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Previous inspection:

Good
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This inspection:

Requires improvement
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Achievement of pupils

Requires improvement

3

Quality of teaching

Requires improvement
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Behaviour and safety of pupils

Requires improvement

3

Leadership and management

Requires improvement

3

Overall effectiveness

Summary of key findings for parents and pupils
This is a school that requires improvement. It is not good because
 There is too much variation in the quality of
teaching across the different subjects. It has
not been good enough to secure good
achievement, particularly in English and
humanities.
 The development of students’ reading and
writing skills is not systematic and students
do not yet practise these skills enough across
all subjects.
 Teachers do not always use the school’s
information about students to plan activities
in lessons which challenge, motivate and
engage them.
 Teachers do not consistently use assessment
during lessons to help increase students’
engagement and accelerate the progress they
are making.

 Students’ attendance, though improving for
many, remains well below that of students
nationally.
 Behaviour, whilst improving for most, is not
consistently good, and in some lessons a lack
of engagement prevents some students from
learning successfully.
 Some leaders of subjects do not always check
closely enough on the quality of teaching and
its impact, including ensuring that the grades
given to students can be justified from the
work that the students have done.
 Frequent staffing changes have meant that
teaching and achievement have not always
improved, despite the efforts of senior leaders
including governors.
 New systems for tracking students’ progress
have been introduced but are not yet fully
embedded.

The school has the following strengths
 Older students value the improved
 Students feel safe in school and parents and
opportunities for vocational learning at
carers value the way the school supports their
college and in the workplace.
children.
 Students enjoy subjects where they are given  All leavers find places in further education or
greater opportunities to be active such as
training.
science, physical education and art.
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Information about this inspection
 The inspector observed 10 lessons, some of them jointly with senior leaders.
 The inspector heard students read, looked at students’ work in books and on display around the
school.
 The inspector took account of the school’s procedures for safeguarding. The inspector looked at
the school’s planning, leaders’ evaluations of the school’s strengths and weaknesses, the
monitoring of teaching by school leaders and the tracking of students’ academic and social
progress.
 Meetings were held with senior leaders, other staff, students, two members of the governing
body and the headteacher of one of the other schools in the federation. The inspector had a
telephone conversation with the school’s Improvement Partner. .
 The inspector took account of inspection questionnaires returned by 23 members of staff,
together with the school’s own surveys of the views of students and parents and carers. The
inspector reviewed Parent View (the online questionnaire) but there were too few responses on
the system to provide an analysis.

Inspection team
Timothy Feast, Lead inspector

Additional Inspector
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Full report
Information about this school
 Cornfield is a small school which provides for students with behavioural, emotional and social
difficulties.
 All students have statements of special educational needs. Some students have additional needs,
including attention deficit hyperactivity disorder (ADHD) and autistic spectrum condition (ASC).
 This year, all the students are boys and nearly all are from White British backgrounds. None
speaks English as an additional language.
 Over half the students are eligible for the pupil premium. This is well above the national
average. The pupil premium is an additional sum of money provided by the government to
support students known to be eligible for free school meals over the last six years, children
looked after by the local authority and those from service families; there were none from service
families at the time of the inspection.
 The school has high levels of mobility, with students joining at all times during their secondary
school years.
 There are considerably more boys in Years 10 and 11 than in Years 7 to 9.
 The school’s curriculum for older students provides opportunities for students to study vocational
courses at a number of local colleges and to experience work-based learning in a range of local
businesses.
 Since the last inspection, the school has become part of a ‘hard’ federation of three local special
schools. This has led to a re-structuring of governance.
 Since the last inspection, there have been changes to the senior leadership. A new deputy
headteacher was appointed in September 2013. There is no permanent member of staff in post
who leads on English.

What does the school need to do to improve further?
 Increase the amount of good and outstanding teaching so achievement is raised by:
teachers consistently using the information about students’ performance to plan work that
effectively challenges, motivates and engages them
teachers systematically using the opportunities across subjects to improve students’ reading
and writing skills in their lessons
teachers systematically checking students’ progress and understanding in lessons and using
this information to change their activities and strategies when students’ progress is not good
enough.
 Improve the effectiveness of leadership and management by:
implementing an effective strategy to tackle the poor reading and writing skills of many
students by ensuring that there is a common approach in lessons which is reinforced by
discrete intervention sessions and specialist support
further developing the role of subject leaders so that they have a greater impact on raising
standards and improving teaching
implementing a tracking system which is manageable and which allows all staff to see the
progress students are making and use that information to help their planning of lessons
relentlessly focusing on strategies to improve attendance and behaviour in lessons.
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Inspection judgements
The achievement of pupils

requires improvement

 Students progress at considerably different rates in different subjects, irrespective of their
disabilities or special educational needs, and this is seen in the results they attain by the time
they leave the school. Achievement is not good in English and humanities but is better in
science, mathematics, physical education, art and design and in information technology.
 Progress in lessons is typically better when students are actively engaged in the tasks set for
them. This was seen to good effect in a Year 7 outdoor pursuits lesson, where students
confidently met the objectives for the externally validated award, including correctly identifying
different trees and their wood. In too many lessons, however, progress is not fast enough.
 School records and observations during the inspection show there is little difference in the
achievement of different groups within the school, including those joining the school at different
times of the school year.
 Students’ achievement is good in their vocational courses, including off-site in local colleges, and
they develop good attitudes in their workplace learning.
 All groups of pupils who benefit from the pupil premium reach similar levels of attainment to
other pupils in the school in both English and mathematics at the end of Key Stage 4.
 More able students make similar progress to other ability groups and do succeed in attaining
good GCSE grades in subjects such as mathematics, science and art and design, but not
consistently in all of them. There is no early entry policy for GCSE. Students with additional
difficulties make similar progress to that of students generally, in the school.
 The school assesses students’ skills in reading, writing and mathematics on entry and
implements a programme of additional support. This programme is not having sufficient impact
and the reading and writing skills of many students remain low. Students often struggle with
more complex words in their reading and insufficient guidance is given on how to improve
writing. Such limitations have an impact both on students’ academic outcomes and on attempts
to raise their self-esteem. They make better progress with their skills in mathematics.
 Students achieve a range of vocational qualifications through courses both in school and at local
colleges. Local employers comment positively on the personal attributes shown by students on
work experience placements. All these opportunities assist students in moving to the next stage
of their education and, over the last three years, all students leaving at the end of Year 11 have
progressed to college placements or training.

The quality of teaching

requires improvement

 Teaching requires improvement because it is inconsistent across subjects, despite the monitoring
work of senior leaders, and it has not enabled students consistently to make fast enough
progress in all subjects.
 Whilst the teaching of some staff has improved, supported by the work of senior leaders, the
turnover of staff in subjects such as English and humanities has contributed to this
inconsistency.
 In less effective teaching, activities do not engage the students sufficiently, their concentration
wanders and behaviour deteriorates. In these classes with small numbers of students, work is
not always focused effectively on the individual needs of the students. Staff do not take enough
account of the information they have on how well students are doing in their planning.
 Where students are not motivated by the activity planned, staff do not take effective steps to
change tack to re-engage students, including ensuring that support staff are used to maximum
effect.
 In more effective teaching, teachers have high expectations of what the students will achieve,
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whether it is completing trampolining routines, conducting science investigations or following up
the visit to Brighton to produce art work of a high standard for their GCSE course work; staff
provide a high level of effective comment on the students’ progress and what they need to do to
improve their work, and students respond positively. In these classes teachers work well with
support staff; in the best teaching observed, the teamwork was seamless and students
benefitted from high quality support from all staff.
 The teaching of reading is not consistently of a high quality. Students who were heard reading
lacked strategies to deal with unfamiliar words, often resorting to ineffective guesswork. There is
insufficient emphasis on reading and writing across subjects. The quality of students’ writing in
books was often poor and there were very limited opportunities seen to do any extended
writing.

The behaviour and safety of pupils

requires improvement

 Behaviour and students’ attitudes are not consistently good, because high expectations of what
students can achieve are not consistently re-enforced by all staff.
 On occasions, students do not show that they can concentrate for periods of time appropriate
for their age or persevere with the tasks they have been set. In too many sessions, some
students lost interest and either did little work or had to be removed to avoid hindering the
learning of others.
 Where expectations are high, students thrive on being expected to do well and tackle
challenging tasks. They stay on task, concentrate well and respond positively to suggestions for
improvement. There are excellent relationships with staff in some subjects and, in discussions
with students; these were the subjects they said they enjoyed the most. On occasions, some
students showed a real thirst for knowledge through the questions they asked, for example
when, in response to a propaganda poster being studied, asking if ‘King Kong’ had been filmed
before the First World War.
 Students’ behaviour off-site, in local colleges and in work placements is better and more
consistent than it is in school because they are more motivated than they are in some of the
school-based teaching.
 Students say they feel safe in school and that any incidents of bullying are quickly and effectively
dealt with. The number of incidents of poor behaviour and occasions when physical restraint
have had to be used has fallen in recent years. The number of fixed term exclusions has reduced
over the last few years. Students, in their conversations with the inspector, indicated that they
thought their behaviour improved whilst they were at Cornfield School. Parents in the school
surveys indicated that they thought their child’s behaviour improved whilst at Cornfield.
 Attendance is well below the national figure but a majority of the students improve their
attendance whilst at the school. Attendance at college and work-based learning is often good
and their good attitudes are frequently commented upon.

The leadership and management

requires improvement

 Leadership and management require improvement because the school has not sustained the
quality of its work since the last inspection.
 Recent appointments have helped to strengthen the capacity of the leadership team and
changes in the governance through the federation are focused on raising its impact. These
changes have enhanced the school’s capacity for improvement. However, some of these
improvements are new and are not yet embedded.
 Changes in staffing, including middle leadership, has led to some inconsistencies, especially in
their collection of evidence to accurately demonstrate students’ achievement across different
subjects. This in turn limits the impact they have on improving teaching and raising
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achievement. New systems for tracking student progress have been introduced, replacing ones
not sufficiently easy to use but they have not been in use long enough to be fully embedded.
The old systems limited the effectiveness of both middle leaders and support staff.
 Senior leaders have systematically monitored the quality of teaching and brought about the
improvement of some individuals’ performance and the departure of others from the school.
These observations have contributed to staff’s performance management and the challenge to
staff who underperform. The school acknowledges, however, that significant inconsistencies
remain in the quality of teaching, especially in relation to the teaching of different subjects.
 The current programmes to enhance reading and writing skills have not had sufficient impact on
skill levels. A sharper focus on improving reading in the short term is still waiting on the
adoption of a consistent approach across the federation.
 School leaders have improved the curriculum, especially by increasing the range of vocational
opportunities for older students. The range of accredited courses has also been expanded.
 Students are clear that the school is consistent in promoting opportunities equally and creating
an environment where discriminatory behaviour is not tolerated. However, the school’s impact
on fostering good relationships has not been fully effective in terms of promoting consistently
good behaviour. Similarly, its impact on promoting good attendance has not been strong
enough.
 The school’s self-evaluation is accurate and linked to appropriate planning, at school, federation
and locality levels.
 Pupils’ premium funding is used effectively, with additional one-to-one targeted support
provided, and students’ attainment is in line with that of their peers.
 The school has received limited support from the local authority. The headteachers value the
support and challenge they provide each other through the workings of the federation.
 The governance of the school:
The governors continue to know the school well, especially the quality of teaching and how
well the students achieve, including performance data. They support the school in areas
where it is facing problems, for example over its funding. Governors do hold school leaders to
account. The expectation is that the new governance structure implemented by the federation
will strengthen governance through the adoption and monitoring of equally stringent
standards across the three schools. Safeguarding procedures meet requirements and the
governing body follows good procedures in relation to financial management. Governors are
aware of the use that is made of pupil premium funding and its impact and they have
questioned whether the funding could be used more effectively. Governors have adopted the
new performance management policy and have linked performance to salaries, including the
release of underperforming staff.
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What inspection judgements mean
School
Grade

Judgement

Description

Grade 1

Outstanding

An outstanding school is highly effective in delivering outcomes
that provide exceptionally well for all its pupils’ needs. This ensures
that pupils are very well equipped for the next stage of their
education, training or employment.

Grade 2

Good

A good school is effective in delivering outcomes that provide well
for all its pupils’ needs. Pupils are well prepared for the next stage
of their education, training or employment.

Grade 3

Requires
improvement

A school that requires improvement is not yet a good school, but it
is not inadequate. This school will receive a full inspection within
24 months from the date of this inspection.

Grade 4

Inadequate

A school that has serious weaknesses is inadequate overall and
requires significant improvement but leadership and management
are judged to be Grade 3 or better. This school will receive regular
monitoring by Ofsted inspectors.
A school that requires special measures is one where the school is
failing to give its pupils an acceptable standard of education and
the school’s leaders, managers or governors have not
demonstrated that they have the capacity to secure the necessary
improvement in the school. This school will receive regular
monitoring by Ofsted inspectors.
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School details
Unique reference number

126170

Local authority

West Sussex

Inspection number

426402

This inspection of the school was carried out under section 5 of the Education Act 2005.

Type of school

Special

School category

Community Special

Age range of pupils

11–16

Gender of pupils

Mixed

Number of pupils on the school roll

36

Appropriate authority

The governing body

Chair

Peter Surtees

Headteacher

Maria Davis

Date of previous school inspection

28–29 September 2010

Telephone number

01903 731277

Fax number

01903 731288

Email address

office@cornfield.w-sussex.sch.uk

Any complaints about the inspection or the report should be made following the procedures set out in the
guidance ‘Raising concerns and making complaints about Ofsted’, which is available from Ofsted’s website:
www.ofsted.gov.uk. If you would like Ofsted to send you a copy of the guidance, please telephone 0300
123 4234, or email enquiries@ofsted.gov.uk.
You can use Parent View to give Ofsted your opinion on your child’s school. Ofsted
will use the information parents and carers provide when deciding which schools to
inspect and when and as part of the inspection.
You can also use Parent View to find out what other parents and carers think about
schools in England. You can visit www.parentview.ofsted.gov.uk, or look for the link
on the main Ofsted website: www.ofsted.gov.uk

The Office for Standards in Education, Children's Services and Skills (Ofsted) regulates and inspects to
achieve excellence in the care of children and young people, and in education and skills for learners
of all ages. It regulates and inspects childcare and children's social care, and inspects the Children
and Family Court Advisory Support Service (Cafcass), schools, colleges, initial teacher training, workbased learning and skills training, adult and community learning, and education and training in
prisons and other secure establishments. It assesses council children’s services, and inspects services
for looked after children, safeguarding and child protection.
Further copies of this report are obtainable from the school. Under the Education Act 2005, the school
must provide a copy of this report free of charge to certain categories of people. A charge not
exceeding the full cost of reproduction may be made for any other copies supplied.
If you would like a copy of this document in a different format, such as large print or Braille, please
telephone 0300 123 4234, or email enquiries@ofsted.gov.uk.
You may copy all or parts of this document for non-commercial educational purposes, as long as you
give details of the source and date of publication and do not alter the information in any way.
To receive regular email alerts about new publications, including survey reports and school inspection
reports, please visit our website and go to ‘Subscribe’.
Piccadilly Gate
Store St
Manchester
M1 2WD
T: 0300 123 4234
Textphone: 0161 618 8524
E: enquiries@ofsted.gov.uk
W: www.ofsted.gov.uk
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