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Inspection dates 11–12 February 2015 

 

Overall effectiveness 
Previous inspection: Not previously inspected as an academy   

This inspection: Requires improvement 3 

Leadership and management Good 2 

Behaviour and safety of pupils Good 2 

Quality of teaching Requires improvement 3 

Achievement of pupils Requires improvement 3 

Early years provision  Requires improvement 3 

 

Summary of key findings for parents and pupils 

 

This is a school that requires improvement. It is not good because 

 Achievement is not good. Pupils leave Key Stage 1 
with attainment that is well behind that of other 

pupils nationally, particularly in mathematics. 

 Some pupils are not always challenged by the 

teaching they receive and as a result, too few 
make better than expected progress, particularly in 

mathematics. 

 Early years provision requires improvement. 

Assessment information is not used well enough by 
leaders and teachers to ensure that that all pupils 

reach a good level of development. 

 Over time and across the school, teaching has not 
been consistently good enough. Some teachers do 

not set high enough expectations for the quality 

and presentation of pupils’ work. 

 Work in pupils’ books does not always reflect the 
pride they have in their school and is sometimes 

untidy and left unfinished. 

 Not all teachers make the best use of teaching 

assistants to improve learning. 

 

 

 

The school has the following strengths 

 Behaviour is good and pupils feel safe in school. 

Pupils show respect for each other and adults. 
They make a good contribution to the school 

through their ‘school action team’ and by taking on 
roles of responsibility. Pupils are keen to learn. 

 Disadvantaged pupils make good progress, 
particularly in reading and writing. 

 Parents are very supportive of the school, because 

leaders actively encourage and provide support for 

them to participate in their children’s learning.  

 Pupils with special educational needs or disabilities 
are well supported and consequently develop well. 

  Many teaching assistants have high levels of skill 
and experience that can contribute well to pupils’ 

learning. 

 Pupils benefit from many life-enriching 

opportunities and experiences because of the 
breadth and depth of the school’s curriculum. 

 Governance is strong. Governors have a clear vision 

and high expectations for the school. They provide 

good support and challenge school leaders 
rigorously to ensure improvement.  

 Senior leaders, appointed since the school became 

an academy, are taking appropriate action to 

strengthen the quality of teaching. Their actions are 
leading to improvement in the progress pupils 

make. 
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Information about this inspection 

 Inspectors observed parts of lessons, including those in which pupils were taught about how letters in 
words represent different sounds (phonics). Some of these were undertaken jointly with a senior leader of 

the school. 

 Inspectors visited all key stages jointly with members of the school’s senior leadership team to see the 
school at work and also the impact of leaders’ actions. 

 An inspector briefly visited ‘The Bridge’, a learning provision operated jointly with another school in the 
trust. 

 Discussions were held with senior leaders, members of staff, groups of pupils, four representatives of the 
governing committee and the chair of the multi-academy trust. A meeting was also held with a 

representative of Manchester local authority at the request of the school. 

 A range of documentation was examined, particularly that relating to keeping pupils safe, and their 

behaviour and attendance. 

 The school’s tracking of pupils’ progress was checked and pupils’ work in books was examined. 

 Inspectors took note of displays around the school and the work in the outdoor areas. 

 Inspectors listened to a number of pupils read. 

 Inspectors took note of the 44 responses to the online questionnaire (Parent View) and spoke with 
parents arriving at the school at the start of the day. 

 Inspectors took note of the 43 responses to the staff questionnaire. 

 

Inspection team 

John Nixon, Lead inspector Her Majesty’s Inspector  

Ian Young Additional Inspector 

Mujahid Ali Additional Inspector 
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Full report 

Information about this school 

 The Willows is larger than most primary schools. 

 There is an on-site breakfast club run by the school. 

 The proportion of disabled pupils and those with special educational needs is higher than the national 
average.  

 The proportion of disadvantaged pupils supported by the pupil premium is over two thirds and much 
higher than the national average. The pupil premium is additional funding for those pupils who are known 

to be eligible for free school meals, and those children who are looked after by the local authority. 

 The large majority of pupils are of White British heritage, while the proportion of pupils for whom English 

is not or believed not to be their first language is well below the national average. 

 The school has undergone a significant change of staff, including leadership, since converting to become 
an academy in April 2013. The predecessor school’s overall effectiveness was judged to be outstanding in 

2009. A new headteacher was appointed in April 2014 and a new deputy headteacher was appointed in 

September of the same year. Many of the new staff are at the start of their teaching careers. 

 The school meets the government’s current floor standards, which are the minimum expectations for 
pupils’ attainment and progress in reading, writing and mathematics by the end of Year 6. 

 

What does the school need to do to improve further? 

 Improve the quality of teaching so that it is at least good to ensure that pupils make the best progress 
possible to reach the highest standards of which they are capable by: 

­ sharing the good and exemplary practice in teaching across the school 

­ continue to improve the quality of middle leadership, including giving middle leaders more opportunities 

to check on the quality of teaching and pupil progress rigorously 

­ ensuring that all pupils, including the most able, receive sufficient challenge, particularly in 

mathematics, to enable them to accelerate their learning 

­  improving the quality of presentation of children’s work in some books in some subjects, so that it 

reflects the great pride the children have in their school 

­ ensuring that teachers’ guidance on how to improve work is focussed on learning and that teachers 
check that pupils act upon it 

­ ensuring that teachers consistently make best use of teaching assistants to improve learning.  

 

 Improve the leadership and management of early years so that data available in school are more accurate 

and used more effectively, particularly during transition from Nursery to Reception.  
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Inspection judgements 

The leadership and management are good 

 Senior leaders, who have been in post for less than one year, demonstrate a good understanding of 
where strengths lie and where further improvement is required. They are taking appropriate action to 

improve the quality of teaching and develop high expectations and an ethos of learning through the 
development of a good curriculum. Many actions however, are new, so have not had time to show their 

full impact on the quality of teaching and learning. 

 Performance management is good. All staff, including teaching assistants, have targets that are 

challenging and linked directly to pupils’ achievement. There are clear links between performance 
management outcomes and teachers’ pay progression. The school’s policy is detailed and thorough and 

applied consistently. Induction for new staff is effective.  

 School development planning has appropriate objectives for future development. This includes the focus 

on improving the quality of teaching and raising attainment, particularly in mathematics.  

 Senior leaders monitor the quality of teaching regularly through observation of teaching and scrutiny of 
pupils’ work in books. This helps them identify where they need to take action to improve outcomes, but 

some written records do not always reflect this. Some middle leaders do not have sufficient 

understanding of pupils’ assessment data in their areas of responsibility. 

 Where middle leadership is strongest, leaders demonstrate an enthusiasm and deep knowledge of their 
subject. Their action-planning is clear, with appropriate priorities and is resulting in improvements in 

provision. Some middle leaders are new to their posts and at the beginning of their careers in leadership. 

Senior leaders are supporting these middle leaders appropriately through further professional 
development and by pairing them with a more experienced colleague. While subject leaders are regularly 

held to account by senior leaders, they do not have always enough opportunities to check on the quality 
of teaching and learning in the subjects for which they are responsible.  

 The curriculum is a key strength of the school. It is broad and balanced, with clear links to the ethos of 
the school. It promotes well the ‘rights respecting agenda’ and the subsequent behaviour of pupils 

indicates the school’s promotion of equality of opportunity is highly effective. The curriculum ensures that 
pupils gain knowledge in a wide variety of subjects and, coupled with effective links within the community 

and beyond, it prepares them well for their next steps in education. The school tackles all forms of 
discrimination effectively and promotes good relations with all. 

 Pupil premium funding is used well and is having a positive impact on improving the learning of 
disadvantaged pupils who make better progress than non-disadvantaged peers in school and nationally in 

reading and particularly in writing. For example, the use of funding to support cultural and social visits 
enhances pupils’ life experiences beyond their immediate community, resulting in boosts to their learning, 

particularly in relation to the quality of writing.  

 The school promotes pupils’, spiritual, moral, social and cultural development well. Pupils develop a good 

understanding of the rule of law and of British values and furthermore, use these skills to improve their 

school. The ‘Action Team’, a representative group of pupils from Key Stage 2, is currently investigating 
how pupils can be more involved in evaluating the curriculum they receive. The study of other cultures 

and links with other countries ensure pupils are well prepared for life in modern Britain.  

 Leaders, including the middle leader for sport, have ensured that the primary physical education and 

sport funding is used effectively and has positive impact on pupils’ participation and well-being. For 
example, the school’s provision of cheerleading as an activity has increased the participation of pupils in 

sport and led to success in local competitions. Leaders’ innovative use of the school day is further 
increasing pupils’ participation in sport. For example, there is a range of clubs before school at the 

breakfast club and later at lunchtime where older pupils take a lead in helping younger ones to 
participate in small games. Additional training for staff has increased their confidence in teaching high 

quality physical education lessons and built the capacity of the subject leader to sustain these 

developments.  

 The school communicates well with parents. Before children start in the early years, home visits allow 
teachers to build relationships with families and prepare children for their start in school. The school’s 

website is of a high standard and informative. Parents welcome being invited into school on a frequent 

and regular basis to participate in their children’s learning. Reports are clear and give information about 
how well pupils are doing and what they need to do to improve. 

  The Academy Trust is effective in both supporting and challenging the school. It plays an important role 

in the strategic governance of the school. School leaders are well supported because of regular visits 

from senior members of the trust and because it has established effective common policies relating to 
human resources, safeguarding and finance across its schools. The trust’s prudent financial management 
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has secured and developed a high quality resource, ‘The Bridge’ that is used to enhance provision for 
pupils and parents across the trust’s schools. Schools in the trust work well together and participate in 

many joint activities for both pupils and staff. 

 The governance of the school: 

­ Governance of the school is strong. Governors have a very clear vision and high aspirations for the 

school. They know where the strengths and weaknesses of the school lie and challenge senior leaders 
robustly to provide additional information, if necessary, to clarify their understanding of the impact of 

actions and funding.  

­ Governors regularly visit the school to work in classes. They check on their own skills relating to their 

roles as governors and take appropriate actions to maintain their knowledge and skills through a 
detailed programme of training. 

­ Governors ensure that the school’s finances are managed well, including those for disadvantaged 
pupils and the additional sport funding provided to the school.  

­ Governors ensure that performance management, including its link to teachers’ pay, is implemented 

effectively. They also ensure that teachers receive financial reward only if their pupils reach their 

progress and attainment targets. 

­ The governing body ensures that the school meets its statutory requirements with regard to 

safeguarding and takes appropriate action alongside school leaders when concerns are raised.  

  

The behaviour and safety of pupils are good 

Behaviour  

 The behaviour of pupils is good.  

 Nearly all children behave well in lessons because the school’s ‘rights respecting’ ethos is thoroughly 

embedded. No disruptions to learning were seen during the inspection. However, some children, including 
some who are the most able, sometimes do not concentrate well enough on learning to make the best 

progress. 

 Pupils’ behaviour around school is good. They are polite and show consideration and respect for each 

other and adults. Many take responsibility for the continued harmony in school. For example, some older 
pupils help by leading play and sports activities for younger pupils, by caring for the school chickens and 

garden or manage the door to and from the playground at breaks and lunchtimes. 

 Pupils say they like coming to school because of the range of activities available to them and because the 

school helps them to learn. Children demonstrate a great pride in their school.  

 Pupils’ attendance is better than that seen nationally and is continuing to improve over time. Persistent 

absence over the last year reduced greatly and is lower than that found nationally. This is attributable to 
the actions taken by school leaders, including the employment of a parent support worker and the 

implementation of rewards relating to good attendance for both parents and pupils.  

 

Safety  

 The school’s work to keep pupils safe and secure is good. 

 Policies are well written and recognise cultural threats to children. All staff apply procedures rigorously. 
This results in a safe and secure environment which supports good attitudes to learning and behaviour. 

Teachers are well trained in child protection and take their roles seriously. Consequently, pupils say they 

feel safe and trust teachers and other adults to help them if they have a problem. 

 Where risks to pupil safety are identified, school leaders take immediate action to reduce the risk, while 
permanent, longer-term solutions to eradicate them are implemented. 

 Pupils know how to keep themselves safe because of regular and effective teaching in lessons and at 
other times, including being taught how to stay safe when using the Internet. 

 The vast majority of parents who responded to the parent view questionnaire or who spoke with 
inspectors were very supportive of the school. A small number, however, did raise some concerns 

regarding bullying and how it was dealt with by the school. Inspectors found no evidence to support 
these concerns.  

 Pupils have a good understanding of the different types of bullying and say it is not, in their words, 
‘respectful behaviour.’ Pupils say that if bullying occurs any incidents are dealt with quickly and effectively 

by teachers. 
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The quality of teaching requires improvement 

 The quality of teaching over time is inconsistent. While there are examples of good teaching, particularly 
in upper Key Stage 2, teaching requires improvement overall because pupils are not always achieving as 

well as they could. 

 Teaching is improving because of the action of leaders, including appropriate training and the 

appointment and effective induction of new members of staff.  

 Where learning is strongest, teachers focus sharply on improving pupils’ knowledge and skills, rather than 
on the provision and completion of tasks. Teachers use their assessments of what pupils know to build 

upon pupils’ prior knowledge and address misconceptions. 

 Lessons start promptly and children are eager to begin their learning. Where learning is strongest, 

teachers make best use of this eagerness and plan activities that challenge and ensure that progress is 
sustained at a rapid pace.  

 Where learning requires improvement, work that is too easy or too hard is sometimes set, particularly in 
mathematics and for the most-able pupils. This lack of challenge limits the progress that some pupils can 

make.  

 Teachers mark work regularly, but the quality of feedback they provide is variable and comments are not 

always focussed on the skills and subject knowledge being taught. This does not always help pupils to 
understand what they have to do to improve or to correct errors. Pupils are not always given the 

opportunities to respond to feedback and the quality and accuracy of pupils’ responses are not always 

checked. Teachers do not always ensure that work is presented to the highest standard so that it reflects 
the pride the pupils have in their school. 

 Not all teachers make best use of the high-quality skills that some teaching assistants make available to 

them to impact fully on learning. Leaders have changed how teaching assistants work across the school. 

Teachers now have more control and ownership in how teaching assistants are deployed. Where teachers 
plan and use this new resource effectively, teaching assistants make good impact on the learning of 

pupils. However, this is not yet consistent across all classes. 

 Not all teachers make the best use of assessment data to help them plan effectively for children’s 

learning. Some teachers are unsure of the end-of-year data for pupils coming into their classes and 
therefore do not use this information to ensure the best match of challenge. 

 Reading is taught effectively and results in children in all groups developing a love of reading and making 

expected progress by the time they leave the school, so that they are ready for their next stage in 

education. 

 Over time, the teaching of mathematics has not been as effective as in other subjects, particularly in the 
teaching of basic calculation skills. School leaders are taking appropriate actions to address this issue. 

However, there is still some variability in the rigour and depth with which calculation skills are taught. 

Coupled with the low expectations of some pupils, particularly the most able, exhibited in some year 
groups, this means that pupils’ progress is still not quick enough in the subject. 

  

The achievement of pupils requires improvement 

 Achievement requires improvement because the progress pupils make across the school is not always 
good enough to ensure that they all reach the levels of which they are capable. By the time pupils leave 
the school, nearly all make the progress expected of them in reading, writing and mathematics. The 

proportions of pupils making better than expected progress are similar to those seen nationally in reading 

and writing. However, too few pupils make better than expected progress in mathematics. 

 Over the lifetime of the academy, the proportion of pupils meeting national expectations in the Year 1 
phonics check has remained above that seen nationally. Disadvantaged pupils do well and outperform 

their peers and other pupils nationally. However, boys underperform compared to their peers nationally 

and girls in school. A high proportion of pupils, including the majority of boys, who did not meet the 
expectations in the check, do so when rechecked in Year 2. 

 Over time, the attainment of pupils in all subjects at the end of Key Stage 1 has remained below that 
seen nationally and results published in 2014 declined slightly overall. Pupils leave Year 2 approximately 

one term behind their peers nationally in writing and nearly two terms behind in reading and 
mathematics. The progress pupils make across Key Stage 1 is improving, particularly in reading and 

writing. Most pupils, including those with disabilities or special educational needs, make at least expected 
progress across the key stage, but work in pupils’ books and in observations of learning identify that this 

progress still requires further improvement to enable pupils to reach the standards expected of them. 
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 By the end of Year 6 pupils’ attainment in reading, writing and mathematics is lower than that seen 
nationally. Pupils leave the school about one term behind that seen nationally in writing, one and a half 

terms behind in reading and two and a half terms behind in mathematics. Pupils have recently begun to 
make more rapid progress in reading and writing following successful action taken by new school leaders. 

However, the same rapid progress is not seen in mathematics. 

 Disadvantaged pupils, those supported by the pupil premium, do well in the school. In Key Stage 1, 

pupils reach standards similar to those of their peers in school in reading, but do less well in writing and 
mathematics. Disadvantaged pupils progress well across Key Stage 2 because of the support they 

receive. Consequently, the proportions of disadvantaged pupils who make the progress expected of them 
in reading, writing and mathematics by the time they leave the school is better than non-disadvantaged 

pupils nationally. The proportions making better than expected progress are similar to those seen for 

non-disadvantaged pupils nationally in reading, but less so in writing and considerably less in 
mathematics and therefore, require improvement.  

 Disadvantaged pupils leave the school approximately two and half terms behind non-disadvantaged 

pupils nationally in reading and writing, while they are four terms behind in mathematics. Disadvantaged 

pupils leave the school, however, with standards that are closer to other pupils in school, two terms 
behind in reading and writing and three and a half terms behind in mathematics. 

 The very small number of pupils who are identified as being most able at the end of Key Stage 1 in 2010 
did well at the end of Key Stage 2 in 2014. They attained standards similar to those of their peers 

nationally and made good progress. Inspection evidence and the work seen in pupils’ books, however, 
identifies that pupils who are most able are not always receiving sufficient challenge in some classes and 

in some subjects.  

 Pupils with disabilities and/or special educational needs are supported well in school, through the use of a 

variety of strategies which can include support from high quality teaching assistants, input from specially 
trained staff or attendance at the school’s shared resource, The Bridge, which provides a ‘nurturing’ 

environment. These pupils consequently make good progress. 

 

The early years provision requires improvement 

 The vast majority of children enter the early years provision with skills below those typical for their age, 

with particular weaknesses in literacy and numeracy skills. By the time they leave early years, nearly half 
of them have made sufficient progress to reach a good level of development. This proportion is less than 

that seen nationally and requires improvement. Children’s progress in the prime areas of learning, 
including literacy and mathematics, however, is accelerating, resulting in most children being ready for 

Key Stage 1.  

 The quality of teaching in the early years is variable and requires further improvement to ensure that 

more children make the best progress. Links between class study themes and the areas of learning are 
not always used well to present children with sufficient challenge. Some adults do not always present the 

best role models to children through their use of spoken English. The environment in which some children 

learn is overwhelmingly busy and impacts negatively on pupils’ ability to engage in their preferred 
learning tasks, because there is too much choice. 

 Where the quality of teaching is better, children’s learning is supported by timely support and good use of 

questioning, resulting in clear development of skills and knowledge. Activities are highly structured, with a 

clear focus on learning, and present appropriate challenge. In addition, teachers make good use of 
teaching assistants’ high levels of skill to engage and impact positively on children’s learning. 

 Behaviour and safety in the early years are good. Children behave well; they collaborate effectively, 

follow instructions well and increasingly focus on their work. Children are kept safe by well-trained adults.  

 Communication with parents is good. Links with families start early through home visits and are built 

upon by the effective use of ‘stay and play’ to welcome parents and to enable them to become involved 
in their children’s learning.  

 Leadership and management in the early years require improvement. Although many actions to 
strengthen the quality of teaching and leadership are being implemented quickly by senior leaders, they 

have not yet secured sustained and consistent impact. The accuracy and use of assessment data by 
middle leaders and class teachers in early years are not strong enough.  

 



Inspection report:  The Willows Primary School, 11–12 February 2015 8 of 10 

 
What inspection judgements mean 

School 

Grade Judgement Description 

Grade 1 Outstanding An outstanding school is highly effective in delivering outcomes that 

provide exceptionally well for all its pupils’ needs. This ensures that pupils 

are very well equipped for the next stage of their education, training or 
employment. 

Grade 2 Good A good school is effective in delivering outcomes that provide well for all 

its pupils’ needs. Pupils are well prepared for the next stage of their 
education, training or employment. 

Grade 3 Requires 
improvement 

A school that requires improvement is not yet a good school, but it is not 
inadequate. This school will receive a full inspection within 24 months 

from the date of this inspection. 

Grade 4 Inadequate A school that has serious weaknesses is inadequate overall and requires 
significant improvement but leadership and management are judged to 

be Grade 3 or better. This school will receive regular monitoring by 

Ofsted inspectors. 

A school that requires special measures is one where the school is failing 
to give its pupils an acceptable standard of education and the school’s 

leaders, managers or governors have not demonstrated that they have 
the capacity to secure the necessary improvement in the school. This 

school will receive regular monitoring by Ofsted inspectors. 
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School details 

Unique reference number 139438 

Local authority Manchester 

Inspection number 453184 

 

This inspection of the school was carried out under section 5 of the Education Act 2005.  

 

Type of school Primary 

School category Academy converter 

Age range of pupils 3–11 

Gender of pupils Mixed 

Number of pupils on the school roll 460 

Appropriate authority The governing body 

Chair Sheila Cairns 

Headteacher Sue Spiteri 

Date of previous school inspection Not previously inspected 

Telephone number 0161 437 4444 

Fax number 0161 436 5947 

Email address s.spiteri@willows.manchester.sch.uk 



 

 

Any complaints about the inspection or the report should be made following the procedures set out in the 

guidance ‘raising concerns and making complaints about Ofsted', which is available from Ofsted’s website: 

www.ofsted.gov.uk. If you would like Ofsted to send you a copy of the guidance, please telephone 0300 

123 4234, or email enquiries@ofsted.gov.uk. 

 
 

You can use Parent View to give Ofsted your opinion on your child’s school. Ofsted 

will use the information parents and carers provide when deciding which schools to 
inspect and when and as part of the inspection. 
 

You can also use Parent View to find out what other parents and carers think about 

schools in England. You can visit www.parentview.ofsted.gov.uk, or look for the link 

on the main Ofsted website: www.ofsted.gov.uk 
 

The Office for Standards in Education, Children's Services and Skills (Ofsted) regulates and inspects to 

achieve excellence in the care of children and young people, and in education and skills for learners 

of all ages. It regulates and inspects childcare and children's social care, and inspects the Children 

and Family Court Advisory and Support Service (Cafcass), schools, colleges, initial teacher training, 

work-based learning and skills training, adult and community learning, and education and training in 

prisons and other secure establishments. It assesses council children’s services, and inspects services 

for looked after children, safeguarding and child protection. 

Further copies of this report are obtainable from the school. Under the Education Act 2005, the school 

must provide a copy of this report free of charge to certain categories of people. A charge not 

exceeding the full cost of reproduction may be made for any other copies supplied. 

If you would like a copy of this document in a different format, such as large print or Braille, please 

telephone 0300 123 4234, or email enquiries@ofsted.gov.uk. 

You may copy all or parts of this document for non-commercial educational purposes, as long as you 

give details of the source and date of publication and do not alter the information in any way. 

To receive regular email alerts about new publications, including survey reports and school inspection 

reports, please visit our website and go to ‘Subscribe’. 

Piccadilly Gate 
Store St 

Manchester 

M1 2WD 

 

T: 0300 123 4234 

Textphone: 0161 618 8524 

E: enquiries@ofsted.gov.uk 

W: www.ofsted.gov.uk 

© Crown copyright 2014 

 


