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Inspection dates 30 April–1 May 2013 
 

Overall effectiveness 
Previous inspection: Good 2 

This inspection: Requires improvement 3 

Achievement of pupils  Requires improvement 3 

Quality of teaching Requires improvement 3 

Behaviour and safety of pupils Requires improvement 3 

Leadership and management  Requires improvement 3 
 

Summary of key findings for parents and pupils 

 

This is a school that requires improvement. It is not good because 

 Over time, students have not experienced 
enough good or better teaching. Hence, since 
the last inspection, GCSE results have not 
been high enough, particularly in 
mathematics. 

 Teachers do not always ensure students learn 
quickly enough. 

 Where teaching is weaker, low level 
disruption does sometimes occur, particularly 
in lessons involving lower attaining students.  

 The school’s approach to reading is not 
meeting the needs of students with low 
reading ages. 

 Governors know the strengths and weaknesses 
in the school but have not ensured 
performance management is used to improve 
the school. 

 The school's evaluation of how good it is does 
not take enough account of the progress 
students are making.  

 The sixth form is not good because attainment 
is below average and rates of progress are 
average. 

 

The school has the following strengths 

 GCSE results rose sharply in 2012; they are 
now at the national average. 

 Attainment in English is good because 
students experience consistently effective 
teaching in this subject. Students experience 
some teaching that is outstanding. 

 The effective training teachers are receiving 
over the last year has improved teaching. 

 

 

 An extensive programme of well organised 
revision sessions outside of normal lessons is 
boosting the attainment of students who have 
previously fallen behind in their learning. 

 Additional government funding is being used 
well to reduce the gap in attainment that exists 
between those eligible for free school meals 
and other students. 
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Information about this inspection 

 Inspectors observed 42 lessons, of which 11 were joint observations with senior leaders. In 
addition, inspectors made a number of short visits to lessons and attended two assemblies. 

 Meetings were held with six groups of students, six members of the governing body, and senior 
and middle leaders. A meeting was held with a representative of the local authority. 

 Inspectors took account of the 102 responses to the online questionnaire (Parent View) and 48 
responses to the staff questionnaire. 

 Inspectors scrutinised a number of documents, including the school’s own data on current 
progress. Inspectors looked at documentation relating to: school development, management of 
the work of staff, training arrangements for teachers and other staff, checks on teaching, 
students’ behaviour and attendance, the safeguarding of students and governance. 

 

Inspection team 

Kevin Sheldrick, Lead inspector Her Majesty’s Inspector  

Bernadette Green Additional Inspector 

Peter McKenzie Additional Inspector 

Elaine Long Additional Inspector 
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Full report 

Information about this school 

 

 This school is much smaller than the average-sized secondary school with a sixth form and has 
reduced in size since the previous inspection. 

 An above-average proportion of the students are known to be eligible for the pupil premium 
(additional government funding for those known to be eligible for free school meals, from 
forces’ families or who are looked after by the local authority). 

 The proportion of disabled students or those who have special educational needs supported 
through school action is well above average. The proportion at school action plus or with a 
statement of special educational needs is well below average. 

 The proportion of students from minority ethnic backgrounds or who speak English as an 
additional language is average. The majority of these students are of Pakistani origin. 

 The school’s results for 2012 meet the government’s current floor standard, which sets the 
minimum expectations for students’ attainment and progress. 

 Last year, a few students attended full-time alternative education (off-site), organised by the 
local authority. The school occupies two sites. Years 7 to 9 are taught at a site about a mile 
away from the main school. 

 From September, students have been experiencing fewer but longer lessons. Lessons are 100 
minutes long.  

 A new headteacher joined the school in September 2011. In September 2012 an assistant 
headteacher also joined the school to lead on improving teaching. 
 

What does the school need to do to improve further? 

 Improve the quality of teaching, including in the sixth form, so that it is consistently good or 
better by: 

 ensuring all lessons proceed at a fast pace so students work hard in all lessons, particularly in 
mathematics 

 ensuring all lessons include effective questioning so students' concentration levels are always 
high 

 better meeting the needs of lower attaining students in lessons through adaptations that 
ensure they receive more well-timed guidance and have increased opportunities to read texts 
at an appropriate level in lessons 

 adopting a more rigorous approach to the teaching of reading to low attaining students, that 
includes more regular assessment of reading ages and ensures these students read more texts 
outside of lessons that are well matched to their needs. 

 

 Improve the effectiveness of leadership by: 

 undertaking a review of governance in order to increase the effectiveness of the governing 
body 

 ensuring development plans give greater emphasis to the progress made by all groups of 
students and indicators are identified that allow the governing body to check more frequently 
on the improvement being made 

 ensure all staff are more fully held to account for the progress all students make through 
implementing a more rigorous approach to performance management 

 improve the accuracy of the evaluations of teaching by taking greater account of the evidence 
about student progress. 
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Inspection judgements 

The achievement of pupils requires improvement 

 Students who took GCSEs in 2012 started in Year 7 with average attainment. By the end of Year 
11 their attainment was average. This represents average progress over time. In 2010 and 2011 
students made lower than expected progress. Currently, students are making expected progress. 

 

 Students make good progress in English. Although students are making better progress in 
mathematics, until recently students have not made enough progress in this subject. 

 

 Students known to be eligible for free school meals, and for whom the school receives pupil 
premium funding, also make average progress. However these students start in Year 7 with 
generally lower levels of attainment than their classmates and the proportion of them gaining 
five or more GCSEs at grades A* to C including English and mathematics, in 2012, was well 
below the national figure for all students. The picture was similar in 2011.  

 

 In English and mathematics, pupil premium students were about a grade behind their 
classmates in both the 2011 and 2012 exam results. To reduce this gap, leaders at all levels 
have made the group a high priority. These students are receiving more individual support. 
Current evidence indicates that the gaps have been greatly reduced to below half a grade. In 
Years 7 and 8, students eligible for free school meals are now making good progress in English 
and mathematics because of the additional one-to-one teaching they are receiving. 

 

 Disabled students and those who have special educational needs also make expected progress. 
The small minority of students with statements, and who receive support from external 
agencies, progress well. They receive well-judged additional support in lessons and in additional 
sessions out of lessons. The large majority of students with special educational needs made less 
progress than others students in 2011 and 2012. However, they are now making progress in line 
with other students largely because they are undertaking more appropriate courses in Year 10 
and 11.  

 

 There is no significant difference in the achievement of students by ethnic background and those 
with English as an additional language do as well as others. Boys have not attained as well as 
the girls in recent years but the school has successfully reduced this gap through ensuring more 
mentoring support is made available to those boys in danger of not making expected progress. 

 

 In mathematics and English, students take GCSE examinations early, before the end of Year 11. 
Generally the school uses this strategy well to motivate students to achieve at a higher level. 
More able mathematicians are well prepared for A level because they have the opportunity to 
undertake a Further Mathematics qualification. 

 

 In Year 7, catch-up funding is used effectively to finance a summer school with local primary 
schools. The summer school ensures a smooth transition for students that did not meet national 
expectations at the end of Key Stage 2. The attainment of these students is being further 
boosted by one-to-one tuition in both English and mathematics.  

 

 All students regularly read their chosen books in tutorial time but the school recognises that a 
more structured approach is needed for weaker readers. These students are not being assessed 
regularly enough and they are not reading sufficient texts at the right level.  

 

 The few students who are placed with an alternative provider, attend well and are making at 
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least expected progress. 

 

 Middle and lower ability students demonstrate an ability to learn independently in lessons and 
appreciate the opportunities they have in some lessons to choose work at an appropriate level.  

 

 The progress seen in sixth form lessons was similar to that observed in the main school. 
Students make average progress. The very small minority of students undertaking vocational 
courses make good progress. 

 
 

 

The quality of teaching requires improvement 

 Teachers’ expectations of what students can do in lessons are not always high enough. At times 
too much time is given to complete the tasks provided and this creates a lack of urgency. 
Opportunities are missed to use competition and timed targets to encourage students to work 
quickly. Reviews of students’ learning sometimes take too long because the whole class are kept 
waiting whilst students copy their work onto the whiteboard, rather than using technologies that 
allow this to be instantly displayed. These weaknesses were particularly evident in some of the 
mathematics lessons seen. 

 

 Teachers’ questioning is variable in quality and use. Effective questioning was observed in a 
Business Studies lesson on a supermarket topic where students were expected to evaluate 
critically each other’s responses to the teacher’s questions on pricing and promotion. At times, 
there is too great a reliance on willing volunteers responding to questions so other students do 
not have to concentrate. In some lessons, teachers do not find out precisely the difficulties 
students are experiencing. Some revision lessons are less effective because work is covered 
even though there is evidence that some students already understand the subject matter. 

 

 Most teachers mark students' work regularly but students indicate that they do not always 
respond to this because time is not given to it or because teachers’ comments are not clear 
enough. Most teachers use assessment criteria to aid students’ understanding of what they need 
to do to improve. 

 

 In the better lessons, students undertake activities that are matched well to their abilities. 
Students appreciate the lessons in which they can choose work at the level they find most 
challenging. This promotes independent learning particularly amongst more able students. In an 
outstanding music lesson, students were observed devising their own activities that enabled 
them to undertake highly appropriate revision for a forthcoming examination. Students 
appreciate the recent improvements to their mathematics lessons brought about because they 
are able to omit easy questions and devote more time to challenging work. 

 

 At times, teachers have unrealistic expectations of how some groups of students are able to 
work independently and solve problems for themselves. At times, lower attaining students make 
slow progress because they receive insufficient guidance or have to work with texts they do not 
fully understand.  

 

 Very confident teachers use the long lessons well to undertake a wide range of activities that 
ensure students develop a thorough grasp of the concepts being taught. For instance in an 
outstanding Psychology lesson students were actively involved carrying out their own research 
such as investigating if there was any link between head size and intelligence. Less confident 
teachers do not use a sufficient range of activities to keep students fully occupied. 
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 In the sixth form, similar strengths and weaknesses were seen as in the main school. Students 
respond well to the opportunities they have to work independently. Occasionally, the very small 
group size limits the discussion that can take place about the topics being studied. 

 

 Students’ spiritual, moral, social and cultural development is promoted reasonably well 
particularly in history lessons and through all day events in which personal and social aspects 
of learning are addressed. Students develop a good awareness of different cultures and 
religions, helped by their participation in the ‘Derby Faith Trail’ and strong international links. 
Assemblies contribute to students’ spiritual and moral development. However, in some subjects 
students are not given sufficient opportunity to reflect on their experiences. 

 

 

The behaviour and safety of pupils requires improvement 

 Students’ behaviour around the school is considerate. Younger students appreciate being in an 
environment without older students because this makes them feel safer.  

 

 Students reported that off task behaviour does occur, particularly in lessons with lower attaining 
students. Inspectors saw examples of this where teaching was not matched sufficiently well to 
the abilities of students and the pace of learning was too slow. 

 

 Behaviour is usually managed well. The school’s behaviour management policy is well 
understood by students because they helped create it. The effective management of behaviour 
has reduced exclusions so they are in line with the national average. 

 

 Bullying is not common and students reported that it is addressed well, when they report it to an 
adult. Students’ awareness of different forms of bullying is reasonable. They know about cyber 
bullying and most aspects of prejudice based bullying. Students are less aware that homophobic 
name-calling is a form of bullying. 

 

 Attendance is at the national average. Absence rates are higher for students that are eligible for 
free-school meals.   

 

 In the sixth form, students attend very well and make a positive contribution to the school; for 
instance, they support tutorial work including listening to younger students read. Sixth formers 
spoke positively about the guidance they receive and enthused about the support they receive 
from a post 16 mentor. 

 

The leadership and management requires improvement 

 Staff praised the integrity and openness of the school’s new headteacher. The response to the 
questionnaire indicates that senior leaders have the unreserved support of all staff. 

 

 The headteacher has accelerated the rate of improvement. Jobs and responsibilities have been 
clarified. Crucially the headteacher has ensured a very strong focus on improving teaching and 
learning.   

 

 Learning in lessons is now getting better quickly because leaders are tackling weaknesses 
directly. There is a buzz about teaching and learning with all staff keen to participate in a range 
of professional development activities. There is an appropriate mix of bespoke training for 
individuals and an interesting and comprehensive programme of weekly training sessions for all 
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staff. Staff particularly enjoy the opportunities they have to work in pairs observing each 
other’s practice. 

 

 The leadership of teaching has resulted in more outstanding lessons. In addition, inspectors 
observed a number of staff teach good lessons as a direct result of the effective support they 
had been given by senior leaders.  

 

 The school however has an overly optimistic view of the quality of teaching because it has 
relied rather too heavily on the observation of lessons that teachers have specially prepared. 
Not enough emphasis is given to the evidence the school has about the progress students are 
making over time to help to assess the quality of teaching over time.   

 

 Information on students’ progress is used well though to target help where it is most needed. 
As a result, leaders have minimised the impact of weaker teaching in the past.  

 

 The local authority has provided a reasonable level of support. The support has been 
instrumental in ensuring improvement in mathematics, though there is more to do.   

 

 Most middle leaders are aware of the weaknesses to be overcome to further improve teaching. 
Best practice is being more effectively shared within and between departments. Better 
leadership is resulting in students making more progress, including in mathematics where 
staffing difficulties have been largely resolved. 

 

 Plans are underway to implement more rigorous target setting and performance management 
for teachers.   

 

 The lower levels of progress made by lower attaining students in the past were linked to the 
lack of alternatives to GCSE courses. The school has addressed this issue and current Year 10 
students are on more appropriate courses. 

 

 The school’s improvement plans identify the correct key issues for further improvement. 
However current targets are not clear enough, particularly those related to closing the gaps in 
attainment between different groups. The plan also lacks interim targets that the governing 
body can use to regularly check the progress being made.  

 

 The school is using its pupil premium funding well so that it is having a greater impact on the 
students for which it is intended. The school is sensibly developing performance management 
targets to hold all leaders more accountable for closing existing gaps in attainment.  

 

 In the sixth form, staff have a reasonable awareness of how to improve provision further; for 
instance, by developing more links with other local providers so a greater range of courses can 
be provided to better meet the needs of all students of all abilities.  

 

 The school’s arrangements for safeguarding students meet all current regulatory requirements. 

 

 The governance of the school 

 

 All governors undertake induction training and many have participated in a range of courses to 
improve their skills. Key members of the governing body are aware of the examination results 
and what these indicate about the progress students make. Governors are aware of the 
weaknesses in teaching and how this has impacted on students’ examination results and 
progress. They have taken action to ensure the falling roles have not resulted in financial 



Inspection report:  Abbot Beyne School, 30 April–1 May 2013 8 of 11 

 

difficulties. Governors work closely with both senior leaders and also heads of department. 
Governors know how the pupil premium funding is being deployed but do not know how they 
will evaluate its impact on the outcomes for the students who are eligible. Although governors 
have supported senior leaders in tackling underperformance they have not ensured that only 
effective teaching is rewarded by pay and promotion. Governors have not consistently set 
appropriately challenging targets for senior leaders.  
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What inspection judgements mean 

School 

Grade Judgement Description 

Grade 1 Outstanding An outstanding school is highly effective in delivering outcomes 
that provide exceptionally well for all its pupils’ needs. This ensures 
that pupils are very well equipped for the next stage of their 
education, training or employment. 

Grade 2 Good A good school is effective in delivering outcomes that provide well 
for all its pupils’ needs. Pupils are well prepared for the next stage 
of their education, training or employment. 

Grade 3 Requires 
improvement 

A school that requires improvement is not yet a good school, but it 
is not inadequate. This school will receive a full inspection within 
24 months from the date of this inspection. 

Grade 4 Inadequate A school that has serious weaknesses is inadequate overall and 
requires significant improvement but leadership and management 
are judged to be Grade 3 or better. This school will receive regular 
monitoring by Ofsted inspectors. 

A school that requires special measures is one where the school is 
failing to give its pupils an acceptable standard of education and 
the school’s leaders, managers or governors have not 
demonstrated that they have the capacity to secure the necessary 
improvement in the school. This school will receive regular 
monitoring by Ofsted inspectors. 
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School details 

Unique reference number 124449 

Local authority Staffordshire 

Inspection number 412817 

 

 

Type of school Comprehensive 

School category Voluntary Controlled 

Age range of pupils 11–18 

Gender of pupils Mixed 

Gender of pupils in the sixth form Mixed 

Number of pupils on the school roll 745 

Of which, number on roll in sixth form 150 

Appropriate authority The governing body 

Chair Margaret Fletcher 

Headteacher Annabel Stoddart 

Date of previous school inspection 11 November 2009 

Telephone number 01283 239835 

Fax number 01283 239852 

Email address headteacher@abbotbeyne.staffs.sch.uk 



 

 

Any complaints about the inspection or the report should be made following the procedures set out in the 

guidance ‘raising concerns and making complaints about Ofsted', which is available from Ofsted’s website: 

www.ofsted.gov.uk. If you would like Ofsted to send you a copy of the guidance, please telephone 0300 

123 4234, or email enquiries@ofsted.gov.uk. 

 
 

You can use Parent View to give Ofsted your opinion on your child’s school. Ofsted 

will use the information parents and carers provide when deciding which schools to 
inspect and when and as part of the inspection. 
 

You can also use Parent View to find out what other parents and carers think about 

schools in England. You can visit www.parentview.ofsted.gov.uk, or look for the link 

on the main Ofsted website: www.ofsted.gov.uk 
 

The Office for Standards in Education, Children's Services and Skills (Ofsted) regulates and inspects to 

achieve excellence in the care of children and young people, and in education and skills for learners 

of all ages. It regulates and inspects childcare and children's social care, and inspects the Children 

and Family Court Advisory Support Service (Cafcass), schools, colleges, initial teacher training, work-

based learning and skills training, adult and community learning, and education and training in 

prisons and other secure establishments. It assesses council children’s services, and inspects services 

for looked after children, safeguarding and child protection. 

Further copies of this report are obtainable from the school. Under the Education Act 2005, the school 

must provide a copy of this report free of charge to certain categories of people. A charge not 

exceeding the full cost of reproduction may be made for any other copies supplied. 

If you would like a copy of this document in a different format, such as large print or Braille, please 

telephone 0300 123 4234, or email enquiries@ofsted.gov.uk. 

You may copy all or parts of this document for non-commercial educational purposes, as long as you 

give details of the source and date of publication and do not alter the information in any way. 

To receive regular email alerts about new publications, including survey reports and school inspection 

reports, please visit our website and go to ‘Subscribe’. 
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