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Introduction
This inspection was carried out by four additional inspectors. They visited 30 lessons,
observing 25 teachers and all classes. They also held meetings with members of the
governing body, staff, groups of pupils, and parents and carers. They observed the
school’s work, and looked at a wide range of documentation, including development
planning, self-evaluation records, policies and performance data. Questionnaires from
186 parents and carers were scrutinised, along with those completed by pupils and
staff.
The inspection team reviewed many aspects of the school’s work. It looked in detail
at a number of key areas.




The rate of progress for all groups of pupils, particularly those pupils with
special educational needs and/or disabilities.
How well the school is using assessment data to secure improvement for all
groups of pupils.
The impact of recent changes on the effectiveness of leaders and managers,
including the governing body, in evaluating school performance and helping
push forward sustainable improvements.

Information about the school
Stanley Primary is a new school and is the result of the amalgamation of Stanley
Infant and Nursery School and Stanley Junior School which took place in September
2010. It is much larger than average. The school is undergoing an extensive building
development with the opening of a new school building planned for September
2012.The proportion of pupils known to be eligible for free school meals is broadly
average. The proportion of pupils who are of minority ethnic heritage and who speak
English as an additional language is above average. The percentage of pupils with
special educational needs and /or disabilities is broadly average. The percentage of
pupils with a statement of special educational needs is below average. The school
hosts before- and after-school care which is run by a separate provider and is subject
to a separate inspection. The school has gained a number of awards including
Healthy School status, Activemark and Eco-School Award.
The school currently has two co-headteachers.
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Inspection judgements
Overall effectiveness: how good is the school?

2

The school’s capacity for sustained improvement

2

Main findings
Stanley Primary is a good school in which the co-headteachers have built successfully
on the strengths found at the time of the previous inspections of the infant and
junior schools. Their effective leadership qualities, strongly supported by the staff
team and governing body, provide a clear sense of direction, which is well linked to
school improvement planning. Pupils thoroughly enjoy school and learning, and their
achievement is outstanding. They speak highly of their school and are enthusiastic
about the wide range of activities on offer; this is reflected in their attendance, which
is above average. All age groups make good progress overall so that, by the time
they leave school, attainment is high. Engagement with parents and carers is
excellent; the large majority of parents and carers are extremely supportive of the
school. The comment of one parent - ‘I am very impressed with all the
improvements’ - typified the view of the large majority.
The quality of teaching is good and this is the key to pupils’ good progress. In
particular, teachers make lessons interesting and exciting by providing many
opportunities for the pupils to work in pairs and small groups. Teachers routinely
prepare different tasks for different pupils, although occasionally, they are not
matched as precisely to pupils’ needs as they could be, so that a few pupils are
sometimes given work that is too hard or too easy for them. Relationships are
positive so pupils are keen to learn and behave well. Most lessons are conducted at a
brisk pace because teachers use a variety of approaches to involve pupils fully in
their learning. In a minority of lessons, where teaching is satisfactory rather than
good, teachers spend too long introducing the work, which slows the pace of
learning; in addition, teachers’ comments do not always help pupils understand how
they could improve their work.
A good curriculum gives pupils a good variety of exciting activities and experiences.
The school places the promotion of equality of opportunity at the heart of its work,
and its aspirations are understood and acted upon consistently at all levels. Pupils
are tracked carefully and data analysed effectively so that any pupil falling behind is
identified quickly and their skills boosted by skilled support staff. Despite a wellplanned programme for information and communication technology (ICT) being in
place, pupils’ skills in ICT are not always developed effectively enough because some
teachers miss opportunities for making use of ICT in the classrooms.
The pupils are polite and welcoming. They care about each other and older pupils
take on opportunities to help younger ones around the school. Pupils’ behaviour
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makes a strong contribution to good learning in lessons. The pupils listen attentively,
even when lesson introductions are too long.
The school demonstrates good capacity for sustaining improvement. The leaders of
the previous infant and junior schools have been successful in maintaining high
standards during the process of amalgamation. Leaders have a good understanding
of the school’s strengths and have identified pertinent priorities for development. For
example, all leaders, including the governing body, recognise that although
safeguarding arrangements are satisfactory, the monitoring and review of policies
and procedures in relation to safeguarding need to be more rigorous and robust. In
addition, the role of middle leaders in the monitoring of teaching does not include
sufficient focus on the quality of learning in lessons. Both of these issues are clearly
identified in the review of the school’s development plan.

What does the school need to do to improve further?


Improve the quality and consistency of teaching and learning by:
maintaining a good pace in all lessons, in particular, ensuring introductions
are not too long
ensuring that the level of challenge in set tasks consistently matches the
learning needs of all groups of pupils
ensuring that all teachers maximise the opportunities for pupils to use ICT
in lessons
applying the marking and feedback policy more rigorously so that pupils
can understand how to improve their work.



Strengthen the impact of leadership and management by:
–
ensuring that middle leaders have increased opportunities to focus on
pupils’ rates of learning and progress when monitoring lessons
–
ensuring that all safeguarding records are rigorously maintained.

Outcomes for individuals and groups of pupils

2

Pupils show positive attitudes to learning and good levels of sustained concentration
in lessons. All pupils work well together and are clearly involved and engaged in their
learning. They are particularly enthusiastic when they are challenged to use their
own initiative to find answers for themselves. This was the case in a Year 2
mathematics lesson when pupils conscientiously set about solving word problems,
choosing for themselves the correct operations to use. Pupils respond to expectations
for them to check their answers and monitor their own progress using targets shared
with them by staff. This confidence in evaluating whether they have ‘got it right’ is
developing a positive culture among pupils that learning is not just about getting
things correct but also learning from occasions when the result is not as they
expected.
All groups of pupils, including those with special educational needs and/or
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disabilities, achieve well and the vast majority say they enjoy learning. Pupils who
speak English as an additional language are provided with good programmes when
they first start to develop their English and are supported well in class. As a result,
they learn English quickly and make progress at the same good rates as their
classmates. Pupils’ good academic and social skills prepare them well for later life
and learning.
Staff have worked successfully to raise pupils’ achievement at the higher levels in
reading, writing and mathematics. Pupils’ attainment is now consistently high, by the
time they leave, in English and mathematics.
Pupils know how important it is to stay healthy. Even the youngest can
articulate what foods are good and bad for them, and why. Their good
understanding is reflected in the school gaining the Healthy School Award. In
addition, pupils enjoy the wide range of physical education activities, as a result of
which the school was awarded the Sports Activemark. Pupils enjoy the opportunities
they have to take on responsibilities, such as being members of the active school
council which has been instrumental in the design of new playground activities. Many
pupils are determined to ‘preserve the planet’. Their involvement in the formulation
of a school travel plan and their commitment to recycling and reducing the
unnecessary use of electricity underpins an increasingly ‘green culture’ among pupils.
This has been recognised by a number of awards including that of Eco-School. Pupils’
spiritual, moral, social and cultural development is good. They are respectful of those
who are different, show good understanding of right and wrong, and are keen to find
out about the world beyond their immediate surroundings.

These are the grades for pupils’ outcomes
Pupils’ achievement and the extent to which they enjoy their learning
Taking into account:

1

Pupils’ attainment 1

1

The quality of pupils’ learning and their progress

2

The quality of lear ning for pupils with special educational needs and/or disabilities
and their progress

2

The extent to which pupils feel safe

2

Pupils’ behav iour

2

The extent to which pupils adopt healthy lifesty les

2

The extent to which pupils contribute to the school and wider community

2

The extent to which pupils develop wor kplace and other skills that will
contribute to their future economic well-being

2

Taking into account:
Pupils’ attendance 1

1

2

The grades for attainment and attendance are: 1 is high; 2 is above average; 3 is broadly average;
and 4 is low
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The extent of pupils’ spir itual, moral, social and cultural development

2

How effective is the provision?
Strengths in teaching significantly outweigh areas for development. Lessons are
typified by very warm relationships which provide a successful platform for effective
learning. Teachers have good subject knowledge and most of them use it well to
challenge pupils by using questioning skilfully to make pupils think hard and justify
their answers. Teaching makes effective use of paired and group work to promote
pupils’ skills as independent learners. Teachers usually plan and provide work that
matches pupils’ varying needs, although occasionally, the tasks given to pupils are
too easy or too difficult. Marking is up to date and, in the best cases, provides pupils
with clear guidance about how well they have done and what they could do to
improve, but this is not consistent across the school. In a few lessons, there is too
much direction of activities by the teacher and pace slows as a result.
The curriculum is well planned to build systematically upon pupils’ prior learning.
Links between subjects are good and enable pupils to use skills developed in one
subject to support learning in others. Extra-curricular activities, which are well
attended and include sports, dance, music and ICT clubs, enrich the curriculum.
Visits to places of educational interest are linked to curriculum-themed weeks, such
as the whole-school visit to Kew Gardens as part of science week. Opportunities to
work with a variety of visitors enhance pupils’ skills and widen their horizons.
Effective partnerships with others, including the local specialist science college and
arts college, effectively extend their skills, such as in music, sport and drama.
Well organised arrangements for the care of all pupils contribute to their good
development and well-being, and support their learning. Robust procedures have
raised attendance levels and the school works closely with parents and carers to
ensure pupils attend regularly and punctually. Pupils and their families receive good
support from the school at all stages and especially during their transfer to secondary
school. Effective transition arrangements into the Early Years Foundation Stage
ensure that children settle quickly. One pupil summed up the loyalty and affection
pupils show to their school by saying, ’Our teachers are nice because they care about
us.’

These are the grades for the quality of provision
The quality of teaching

2

Taking into account:
The use of assessment to support learning

2

The extent to which the curr iculum meets pupils’ needs, including, where
relevant, through partnerships

2

The effectiveness of care, guidance and support

2
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How effective are leadership and management?
The school’s self-evaluation process is effective and has identified appropriate
priorities for improvement, and progress on tackling these issues is monitored
regularly. Careful management of recent changes to the senior leadership team
following the amalgamation of the two schools, and the appointment of the coheadteachers, who were previously the headteachers of the respective schools, has
ensured stability and consistency of approach. Staff embrace their roles and
responsibilities keenly, and respect the support provided by senior colleagues. The
senior leadership team spearheads the mostly successful drive to improve teaching
and learning and uses increasingly effective systems to monitor both progress and
outcomes. For example, systems to track pupils’ academic progress are thorough and
used well to ensure most pupils’ outstanding achievement. These systems help to
highlight any difficulties pupils may be having and pinpoint areas for improvement.
However, the role of middle leaders in monitoring the quality of teaching has not
been regular enough, or sharply focused enough, on pupils’ learning.
Governance is good. The governing body makes very effective use of governors’
individual abilities and skills to provide good support to the school and challenge to
its performance. The governing body ensures that regulatory requirements are met
and has ensured that all pupils are kept safe, although limited attention has been
paid to the monitoring and review of policies and procedures in relation to
safeguarding.
Parents and carers make an excellent contribution to pupils’ learning through
fundraising, regular volunteer work and the exceptional support for homework. The
school grasps every opportunity to promote such engagement through regular
information evenings, parental support groups for fathers and the use of the
effective website to gauge parents’ and carers’ views.
The school’s promotion of community cohesion is good and continues to be improved
by developing links with schools overseas and in this country. Equal opportunities are
embedded in the school’s way of life; the school places strong emphasis on the
inclusion of all pupils in everything it has to offer. The rigorous monitoring of pupils’
achievement and the encouragement they are offered ensures that this is a reality.

These are the grades for leadership and management
The effectiveness of leadership and management in embedding ambit ion and
driv ing improvement
Taking into account:
The leadership and management of teaching and learning

2
2

The effectiveness of the governing body in challenging and support ing the
school so that weaknesses are tackled decisively and statutory responsibilities
met

2

The effectiveness of the school’s engagement with parents and carers

1
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The effectiveness of partnerships in promoting learning and well-being

2

The effectiveness with which the school promotes equality of opportunity and
tackles discrimination

2

The effectiveness of safeguarding procedures

3

The effectiveness with which the school promotes community cohesion

2

The effectiveness with which the school deploys resources to achieve value for
money

2

Early Years Foundation Stage
Overall, children’s skills are generally typical for their age when they start in the Early
Years Foundation Stage, although cohorts vary. By the time they enter Year 1,
attainment is above average. Effective induction arrangements, including home visits,
ensure that children and their parents and carers receive a warm welcome in the
school. There is a strong focus upon developing children’s social, mathematical and
language skills and children make good progress in their learning overall. This is
reflected in their good behaviour and in their ability to play and work together. They
learn to take turns and to respect the feelings of others, developing into confident
learners.
There is a good balance between activities children choose for themselves and
sessions led by adults. Adult-led sessions are keenly focused on moving children
quickly on in their learning. Children enjoy exploring a wide range of stimulating
learning activities, especially those outdoors which invite children to use materials in
interesting and constructive ways.
Staff intervene well to boost children’s self-esteem, support their language
development and encourage them to think for themselves. Children are helped to
enjoy their time in the Early years Foundation Stage because they are cared for with
sensitivity and their welfare and well-being is placed at the heart of the school’s
provision. Assessments are thorough and provide a good platform for staff to ensure
that children’s development is recorded effectively. Very good partnerships with
parents and carers have been nurtured, and they actively support their child’s
learning, for example by volunteering to help in school. The enthusiastic staff work
closely as a team and are led well by the knowledgeable Early Years Foundation
Stage leader.

These are the grades for the Early Years Foundation Stage
Overall effectiveness of the Ear ly Years Foundation Stage
Taking into account:
Outcomes for children in the Early Years Foundation Stage

2
2

The quality of provision in the Early Years Foundation Stage

2

The effectiveness of leadership and management of the Early Years Foundation
Stage

2
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Views of parents and carers
The number of questionnaires returned was a little below the typical rate of
response. A very small number of parents and carers voiced concerns about the
school’s response to particular individual circumstances, the rate of progress for their
child and some felt that their views were not taken into account. However, the vast
majority of parents and carers were highly positive in their responses. Parents and
carers are particularly pleased with how the school helps their children to enjoy
school, lead healthy and safe lives, keeps them safe and ensures that they are
making enough progress. Inspectors followed up all concerns raised through the
inspection and found that the needs of pupils are managed well. The learning needs
of each child are considered and reported to parents and carers termly through
parental consultation, open evenings and written reports. In addition, school hosts
individual education plan review meetings, termly curriculum information meetings to
support pupils’ learning at home, weekly newsletters and a parent email system. The
inspection endorses the parents’ and carers’ positive views.
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Responses from parents and carers to Ofsted’s questionnaire
Ofsted invited all the registered parents and carers of pupils registered at Stanley Primary to complete
a questionnaire on their views of the school
In the questionnaire, parents and carers were asked to recor d how strongly they agreed with 13
statements about the school.
The inspection team received 186 completed questionnaires by the end of the on-site inspection. In
total, there are 724 pupils registered at the school
Statements
My child enjoys school
The school keeps my child
safe
The school informs me about
my child’s progress
My child is making enough
progress at this school
The teaching is good at this
school
The school helps me to
suppor t my child’s learning
The school helps my child to
have a healthy lifestyle
The school makes sure that
my child is well prepared for
the future (for example
changing year gr oup,
changing school, and for
children w ho are finishing
school, entering further or
higher education, or entering
employment)
The school meets my child’s
particular needs
The school deals effectively
with unacceptable behaviour
The school takes account of
my suggestions and
concerns
The school is led and
managed effectively
Overall, I am happy with my
child’s experience at this
school

Strongly
agree
Total
%
140
75

Agree

Disagree

Total
42

%
23

Total
3

%
2

Strongly
disagree
Total
%
1
1

123

66

61

33

1

1

0

0

103

55

75

40

5

3

3

2

101

54

72

39

8

4

4

2

112

60

63

34

7

4

0

0

109

59

69

37

7

4

1

0

117

63

66

35

1

1

0

0

107

58

59

32

3

2

1

1

107

58

65

35

9

5

3

2

83

45

82

44

8

4

0

0

92

49

70

38

11

6

3

2

127

68

48

26

6

3

1

1

136

73

42

23

5

3

3

2

The table above summarises the responses that parents and carers made to each statement. The
percentages indicate the proportion of parents and carers giving that resp onse out of the total number
of completed questionnaires. Where one or more parents and carers chose not to answer a par ticular
question, the percentages will not add up to 100%.
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Glossary
What inspection judgements mean
Grade
Grade 1

Judgement
Outstanding

Grade 2

Good

Grade 3

Satisfactory

Grade 4

Inadequate

Description
These features are highly effective. An outstanding
school provides exceptionally well for all its pupils’ needs.
These are very positive features of a school. A school
that is good is serving its pupils well.
These features are of reasonable quality. A satisfactory
school is providing adequately for its pupils.
These features are not of an acceptable standard. An
inadequate school needs to make significant
improvement in order to meet the needs of its pupils.
Ofsted inspectors will make further visits until it
improves.

Overall effectiveness of schools
Type of school
Nursery schools
Primary schools
Secondary
schools
Sixth forms
Special schools
Pupil referral
units
All schools

Overall effectiveness judgement (percentage of schools)
Outstanding
Good
Satisfactory
Inadequate
43
47
10
0
6
46
42
6
14
36
41
9
15
30
14

42
48
50

41
19
31

3
3
5

10

44

39

6

New school inspection arrangements were introduced on 1 September 2009. This mea ns that
inspectors now make some additional judgements that were not made previously.
The data in the table above are for the period 1 September 2010 to 08 April 2011 and are consistent
with the latest published official statistics about maintained school inspection outcomes (see
www.ofsted.gov.uk).
The sample of schools inspected during 2010/11 was not representative of all schools nationally, as
weaker schools are inspected more frequently than good or outstanding schools.
Percentages are rounded and do not always add exactly to 100.
Sixth for m figures reflect the judgements made for the overall effectiveness of the sixth form in
secondar y schools, special schools and pupil referral units.
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Common terminology used by inspectors
Achievement:

the progress and success of a pupil in their
learning, development or training.

Attainment:

the standard of the pupils’ work shown by test and
examination results and in lessons.

Capacity to improve:

the proven ability of the school to continue
improving. Inspectors base this judgement on what
the school has accomplished so far and on the
quality of its systems to maintain improvement.

Leadership and management:

the contribution of all the staff with responsibilities,
not just the headteacher, to identifying priorities,
directing and motivating staff and running the
school.

Learning:

how well pupils acquire knowledge, develop their
understanding, learn and practise skills and are
developing their competence as learners.

Overall effectiveness:

inspectors form a judgement on a school’s overall
effectiveness based on the findings from their
inspection of the school. The following judgements,
in particular, influence what the overall
effectiveness judgement will be.






Progress:

The school’s capacity for sustained
improvement.
Outcomes for individuals and groups of
pupils.
The quality of teaching.
The extent to which the curriculum meets
pupils’ needs, including, where relevant,
through partnerships.
The effectiveness of care, guidance and
support.

the rate at which pupils are learning in lessons and
over longer periods of time. It is often measured
by comparing the pupils’ attainment at the end of a
key stage with their attainment when they started.
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This letter is provided for the school, parents and
carers to share with their children. It describes Ofsted’s
main findings from the inspection of their school.

16 November 2011
Dear Children
Inspection of Stanley Primary School, Richmond TW11 8UH
Thank you for your warm and friendly welcome and for sharing your views on the
school through talking to the inspectors and returning the pupil questionnaire. We
really enjoyed our visit. We think Stanley Primary is a good school. These are some
of the best things about it.








Your attendance is above average; you enjoy school and behave well.
You make good progress and the standards you reach in English and
mathematics are high.
You told us that you feel very safe in school.
The curriculum is good and you told us you like the wide range of clubs and
trips.
Your co-headteachers and all leaders in the school and members of the
governing body are good leaders and managers.
You enjoy having lots of responsibilities, such as friendship squads, lunchtime
office work and tidy teams.
The school is very effective in ensuring that everyone can do well and succeed.

We have asked the school to make some improvements to ensure that your progress
continues to improve and that your attainment remains high.


Make sure that you get challenging activities in lessons, even if it means
teachers changing things they have planned. We have also asked that teachers
make more use of ICT. All of you can help by telling teachers when the work is
too easy or too difficult. To help the school do this, we have asked teachers to
regularly check how well you are learning in lessons.

We wish you every success in the future.
Yours sincerely
Sonja Joseph
Lead Inspector
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Any complaints about the inspection or the report should be made following the
procedures set out in the guidance 'Complaining about inspect ions', which is available
from Ofsted’s website: www.ofsted.gov.uk. If you would like Ofsted to send you a copy
of the guidance, please telephone 0300 123 4234, or email enquir ies@ofsted.gov.uk.

