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12 February 2015

Mr Dave Millne

Acting Headteacher

Beacon Hill Community School
Market Square

Aspatria,

Wigton

Cumbria

CA7 3EZ

Dear Mr Millne

Serious weaknesses monitoring inspection of Beacon Hill Community
School

Following my visit to your school on 11 February 2015, I write on behalf of Her
Majesty’s Chief Inspector of Education, Children’s Services and Skills to confirm the
inspection findings. Thank you for the help you gave during the inspection and for
the time you made available to discuss the actions which have been taken since the
school’s previous monitoring inspection.

The inspection was the second monitoring inspection since the school was judged to
have serious weaknesses following the section 5 inspection which took place in June
2014. The monitoring inspection report is attached.

Having considered all the evidence I am of the opinion that at this time:

The school is making reasonable progress towards the removal of the serious
weaknesses designation.

This letter and monitoring inspection report will be published on the Ofsted website.
I am copying this letter to the Secretary of State, the Chair of the Governing Body,
the Director of Children’s Services for Cumbria.

Yours sincerely

Jean Olsson-Law

Her Majesty’s Inspector


http://www.ofsted.gov.uk/
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The areas for improvement identified during the inspection which took
place in June 2014

Annex

m Improve the quality and consistency of teaching, so that it is good or better, in

order to raise students’ achievement by:

— widely sharing the good practice that already exists in the school

— making sure that the work set is consistently of the right level of difficulty for
all students, including the most able, and fully engages them in lessons

— providing opportunities for students to explore what they are learning about
in greater depth

— ensuring teachers check that students fully understand what they are learning
during the course of the lesson and adjust their teaching to challenge or
support when necessary

— ensuring marking and feedback provided to students are of a consistently
good quality so they know exactly what they need to do to improve, with an
expectation that they act on such advice.

m Increase the rate of students’ progress in English, mathematics and science,

particularly for boys and the most able by:

— raising teachers’ expectations of students’ capabilities and ensuring that the
targets for Key Stage 3 and Key Stage 4 are sufficiently clear and challenging

— giving students more opportunities to develop their extended writing skills in
different subjects

— ensuring that writing tasks provide a good stimulus for, and hold the attention
of, boys in developing their writing skills

— providing further training for staff on the use of assessment information so
there is greater consistency in their expectation of the progress students will
make

— improving achievement and strengthening teaching in science.

m Improve the effectiveness of leaders and managers to accelerate the pace of

improvement by:

— making sure that the systems to track students’ progress are more effective in
helping to secure improvements in achievement

— ensuring that leaders at all levels, including subject leaders, are equally
rigorous in monitoring the quality of teaching and are able to contribute fully
to the improvement of performance in their areas of responsibility

— ensuring that weaknesses in the leadership and teaching of science are
urgently addressed.
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Report on the second monitoring inspection on 11 February 2015
Evidence

The inspector met with the acting headteacher and acting deputy headteacher, the
Chair and vice-Chair of the Governing Body, the school’s local authority adviser, a
local leader of education and a group of students. The inspector visited some classes
during lessons and conducted a detailed scrutiny of students’ work in English,
mathematics, science, languages and humanities, with school leaders. She looked at
the school’s self-evaluation, development planning and the arrangements to monitor
teaching, track students’ progress and manage the performance of teachers.

Context

The headteacher has retired. The deputy headteacher is acting headteacher and a
member of the senior leadership team is acting deputy headteacher. The inclusion
manager has also retired and the pastoral team has been reorganised with a number
of staff taking on additional responsibilities. There is a supply teacher covering long-
term sickness in the art department. A temporary special educational needs
coordinator is working across Beacon Hill Community School and Solway Community
Technology College. The governing body has been reconstituted.

The quality of leadership and management at the school

Leaders and governors are taking effective action to tackle the inadequacies in
students’ achievement and secure good teaching. The plans for improvement are
based on accurate self-evaluation and are being prioritised and adapted successfully.
Staff have welcomed the increased opportunities for professional development. They
share good practice and engage in professional discussions enthusiastically. There is
a constructive atmosphere for learning supported by positive relations between
teachers and students. Teachers know the students well and students feel confident
to ask for support and advice whenever they need to.

Senior leaders have introduced more effective systems to manage the performance
of teachers and check that all students are making at least expected progress from
their starting points. Leaders have set challenging targets in all subjects and
teachers are recording students’ progress toward them each half-term. Targets at
Key Stage 4 are based on accurate assessments of the standards students are
currently working at. Although the targets are more challenging they are achievable,
so they help to raise students’ aspirations and the expectations of teachers. Leaders’
detailed analysis of students’ work and assessment data identifies students who are
not making the progress they should, so that teachers can plan appropriate support.

At Key Stage 3, teaching groups are planned better to make sure students receive
the support they need and make quicker progress. The ‘stage not age’ groups in
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Years 7 and 8 ensure that students who need more help benefit from expert
teaching from subject specialists in smaller groups. Teaching assistants are also
being deployed more effectively to support students to improve literacy and
mathematical skills. Students in these groups are making more rapid progress. Most
students in other teaching groups are also making better progress. However, there
are occasions when the targets set in Years 7 and 8 are overly optimistic based on
the current standards of students’ work. Consequently, there is a risk that students
have gaps or lack depth in their learning.

Subject leaders are developing their leadership skills well through professional
development and by working alongside senior leaders. They are much more
accountable for the progress students make in their subjects. Approaches to tracking
individual students’ progress vary from subject to subject. While they all provide the
required information, there is scope for the best practice to be shared more widely.
In mathematics, for example there is a useful commentary that explains students’
specific strengths and weaknesses. The new science leader is tackling the
weaknesses in science teaching and curriculum planning. Students are making better
progress in science now and all students are taking at least one science GCSE.

Local authority advisers and a local leader in education are supporting the two
teaching and learning leaders and subject leaders in English and science to enhance
their skills. Up to now, lesson observations and checks of students’ books have
focused, appropriately, on how well new policies are being applied. There is now a
need for monitoring to focus on how well students are learning and the progress
they are making.

Governors have a clear overview of the school’s performance and a more active role
in self-evaluation. Senior leaders provide regular reports of the progress made by
different groups of students. Subject leaders’ regular analyses of data and reports
for governors also provide better information. Governors’ monthly meetings ensure
that they are kept up to date and can make decisions quickly. The reconstitution of
the governing body is supporting a more efficient approach.

Strengths in the school’s approaches to securing improvement:

B The improvements to teaching and curriculum planning are raising students’
achievement. Students in Year 11 show better progress from their starting points
than previous cohorts.

m Disadvantaged students are being supported more effectively using additional
funding; they continue to make at least expected progress from their starting
points and the gap between their attainment and the attainment of other students
iS narrowing.

B The new marking policy is being implemented consistently. Where marking is most
effective, students act on clear and concise guidance to improve their work. In
some subjects, for example in geography, students are given precise success
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criteria so they can mark their own and each other’s work confidently and
competently.
W Teachers’ increased attention to grammar, punctuation and spelling is helping
students to improve their written work. Students have more opportunities to write
extended pieces in several subjects, especially in humanities, science and English.

Weaknesses in the school’s approaches to securing improvement:

B The best practice in marking is not yet secure in all subjects. Marking is less
effective where it is not precise enough or it does not provide students with a
clear model of what a ‘good’ piece of work looks like.

B The overly high targets that have been set for some students at Key Stage 3 do
not enable teachers to build on knowledge and skills systematically.

External support

The school is receiving a range of effective external support brokered through the
local authority and the ‘Local Alliance of System Leaders’ (LASL). A local leader of
education and local authority advisers are providing effective support to acting
senior leaders and good professional development for leaders at all levels.



