2014

mary school. It is in the process of expanding to take in
latively small as numbers are growing.

The school is in a *hard’ federation with the adjoining infant school, and they share an executive

some other members of staff.
standards, which set minimum expectations for pupils’

attainment and progress in reading, writing and mathematics by the end of Year 6.

speak English as an additional language.

Almost all pupils are White British, with a very small number from other ethnic heritages. Hardly any

About a third of the pupils have special educational needs or disability, a very high proportion.
The proportion of disadvantaged pupils who are supported by the pupil premium is very high, at around

two thirds of the number on roll. The pupil premium is extra government funding to help the education of

pupils who are known to be eligible for free sch
authority.

ool meals, or children who are looked after by the local

A major building programme has been completed recently, preparing the school for three-form entry.

There have been considerable changes in staffing, with a new executive headteacher in place since the
previous inspection, and several other new staff appointed.

upon separately.
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There is a pre-school provision on the site, which is managed privately. This is inspected and reported

The school and its federation partner run a breakfast club for their own pupils.
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Information about this inspection

B Inspectors observed teaching and learning in most classes. They also observed pupils around the school,
in assembly and at break times.

B The team analysed pupils’ work in their books and on display. Several pupils were heard to read.

m Discussions were held with staff, representatives of the governing body and groups of pupils. An
inspector discussed the school’s work with a representative of the local authority.

B The team considered the views of 32 parents who contributed to the online survey, Parent View,
including some written comments. Inspectors also checked the school’s own recent survey of parental
opinion, and replies to the Ofsted staff questionnaire.

m A variety of documentation was examined, including that relating to safeguarding, as well as the school’s
evaluation of its own effectiveness, and records of pupils’ progress.

Inspection team

Steven Hill, lead inspector Ofsted Inspector
Deirdre Crutchley Ofsted Inspector
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Any complaints about the inspection or the report should be made following the procedures set out in the
guidance ‘Raising concerns and making a complaint about Ofsted’, which is available from Ofsted’s website:
www.gov.uk/government/publications/complaints-about-ofsted. If you would like Ofsted to send you a
copy of the guidance, please telephone 0300 123 4234, or email enquiries@ofsted.gov.uk.

You can use Parent View to give Ofsted your opinion on your child’s school. Ofsted will use
the information parents and carers provide when deciding which schools to inspect and
when and as part of the inspection.

You can also use Parent View to find out what other parents and carers think about schools
in England. You can visit www.parentview.ofsted.gov.uk, or look for the link on the main
Ofsted website: www.gov.uk/government/organisations/ofsted.

The Office for Standards in Education, Children’s Services and Skills (Ofsted) regulates and inspects to
achieve excellence in the care of children and young people, and in education and skills for learners of
all ages. It regulates and inspects childcare and children’s social care, and inspects the Children and
Family Court Advisory and Support Service (Cafcass), schools, colleges, initial teacher training, further
education and skills, adult and community learning, and education and training in prisons and other
secure establishments. It assesses council children’s services, and inspects services for looked after
children, safeguarding and child protection.

If you would like a copy of this document in a different format, such as large print or Braille, please
telephone 0300 123 1231, or email enquiries@ofsted.gov.uk.

You may reuse this information (not including logos) free of charge in any format or medium, under
the terms of the Open Government Licence. To view this licence, visit
www.nationalarchives.gov.uk/doc/open-government-licence, write to the Information Policy Team,
The National Archives, Kew, London TW9 4DU, or email: psi@nationalarchives.gsi.gov.uk.

This publication is available at www.gov.uk/government/organisations/ofsted.

Interested in our work? You can subscribe to our monthly newsletter for more information and
updates: http://eepurl.com/iTrDn.

Piccadilly Gate
Store Street
Manchester
M1 2WD

T: 0300 123 4234
Textphone: 0161 618 8524
E: enquiries@ofsted.gov.uk
W: www.ofsted.gov.uk
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